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ABSTRACT
T h i s  s t u d y  is  c o n c e r n e d  w ith  a n  u n d e r s t a n d in g  o f  t h e  C o n t in u e d  P r o f e s s io n a l  
L e a r n in g  ( C P L )  o f  P r o je c t  2 0 0 0  ( P 2 K )  d ip io m a t e s '  fro m  o n e  c o l le g e  o f  n u r s in g  
in E n g la n d .  A  lo n g it u d in a l c a s e  s t u d y  d e s ig n  u s in g  q u a lit a t iv e  m e t h o d s  w a s  
c h o s e n  to  a s c e r t a in  t h e  e x t e n t  to  w h ic h  t h e  d ip io m a t e s '  n o t io n  a n d  
c o n s t r u c t io n  o f  p r o f e s s io n a l  le a r n in g  e v o lv e d  in  t h e  f irs t  tw o  y e a r s  o f  t h e ir  
r e g is t e r e d  p r a c t ic e .
A  ju d g e m e n t a l  s a m p lin g  t e c h n i q u e  w a s  u s e d  to  s e l e c t  s ix t e e n  d ip io m a t e s  a n d  
s ix  le c t u r e r s  w h o  w e r e  in v o lv e d  in  t h e  e d u c a t io n  o f  t h e s e  n u r s e s .  T h e  m a in  
m e t h o d  u s e d  to  g a t h e r  d a t a  w a s  in -d e p t h ,  o p e n -e n d e d  in t e r v ie w s . R e le v a n t  
f ie ld n o t e s  o f  t h e  in t e r v ie w s  c o m p le m e n t e d  b y  r e le v a n t  e d u c a t io n a l  
d o c u m e n t a r y  e v i d e n c e  a ls o  p r o d u c e d  u s e f u l  d a t a .  A n  in d u c t iv e  a n a ly t ic  
a p p r o a c h  w a s  a d o p t e d  to  a n a l y s e  t h e  d a t a .
T h e  f in d in g s  h ig h lig h t  a  p h ilo s o p h y  o f  c o n t in u e d  le a r n in g  w h ic h  is  e m b e d d e d  
in  t h e  a im s  o f  t h e  P 2 K  c o u r s e .  T h e  d ip io m a t e s  d e f in e d  p r o f e s s io n a l  le a r n in g  
a s  a  d y n a m ic  le a r n in g  p r o c e s s  w h ic h  s u g g e s t s  s o m e  o f  t h e  id e a ls  o f  
p r o f e s s io n a l is m  a n d  t h a t  le a r n in g  o n  t h e  P 2 K  c o u r s e  e q u ip p e d  t h e m  w ith  a  
f u n d a m e n t a l  f r a m e w o r k  fo r  t h e ir  p r o f e s s io n a l  le a r n in g  o n c e  q u a lif ie d .
A  d e v e lo p m e n t a l  p r o c e s s  o f  t h e  d ip io m a t e s '  p r o f e s s io n a l  le a r n in g  e m e r g e d  
f ro m  t h e  d a t a .  It d e m o n s t r a t e s  t h e  m a n n e r  in  w h ic h  t h e s e  n u r s e s  a t t e m p t e d  
to  m a k e  s e n s e  o f  w h a t  t h e y  w e r e  le a r n in g  a n d  h o w  t h e y  w e r e  d e v e lo p in g  
p r o f e s s io n a l ly  w h ic h  c le a r ly  r e f le c t e d  a  c h a n g e  fr o m  th e  a p p r e n t ic e s h ip  m o d e l  
o f  p r o f e s s io n a l  le a r n in g .
H o w e v e r ,  t e n s io n  b e t w e e n  P 2 K  a n d  t h e  t r a d it io n a l  n o t io n  o f  p r o f e s s io n a l  
le a r n in g  in  n u r s in g  w a s  e v id e n t .  M o s t  o f  t h e  c o n f lic t s  w e r e  f o u n d  to  b e  d u e  to  
t h e  d is p a r it y  in  n u r s in g  v a l u e s  a n d  c a r e  p h i lo s o p h y  w h ic h  h a d  a n  e f f e c t  o n  t h e  
d ip io m a t e s '  le a r n in g  a t  v a r io u s  p o in t s  o f  t h e ir  w o r k  ro le  t r a n s it io n s .  T a k in g  a  
t r a n s it io n s '  p e r s p e c t iv e  in  t h e  u n d e r s t a n d in g  o f  t h e s e  n u r s e s '  p r o f e s s io n a l  
le a r n in g  d e m o n s t r a t e d  t h a t  s u c h  a n  a p p r o a c h  h a s  t h e  p o t e n t ia l fo r  
r e s t r u c t u r in g  t h e  th in k in g  o n  t h e  e d u c a t i o n  o f  f u t u r e  n u r s e s  w h ile  p r o v id in g  
s c o p e  fo r  t h e ir  c o n t in u e d  p r o f e s s io n a l  d e v e lo p m e n t .
A  d o m in a n t  a n d  r e c u r r e n t  t h e m e  w h ic h  e m e r g e d  fro m  t h e  d e m a n d s  o f  t h e  
d ip io m a t e s '  r o le  d e v e lo p m e n t  w a s  t h e  a f f e c t iv e  d o m a in  o f  le a r n in g  w h ic h  w a s  
f o u n d  e m b e d d e d  w ith in  t h e  p r o c e s s  o f  t h e ir  C P L .  T h u s ,  t h e  c o n t in u o u s  p e e r  
s u p p o r t  n e tw o r k  w h ic h  h a d  e m p o w e r e d  t h e  d ip io m a t e s  to  r e s o lv e  t h e ir  
p r o b le m s  o f  a d ju s t m e n t s  to  t h e  s t a f f  n u r s e  r o le  c o u ld  b e  o f  v a lu e  to  a ll  n u r s e s  
a s  w e ll a s  t h e  c o n c e p t u a l iz a t io n  o f  t h e  s t a g e s  o f  p r o f e s s io n a l  le a r n in g  w h ic h  
e m e r g e d  fro m  t h is  s t u d y .
A C K N O W L E D G E M E N T S
I  w o u ld  l ik e  to f irst  o f  a ll  e x p re ss m y  s in c e re  th a n k s to the s ix te e n  p a rt ic ip a n ts  w h o  
agreed  to b e  in te rv ie w e d  o v e r a  lo n g  p e r io d  o f  tim e . T h e ir  c o m m itm e n t a n d  
e n th u s ia s m  w a s  p a r t ic u la r ly  stim u la tin g . M y  w arm  th a n k s to  th e  s ix  le ctu re rs  w h o  
a ls o  g a v e  th e ir  t im e  to  b e  in te rv ie w e d  a n d  p r o v id e d  m e  w ith  u s e fu l data.
I  o w e a  v e r y  s p e c ia l d e b t to m y  m a in  s u p e rv is o r, P ro fe sso r J u d ith  L a th le a n , w h o s e  
su sta in e d  in te re st in  m y  w o rk , h e r co n siste n t d e v o tio n , a c t iv e  g u id a n c e  a n d  w is d o m  
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g ra te fu l fo r  y o u r  c o n tin u o u s  interest in  the d e v e lo p m e n t o f  m y  re se a rch . Y o u r  
w a rm th  a n d  e m p a th y  e s p e c ia lly  d u rin g  the f in a l stage le a d in g  u p  to th e  s u b m is s io n  o f  
t h is  w o r k  w a s  p a r t ic u la r ly  n oted. I  h a v e  le arn t a  lo t  fro m  y o u r  o p e n  a n d  c a r in g  
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INTRODUCTION
M y  p e r s o n a l  a n d  p r o f e s s io n a l  in t e r e s t  in t h e  p r o f e s s io n a l  d e v e lo p m e n t  o f  
n u r s e s  e v o lv e d  a s  a  r e s u lt  o f  c o n d u c t in g  a  p r e v io u s  s t u d y  w h ic h  e x a m in e d  t h e  
c o n t in u in g  e d u c a t io n  o f  a  g r o u p  o f  n u r s e s  in  o n e  H e a lt h  A u t h o r it y  ( M a r s h a l l
1 9 8 9 )  w h ils t  I w a s  w o r k in g  a s  a  n u r s e  tu to r in  th e  D e p a r t m e n t  o f  C o n t in u in g  
E d u c a t io n .  A t  t h a t  t im e  t h e  im p o r t a n c e  o f c o n t in u in g  e d u c a t io n  w a s  c le a r ly  
r e c o g n i s e d  b y  t h e  s t a t u t o r y  b o d ie s  r e s p o n s ib le  fo r n u r s in g  in  t h e  U n it e d  
K in g d o m . T h e s e  b o d ie s  in c lu d e  t h e  U n ite d  K in g d o m  C e n t r a l  C o u n c i l  fo r  
N u r s in g ,  M id w ife r y  a n d  H e a lt h  V is it in g  ( U K C C )  w h o  i s s u e d  a  C o d e  o f  
P r o f e s s io n a l  C o n d u c t  ( 1 9 8 4 :  3 )  w h ic h  s t a t e d :
" E a c h  r e g is t e r e d  n u r s e ,  m id w if e  o r  h e a lt h  v is it o r  is  a c c o u n t a b le  f o r  h is  o r  h e r  
p r a c t ic e  a n d  in  t h e  e x e r c is e  o f  p r o f e s s io n a l  a c c o u n t a b il it y  s h a l l  t a k e  e v e r y  
r e a s o n a b le  o p p o r tu n it y  to  m a in t a in  a n d  im p r o v e  p r o f e s s io n a l  k n o w le d g e  a n d  
c o m p e t e n c e " .
T h i s  c l a u s e  c le a r ly  p la c e d  t h e  r e s p o n s ib i l it y  fo r p r o f e s s io n a l  c o n t in u in g  
e d u c a t i o n  o n  t h e  in d iv id u a l  n u r s e  p r a c t it io n e r . N e v e r t h e le s s ,  t h e r e  w a s  
e v i d e n c e  to  s u g g e s t  t h a t  t h e r e  w e r e  m a n y  n u r s e s  w h o  d id  n o t  u p d a t e  t h e ir  
p r o f e s s io n a l  k n o w le d g e , f o r m a lly  o r  in fo r m a lly  ( K e r s h a w  1 9 8 4 ,  C h i a r e l la
1 9 9 0 ) .
T h e  U K C C  h a d  id e n t if ie d  1 9 8 8  a s  t h e  d a t e  a f t e r  w h ic h  in d iv id u a l  n u r s e s ,  u p o n  
r e -r e g is t r a t io n ,  w o u ld  n e e d  to  d e m o n s t r a t e  t h a t  t h e y  h a d  t a k e n  t h e  o p p o r t u n it y  
to  m a in t a in  a n d  im p r o v e  t h e ir  o w n  k n o w le d g e  a n d  s k i l ls .  In  a d d it io n ,  t h e  
U K C C  ( 1 9 8 6 )  s t a t e d  t h a t  t h is  d id  n o t  ju s t  r e f e r  to a t t e n d a n c e  a t  c o u r s e s  b u t  
t h a t  p r a c t it io n e r s  w o u ld  a ls o  n e e d  to  b e  r e s p o n s ib le  fo r  t h e ir  o w n  p r o f e s s io n a l  
d e v e lo p m e n t .  T h e  a im  o f  t h is  U K C C  r e q u ir e m e n t  w a s  to  e n s u r e  t h a t  e v e r y  
r e g is t e r e d  n u r s e  m a in t a in s  u p d a t e d  n u r s in g  k n o w le d g e  a n d  s k i l ls  t h r o u g h o u t  
t h e ir  c a r e e r .
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A  c h a n g e  o f  jo b  in  1 9 9 0  e n a b le d  m e  t o  re tu rn  to  p r e -r e g is t r a t io n  n u r s e  
e d u c a t io n  a n d  in  t h e  s a m e  y e a r  I b e c a m e  in v o lv e d  in  t h e  p la n n in g  o f  a  P r o je c t  
2 0 0 0  ( P 2 K )  c u r r ic u lu m  ( s e e  C h a p t e r  o n e ,  p .5 )  w h ic h  w a s  im p le m e n t e d  in  
J a n u a r y  o f  t h e  f o llo w in g  y e a r  a t  t h e  C o l l e g e  o f  N u r s in g  w h e r e  I w o r k e d . A t  
t h a t  t im e  p r e l im in a r y  e v a lu a t iv e  r e s e a r c h  f in d in g s  o f  t h e  im p le m e n t a t io n  o f  t h e  
P 2 K  c o u r s e s ,  w h ic h  c o m m e n c e d  in  1 9 8 9 ,  h a d  s t a r t e d  to  a p p e a r  in  t h e  n u r s in g  
jo u r n a ls .  W h e n  t h e  o p p o r tu n it y  to  c o n d u c t  a  r e s e a r c h  s t u d y  a r o s e ,  m y  
in t e r e s t  w a s  to  g o  b e y o n d  t h e s e  s t u d i e s  o n  im p le m e n t in g  t h e  P 2 K  c o u r s e s  
a n d  a d d r e s s  t h e  e d u c a t io n a l  e f f e c t s  o f  P 2 K  a t  p o s t -r e g is t r a t io n .  T h u s ,  m y  
d e c is io n  w a s  a  n a t u r a l  o n e  a n d  e v o lv e d  f r o m  a n  o n -g o in g  p e r s o n a l  a n d  
p r o f e s s io n a l  in t e r e s t  in  t h e  n a t u r e  o f  c o n t in u in g  p r o f e s s io n a l  e d u c a t io n  ( C P E )  
fo r  n u r s e s .  L ittle  w a s  k n o w n  a b o u t  t h is  n e w  s u b je c t  a r e a .  I fe lt  t h a t  it w a s  
a p p r o p r ia t e  to  s e e k  s o m e  u n d e r s t a n d in g  o f  t h e  c o n t in u in g  e d u c a t io n  o f  t h e s e  
P 2 K  n u r s e s  w h o s e  D ip lo m a  in H ig h e r  E d u c a t io n  n u r s in g  c o u r s e  h a d  a  v e r y  
d if f e r e n t  f o c u s  a n d  p h ilo s o p h y  fro m  t h a t  o f  t h e ir  t r a d it io n a l n u r s in g  c o l le a g u e s .
It s o o n  b e c a m e  c l e a r  th a t  c o n t in u in g  e d u c a t i o n  w a s  a  r a t h e r  b r o a d  t o p ic  
w h ic h  n e c e s s it a t e d  a  m o r e  r e f in e d  o r ie n t a t io n .  A n  in itia l p e r u s a l  o f  t h e  
l it e r a t u r e  o n  C P E  r e v e a le d  t h a t  little  h a d  b e e n  w r itte n  a b o u t  t h e  le a r n in g  
p r o c e s s  a n d  p a tt e r n  o f  B r it is h  n u r s e s  f r o m  t h e  t im e  t h e y  q u a lif ie d .  S u c h  a n  
o b s e r v a t io n  c o n f ir m e d  t h e  a p p r o p r ia t e n e s s  f o r  t h is  r e s e a r c h  to  f o c u s  o n  t h e  
i s s u e  o f  P 2 K  d ip lo m a t e s '  c o n t in u e d  le a r n in g  w ith in  t h e  c o n t e x t  o f  t h e ir  C P E .  
A lt h o u g h  a t  t h e  t im e  it w a s  v e r y  t e m p t in g  to  d o  a  c o m p a r a t iv e  s t u d y  o f  P 2 K  
d ip lo m a t e s  a n d  t h e  t r a d it io n a lly  t r a in e d  n u r s e s ,  in v ie w  o f  t h e  m a jo r  c h a n g e s  
w h ic h  w e r e  t a k in g  p l a c e  in  n u r s e  e d u c a t i o n  it w a s  fe lt  t h a t  it w o u ld  b e  
b e n e f ic ia l  to  f o c u s  o n ly  o n  t h e  P 2 K  n u r s e s .  S u b s e q u e n t l y ,  t h e  f o r m u la t io n  o f  a  
m o r e  p r e c i s e  s e t  o f  r e s e a r c h  q u e s t i o n s  w a s  e l ic it e d  fro m  m y  p e r s o n a l  
e x p e r i e n c e s  o f  t e a c h i n g  o n  t h e  p r e -r e g is t r a t io n  P 2 K  n u r s in g  c o u r s e  a t  a  t im e  
w h e n  t h e  im p a c t  a n d  in t e n d e d  o u t c o m e  o f  t h e  c o u r s e  h a d  ju s t  b e g u n  to  b e  
s t u d ie d .
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T h i s  s t u d y  is  t h e r e f o r e  c o n c e r n e d  w ith  a n  u n d e r s t a n d in g  o f  t h e  c o n t in u e d  
p r o f e s s io n a l  le a r n in g  o f  P r o je c t  2 0 0 0  n u r s e s  fro m  o n e  c o l le g e  o f  n u r s in g .  
O n c e  t h e  a im  o f  t h e  s t u d y  w a s  e s t a b l is h e d  a n d  b e c a m e  c le a r e r ,  I fe lt  t h a t  it 
w a s  n e c e s s a r y  to  d e f in e  a r e a s  o f  f o c u s  d u e  to  t h e  t im e  c o n s t r a in t  w ith in  w h ic h  
I h a d  to  c o m p le t e  t h e  s t u d y  a n d  t h e  m u lt if a c e t e d  n a t u r e  o f  m y  s u b j e c t  a r e a  o f  
in t e r e s t .  T h u s ,  in o r d e r  to  s e t  s o m e  b o u n d a r ie s  fo r  t h e  s t u d y ,  I id e n t if ie d  f iv e  
o b je c t iv e s  w h ic h  I c o n s i d e r e d  w e r e  a p p r o p r ia t e  a n d  r e a l is t ic  to  a c h i e v e  d u r in g  
t h e  tw o  y e a r s  I h a d  a n t ic ip a t e d  to  c o l le c t  t h e  d a t a :
* to  e x a m in e  t h e  e x t e n t  to  w h ic h  t h e  d ip lo m a  P 2 K  c o u r s e  e q u i p s  n u r s e s  fo r  
c o n t in u e d  p r o f e s s io n a l  le a r n in g
* to  a s c e r t a in  to  w h a t  e x t e n t  n u r s e  e d u c a t o r s  c o n t r ib u t e  to  t h e  p o s t ­
r e g is t r a t io n  p r o f e s s io n a l  le a r n in g  o f  P 2 K  n u r s e s
* to  e x a m in e  t h e  p e r c e p t io n  a n d  c o m m it m e n t  o f  P 2 K  n u r s e s  to  c o n t in u e d  
p r o f e s s io n a l  le a r n in g  o n c e  q u a l if ie d
* to  e x p lo r e  t h e  n a t u r e  o f  P 2 K  n u r s e s '  p r o f e s s io n a l  le a r n in g  d u r in g  t h e  f irs t  
tw o  y e a r s  o f  r e g is t e r e d  p r a c t ic e
* to  id e n t if y  t h e  w a y  in  w h ic h  P 2 K  n u r s e s  p la n  a n d  o r g a n is e  t h e ir  p r o f e s s io n a l  
le a r n in g
T h e  s t r u c t u r e  o f  t h e  t h e s i s
T h e  a im  o f  t h is  s e c t io n  is  to  p r e s e n t  a  s y n o p s i s  o f th e  v a r io u s  s e c t io n s  o f  t h is  
t h e s is  w h ic h  c o m p r is e s  a n  in t r o d u c t o r y  s e c t io n  a n d  n in e  c h a p t e r s .  T h e  t h e s is  
t h u s  b e g in s  w ith  a n  in t r o d u c t io n  o f  t h e  r e s e a r c h  t o p ic  a n d  ju s t if ic a t io n  o f  t h e  
s t u d y .  T h i s  s e c t io n  a ls o  in c lu d e s  a  b io g r a p h ic a l  b a c k g r o u n d  to  t h e  s t u d y  a s  
w e ll a s  t h e  o v e r a ll  p u r p o s e  o f  t h e  r e s e a r c h  a n d  s e le c t e d  o b je c t iv e s  a s  s t a t e d  
a b o v e .
C h a p t e r  o n e  d i s c u s s e s  t h e  r e s e a r c h  in  t h e  c o n t e x t  o f  n u r s e  e d u c a t io n  fro m  a
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d e v e lo p m e n t a l  p e r s p e c t iv e  to  its  c u r r e n t  c o n t e x t  a t  t h e  t im e  o f  t h e  s t u d y .  It 
a l s o  e m p h a s i s e s  t h e  e m e r g e n c e  o f  t h e  P 2 K  c o u r s e  a n d  t h e  C o n t in u in g  
P r o f e s s io n a l  E d u c a t io n  o f  n u r s e s  in  t h e  U K .  C h a p t e r  tw o  in it ia lly  r e v ie w s  
s o m e  o f  t h e  r e le v a n t  l ite r a tu r e  r e la t e d  to  t h e  C P E  o f  n u r s e s ,  t h e n  t h e  p e r t in e n t  
t h e o r e t ic a l  p e r s p e c t iv e s  a n d  r e le v a n t  c o n c e p t s  w h ic h  e m e r g e d  fro m  t h e  d a t a  
d u r in g  d a t a  c o lle c t io n  a n d  a n a l y s is .
In  c h a p t e r  t h r e e  t h e  r e s e a r c h  d e s ig n  a n d  m e t h o d o lo g y  c h o s e n  f o r  t h is  s t u d y  
a r e  d i s c u s s e d  in  d e t a il.  T h i s  p r o v id e s  a n  a u d it  tra il ( L in c o ln  &  G u b a  1 9 8 5 )  o f  
t h e  m e t h o d s  a n d  t h e  s e q u e n c in g  o f  t h e  s t u d y  w h ic h  c a n  b e  f o llo w e d  t h r o u g h  
s e v e r a l  s u b - s e c t i o n s  w ith  d e t a i ls  o f  e a c h  s t e p  in v o lv e d . T h e s e  in c lu d e  a  
d i s c u s s i o n  o n  t h e  r e s e a r c h  a p p r o a c h  u s e d ,  t h e  s t r a t e g ie s  a n d  p r o c e d u r e s  o f  
d a t a  c o lle c t io n ,  t h e  s a m p lin g  t e c h n iq u e  e m p lo y e d ,  t h e o r e t ic a l  a n d  e t h ic a l  
c o n s i d e r a t io n s  a n d  a  d e s c r ip t io n  o f  t h e  p r o c e s s  a d o p t e d  to  o r g a n iz e  a n d  
a n a l y s e  t h e  d a t a .  C h a p t e r  f o u r  p r e s e n t s  e x a m p le s  o f  h o w  t h e  d a t a  c o lle c t e d  
f o r  t h e  s t u d y  w e r e  a n a l y z e d  s y s t e m a t ic a l ly .
C h a p t e r  f iv e , s i x  a n d  s e v e n  o ffe r  a  c o m p r e h e n s iv e  d e s c r ip t iv e  a c c o u n t  o f  th e  
m a in  f in d in g s  f ro m  t h e  d iffe re n t  p e r s p e c t iv e s  o f  p r o f e s s io n a l  le a r n in g  in  
n u r s in g  w h e r e a s  C h a p t e r  e ig h t  d i s c u s s e s  t h e  e m e r g e n t  k e y  f in d in g s  
p r e s e n t e d  in  t h e  t h r e e  p r e v io u s  c h a p t e r s .  C h a p t e r  n in e  d r a w s  c o n c l u s i o n s  o n  
t h e  r e s e a r c h  f in d in g s  a n d  lin k s  t h e m  w ith  a p p r o p r ia t e  im p l ic a t io n s  a n d  
r e c o m m e n d a t i o n s  fo r  n u r s in g  e d u c a t io n  a n d  f u r t h e r  s t u d ie s .  F i n a l ly ,  th e  
c o n c lu d in g  s e c t i o n s  in c lu d e  r e f le c t io n s  o n  t h e  r e s e a r c h .  A  c r it ic a l s t a n c e  w a s  
f e lt  a p p r o p r ia t e  h e r e  in  o r d e r  to  d e m o n s t r a t e  t h e  w a y  in  w h ic h  t h e  r e s e a r c h  
c o u ld  b e  il lu m in a t e d  fro m  a n o t h e r  a n g le .  It a ls o  p o in t s  to  s o m e  o f  th e  
l im it a t io n s  w h ic h  w e r e  n o t  m a d e  e x p lic it  in  t h e  b o d y  o f  t h e  r e s e a r c h .  T h is  
a p p r o a c h  d e m o n s t r a t e s  p e r s o n a l  a n d  p r o f e s s io n a l  in s ig h t s  g a in e d  a s  a  
r e s e a r c h e r  t h r o u g h  u n d e r t a k in g  t h is  q u a lit a t iv e  s t u d y .
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C H A P T E R  1: THE RESEARCH CONTEXT
1 . 1  I n t r o d u c t i o n
T h i s  c h a p t e r  c o n s i s t s  o f  tw o  p a r t s .  It f irs t ly  e x a m in e s  t h e  c o n t e x t  f o r  c h a n g e  
w ith in  n u r s e  e d u c a t io n  b y  a  d is c u s s i o n  o f  t h e  h is t o r ic a l p e r s p e c t iv e s  a n d  t h e  
c u lt u r a l  p o s it io n  o f  P 2 K .  It is  fe lt  im p o r t a n t  fo r  t h e  u n d e r s t a n d in g  o f  t h e  
p r o f e s s io n a l  le a r n in g  o f  a  g r o u p  o f  P 2 K  n u r s e s  a n d  t h e ir  s h a r e d  e x p e r i e n c e s  
to  g iv e  a n  o v e r v ie w  o f  t h e  C o l le g e  o f  N u r s in g  w ith in  w h ic h  t h e  p a r t ic ip a n t s  o f  
t h is  r e s e a r c h  w e r e  e d u c a t e d .  T h i s  s e c t io n  is  fo llo w e d  b y  a  d i s c u s s i o n  o f  t h e  
w a y  t h e  P 2 K  c o u r s e  w a s  in te r p r e te d , im p le m e n t e d  a n d  o r g a n is e d  f o r  t h e s e  
n u r s e s  a t  t h e  t im e  o f  t h e  s t u d y  in c lu d in g  t h e  t e a c h in g  a n d  le a r n in g  s t r a t e g ie s  
s p e c i f i c  t o  th e ir  c o l le g e  o f  n u r s in g .  A n  a c c o u n t  o f  t h e  p a r t ic ip a n t s ’ w o r k p la c e  
w h e r e  p r o f e s s io n a l  le a r n in g  t o o k  p la c e  d u r in g  t h e ir  tw o  y e a r s  o f  r e g is t e r e d  
p r a c t ic e  c o n c l u d e s  t h e  f irs t  s e c t io n .
T h e  s e c o n d  p a rt  o f  t h e  c h a p t e r  a d d r e s s e s  C o n t in u in g  P r o f e s s io n a l  E d u c a t io n  
( C P E )  in  n u r s in g  s i n c e  t h e  f o c u s  o f  t h e  r e s e a r c h  is  o n  p o s t -r e g is t r a t io n  
le a r n in g .  T h e  d is c u s s i o n  t h e r e f o r e  in c lu d e s  t h e  d e v e lo p m e n t  a n d  n a t u r e  o f  
C P E  f o r  n u r s e s  in  t h e  U K  a n d  h o w  it is  d e f in e d  w ith in  t h e  c o n t e x t  o f  
C o n t in u in g  P r o f e s s io n a l  D e v e lo p m e n t  ( C P D ) .  T h e n  a  d i s c u s s i o n  o n  p o s t ­
r e g is t r a t io n  e d u c a t io n  a n d  p r a c t ic e  ( P R E P )  in n u r s in g  c o n c l u d e s  t h is  c h a p t e r .
1 . 2  C h a n g e s  in  n u r s e  e d u c a t i o n :  T h e  d e v e l o p m e n t  o f  P r o j e c t  2 0 0 0
T h e  l a u n c h  o f  a  m a jo r  re fo r m  in  t h e  e d u c a t io n  o f  n u r s e s  w a s  a  s ig n if ic a n t  
e v e n t  f o r  n u r s in g  in  1 9 8 9  w ith  t h e  a d v e n t  o f  th e  P r o je c t  2 0 0 0  n u r s in g  c o u r s e .  
T h e r e  h a d  b e e n  d i s c u s s i o n s  fo r  m a n y  y e a r s  a b o u t  h o w  n u r s e s  w e r e  b e in g  
t r a in e d  a n d  t h e  m a n y  d if f ic u lt ie s  t h a t  w e r e  a s s o c i a t e d  w ith  t h e  w a y  t h e  
t r a in in g  h a d  e v o lv e d .  A  s u c c e s s i o n  o f  r e p o r t s  w h ic h  r e c o m m e n d e d  c h a n g e
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a p p e a r e d  f r o m  t h e  W o o d  R e p o r t  ( 1 9 4 7 ) ,  f o llo w e d  b y ,  a m o n g s t  o t h e r s ,  t h e  
P la t t  R e p o r t  ( 1 9 6 4 ) ,  t h e  B r ig g s  R e p o r t  ( D H S S 1 9 7 2 )  a n d  f in a lly  t h e  J u d g e  
R e p o r t  ( 1 9 8 5 ) .  S o m e  o f  t h e s e  c h a n g e s  c o u ld  b e  f o u n d  in  t h e  la t e  1 9 6 0 s  
w h e n  n e w  n u r s in g  c o u r s e s  b e g a n  to  d e v e lo p  w ith in  a  f e w  S c h o o l s  o f  N u r s in g  
in  c o n ju n c t io n  w ith  U n iv e r s it ie s  f o r  s e le c t iv e  e n t r a n t s  o f  a b o v e  a v e r a g e  
e d u c a t io n a l  a t t a in m e n t  le v e ls .  T h e s e  w e re  d e g r e e - l in k e d  n u r s in g  c o u r s e s  
w h ic h  le d  to  a  n o n -n u r s in g  u n iv e r s it y  d e g r e e  a n d  a  n u r s in g  q u a l if ic a t io n .  In  
1 9 7 3  M a c G u ir e  a n d  J a c k s o n  r e p o r t e d  th a t  t h e  e x p a n s io n  o f  s u c h  c o u r s e s  
b e g a n  in  1 9 6 8 / 6 9  a n d  w e r e  b e in g  a p p r o v e d  b y  t h e  t h e n  G e n e r a l  N u r s in g  
C o u n c i l  fo r  E n g la n d  a n d  W a l e s .  T h e s e  a u t h o r s  a ls o  s t a t e d  t h a t  n u r s e s  h a d  
b e e n  g r a d u a t in g  fro m  t h e  U n iv e r s it y  o f  E d in b u r g h  s i n c e  1 9 6 5 .  T h e r e  w e r e  
a ls o  a  f e w  o t h e r  u n iv e r s it ie s  o ff e r in g  d e g r e e s  in  n u r s in g  to  u n d e r g r a d u a t e s .  
T h u s  t h e  f irs t  d e g r e e s  in  n u r s in g  ( B a c h e lo r  o f  N u r s in g )  in  t h e  U n it e d  K in g d o m  
w e r e  o f f ic ia lly  a w a r d e d  in  1 9 6 9  b y  t h e  U n iv e r s it y  o f  M a n c h e s t e r  ( M a c G u ir e  
1 9 7 0 ) .
H o w e v e r ,  t h e  B r ig g s  R e p o r t  ( D H S S 1 9 7 2 )  p r o v id e d  t h e  m o m e n t u m  f o r  
e v e n t u a l  c h a n g e  fo r  a ll  n u r s e s  w ith  t h e  f o r m in g  o f  t h e  N u r s e s ,  M id w iv e s  a n d  
H e a lt h  V is it in g  A c t  in  1 9 7 9 .  T h i s  c r e a t e d  th e  U n it e d  K in g d o m  C e n t r a l  C o u n c i l  
( U K C C )  a n d  t h e  f o u r  N a t io n a l  B o a r d s  f o r  E n g la n d ,  N o r t h e r n  Ir e la n d , S c o t la n d  
a n d  W a l e s .  T h e  U K C C  a d d r e s s e d  t h e  d if f ic u lt ie s  w ith in  n u r s e  t r a in in g  a s  o n e  
o f  t h e ir  f irs t  t a s k s ,  s i n c e  t h e  C o u n c i l ’s  p r in c ip a l  d u t y  is  to  im p r o v e  s t a n d a r d s  o f  
e d u c a t io n  a n d  t r a in in g , p r a c t ic e  a n d  c o n d u c t  in t h e  p u b l ic  in t e r e s t  ( U K C C  
1 9 9 4 ) .
S e v e r a l  d e v e lo p m e n t s  h ig h lig h t e d  t h e  n e e d  f o r  a  r e f o r m e d  n u r s in g  e d u c a t io n .  
T h e  R o y a l  C o l le g e  o f  N u r s in g  ( R C N ) ,  a n d  t h e  p r o f e s s io n  in  g e n e r a l ,  h a d  
r e c o g n is e d  t h a t  t h e  e x is t in g  e d u c a t io n a l  s y s t e m  w a s  n o t  t h e  b e s t  
a r r a n g e m e n t  to  p r o d u c e  n u r s e s  w h o  a r e  a d a p t a b l e  a n d  e q u ip p e d  to  h e lp  
m e e t  t h e  h e a lt h  n e e d s  o f  a  r a p id ly  c h a n g in g  s o c ie t y ,  in t h e  1 9 9 0 s  a n d
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b e y o n d .  T h u s  in  1 9 8 6  t h e  U K C C  la u n c h e d  P r o je c t  2 0 0 0  ( P 2 K ) .  
A c c o r d i n g  to  t h e  R C N  ( 1 9 9 4 ) ,  t h e  U K C C  s u m m a r is e d  t h e  c a s e  f o r  
e d u c a t i o n a l  c h a n g e  f o r  n u r s e s  u n d e r  t h e  f o llo w in g  h e a d in g s :
• a  s y s t e m  o f  e d u c a t io n  g e a r e d  to  m e e t  f u t u r e  h e a lt h c a r e  n e e d s
• a  g r o u p  o f  p r o f e s s io n a ls  a b le  a n d  w illin g  to  a d a p t  r a p id ly  to  c h a n g e
• a  b e t t e r  r e la t io n s h ip  b e t w e e n  e d u c a t io n  a n d  s e r v ic e
• a  s i m p le r  o v e r a l l  p a tt e r n  o f  p r e p a r a t io n ,  w h ils t  m a in t a in in g  a n d  im p r o v in g  
s t a n d a r d s
• a  g r e a t e r  d e g r e e  o f  p r o f e s s io n a l  u n ity  a n d  c o n s t r u c t iv e  p a r t ic ip a t io n  in  
h e a lt h  p o l ic y .
M a jo r  c h a n g e s  in  t h e  h e a lt h  c a r e  n e e d s  o f  t h e  p o p u la t io n  in c lu d e  t h e  g r e a t e r  
p r o p o r t io n  o f  e ld e r ly  p e o p le  t h a n  e v e r  b e f o r e  w h ic h  h a s  c r e a t e d  a n  in c r e a s in g  
d e m a n d  f o r  d if f e r e n t  h e a lt h  c a r e  s e r v i c e s .  A t  t h e  s a m e  t im e , t h e r e  h a s  b e e n  
a  d e c l in e  in  t h e  n u m b e r  o f  e ig h t e e n  y e a r  o ld s  w h o  w o u ld  h a v e  b e e n  s u it a b ly  
q u a lif ie d  a n d  a v a i la b l e  to  t a k e  u p  n u r s in g  a s  a  c a r e e r  ( C o n r o y  a n d  S t id s t o n  
1 9 8 8 )  a n d  e f fo r ts  to  r e c r u it  t h is  a g e  g r o u p  h a d  b e c o m e  in c r e a s in g ly  
c o m p e t it iv e  w ith  o t h e r  p r o f e s s io n s .  C o u p le d  w ith  t h e s e  c h a n g in g  
d e m o g r a p h i c  p a t t e r n s  w e r e  f u n d a m e n t a l  r e v is io n s  a n d  d e v e lo p m e n t s  in  
h e a lt h  c a r e  s e r v i c e s  w h ic h  m e a n t  t h a t  n u r s e s  w o u ld  r e q u ir e  d if f e r e n t  s k ills .  
T h e s e  in c lu d e  a  g r e a t e r  a w a r e n e s s  a n d  e m p h a s is  in h e a lt h  e d u c a t io n  a n d  
h e a lt h  p r o m o t io n  d u e  to  t h e  o n -g o in g  s h if t  o f  h e a lt h  c a r e  p r o v is io n  in to  t h e  
c o m m u n it y  a s  o u t lin e d  in t h e  w h ite  p a p e r s ,  W o r k in g  f o r  P a t ie n t s  ( D O H  1 9 8 9 a )  
a n d  C a r in g  f o r  P e o p le :  C o m m u n it y  C a r e  in  t h e  N e x t  D e c a d e  a n d  B e y o n d  
( D O H ,  1 9 8 9 b ) .  C o n s e q u e n t l y ,  s h o r t e r  p a t ie n t s ’ s t a y s  in  h o s p it a ls  in c r e a s e d  
t h e  a m o u n t  a n d  in t e n s it y  o f  c a r e  r e q u ir e d  w ith in  t h e  c o m m u n it y  s e t t in g .  
C h a n g e s  w ith in  t h e  m a n a g e m e n t  o f  t h e  N a t io n a l H e a lt h  S e r v i c e  h a s  a ls o  
b r o u g h t  g r e a t e r  f in a n c ia l  a c c o u n t a b il it y  a m o n g s t  o t h e r  t h in g s ,  c h a n g in g  
p r e v io u s  r o le s  a n d  w a y s  o f  w o r k in g  w ith in  A r e a  H e a lt h  A u t h o r it ie s .  T h i s  h a s
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in v o lv e d  t h e  d e v e lo p m e n t  o f  d ir e c t ly  m a n a g e d  H e a lt h  A u t h o r it ie s  a n d  f u n d  
h o ld in g  a t  a  lo c a l le v e l  w ith in  t h e  N H S  T r u s t s  w h ic h  h a v e  b e e n  id e n t if ie d  a s  
p r o v id e r s  o f  h e a lt h c a r e  s e r v ic e s .
S u b s e q u e n t l y ,  s u c h  r a p id ly  a d v a n c in g  o r g a n iz a t io n a l ,  s o c i a l  p o l ic y  a n d  
le g is la t iv e  c h a n g e s  in  s o c ie t y ’s  h e a lt h  a n d  w e lf a r e  n e e d s  a n d  in  t h e  B r it is h  
N a t io n a l  H e a lt h  S e r v i c e  n e c e s s it a t e d  a  p o s it iv e  a n d  im a g in a t iv e  r e s p o n s e  
fro m  t h e  n u r s in g  p r o f e s s io n  in  o r d e r  to  e n s u r e  t h e  p r o v is io n  o f  a p p r o p r ia t e  
n u r s in g  c a r e  ( U K C C  1 9 9 0 ) .  F u r t h e r m o r e , t h o s e  r e s p o n s ib le  f o r  t h e  e d u c a t io n  
a n d  t r a in in g  o f  n u r s e s  -  t h e  U K C C  a n d  t h e  N a t io n a l  B o a r d s  -  t o o k  t h e  v ie w  
t h a t  a  r a d ic a l  r e v is io n  o f  t h e  e n t ir e  p r o g r a m m e  o f  n u r s in g  e d u c a t i o n  w a s  
n e c e s s a r y  to  e n s u r e  t h e  c o n t in u e d  p r o v is io n  o f  s a t i s f a c t o r y  c a r e .  
C o n s e q u e n t l y ,  in 1 9 8 8  t h e  G o v e r n m e n t  a c c e p t e d  a n d  s u p p o r t e d  t h e  U K C C ’s  
p r o p o s a l s  f o r  th e  r e fo r m  o f  b a s i c  n u r s e  e d u c a t io n  a n d  t h e  f ir s t  r e f o r m e d  
n u r s in g  c u r r ic u lu m  w a s  im p le m e n t e d  in  1 9 8 9 .
T h e  m a jo r  c h a n g e s  w ith in  t h e s e  p r o p o s a ls  in v o lv e d :
• a  t h r e e  y e a r  p e r io d  o f  e d u c a t io n  c o n s is t in g  o f  a n  e ig h t e e n  m o n t h  c o m m o n  
f o u n d a t io n  p e r io d  f o r  a ll  b r a n c h e s  o f  n u r s in g  f o llo w e d  b y  s p e c i a l i s a t i o n  in  a  
c h o s e n  b r a n c h  o f  n u r s in g
• a  m o v e  fro m  s a la r ie d  to  s t u d e n t  s t a t u s  w ith  s t u d e n t s  b e in g  s u p p o r t e d  b y  a  
n o n - m e a n s  t e s t e d  b u r s a r y
• c o u r s e s  ta k in g  p la c e  in  c o l le g e s  o f  n u r s in g  w ith  e s t a b l is h e d  l in k s  w ith  
in s t it u t e s  o f  h ig h e r  e d u c a t io n
• n u r s e s  b e in g  e d u c a t e d  to  d ip lo m a  s t a n d a r d s  a n d  to  b e  a w a r d e d  a  D ip lo m a  
in  H ig h e r  E d u c a t io n :  N u r s in g  S t u d ie s ,  s i n c e  t h e  p r e v io u s  n u r s in g  c e r t if ic a t e  
h a d  n o  a c a d e m i c  r e c o g n it io n
• t h e  d is c o n t in u a t io n  o f  t h e  tw o  y e a r  e n r o lle d  n u r s in g  c o u r s e ,  t h u s  h a v in g  
o n ly  o n e  le v e l o f  q u a lif ie d  n u r s e s .  T r a d it io n a l ly  in  t h e  U . K .  n u r s e s  c o u ld  
u n d e r t a k e  a  tw o  y e a r  s e c o n d  le v e l  e n r o lle d  n u r s in g  o r  a  t h r e e  y e a r  f irs t
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le v e l  r e g is t e r e d  n u r s in g  c o u r s e  d e p e n d in g  o n  t h e ir  e d u c a t i o n a l  b a c k g r o u n d
• t h e  p r e p a r a t io n  o f  p r a c t it io n e r s  to  w o r k  in  b o th  in s t it u t io n a l a n d  c o m m u n it y  
s e t t in g s
• m o v in g  t h e  c u r r ic u lu m  fr o m  a  d i s e a s e  a n d  d y s f u n c t io n  m o d e l  o f  c a r e  to  a  
h e a lt h  p e r s p e c t iv e  a n d  n o r m a l f u n c t io n in g .
T h e s e  c h a n g e s  h a d  m a jo r  im p lic a t io n s  fo r  t h e  N H S  m a n a g e m e n t .  T h e r e  
w e r e  c o n c e r n s  m o s t  m a r k e d ly  a b o u t  t r a in in g  c o s t  a n d  t h e  a p p r o p r ia t e n e s s  o f  
t h e  a c a d e m i c  q u a l if ic a t io n s  o f  P 2 K  n u r s e s  w ith in  t h e  w o r k f o r c e . T h e  m a in  
f a c t o r s  w h ic h  in f lu e n c e d  t h e s e  d e b a t e s  in c lu d e d  t h e  r e d u c t io n  in  t h e  s t u d e n t  
la b o u r  w h ic h  n e c e s s it a t e d  t h e  r e c r u it m e n t  o f  r e p la c e m e n t  s t a f f  a n d  t h e  
g r a d u a l  c e s s a t io n  o f  e n r o lle d  n u r s e  t r a in in g  w h ic h  w a s  fe lt  w o u ld  n o t b e  
c o m p e n s a t e d  b y  a n  in c r e a s e  in f ir s t - le v e l  s t u d e n t  n u r s e s .  A d d it io n a l ly ,  t h e  
e m p h a s i s  o n  t h e  a c a d e m i c - b a s e d  c u r r ic u lu m  w a s  f e a r e d  to  b e  a  m is m a t c h  
b e t w e e n  t h e  s u p p l y  o f  t h e s e  n e w ly  q u a lif ie d  n u r s e s  a n d  t h e  w o r k f o r c e  
d e m a n d s .  T h e s e  w e r e  in c r e a s in g ly  f o c u s e d  o n  p r a c t i c e -b a s e d  s k i l l s  in  t h e  
lig h t o f  d e m o g r a p h ic  t r e n d s , d i s c u s s e d  a b o v e .  F u r t h e r m o r e , t h e  a c u t e  a r e a s  
w e r e  a ls o  m o r e  d e m a n d in g  in  t e r m s  o f  a d d it io n a l  k n o w le d g e  a n d  s p e c i a l is t  
n u r s in g  s k il ls .  T h e s e  c o n c e r n s  w e r e  a c c o r d in g ly  a d d r e s s e d  b y  t h e  
d e v e lo p m e n t  o f  jo in t  m a n a g e m e n t  b e t w e e n  h e a lt h c a r e  s e c t o r s  a n d  h ig h e r  
e d u c a t io n ,  c o n t in u e d  N F 1S  c o n t r o l o f  s t u d e n t  n u m b e r s  a n d  f u n d in g  a s  w e ll a s  
N H S  m a n a g e r s ’ in v o lv e m e n t  in  a c a d e m i c  v a lid a t io n  p r o c e s s e s .
H e n c e ,  it a p p e a r s  t h a t  w h ils t  h ig h e r  e d u c a t io n  w a s  a t t e m p t in g  to  r e s p o n d  to  
e m p lo y e r s ’ d e m a n d s  ( D E S  1 9 8 7 )  w ith  a  m o v e  t o w a r d s  in t r o d u c in g  m o r e  
p r a c t ic e -b a s e d  s k i l l s  to  b a l a n c e  t h e o r y , t h e  t r e n d  in n u r s e  e d u c a t io n  w a s  
g o in g  in  t h e  o p p o s it e  d ir e c t io n  w ith  a  m o r e  t h e o r e t ic a l  a p p r o a c h  a s s o c i a t e d  
w ith  r is in g  p r o f e s s io n a l  s t a t u s .  N e v e r t h e le s s ,  in  t h e  n u r s e s ’ p u r s u it  f o r  
o c c u p a t io n a l  s t a t u s  a n d  a u t o n o m y , A t k i n s a n y a  ( 1 9 9 0 )  c o n s i d e r e d  t h a t  t h e  
d e v e lo p m e n t s  in  n u r s e  e d u c a t io n  w e r e  b e in g  p la c e d  w h e r e  t h e y  s h o u ld  
r ig h tfu lly  b e , b y  w h ic h  h e  m e a n t  in t h e  m a in s t r e a m  o f  h ig h e r  e d u c a t io n .  H e
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f u r t h e r  a r g u e d  t h a t  a  m e r e  e s t a b l is h m e n t  o f  l in k s  w ith  h ig h e r  e d u c a t io n ,  a s  
w a s  in it ia lly  a l lu d e d  b y  t h e  P 2 K  p r o p o s a l ,  w a s  n o t s u f f ic ie n t  f o r  n u r s e s  to  
a c q u i r e  e d u c a t io n a l  e x p e r i e n c e s  a n d  q u a l if ic a t io n s  c o m p a r a b l e  w ith o t h e r  
h e a lt h  p r o f e s s io n a ls .  H o w e v e r ,  u p o n  s u c c e s s f u l  c o m p le t io n  o f  t h e  c o u r s e ,  a ll  
P 2 K  n u r s e s  r e c e iv e  a  n a t io n a lly  a c c r e d it e d  h ig h e r  e d u c a t io n  D ip lo m a  a s  w e ll  
a s  a  p r o f e s s io n a l  q u a l if ic a t io n .  S u c h  n a t io n a l  a c a d e m i c  r e c o g n it io n  o f  
n u r s in g  e d u c a t io n  o u t s id e  t h e  p r o f e s s io n  h a s  lo n g  b e e n  s o u g h t  a n d  th e  s t a t u s  
o f  n u r s e s  w a s  e n h a n c e d  b y  t h is  jo in t  a c a d e m i c  a n d  p r o f e s s io n a l  v a lid a t io n  o f  
n u r s in g  c o u r s e s .
T h e  p r a c t ic e  o f  n u r s in g  a n d  t h e  w a y  it is  le a r n e d  is  c le a r ly  c e n t r a l  to  th e  P 2 K  
r e f o r m s . S t u d e n t s ’ p r a c t ic e  p l a c e m e n t s  a r e  o r g a n is e d  w ith  a n  e m p h a s i s  o n  
le a r n in g  r a t h e r  t h a n  o n  t h e  p r o v is io n  o f  a  s e r v ic e  to  p a t ie n t s .  T r a d it io n a lly ,  
n u r s e  t r a in in g  h a d  c o n s i s t e d  o f  u p  to  s ix t y  p e r  c e n t  o f  r o s t e r e d  w o r k in g  t im e  in  
c l in ic a l  s e t t in g s  a s  o p p o s e d  to  t h e  tw e n ty  p e r  c e n t  a s  r e c o m m e n d e d  b y  t h e  
E N B  ( 1 9 8 6 )  f o r  P 2 K  s t u d e n t  n u r s e s .  T h i s  w a s  a n  a tt e m p t  to  m o v e  a w a y  fro m  
t h e  p r e v io u s  a p p r e n t ic e s h ip  m o d e l  o f  n u r s e  t r a in in g . T h e  R C N  ( 1 9 9 4 )  
m a in t a in e d  t h a t  t h is  s t u d e n t  s t a t u s  f o r  P 2 K  s t u d e n t  n u r s e s  w a s  d e s ig n e d  to  
g iv e  t h e m  m o r e  t im e  to  le a r n  a n d  to  e n a b l e  t h e m  to  d e v e lo p  h ig h e r  le v e ls  o f  
a n a ly t ic a l  c o m p e t e n c e .  A d d it io n a l ly ,  it w a s  a n t ic ip a t e d  t h a t  s u c h  a  s t a t u s  
w o u ld  h e lp  to  d e v e lo p  k n o w le d g e a b le  n u r s e s  c a p a b l e  o f  w o r k in g  in b o th  
in s t it u t io n a l a n d  c o m m u n it y  s e t t in g s .
T h u s ,  it w a s  in e v it a b le  t h a t  t h e  e d u c a t io n a l  r e la t io n s h ip  w h ic h  h a d  b e e n  
f o r g e d  w ith  b o th  h ig h e r  e d u c a t i o n  a n d  t h o s e  m a n a g e r s  in v o lv e d  in  a  
r e s t r u c t u r e d  h e a lt h  s e r v i c e  h a d  p r o f e s s io n a l  a n d  f in a n c ia l  c o n s e q u e n c e s .  It 
a ls o  le d  to  t h e  r e o r g a n is a t io n  o f  n u r s in g  c u r r ic u la  w h ic h  in v o lv e d  t h e  r e ­
o r g a n is a t io n  o f  n u r s in g  k n o w le d g e .  P 2 K  e d u c a t io n a l  p r o g r a m m e s  w e r e  
t h e r e f o r e  c o n c e p t u a l is e d  a n d  o r g a n is e d  d iffe r e n t ly  fro m  t h e  tr a d it io n a l  
c o u r s e s .
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1.3 The college and its interpretation and implementation of P2K
T h e  C o l le g e  o f  N u r s in g  a n d  M id w ife r y  w h e r e  t h e  p a r t ic ip a n t s  in  t h is  s t u d y  
u n d e r t o o k  t h e ir  P 2 K  c o u r s e  w a s  f o r m e d  in  1 9 8 9  a s  a  r e s u lt  o f  t h e  
a m a lg a m a t io n  o f  tw o  S c h o o l s  o f  N u r s in g  w ith a  n e a r b y  C o l l e g e  o f  H ig h e r  
E d u c a t io n .  It w a s  m a d e  u p  o f  t h r e e  f a c u lt ie s :  P r e -r e g is t r a t io n ,  M id w ife r y  a n d  
P o s t -r e g is t r a t io n .  T h i s  w a s  a n  in te r im  a r r a n g e m e n t  to  h e lp  a c a d e m i c  s t a f f  
f a m il ia r iz e  t h e m s e lv e s  w ith  t h e  H ig h e r  E d u c a t io n  s t r u c t u r e .  T h e  P 2 K  d ip lo m a  
c o u r s e  w a s  t a u g h t  in  t h e  P r e -r e g is t r a t io n  F a c u lt y  o f  H e a lt h c a r e  S t u d i e s  w h ic h  
h a d  a  p o p u la t io n  o f  a b o u t  7 5 0  p r e -r e g is t r a t io n  s t u d e n t s .  T h e  H e a lt h  
A u t h o r it ie s  w h ic h  t h e  C o l l e g e  s e r v e d  a r e  m o s t ly  d e n s e l y  p o p u la t e d  
m e tr o p o lit a n  a r e a s  r e p r e s e n t in g  a  d iv e r s it y  o f  e t h n ic  c u lt u r e s  w h ic h  w e r e  
r e f le c t e d  in t h e  s t u d e n t  n u r s e s  a n d  s t a f f . T h e  P r o je c t  2 0 0 0  c o u r s e  
c o m m e n c e d  in J a n u a r y  1 9 9 1  w ith  a  c o h o r t  o f  n in e t y -f iv e  s t u d e n t s  a n d  it 
o f f e r e d  f o u r  b r a n c h  p r o g r a m m e s :  A d u lt ,  C h i ld r e n ’s ,  L e a r n in g  D is a b il i t y  a n d  
M e n t a l  H e a lt h  n u r s in g .  T h e  A d u lt  a n d  M e n t a l H e a lt h  B r a n c h  f r o m  w h ic h  t h e  
p a r t ic ip a n t s  w e r e  r e c r u it e d  h a d  fifty  a n d  f ifte e n  s t u d e n t s  r e s p e c t iv e ly .  T h e  
c o u r s e  w a s  v a l id a t e d  b y  t h e  E n g l is h  N a t io n a l  B o a r d  f o r  N u r s in g ,  M id w ife ry  
a n d  H e a lt h  V is it in g  ( E N B )  a n d  t h e  C o u n c i l  fo r N a t io n a l  A c a d e m i c  A w a r d s  
( C N A A ) .
1.3 .1  C ou rse  F ram ew o rk
S t u d e n t s  e n r o lle d  o n  a  t h r e e  y e a r  p r o g r a m m e  o f  a c a d e m i c  a n d  a p p lie d  
n u r s in g  p r a c t ic e .  T h e  c o u r s e  w a s  d e s ig n e d  a s  a  c o n t in u o u s  e d u c a t io n a l  
p r o c e s s  t h r o u g h  a  C o m m o n  F o u n d a t i o n  P r o g r a m m e  ( C F P )  f o r  t h e  f irs t  
e ig h t e e n  m o n t h s ,  fo llo w e d  b y  a  s t u d e n t -s e l e c t e d  B r a n c h  P r o g r a m m e  w h ic h  
f o c u s e d  o n  t h e  s p e c i a l is t  n a t u r e  o f  n u r s in g  in  e it h e r  o f  t h e  f o u r  n u r s in g  
s p e c i a l i t ie s  m e n t io n e d  a b o v e  ( S e c t i o n  3 ) .  A t  t h e  e n d  o f  t h e  c o u r s e  t h e s e  
n u r s e s  w e r e  r e g is t e r e d  o n  d if f e r e n t  p a r t s  o f t h e  U K C C  r e g is t e r .  S e n i o r  
le c t u r e r s  w e r e  a p p o in t e d  a s  T e a m  L e a d e r s  a n d  w e r e  r e s p o n s ib l e  f o r  t h e  c o ­
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o r d in a t io n  o f  a  s p e c i f i c  p a r t  o f  t h e  c o u r s e ;  f o r  in s t a n c e  o n e  s e n io r  le c t u r e r  w a s  
r e s p o n s ib le  f o r  t h e  C F P  a n d  f o u r  o t h e r s  f o r  e a c h  o f  t h e  B r a n c h  p r o g r a m m e s .
T h e  c o u r s e  c o n s i s t e d  o f  in t e g r a t e d  a c a d e m i c  a n d  c l in ic a l  n u r s in g  p r a c t ic e  
p r o g r a m m e s  o r g a n is e d  w ith in  a  f r a m e w o r k  o f  n in e  u n its  o f  le a r n in g :  f o u r  in  
t h e  C F P  a n d  f iv e  in  t h e  B r a n c h  P r o g r a m m e s .  T h e r e  w e r e  e ig h t  d e f in e d  c o r e  
s u b j e c t s  r e la t in g  to  n u r s in g  p r a c t ic e  w h ic h  w e r e  t a u g h t  in e a c h  u n it . T h e s e  
w e r e :  b io lo g y ;  in t e r p e r s o n a l  s k i l ls ;  n u r s in g  s t u d i e s ;  p h ilo s o p h y  a n d  e t h ic s ;  
p s y c h o lo g y ;  s o c i a l  p o lic y ;  s o c io lo g y  a n d  r e s e a r c h  a w a r e n e s s .  A ll  t h e s e  c o r e  
s u b j e c t s ,  w h ic h  w e r e  in t e g r a t e d  w ith  e a c h  o t h e r  a n d  r e la t e d  to  n u r s in g  
p r a c t ic e ,  w e r e  t a u g h t  in  e a c h  o f  t h e  u n it s .  T h e  s t u d e n t s  w e r e  e x p e c t e d  to  
w o r k  a  t h ir t y -f iv e  h o u r  w e e k  o f  w h ic h  a t  le a s t  t w e n t y  h o u r s  w e r e  t a u g h t  a n d  
f if t e e n  h o u r s  w e r e  a l lo c a t e d  f o r  e it h e r  p r iv a t e , s e lf -d ir e c t e d ,  t e a c h e r -d ir e c t e d ,  
g u id e d  s t u d i e s  o r  p r o je c t  w o r k .
T h e  in t e g r a t io n  o f  t h e o r e t ic a l  k n o w le d g e  to  t h e  p r a c t ic e  o f  n u r s in g  w a s  
e m p h a s i s e d  t h r o u g h o u t  t h e  c o u r s e  a n d  le a r n in g  to o k  p l a c e  in  b o th  
h o s p it a l / in s t it u t io n a l  a n d  c o m m u n it y  s e t t in g s .  T h e o r y  w a s  r e la t e d  to  p r a c t ic e  
in  t h e  f irs t  t h r e e  u n it s  o f  t h e  C F P  b y  a p p r o p r ia t e  v is it s  to  t h e  c o m m u n it y ;  fo r  
e x a m p le  c r e c h e s ,  h o u s in g  f a c il it ie s ,  m a g is t r a t e s  c o u r t , p la y  g r o u p s ,  s c h o o ls ,  
s h o p s ,  s p o r t s  c e n t r e s  a n d  v o lu n t a r y  o r g a n is a t io n s .  T h e  r a t io n a le  f o r  s u c h  
p r a c t ic a l  e x p e r i e n c e  w a s  to  e n a b l e  s t u d e n t s  to  d e v e lo p  a n  u n d e r s t a n d in g  o f  
t h e  l in k s  b e t w e e n  t h e  in d iv id u a l ,  t h e  e n v ir o n m e n t ,  l if e s t y le s  a n d  h e a lt h .  In  th e  
l a s t  o f  t h e  f o u r  C F P  u n it s ,  t h e  s t u d e n t s  w e r e  e x p o s e d  to  n u r s in g  e x p e r i e n c e s  
in  a  v a r ie t y  o f  s e t t in g s  a n d  t h is  e x p e r i e n c e  w a s  s e e n  a s  a  t r a n s it io n a r y  p h a s e ,  
a c t in g  “a s  a  b r id g e  b e t w e e n  t h e  C F P  a n d  t h e  c h o s e n  B r a n c h  P r o g r a m m e ” 
( C o u r s e  D o c u m e n t  1 9 9 0 ,  1 : 4 ) .  T h e  m o r e  s p e c i f ic  n u r s in g  e x p e r i e n c e  to o k  
p l a c e  in  t h e  B r a n c h  P r o g r a m m e s  w h e n  s t u d e n t s  w e r e  a l lo c a t e d  t o  tw o  
d if f e r e n t  H e a lt h  A u t h o r it ie s .  N u r s in g  p r a c t ic e  c o n s i s t e d  o f  t h e  h e a lt h -r e la t e d  
p r a c t ic a l  e x p e r i e n c e s ,  in s t it u t io n a l a n d /o r  c o m m u n it y -b a s e d  p r a c t ic a l
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p l a c e m e n t s  a n d  r o s t e r e d  w o r k  e x p e r i e n c e s  w h e n  s t u d e n t s  in t e r a c t e d  w ith , 
a n d  h e lp e d  in , t h e  c a r e  o f  p a t ie n t s  o r  c l ie n t s .
H o w e v e r ,  t h e  a c t u a l  w o r k  e x p e r i e n c e  w h ic h  e n a b le d  t h e  s t u d e n t s  to  w o r k  a s  
p a r t  o f  a  c a r e  t e a m  a n d  to  a c h i e v e  t h e  c o m p e t e n c ie s  n e c e s s a r y  to  b e c o m e  
r e g is t e r e d  p r a c t it io n e r ,  d id  n o t  t a k e  p l a c e  u n til t h e y  w e r e  in  t h e ir  la s t  tw o  a n d  a  
h a lf  u n its  o f  t h e  c o u r s e .  S t u d e n t s  w e r e  e n c o u r a g e d  to  g iv e  f e e d b a c k ,  
s u g g e s t i o n s  a n d  c r i t ic is m s  o n  t h e ir  c l in ic a l  p la c e m e n t s  a n d  t h e r e  w a s  f o r m a l  
e v a lu a t io n  o f  b o th  t h e o r e t ic a l  a n d  p r a c t ic a l  le a r n in g  e x p e r i e n c e s  w ith in  e a c h  
u n it .  T h e s e  o p p o r t u n it ie s  f o r  s t u d e n t  e v a lu a t io n  w e r e  s e e n  a s  c r u c ia l  in  
s h a p i n g  t h e  d e v e lo p m e n t  o f  t h e  p r o g r a m m e ( C o u r s e  D o c u m e n t  1 9 9 0 ,  1 : 7 4 ) .
1 . 3 . 2  Curriculum d es ig n  a n d  p h ilo so p h y
A  “s p ir a l  c u r r ic u lu m  m o d e l ” ( B e a t t ie  1 9 8 7 )  w a s  d e s ig n e d  w ith  a  c o n t in u o u s  
i n c r e a s e  o f  t h e  s t u d e n t s ’ le v e l  o f  c o m p e t e n c e  t h r o u g h o u t  t h e  t h r e e  y e a r  
c o u r s e .  H o w e v e r ,  a n  e m p h a s i s  o n  t h e  p r a c t ic e  o f  n u r s in g  w a s  t h e  m a jo r  
c o m p o n e n t  o f  t h e  c o u r s e  a n d  a  s o u n d  k n o w le d g e  b a s e  in  b o th  n u r s in g  a n d  
t h e  b io lo g ic a l,  s o c i a l  a n d  b e h a v io u r a l  s c i e n c e s  u n d e r p in n in g  it. A n  
a d a p t a t io n  o f  B e n n e r ’s  ( 1 9 8 4 )  w o r k  w a s  u s e d  in th e  d e v e lo p m e n t  o f  n u r s in g  
s k i l l s  a n d  c o m p e t e n c e .  T h e  in te n t io n  w a s  fo r  t h e  s t u d e n t s ’ le v e ls  o f  
c o m p e t e n c e  to  d e v e lo p  in  t h e ir  le a r n in g  o f  c l in ic a l  p r a c t ic e  b y  g o in g  t h r o u g h  
t h e  s t a g e s  o f  k n o w le d g e a b le  o b s e r v e r  to  s u p e r v is e d  p a r t ic ip a n t  a n d  fro m  
s u p e r v is e d  p r a c t it io n e r  to  c o m p e t e n t ,  a c c o u n t a b le  p r a c t it io n e r .
it w a s  e n v is a g e d  t h a t  t h is  c u r r ic u lu m  d e s ig n  w o u ld  m o v e  t h e  s t u d e n t s  fro m  
n o v i c e  to a d v a n c e d  b e g in n e r  b e f o r e  t h e y  b e c a m e  c o m p e t e n t  p r a c t it io n e r s  
w h e n  t h e y  q u a lif ie d  a s  n u r s e s ,  t h e r e a f t e r  g a in in g  s u b s t a n t ia l  n u r s in g  
e x p e r i e n c e  in  o r d e r  to  b e c o m e  e x p e r t s  a s  a d v o c a t e d  b y  B e n n e r ( 1 9 8 4 ) .
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1.3.3 Teaching and learning strategies
T h e  C u r r ic u lu m  D o c u m e n t  ( 1 9 9 0 ,  1 : 1 3 )  r e v e a le d  a n  “a n d r a g o g ic a l  a p p r o a c h ” 
to  le a r n in g  w ith  t h e  s t u d e n t  p r o g r e s s in g  f ro m  d e p e n d e n c e  to  i n d e p e n d e n c e  
a n d  e n c o u r a g e d  to  r e fle c t, r e v ie w  a n d  c o n s o l id a t e  a ll  e x p e r i e n c e s  w ith in  t h e  
s t u d e n t  g r o u p . A  m a jo r  f e a t u r e  id e n t if ie d  in  t h is  c u r r ic u lu m  w a s  t h e  
d e v e lo p m e n t  o f  le a r n in g  s k il ls  w h ic h  w a s  in t e n d e d  “to  h e lp  t h e  n e w ly  q u a lif ie d  
p r a c t it io n e r s  c o n t in u e  to  le a r n  t h r o u g h o u t  t h e ir  n u r s in g  c a r e e r ” ( l b i d : 1 1 ) .  It is  
t h u s  e v id e n t  t h a t  t h e  in it ia l p r e p a r a t io n  o f  n u r s e s  d id  n o t  o n ly  a im  to  p r o d u c e  
c o m p e t e n t  n u r s e  p r a c t it io n e r s . It a ls o  s t r iv e d  f o r  t h e s e  n u r s e s  to  b e c o m e  
s e lf -d ir e c t e d  le a r n e r s .  T h i s  m e a n t  t h a t  t h e s e  n u r s e s  w o u ld  b e  c a p a b l e  o f  
a n a l y s in g  t h e ir  n u r s in g  p r a c t ic e  a n d  c l in ic a l  e n v ir o n m e n t .  It w a s  a n t ic ip a t e d  
t h a t  le a r n in g  fro m  s u c h  a n  a n a l y s i s  w o u ld  h e lp  t h e  d ip io m a t e s ’ n u r s in g  
p r a c t ic e  to  b e  c o n t in u o u s ly  “r e le v a n t  to  t h e  h e a lt h  n e e d s  o f  t h e  c a r e  g r o u p  in  
t h e  y e a r s  fo llo w in g  t h e  e n d  o f  t h e  c o u r s e ” ( I b i d : 1 3 ) .  M o r e o v e r , le a r n in g  w a s  
s e e n  a s  c o n t in u in g  b e y o n d  t h e  e n d  o f  t h e  c o u r s e  to  e n a b l e  t h e  q u a l if ie d  n u r s e  
to  c o n t in u e  to  d e v e lo p  p r o f e s s io n a lly .  T h i s  d y n a m ic  p r o c e s s  o f  le a r n in g  w a s  
fe lt  c r u c ia l  in  r e c o g n it io n  o f  t h e  in t r in s ic  d y n a m ic  n a t u r e  o f  n u r s in g .  T h e  
e m p h a s i s  w a s  n o t  o n ly  o n  a c h ie v e m e n t s  a t  t h e  e n d  o f  t h e  c o u r s e  b u t  a ls o  o n  
t h e  p r o c e s s  o f  le a r n in g  w h ic h  w a s  a im e d  to  r e f le c t  s t u d e n t -c e n t r e d  n e s s ,  
e n h a n c e m e n t  o f  p e r s o n a l  g ro w th  a n d  t h e  p r o m o t io n  o f  in d e p e n d e n t  le a r n in g .
In  o r d e r  to  p r o m o t e  a n  e d u c a t io n a l  e n v ir o n m e n t  c o n d u c i v e  to  le a r n in g ,  t h e  
le c t u r e r  w a s  s e e n  a s  w o r k in g  in  p a r t n e r s h ip  w ith  t h e  s t u d e n t ,  f a c il it a t in g  
le a r n in g  a n d  o ffe r in g  s u p p o r t ,  e n c o u r a g in g  d i s c u s s i o n  a n d  r e f le c t io n . T h e r e  
w a s  a n  e m p h a s i s  o n  r e s p e c t  f o r  in d iv id u a l  s t u d e n t s  a n d  t h e  n o t io n s  o f  c o ­
o p e r a t io n ,  c o lla b o r a t io n  a n d  a u t o n o m y . T h e  c u r r ic u lu m  a ls o  s t a t e d  t h a t  
c o n s id e r a t io n  w o u ld  b e  g iv e n  to  s t u d e n t s ’ e x is t in g  k n o w le d g e  a n d  e x p e r i e n c e  
w h e n  p la n n in g  in d iv id u a l  le a r n in g  n e e d s .
In  a c c o r d a n c e  w ith  t h e  c o u r s e  p h ilo s o p h y  o f  a d u lt  t e a c h i n g  a n d  le a r n in g ,
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v a r i o u s  in t e r a c t io n a l m e t h o d s  w e r e  a d o p t e d .  T h e s e  in c lu d e d  d e b a t e s ,  
d i s c u s s i o n s ,  e x p e r ie n t ia l  le a r n in g , g r o u p  w o rk , r o le p la y  a n d  s e m i n a r s ,  a s  w e ll  
a s  g u id e d  s t u d y ,  p r o je c t  w o r k  a n d  s o m e  f o r m a l t e a c h in g  s u c h  a s  le c t u r e s .  
S t u d e n t s  w e r e  a ls o  e x p e c t e d  to  k e e p  a  r e c o r d  o f  t h e ir  le a r n in g  e x p e r i e n c e s  
a n d  s ig n if ic a n t  c l in ic a l  s k i l ls  a c q u is it io n  in  a  jo u r n a l.  T h i s  w a s  s e e n  a s  a  w a y  
o f  a s s is t i n g  t h e m  to  b e c o m e  a w a r e  o f  t h e ir  s t r e n g t h s  a n d  a r e a s  fo r  
d e v e lo p m e n t  t h u s  e n a b lin g  t h e s e  n u r s e s  to  d e v e lo p  s e l f - a w a r e n e s s  s k i l ls  a s  
w e ll a s  c r it ic a l a n d  r e f le c t iv e  s k i l ls .  W h i ls t  a  p r o p o r t io n  o f le a r n in g  w a s  s e lf ­
d ir e c t e d ,  s t u d e n t s  w e r e  s u p p o r t e d  b y  t u t o r ia ls  a n d  c o lla b o r a t iv e ,  o r  s h a r e d ,  
p e e r  g r o u p  le a r n in g  w a s  a ls o  e n c o u r a g e d  t h r o u g h o u t  t h e  c o u r s e .  H o w e v e r ,  
t h e  c u r r ic u lu m  d o c u m e n t  c le a r ly  in d ic a t e d  t h a t  t h e  r e s p o n s ib i l it y  f o r  le a r n in g  
w a s  e n t ir e ly  t h e  s t u d e n t s .
1 . 3 . 4  A s s e s s m e n t o f  theory  a n d  practice
B lo o m  e t  a l ’s  ( 1 9 5 6 )  c o g n it iv e  t a x o n o m y  a n d  t h e  e x p e r ie n t ia l  t a x o n o m y  o f  
S t e in a k e r  a n d  B e ll  ( 1 9 7 9 )  w e r e  u s e d  to  id e n t if y  l e v e ls  o f k n o w le d g e  a n d  
u n d e r s t a n d in g .  C o n s e q u e n t ly ,  a s s e s s m e n t  c r ite r ia  w e r e  d e v e lo p e d  to  
d e t e r m in e  t h e  s t u d e n t s ’ s t a n d a r d  o f  p e r f o r m a n c e  r e q u ir e d  in t h e ir  a c a d e m i c  
w o r k  a n d  in  n u r s in g  p r a c t ic e  o n  c o m p le t io n  o f  e a c h  u n it  o f s t u d y  a n d  a t  th e  
e n d  o f  t h e  C F P  a n d  r e s p e c t iv e  B r a n c h  P r o g r a m m e .
R e g u l a r  f e e d b a c k  o n  p e r f o r m a n c e  w a s  e n c o u r a g e d  w ith  p la n n e d ,  c o n t in u e d  
le a r n in g  s t r a t e g ie s  to  f a c ii it a t e  t h e  s t u d e n t s ’ im p r o v e m e n t  o f t h e ir  k n o w le d g e  
a n d  s k i l ls .
H o w e v e r ,  t h e  a s s e s s m e n t  s t r a t e g y  w a s  d e v e lo p e d  to  re fle c t  a n  in t e g r a t e d  
c u r r ic u lu m  w h ic h  e n s u r e d  t h a t  t h e o r y  a n d  p r a c t ic e  w e r e  lin k e d  t h r o u g h o u t  t h e  
c o u r s e  a n d  t h a t  le a r n in g  t o o k  p l a c e  in  b o th  h o s p it a l  a n d  c o m m u n it y  s e t t in g  a s  
w e ll a s  in  t h e  C o l le g e .  T h e  a s s e s s m e n t  in v o lv e d  e d u c a t io n a l  m e a s u r e m e n t s  
o f  t h e  s t u d e n t s ’ e d u c a t io n a l  p r o g r e s s  in  t h e ir  a c h ie v e m e n t  o f k n o w le d g e ,  s k il ls
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a n d  a t t it u d e s .  T h e  a s s e s s m e n t  s c h e m e  a l s o  e n s u r e d  t h a t  d ip lo m a  le v e l  o f  
n u r s in g  p r a c t ic e  w a s  a s s e s s e d  a lo n g s id e  t h e  U K C C ' s  c o m p e t e n c i e s  ( 1 9 8 9 ) .
T h e r e  w a s  a  p r o g r a m m e  o f  c o n t in u o u s  a s s e s s m e n t s  in  b o th  t h e o r y  a n d  
p r a c t ic e ,  w ith  e a c h  a s s e s s m e n t  b e in g  d e s ig n e d  a p p r o p r ia t e  to  t h e  s u b j e c t  
m a t t e r  a n d  u n it  o f  le a r n in g  w h ic h  b e c a m e  m o r e  c o m p le x  a s  t h e  c o u r s e  
p r o g r e s s e d .  T h e  C u r r ic u lu m  D o c u m e n t  ( 1 9 9 0 )  a n d  t h e  s t u d e n t s ’ C o u r s e  
H a n d b o o k  ( 1 9 9 1 )  c le a r ly  s t a t e d  t h a t  e a c h  c o r e  s u b j e c t  w o u ld  b e  d e v e lo p e d  
t h r o u g h o u t  t h e  c o u r s e  in  in c r e a s in g  d e p t h  a n d  t h a t  it w o u ld  r e la t e  to  n u r s in g  
p r a c t ic e  s o  t h a t  t h e  g o a l  o f  b e in g  a  c o m p e t e n t  p r a c t it io n e r  c o u ld  b e  a c h ie v e d  
in  a c c o r d a n c e  w ith  t h e  s p ir a l  c u r r ic u lu m  d e s ig n .
B e s i d e s  p e e r  a n d  s e l f - a s s e s s m e n t s  t h e r e  w e r e  f o r m a t iv e  a n d  s u m m a t iv e  
a s s e s s m e n t  m e t h o d s  w h ic h  r e la t e d  to  b o th  t h e o r y  a n d  p r a c t ic e .  F o r m a t iv e  
a s s e s s m e n t s  w e r e  c o n s i d e r e d  to  b e  c r u c ia l  to  t h e  s t u d e n t s ’ le a r n in g  p r o c e s s  
a n d  p r o v id e d  f e e d b a c k  o n  t h e ir  p r o g r e s s  t h r o u g h o u t  t h e  c o u r s e  w h ils t  
s u m m a t i v e  a s s e s s m e n t s  w e r e  c a r r ie d  o u t  a t  t h e  e n d  o f  e a c h  p a r t  to  m a k e  
j u d g e m e n t s  a n d  d e c i s i o n s  a b o u t  a w a r d in g  a c a d e m i c  c r e d it s  a f t e r  t h e  le a r n in g  
e x p e r i e n c e  h a s  b e e n  a c h ie v e d .  S u m m a t iv e  a s s e s s m e n t s  a l s o  p r o v id e d  
in f o r m a t io n , to  t h e  C o l l e g e  s t a f f  a n d  t h e  c u r r ic u lu m  d e v e lo p m e n t  t e a m , o n  
w h ic h  t h e y  c o u ld  b a s e  d e c i s i o n s  a b o u t  c h a n g e s  in  t h e  a p p r o a c h e s  o r  c o n t e n t  
o f  f u t u r e  p r o g r a m m e s .
1 . 4  P a r t i c i p a n t s ' w o r k p l a c e
A ll  t h e  p a r t ic ip a n t s  in  t h e  s t u d y  s e c u r e d  a  s t a f f  n u r s e  p o s t  o n e  m o n t h  a f t e r  
t h e y  q u a l if ie d  in  t h e ir  r e s p e c t iv e  b r a n c h e s .  T h e y  w e r e  e m p lo y e d  in tw o  
H e a lt h  A u t h o r it ie s  w h ic h  w e r e  in  t h e  p r o c e s s  o f  b e c o m in g  n e w ly  f o r m e d  N H S  
T r u s t s  h o s p it a ls  a s  a  r e s u lt  o f  t h e  N H S  a n d  C o m m u n it y  C a r e  A c t  ( D O H  1 9 9 0 ) .  
T h e s e  h o s p it a ls  h a d  c o n t r ib u t e d  to  t h e s e  n u r s e s ’ c l in ic a l  e d u c a t io n  b y  
p r o v id in g  p r a c t ic e  p l a c e m e n t s  a n d  m e n t o r s  to  t e a c h  a n d  s u p e r v is e  t h e m  a n d
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a s s e s s  t h e ir  c l in ic a l  c o m p e t e n c i e s .
S o m e  o f  t h e  p a r t ic ip a n t s  c h o s e  to  w o r k  o n  t h e  w a r d s  w h e r e  t h e y  h a d  la s t  
g a in e d  t h e ir  c l in ic a l  e x p e r i e n c e s  a s  s t u d e n t  n u r s e s ;  o t h e r s  a p p l ie d  in  a r e a s  o f  
s p e c i a l  in t e r e s t s  w h ils t  t h e  r e s t  h a d  to  a c c e p t  j o b s  w h e r e  t h e r e  w e r e  
v a c a n c i e s  f o r  n e w ly  q u a lif ie d  s t a f f  n u r s e s .  H o w e v e r ,  t h e y  w e r e  a ll f a m il ia r  w ith  
t h e  h o s p it a ls  w h e r e  t h e y  w e r e  w o r k in g  a t  t h e  t im e  o f  t h e  s t u d y  a n d  w o r k e d  in  
a  v a r ie t y  o f  h e a lt h c a r e  s e t t in g s  a s  il lu s t r a t e d  in  A p p e n d ix  A .
1 . 5  T h e  d e v e l o p m e n t  o f  c o n t i n u e d  p r o f e s s i o n a l  e d u c a t i o n  in  n u r s i n g
H is t o r ic a l ly  s c h o o l s  o f  n u r s in g  h a v e  b e e n  a c c u s e d  o f  f a ilin g  to  e m p h a s i s e  t h e  
n e c e s s it y  f o r  n u r s e s  to  c o n t in u e  to  le a r n  t h r o u g h o u t  t h e ir  w o r k in g  l iv e s .  In  
t h e  1 9 6 0 s  a n d  1 9 7 0 s  m a n y  a u t h o r s  c h a l le n g e d  t h e  v ie w  t h a t  t h e  s k i l l s  a n d  
k n o w le d g e  a c q u ir e d  d u r in g  t h e  b a s i c  n u r s e  e d u c a t io n  w a s  a d e q u a t e  fo r  a  
l if e t im e  o f  p r o f e s s io n a l  p r a c t ic e  (N u tta ll 1 9 6 5 ,  B e ll  a n d  R ix  1 9 7 9 ,  G e l p i  1 9 7 9 ) .  
H e n c e ,  S c h o o l s  o f  N u r s in g  a t t e m p t e d  to  a d d r e s s  t h is  b y  e s t a b l is h in g  
D e p a r t m e n t  o f  C o n t in u in g  E d u c a t io n  a n d  in  t h e  e a r ly  1 9 7 0 s  b e g a n  to  o ffe r  a  
v a r ie t y  o f  s h o r t ,  c l in ic a l  c e r t if ic a t e d  c o u r s e s  fo r  n u r s e s  w h ic h  w e r e  v a l id a t e d  
b y  t h e  E N B .  N e v e r t h e le s s ,  S c h o e n  ( 1 9 7 9 )  s u g g e s t e d  t h a t  t h e  c o n c e p t  o f  
c o n t in u in g  le a r n in g  f o r  p r o f e s s io n a l  p r a c t ic e  s h o u ld  b e  in c o r p o r a t e d  in to  b a s i c  
n u r s in g  c u r r ic u la  in  o r d e r  to  e x p a n d  t h e  u s e  o f  c o n t in u in g  e d u c a t io n .  
C o n s e q u e n t l y ,  t h e r e  h a s  b e e n  a  g r o w in g  c o n c e r n  fo r c o n t in u in g  e d u c a t io n  in  
n u r s in g  a n d  a  lot o f  a tt e n t io n  c o n t in u e s  to  f o c u s  o n  it. C o n t in u in g  
p r o f e s s io n a l  e d u c a t io n  ( C P E )  is  t h u s  b e l ie v e d  to  b e  o n e  o f  t h e  m e a n s  o f  
e n s u r in g  t h a t  n u r s e s  m a in t a in  t h e ir  c o m p e t e n c y  in  t h e ir  n u r s in g  p r a c t ic e  a n d  
t h e r e b y  c o n t in u e  to  p r o v id e  q u a l it y  p a t ie n t  c a r e .
H o w e v e r ,  in  t h e  1 9 8 0 s  w h e n  c o n t in u in g  e d u c a t io n  fo r  n u r s e s  w a s  t h e n  a t  its  
d e v e lo p m e n t a l  s t a g e ,  f in d in g s  fro m  r e s e a r c h  in to  b a s i c  n u r s e  e d u c a t io n  
p r o v id e d  in d ic a t o r s  f o r  c o n t in u in g  e d u c a t io n ,  fo r in s t a n c e  F r e t w e ll  ( 1 9 8 0 ) ,
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O r t o n  ( 1 9 8 1 ) ,  A l e x a n d e r  ( 1 9 8 4 )  a n d  L e w in  a n d  L e a c h  ( 1 9 8 3 ) .  A u t h o r s  s u c h  
a s  C h a r l e s  ( 1 9 8 2 ) ,  A r m s t r o n g -E s t h e r  ( 1 9 8 3 )  a n d  H e a t h  ( 1 9 8 4 )  a ls o  
a d v o c a t e d  t h e  n e e d  f o r  c o n t in u o u s  n u r s e  e d u c a t io n  a n d  v ie w e d  it a s  a  
n e c e s s a r y  to o l to  m a in t a in  h ig h  s t a n d a r d s  o f  p a t ie n t  c a r e .  T h e y  a ls o  
r e c o m m e n d e d  t h a t  c o n t in u in g  e d u c a t io n  s h o u ld  c o m m e n c e  a s  s o o n  a s  
n u r s e s  o b t a in e d  t h e ir  q u a lif ic a t io n .  A t  t h a t  t im e  t h e  m a in  c o n c e r n  w a s  t h a t  
t h e r e  w a s  n o t  a  r e c o g n iz e d  n a t io n a l  s y s t e m  o f  c o n t in u in g  e d u c a t i o n  fo r  
n u r s e s  in  t h e  U n it e d  K in g d o m  a n d  n u r s e s  w e r e  a llo w e d  to  p r a c t ic e  w it h o u t  
s h o w in g  e v i d e n c e  o f  c o n t in u in g  t h e ir  e d u c a t io n .  C o n s e q u e n t l y ,  t h e  u p d a t in g  
o f  n u r s in g  c o m p e t e n c i e s  w a s  d o n e  o n  a n  a d  h o c  b a s i s  a n d  t h e r e  w a s  n o  
r e c o g n iz e d  s y s t e m  to  m o n it o r  a n d  m e e t  t h e  c o n t in u e d  e d u c a t i o n a l  n e e d s  o f  
n u r s e s .  H e n c e ,  t h e r e  w a s  c le a r ly  a  la c k  o f  a  f o r m a l c o n t in u in g  e d u c a t io n  
s y s t e m .  A lt h o u g h  t h e  U K C C  ( 1 9 8 3 )  h a d  s t a t e d  in  its  C o d e  o f  P r o f e s s io n a l  
C o n d u c t  th a t  e v e r y  in d iv id u a l  n u r s e  is  m e a n t  to  a s s u m e  r e s p o n s ib i l it y  f o r  t h e ir  
o w n  c o n t in u in g  e d u c a t io n ,  it d id  n o t  in d ic a t e  h o w  t h is  s h o u ld  b e  d o n e  a n d  t h e  
e x t e n t  o f  in d iv id u a l  n u r s e s ’ r e s p o n s ib il it y .
T h e  n e e d  fo r c o n t in u in g  e d u c a t io n  w a s  a ls o  v ie w e d  a s  e s s e n t ia l  f o r  n u r s in g  to  
b e c o m e  a  p r o f e s s io n  ( R o s e n d h a l  1 9 7 4 ) .  S c h o e n  ( 1 9 7 9 )  a r g u e d  t h a t  a  tr u ly  
p r o f e s s io n a l  p e r s o n  is  c o m m it t e d  to  life lo n g  le a r n in g  a n d  t h a t  t h e  n e e d  f o r  a il  
p r a c t ic in g  n u r s e s  to  u p d a t e  a n d  e x p a n d  t h e ir  p r o f e s s io n a l  k n o w le d g e  a n d  
s k il ls  t h r o u g h o u t  t h e ir  c a r e e r s  is  u n q u e s t io n a b le .
O ls o n  a n d  K a r t h a  ( 1 9 8 3 )  r e fe r r e d  to  t h e  n e c e s s i t y  o f  c o n t in u in g  
e d u c a t i o n  fo r  p r o f e s s io n a l  s u r v iv a l .  T h u s  t h e  p u r p o s e  o f  c o n t in u in g
e d u c a t i o n  fo r n u r s e s  c a n  a ls o  b e  v ie w e d  to  s o m e  e x t e n t  a s  a  c o n t r ib u t iv e  
f a c t o r  to  th e  p r o f e s s io n a l iz a t io n  o f  n u r s in g  d e p e n d in g  o n  t h e  le v e l  o f  
e d u c a t io n a l  d e v e lo p m e n t .
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1.5.1 Defining Continuing Professional Education
A n  e x a m in a t io n  o f  t h e  d e f in it io n s  o f  C o n t in u in g  P r o f e s s io n a l  E d u c a t i o n  ( C P E )
r e v e a le d  t h a t  it s e e m s  t o  b e  u s e d  in t e r c h a n g e a b ly  w ith  t h e  t e r m  C o n t in u in g
P r o f e s s io n a l  D e v e lo p m e n t  ( C P D ) .  F o r  in s t a n c e ,  t h e  1 9 8 4  A m e r i c a n  N u r s e s ’
A s s o c i a t i o n ’s  ( A N A )  d e f in it io n  o f  C P E  w h ic h  w a s  a d o p t e d  b y  t h e  E n g l is h
N a t io n a l  B o a r d  f o r  N u r s in g ,  M id w ife ry  a n d  H e a lt h  V is it in g  ( E N B )  f o r  its  h ig h e r
a w a r d  f r a m e w o r k  d e f in e s  C P E  a s :
“P l a n n e d  e d u c a t i o n a l  a c t iv it ie s  in t e n d e d  to  b u ild  u p o n  t h e  
e d u c a t io n a l  a n d  e x p e r im e n t a l  b a s e s  o f  t h e  p r o f e s s io n a l  n u r s e  f o r  
t h e  e n h a n c e m e n t  o f  p r a c t ic e ,  e d u c a t io n ,  a d m in is t r a t io n ,  r e s e a r c h  o r  
t h e o r y  d e v e lo p m e n t  to  t h e  e n d  o f  im p r o v in g  t h e  h e a lt h  o f  t h e  p u b l ic ”
( C r o t t y  a n d  B ig n e ll  1 9 8 7 : 4 0 ,  P e r r y  1 9 9 5 : 7 6 6 ) .  M a d d e n  a n d  M it c h e ll ’s  ( 1 9 9 3 )  
d e f in it io n  o f  C P D  is  r e la t e d  to  t h e  m a in t e n a n c e  a n d  e n h a n c e m e n t  o f  t h e  
k n o w le d g e ,  e x p e r t is e  a n d  c o m p e t e n c e  o f  p r o f e s s io n a ls  t h r o u g h o u t  t h e ir  
c a r e e r s ,  a c c o r d in g  to  a  p la n  f o r m u la t e d  w ith r e g a r d  to  t h e  n e e d s  o f  t h e  
p r o f e s s io n a l ,  t h e  e m p lo y e r ,  t h e  p r o f e s s io n  a n d  s o c ie t y .  B o t h  o f  t h e s e  
d e f in it io n s  r e f e r  to  p la n n e d  e d u c a t i o n a l  a c t iv it ie s  fo r  t h e  e n h a n c e m e n t  o f  
p r o f e s s io n a l  p r a c t ic e .
A lt h o u g h  t h e s e  tw o  d e f in it io n s  s e e m  to  r e s p o n d  a d e q u a t e ly  to  t h e  
p r o f e s s io n a l  n e e d s  o f  t h e  p r a c t it io n e r , th e ir  m a n a g e r s  a s  w e ll a s  t h e ir  
c o n s u m e r s  a n d  c a n  b e  r e g a r d e d  to  b e  r e a lis t ic  in  t h e ir  a p p r o a c h ,  t h e y  a r e  
s t r ic t ly  b a s e d  o n  in t e n d e d  o r a n t ic ip a t e d  le a r n in g  o u t c o m e s .  F u r t h e r m o r e ,  
t h e s e  d e f in it io n s  im p ly  t h a t  t h e  p la n n e d  a c t iv it ie s  c o n s i s t  o f  a t t e n d a n c e  a t  
c o u r s e s  o r  o t h e r  f o r m a l o r g a n iz e d  le a r n in g  a c t iv it ie s .  T h e s e  d e f in it io n s  d o  
n o t  s e e m  to  t a k e  a c c o u n t  o f  t h e  in f o r m a l o r  in c id e n t a l  t y p e  o f  le a r n in g  w h ic h  
m a y  o c c u r  a t  a n y  t im e  o f  a  n u r s e ’s  c a r e e r .  F o r  in s t a n c e ,  H o u le  ( 1 9 8 4 )  
id e n t if ie d  t h o s e  n u r s e s  w h o  h a v e  in q u ir in g  m in d s  a n d  w h o s e  le a r n in g  S c h o e n
( 1 9 7 9 )  a r g u e d  o c c u r r e d  m o r e  o n  a n  in c id e n t a l  b a s i s  r a t h e r  t h a n  p la n n e d  
le a r n in g .  H e n c e ,  t h e  e m p h a s is  a t  t h e  t im e  o f  t h e s e  d e f in it io n s  w a s  o n  
p la n n e d ,  s t r u c t u r e d  le a r n in g  a c t iv it ie s  w h ic h  w e r e  la c k in g  in n u r s in g .  A n
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e x p la n a t io n  f o r  t h is  o m is s io n  c o u ld  d e r iv e  fro m  t h e  a u t h o r s ’ in te r p r e ta t io n  o f  
p r o f e s s io n a l  p r a c t ic e  w h ic h  m a y  im p ly  t h a t  it is  a b o u t  m e a n in g f u l  a c t io n s  
w h ic h  a r e  u n d e r t a k e n  c o n s c i o u s l y  in  a  s p e c i f ic  f ie ld  o f p r a c t ic e  a n d  th a t  
n u r s e s  a tt e m p t  to  le a r n  f r o m  p r a c t ic e  in  o r d e r  to  im p r o v e  it c o n s t a n t ly  a n d  
b e c o m e  e x p e r t s  a c c o r d in g ly  ( J a r v is  1 9 9 2 ) .  N e v e r t h e l e s s ,  o n e  c o u ld  a r g u e  
t h a t  t h e r e  a r e  a l s o  i n s t a n c e s  o f  in t e n t io n a l  u n s t r u c t u r e d  le a r n in g  w h ic h  c a n  
t a k e  p l a c e  in  a  f o r m a l s e t t in g  s u c h  a s  t h e  e x p e r ie n t ia l  a p p r o a c h  to  le a r n in g ,  
a s  a d v o c a t e d  b y  K o lb  ( 1 9 8 4 )  a n d  H e r o n  ( 1 9 8 9 ) ,  w h ic h  a r e  w id e ly  u s e d  in  
C o l l e g e s  o f  N u r s in g  in  t h e  U K .
H o w e v e r ,  b y  c o n t r a s t ,  F a i r  ( 1 9 9 5 )  d e s c r i b e s  C P D  a s  id e n t if y in g  a n d  m a k in g  
t h e  m o s t  o f  t h e  o p p o r t u n it ie s  to  le a r n  t h a t  o c c u r  e v e r y  d a y  a s  w e ll a s  s e e k in g  
o u t  o n e ’s  o w n  o p p o r t u n it ie s .  H e  s u g g e s t e d  t h a t  it is  t h e n  e s s e n t ia l  to  
in t e g r a t e  w h a t  is  le a r n t  w ith  o n e ’s  p r a c t ic e .  T h i s  d e f in it io n  a d d s  a n o t h e r  
d im e n s io n  to  t h e  o t h e r  tw o  d i s c u s s e d  a b o v e  in  t h a t  it in f e r s  t h e  e x t e n t  to  
w h ic h  le a r n in g  s h o u ld  t a k e  p l a c e  a n d  t h e  n a t u r e  o f  e d u c a t io n  t h r o u g h o u t  
o n e ’s  p r o f e s s io n a l  c a r e e r .  F a i r ’s  d e f in it io n  a ls o  e m p h a s i s e s  t h e  le a r n in g  
p r o c e s s  in v o lv e d  in  p r o f e s s io n a l  d e v e lo p m e n t  a n d  e d u c a t i o n  w h ic h  is  f le x ib le  
a n d  d y n a m ic .
S im ila r ly ,  w h e n  J a r v i s  ( 1 9 8 7 : 5 0 )  m o d if ie d  h is  d e f in it io n  o f  e d u c a t io n  to  
s p e c if ic a l ly  a c c o m o d a t e  c o n t in u in g  e d u c a t io n ,  h e  c a l l e d  it “lif e lo n g  e d u c a t i o n ”. 
A lt h o u g h  h e  t o o  r e f e r s  to  “p la n n e d  in c id e n t s ”, h e  a ls o  a c k n o w l e d g e s  th a t  
t h e s e  “a c t iv it ie s  c o u ld  o c c u r  a t  a n y  t im e  in  life  a n d  a r e  d ir e c t e d  t o w a r d s  t h e  
p a r t ic ip a n t s ’ le a r n in g  a n d  u n d e r s t a n d in g ”. H is  m o d if ie d  d e f in it io n  a ls o  im p lie s  
t h a t  le a r n in g  w h ic h  t a k e s  p l a c e  t h r o u g h  C P E  s h o u ld  in v o lv e  s e lf -d ir e c t io n  a n d  
m o t iv a t io n  o f  n u r s e s  to  k e e p  u p  to  d a t e  b u t  it d o e s  n o t s p e c i f y  t h e  le v e l  o f  
u n d e r s t a n d in g  w h ic h  is  r e q u ir e d  f o r  m e a n in g f u l  le a r n in g  t o  t a k e  p l a c e .  It 
c o u ld  t h e n  b e  a r g u e d  t h a t  t h is  d e f in it io n  im p lie s  t h a t  fu ll u n d e r s t a n d in g  is  n o t  
a lw a y s  r e q u ir e d  o r  e v e n  p o s s ib l e  in  a ll  a s p e c t s  o f  p r o f e s s io n a l  le a r n in g
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a c t iv it ie s .  M o r e o v e r ,  M a r t o n  e t  a l  ( 1 9 8 4 )  a n d  R a m s d e n  ( 1 9 8 8 )  r e f e r  to  d e e p  
a n d  s u r f a c e  a p p r o a c h e s  to  le a r n in g .  T h e y  f o u n d  t h a t  s u r f a c e  le a r n in g  i s  v e r y  
c o m m o n  a m o n g  s t u d e n t s  w h o  c o n c e n t r a t e  o n  m e m o r is in g  f a c t u a l  in f o r m a t io n  
a n d  c o n s e q u e n t ly  t h e y  h a v e  p o o r  u n d e r s t a n d in g  a n d  k n o w le d g e  o f  d e t a i ls .  
W h e r e a s ,  d e e p  le a r n in g  p r o v id e s  g r e a t e r  u n d e r s t a n d in g  o f  t h e  s u b j e c t  m a t t e r  
s i n c e  it e n c o u r a g e s  a  r e f le c t iv e  a s s o c i a t i o n  b e t w e e n  c o n c e p t s  a n d  f a c t s  a n d  
t h e  le a r n e r  is  a b le  to  d is t in g u is h  p r in c ip le s  f r o m  e v id e n c e  a n d  n e w  in f o r m a t io n  
f r o m  t h e  o ld . It t h u s  c o m b i n e s  b o t h  t h e  c o n t e n t  a n d  p r o c e s s  o f  le a r n in g .  It 
a l s o  im p l ie s  t h e  v a r i o u s  le v e l  o f  s t u d e n t s ’ c o m p e t e n c e  in  t h e ir  le a r n in g  o f  
c l in ic a l  p r a c t ic e  a s  a d a p t e d  in  t h is  P 2 K  c o u r s e  p h ilo s o p h y , B e n n e r ’s  ( 1 9 8 5 )  
f r a m e w o r k  f r o m  n o v ic e  to  e x p e r t .
1 .5 .2  The n a tu re  o f  co n tin u in g  p ro fe s s io n a l education  in  n u rs in g
W h e n  H in c h lif f  ( 1 9 9 4 : 2 0 )  d i s c u s s e d  t h e  c o n t in u in g  e d u c a t io n  o f  n u r s e s  s h e  
a ls o  d e s c r ib e d  e d u c a t io n  a s  a  p r o c e s s  w h ic h  in v o lv e s  “a  jo u r n e y  w ith  le a r n in g  
o c c u r in g  a t  e v e r y  s t e p ” o f  o n e ’s  c a r e e r  in  n u r s in g .  S h e  f u r t h e r  c o n t r a s t e d  t h is  
w ith  a  p r o d u c t  o r ie n t a t e d  a p p r o a c h  in  w h ic h ,  s h e  a r g u e d ,  t h e  e m p h a s i s  is  o n  
a n  e n d  p o in t  w h ic h  is  u s u a l ly  a  q u a l if ic a t io n .  F u r t h e r m o r e , M e z ir o w  ( 1 9 8 5 )  
m a in t a in s  t h a t  t h e  p u r p o s e  a n d  p r o c e s s  o f  le a r n in g  is  to  u n d e r s t a n d  th e  
m e a n in g  o f  p e r s o n a l  e x p e r i e n c e s .  T h u s ,  fro m  t h e s e  v ie w p o in t s  e d u c a t io n  
in v o lv e s  a  le a r n in g  p r o c e s s  w h ic h  c o n s i s t s  o f  a  s e r ie s  o f  e d u c a t io n a l  e v e n t s ,  
a n d  le a r n in g  in c lu d e s  a n  u n s p e c if ie d  le v e l  o f  u n d e r s t a n d in g .  J a r v i s  ( 1 9 9 2 )  
a r g u e s  t h a t  n o t  a ll  le a r n in g  is  e d u c a t i o n a l .  S im ila r ly  B r o w n  ( 1 9 8 8 )  p u r p o r t s  
t h a t  t h e  p r o v is io n  o f  e d u c a t i o n a l  o p p o r t u n it ie s  d o e s  n o t  a lw a y s  w a r r a n t  
le a r n in g  a n d  lllic h  ( 1 9 7 1 )  a r g u e s  t h a t  le a r n in g  o c c u r s  a s  a  r e s u lt  o f  
p a r t ic ip a t io n  in  a  m e a n in g f u l  e n v ir o n m e n t  a n d  it d o e s  n o t n e c e s s a r i l y  f o llo w  a  
s e t  o f  in s t r u c t io n s .  T h i s  d ic h o t o m y  b e t w e e n  le a r n in g  a n d  e d u c a t io n  h a s  a ls o  
b e e n  a d d r e s s e d  b y  C a r p e n it o  ( 1 9 9 1 )  w h o  in s is t e d  t h a t  in  o r d e r  fo r  e d u c a t io n  
to  f a c il it a t e  m e a n in g f u l  le a r n in g  t h e  in d iv id u a l  n u r s e  s h o u ld  id e n t if y  t h a t  
le a r n in g  is  r e q u ir e d  a n d  e n g a g e  in  it.
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T h e s e  a r g u m e n t s  h a v e  im p lic a t io n s  f o r  t h e  C P E  o f  n u r s e s .  H e n c e ,  t h e  
n a t u r e  o f  C P E  in  n u r s in g  e n t a i ls  m o r e  t h a n  ju s t  a t t e n d in g  p o s t -r e g is t r a t io n  
c o u r s e s  a n d  t h e  u n d e r t a k in g  o f  fu r t h e r  s t u d i e s  in o r d e r  to  ju s t if y  a n  in d iv id u a l  
n u r s e  r e m a in in g  in  t h e  p r o f e s s io n  a n d  o n  t h e  U K C C  n u r s in g  r e g is t e r .  T h e  
a p p l ic a t io n  o f  le a r n in g  is  c le a r ly  r e q u ir e d .  It c a n  t h e r e f o r e  b e  a r g u e d  t h a t  
d u r in g  r e g is t e r e d  p r a c t ic e  in d iv id u a l  n u r s e s ’ le a r n in g  p r o c e s s e s  lie  w ith in  
c o n t in u in g  p r o f e s s io n a l  e d u c a t io n  f ro m  w h ic h  p r o f e s s io n a l ,  e d u c a t i o n a l  a n d  
in d iv id u a l  d e v e lo p m e n t  c a n  b e  id e n t if ie d  (C r o t t y  a n d  B ig n e ll  1 9 8 7 ,  H u g h e s
1 9 9 0 )  to  e n h a n c e  t h e ir  a b ility  to  im p r o v e  n u r s in g  p r a c t ic e .
1 .5 .3  C o n tin u in g  p ro fe s s io n a l ed u catio n  a n d  P R E P
A s  d i s c u s s e d  in  s e c t io n  5  o f t h is  c h a p t e r ,  t h e  n e e d  f o r  C P E  h a s  lo n g  b e e n  
r e c o g n i s e d  in  n u r s in g .  In t h e  U K ,  b o th  t h e  B r ig g s  r e p o r t  ( 1 9 7 2 )  a n d  J u d g e  
r e p o r t  ( 1 9 8 5 )  a d v i s e d  t h a t  t h e  e d u c a t io n  o f  n u r s e s  s h o u ld  b e  a  c o n t in u in g  
p r o c e s s  a n d  r e c o m m e n d a t io n s  w e r e  m a d e  f o r  p la n n e d  s t r a t e g i e s  fo r  
p r o f e s s io n a l  a n d  p e r s o n a l  d e v e lo p m e n t  o f  n u r s e s .  S u b s e q u e n t l y ,  in  1 9 9 5  t h e  
U K C C  w ith  its  r e s p o n s ib i l it y  fo r  m a in t a in in g  s t a n d a r d s  f o r  e d u c a t io n  a n d  
p r a c t ic e ,  d e c i d e d  to  m a k e  C P E  m a n d a t o r y  fo r  a ll q u a l if ie d  n u r s e s  a ft e r  
c o n s u lt a t io n  w ith  g o v e r n m e n t  h e a lt h  d e p a r t m e n t s ,  t h e  n a t io n a l  b o a r d s  fo r  
n u r s e s  ( E N B ) ,  p r o f e s s io n a l  b o d ie s  ( R C N )  a n d  t h e  p r o f e s s io n  its e lf . T h u s ,  
c e n t r a l  to  t h is  p o s t -r e g is t r a t io n  e d u c a t io n  a n d  p r a c t ic e ,  w h ic h  is  c o m m o n ly  
k n o w n  a s  P R E P  ( U K C C  1 9 9 4 ) ,  is  t h e  n u r s e s ’ r e s p o n s ib i l it y  to  id e n t if y  t h e ir  
in d iv id u a l  le a r n in g  n e e d s  a n d  k n o w le d g e  d e f ic it s .
P R E P  is  b a s e d  o n  t h e  a s s u m p t io n  t h a t  t h e  p r e -r e g is t r a t io n  o f  n u r s e s  d o e s  n o t  
a llo w  f o r  a ll  t h e  k n o w le d g e  a n d  s k il ls  a  n u r s e  r e q u ir e s  to  p r a c t ic e  f o r  t h e  r e s t  
o f  t h e ir  p r o f e s s io n a l  life  ( U K C C  1 9 9 6 ) .  K e e p in g  u p  to  d a t e  w a s  s e e n  a s  
b e in g  e s s e n t ia l .  H e n c e  fro m  A p r il  1 s t  1 9 9 5 ,  it b e c a m e  a  m a n d a t o r y  
r e q u ir e m e n t  f o r  r e -r e g is t r a t io n  a s  a  n u r s e  t h a t  in d iv id u a l  n u r s e s  d e m o n s t r a t e  
t h a t  t h e y  h a d  k e p t  t h e ir  k n o w le d g e  a n d  n u r s in g  s k i l ls  u p  to  d a t e  t h r o u g h
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r e g u la r  c o n t in u in g  e d u c a t io n .  T h e  m in im u m  r e q u ir e m e n t  o f  t h e  U K C C ,  
r e la t in g  to  p r o f e s s io n a l  u p d a t in g ,  is  fo r  n u r s e s ,  m id w iv e s  a n d  h e a lt h  v is it o r s  to  
u n d e r t a k e  f iv e  d a y s  e q u iv a le n t  to  th irty  f iv e  h o u r s  o f  c o n t in u in g  p r o f e s s io n a l  
d e v e lo p m e n t  o v e r  t h r e e  y e a r s .
T h e  U K C C  c o n s id e r e d  P R E P  to  b e  a  f le x ib le  a p p r o a c h  to  c o n t in u in g  
e d u c a t io n  d e s p it e  its s t r u c t u r e d  s y s t e m a t ic  r e -r e g is t r a t io n  r e q u ir e m e n t s  f o r  
n u r s e s  a n d  t h e  n e e d  f o r  in d iv id u a l  n u r s e s  to  m a in t a in  a  p e r s o n a l  p o r tfo lio  a s  
e v i d e n c e  o f  p a r t ic ip a t io n  in  c o n t in u o u s  e d u c a t io n .  It a ls o  m a in t a in s  t h a t  it is  
u p  to  in d iv id u a l  n u r s e s  to  c h o o s e  t h e  m o s t  a p p r o p r ia t e  m o d e  o f  le a r n in g  f o r  
t h e ir  o w n  n e e d s  a n d  t h a t  s t u d i e s  c a n  t a k e  p l a c e  in  t h e  U n it e d  K in g d o m  o r  
a b r o a d .  A d d it io n a l ly ,  t h e  c o u n c i l  d o e s  n o t  in s is t  o n  f o r m a l le a r n in g  a c t iv it ie s .  
It s u g g e s t s  t h a t  le a r n in g  a c t iv it ie s  c o u ld  in c lu d e :
• a t t e n d a n c e  a t  le c t u r e s ,  c o u r s e s  a n d  s e m in a r s
• d is t a n c e  le a r n in g , in c lu d in g  th e  e d u c a t io n a l  e x e r c is e s  in  p r o f e s s io n a l  
jo u r n a ls
• v is it s  to  o t h e r  a r e a s  o f  p r a c t ic e  to o b s e r v e  t e c h n iq u e s  a n d  p r o c e d u r e s
• p e r s o n a l  r e s e a r c h ,  s u c h  a s  u n d e r t a k in g  a  lite r a tu r e  s e a r c h  in  a  l ib r a r y ’ 
( U K C C  1 9 9 4 : 7 ) .
T h u s ,  in  k e e p in g  w ith  t h e  p r in c ip le  o f  C P E ,  P R E P  is  v e r y  m u c h  a b o u t  t h e  
in d iv id u a l  n u r s e ’s  r e s p o n s ib i l it y  to t a k e  t h e  n e c e s s a r y  s t e p s  to  k e e p  
t h e m s e l v e s  u p  to  d a t e  w ith  t h e ir  k n o w le d g e  a n d  n u r s in g  s k i l ls  t h r o u g h o u t  t h e ir  
p r o f e s s io n a l  c a r e e r s .  It is  e x p e c t e d  t h a t  e v e r y  n u r s e  o n  t h e  n u r s in g  r e g is t e r  
m e e t s  t h e  U K C C ’s  r e q u ir e m e n t s  o n  t h e  b a s i s  t h a t  e a c h  in d iv id u a l  n u r s e  
p r a c t it io n e r  is  p e r s o n a l ly  a c c o u n t a b le  f o r  t h e ir  p r a c t ic e  a n d  t h a t  t h e y  s h o u ld  
m e e t  t h e s e  u p d a t in g  r e q u ir e m e n t s  in a  w a y  t h a t  s u it s  t h e ir  o w n  p r o f e s s io n a l  
p r a c t ic e  n e e d s .  H o w e v e r ,  t h e  t r u e  v a l u e  o f  P R E P  w ith in  t h e  c o n t e x t  o f  C P E  
w ill o n ly  b e  a c h ie v e d  w h e n  it i s  p e r c e iv e d  b y  n u r s e s  a s  a  le a r n in g  p r o c e s s  
a n d  n o t  ju s t  to  m e e t  t h e  U K C C ’s  m a n d a t o r y  r e q u ir e m e n t  f o r  r e -r e g is t r a t io n .  
T h i s  c le a r ly  s u g g e s t s  t h a t  t h e  e x is t e n c e  o f  a  p o s it iv e  a tt it u d e  w ith in  n u r s e s
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t o w a r d s  C P E  is  r e q u ir e d  a n d  it a ls o  im p l ie s  t h a t  it i s  n e c e s s a r y  f o r  n u r s e s  to  
b e  c a p a b l e  o f  s e lf -d ir e c t e d  le a r n in g  a s  a  m o d e  o f  fu lf illin g  t h e  U K C C ' s  
m a n d a t o r y  r e q u ir e m e n t .
T h e  E n g l is h  N a t io n a l  B o a r d s  f o r  n u r s e s ,  m id w iv e s  a n d  h e a lt h  v is it o r s  w ith in  its  
f r a m e w o r k  f o r  C P E  ( E N B  1 9 8 9 )  a n d  t h e  R o y a l  C o l l e g e  o f  N u r s in g  e m p h a s i s e  
t h e  p r o f e s s io n a l  b e n e f it s  f o r  n u r s e s  in  e n h a n c in g  t h e ir  n u r s in g  c o m p e t e n c e s .  
T h e s e  b e n e f it s  c o n s i s t  o f  n u r s e s ’ a b il it y  to  a c c u m u l a t e  c r e d it s  f o r  u n it s  o f  
le a r n in g  w h ic h  c o n t r ib u t e  to  a  r e c o g n i s e d  e d u c a t i o n a l  a w a r d ,  s u c h  a s  t h e  
B S c .  h ig h e r  a w a r d  d e g r e e  in  n u r s in g  s t u d i e s .  M a d d e n  a n d  M it c h e ll  ( 1 9 9 3 )  
id e n t if ie d  tw o  m o d e ls  o f  c o n t in u e d  p r o f e s s io n a l  d e v e lo p m e n t  w ith in  
p r o f e s s io n s  in  t h e  U . K :  t h e  s a n c t i o n s  m o d e l  a n d  t h e  b e n e f it s  m o d e l.  T h e  
s a n c t io n s  m o d e l  im p l ie s  t h a t  s a n c t io n s ,  s u c h  a s  t h e  l ic e n c e  to  p r a c t ic e ,  a r e  
a p p lie d  if t h e  p r o f e s s io n a l  f a i ls  to  u n d e r t a k e  t h e  r e q u ir e d  n u m b e r  o f  d a y s  o r  
h o u r s  o f  s t u d y .  In  n u r s in g ,  P R E P  is  a n  e x a m p le  o f  t h is  a s  im p o s e d  b y  t h e  
U K C C  s t a t u t e .  O n  t h e  o t h e r  h a n d ,  t h e  b e n e f it s  m o d e l  r e w a r d s  t h o s e  w h o  
t a k e  t h e ir  o w n  in it ia t iv e  to  m a in t a in  a n d  e n h a n c e  t h e ir  c o m p e t e n c e .  It is  
t h e r e f o r e  e v id e n t  t h a t  in  n u r s in g ,  m id w if e r y  a n d  h e a lt h  v is it in g  t h e r e  is  a  
m ix t u r e  o f  b o th  m o d e ls  ( H in c h lif f  1 9 9 4 ) .
F r o m  t h e  a b o v e  d i s c u s s i o n s  it is  e v id e n t  t h a t  a s  a  r e s u lt  o f  P R E P ,  C P E  n o t  
o n ly  in v o lv e s  t h e  u p d a t in g  o f  k n o w le d g e  a n d  s k i l ls .  T h e r e  is  a l s o  t h e  p r o c e s s  
in  w h ic h  in d iv id u a ls  n e e d  to  t a k e  t h e  in it ia t iv e  f o r  t h e ir  o w n  le a r n in g  w h ic h  
im p lie s  a  s e lf -d ir e c t e d  m o d e  o f  le a r n in g .  C l a r k  a n d  D ic k i n s o n  ( 1 9 7 6 )  
d is t in g u is h e d  b e t w e e n  o t h e r -d ir e c t e d  le a r n in g  a n d  s e lf -d ir e c t e d  le a r n in g  
a c t iv it ie s  w h ic h  a r e  in v o lv e d  in  c o n t in u in g  e d u c a t i o n .  T h e  f o r m e r  t y p e  o f  
a c t iv it ie s  c o n s i s t  o f  c o n v e n t io n a l  k in d s  o f  e d u c a t i o n a l  p r o g r a m m e s  s u c h  a s  
c o u r s e s ,  w o r k s h o p s  a n d  s t u d y  d a y s  o r g a n iz e d  a n d  m a n a g e d  b y  o t h e r  p e o p le  
w h ils t  t h e  la tte r  in v o lv e s  s e lf -p la n n e d  a n d  s e l f - m a n a g e d  le a r n in g  s it u a t io n s  
s u c h  a s  r e a d in g  a n d  u s e  o f  o t h e r  h u m a n  a n d  m a t e r ia l  r e s o u r c e s  f o r  le a r n in g .
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1.6 Conclusion
T h i s  c h a p t e r  t o o k  in to  a c c o u n t  t h e  h is t o r ic a l  a n d  c u lt u r a l c o n t e x t  o f  t h e  
r e s e a r c h  a s  w e ll a s  t h e  im m e d ia t e  e n v ir o n m e n t  a n d  p h y s ic a l  lo c a t io n  o f  t h e  
n u r s e s  s t u d ie d .  T h e  p r e -r e g is t r a t io n  p e r s p e c t iv e s  s e t  t h e  s c e n e  fo r  t h e  
r e s e a r c h  a n d  p r o v id e d  a  b a c k g r o u n d  f o r  t h e  p o s t -r e g is t r a t io n  s it u a t io n  w h ic h  
is  t h e  m a in  f o c u s  o f  t h e  s t u d y .  It a ls o  h ig h lig h t e d  t h e  c o n n e c t io n s  b e t w e e n  
t h e  p r e -  a n d  p o s t -r e g is t r a t io n  le a r n in g  f o r  t h e  n u r s e s  in v o lv e d  in  t h is  s t u d y .  It 
h a s  f u r t h e r  c la r if ie d  t h e  s i g n if ic a n c e  o f  t h e  s t u d y  a n d  t h e  m a n n e r  in  w h ic h  it 
r e la t e s  to  t h e  g e n e r a l  t o p ic  o f  C P E .
H a v in g  e s t a b l is h e d  t h e  m a in  f o c u s  o f  t h e  s t u d y  a n d  its  c o n t e x t , t h is  c h a p t e r  
le a d s  to  a n  e x a m in a t io n  o f  h o w  t h is  r e s e a r c h  f its  w ith in  t h e  e x is t in g  b o d y  o f  
k n o w le d g e  o n  t h e  C P E  o f  n u r s e s .  T h u s  c o n t e x t u a l  l in k s  w ill b e  m a d e  b y  a  
r e v ie w  o f  r e le v a n t  lite r a tu r e  in c h a p t e r  tw o .
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CHAPTER 2 THE LITERATURE REVIEW
2 . 1  I n t r o d u c t i o n
T h i s  c h a p t e r  is  p r e s e n t e d  in  tw o  p a r t s .  P a r t  o n e  c o n t a i n s  a  p r o s p e c t iv e  
r e v ie w  o f  t h e  l it e r a t u r e  r e la t in g  to  t h e  b r o a d e r  c o n t e x t  o f  C o n t in u in g  
P r o f e s s io n a l  E d u c a t io n  ( C P E )  w ith in  t h e  c o n t e x t  o f  C o n t in u in g  P r o f e s s io n a l  
D e v e lo p m e n t  ( C P D )  o f  n u r s e s .  It c o m p le m e n t s  t h e  h is t o r ic a l  d e v e lo p m e n t a l  
a n d  c u lt u r a l  c o n t e x t  o f  C P E  in  n u r s in g  d is c u s s e d  in t h e  p r e v io u s  c h a p t e r ,  
w h e r e a s  p a r t  tw o  is  a  r e t r o s p e c t iv e  r e v ie w  o f  t h e  l it e r a t u r e  o f  w ritte n  
c o n t in u o u s ly  a s  a  r e s u lt  o f  k e y  c o n c e p t s  w h ic h  e m e r g e d  d u r in g  t h e  d a t a  
c o lle c t io n  a n d  a n a l y s i s .  T h is  p a r t  o ff e r s  a  t h e o r e t ic a l r e v ie w  o f  t h e  lite r a tu r e .
O n c e  t h e  r e s e a r c h  q u e s t io n  o n  t h e  P r o je c t  2 0 0 0  ( P 2 K )  d ip io m a t e s '  
p r o f e s s io n a l  le a r n in g  h a d  b e e n  b r o a d ly  id e n t if ie d  d u r in g  t h e  in it ia l s t a g e  o f  t h e  
s t u d y ,  a  s e a r c h  f o r  r e le v a n t  l it e r a t u r e  w a s  n e c e s s a r y  to  e s t a b l is h  t h e  le v e l  o f  
k n o w le d g e  t h a t  e x is t e d  a b o u t  t h e  C P E  o f  n u r s e s  f o llo w e d  b y  c u r r e n t  t r e n d s  
a n d  c o n t e m p o r a r y  d e b a t e s .  T h i s  s e a r c h  fo r  t h e  l it e r a t u r e  in d ic a t e d  t h a t  
p r e v io u s  r e s e a r c h  o n  C P E  a n d  C P D  o f  n u r s e s  h a d  a lr e a d y  a n s w e r e d  m a n y  
q u e s t i o n s .  It w a s  e v id e n t  t h a t  t h o s e  p r e v io u s  s t u d i e s  h a d  id e n t if ie d  t h e  
o u t c o m e s  a n d /o r  t h e  p r o c e s s  o f  C P D  a n d  C P E .
H o w e v e r  n o  l it e r a t u r e  w a s  f o u n d  w h ic h  a d d r e s s e d  c o n t in u e d  p r o f e s s io n a l  
le a r n in g  o f  P 2 K  n u r s e s .  T h i s  w a s  to  b e  e x p e c t e d  s i n c e  t h e  f irs t  n u r s e s  w h o  
u n d e r t o o k  t h e  P 2 K  p r o g r a m m e  ( D ip lo m a  in H ig h e r  E d u c a t io n  -  N u r s in g  
S t u d ie s )  w e r e  q u a l if ie d  in O c t o b e r  1 9 9 2 .  N e v e r t h e le s s ,  s t u d i e s  o f  t h e  
c o n t in u in g  p r o f e s s io n a l  d e v e lo p m e n t  a n d  e d u c a t io n  o f  t r a d it io n a l  n u r s e s  a n d  
r e la t e d  s t u d i e s  o f  P 2 K  n u r s e s  w h ic h  w e r e  b e in g  u n d e r t a k e n  a t  t h e  s a m e  t im e  
a s  t h is  s t u d y  w e r e  f o u n d  h e lp f u l “to  s e t  t h e  b o u n d a r ie s ” ( S a n d e lo w s k i  e t  a l  
1 9 8 9 : 7 8 )  f o r  t h is  in v e s t ig a t io n .
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A  w a y  o f  f o c u s in g  t h e  s t u d y  w a s  t h r o u g h  t h e  s e a r c h  f o r  r e la t e d  t h e o r e t ic a l  
l it e r a t u r e  w h ic h  w a s  u s e f u l  in  c o n c e p t u a l is in g  t h e  a s s u m p t i o n s  e m e r g in g  f r o m  
t h e  s t u d y  d u r in g  t h e  c o lle c t io n  a n d  a n a l y s i s  o f  t h e  d a t a ,  a n d  t h is  h e lp e d  to  
d e v e lo p  e x p la n a t io n s  a n d  in te r p r e ta t io n  o f  t h e  f in d in g s .  F o r  e x a m p l e  a  r e v ie w  
o f  t h e  l it e r a t u r e  o n  t h e  ro le  t h e o r y  in  r e la t io n  to  t h e  p r o f e s s io n a l  s o c ia l is a t i o n  
o f  t h e  n u r s e  p r o v id e d  t h e o r e t ic a l  c o n s t r u c t s ,  c a t e g o r ie s  a n d  t h e ir  p r o p e r t ie s  
t h a t  w e r e  u s e d  to  e x p la in  t h e  f in d in g s  o f  t h e  d a t a  o n  t h e  p r o f e s s io n a l  le a r n in g  
o f  t h e  d ip lo m a t e s .
2 . 2  C o n t i n u i n g  P r o f e s s i o n a l  E d u c a t i o n  o f  n u r s e s :  A  r e v i e w  o f  t h e  
l i t e r a t u r e
A  p r e l im in a r y  r e v ie w  o f  th e  B r it is h  l it e r a t u r e  o f  n u r s e s '  c o n t in u in g  p r o f e s s io n a l  
e d u c a t io n  w ith in  t h e  c o n t e x t  o f  C P D  s h o w e d  t h a t  p r e v io u s  s t u d i e s  t e n d e d  to  
b e  s u r v e y s  w h ic h  f o c u s e d  o n  q u a lif ie d  n u r s e s '  c a r e e r  p a t h s ,  c a r e e r  m o t iv a t io n  
a n d  c a r e e r  p a t t e r n s  o f n o n - P 2 K  n u r s e s .  M o n t a g u e  &  H e r b e r t  ( 1 9 8 2 )  
in v e s t ig a t e d  t h e  c a r e e r  p a t h s ' d e v e lo p m e n t  o f  g r a d u a t e s  fro m  a  d e g r e e - l in k e d  
c o u r s e  a n d  H a r d y  e t  a l ( 1 9 8 4 )  d id  a  f o llo w -u p  o f  t h e  n u r s in g  c a r e e r s  o f  
g r a d u a t e s  fr o m  t h e  U n iv e r s it y  o f  E d in b u r g h  fro m  1 9 5 8 - 1 9 7 5 .  T h e s e  s t u d ie s  
e s s e n t ia l ly  p r o d u c e d  d a t a  a b o u t  t h e  p r o f e s s io n a l  d e v e lo p m e n t  o f  g r a d u a t e  
n u r s e s .  F o u r  f u r t h e r  r e la t e d  s t u d ie s ,  w h ic h  t h e  D e p a r t m e n t  o f  H e a lt h  h a d  
c o m m is s i o n e d  t h e  K in g 's  C o l le g e  N u r s in g  R e s e a r c h  U n it  to  u n d e r t a k e  w e r e  
a ls o  id e n t if ie d . T h e s e  s t u d ie s  e x p lo r e d  n u r s e s '  c a r e e r s  a f t e r  q u a l if ic a t io n  a n d  
t h e  f a c t o r s  w h ic h  in f lu e n c e d  t h e ir  c a r e e r  m o v e s .  T h e  p r o je c t s  w e r e  
lo n g it u d in a l  c a r e e r  s u r v e y s  o f: tw o  c o h o r t s  o f  m id w iv e s  w h o  q u a l if ie d  in 1 9 7 9  
a n d  1 9 8 3 ;  r e g is t e r e d  g e n e r a l  n u r s e s  w h o  q u a lif ie d  in  1 9 9 0  a n d  1 9 9 1 ;  n u r s in g  
g r a d u a t e s  q u a l if y in g  b e t w e e n  1 9 8 1  a n d  1 9 9 3  a n d  c a r e e r s  o f  r e g is t e r e d  
m e n t a l  n u r s e s  q u a lif y in g  b e t w e e n  1 9 9 3  a n d  1 9 9 4  ( R o b in s o n  a n d  M a r s la n d  
1 9 9 4 ) .  S e lf -c o m p le t io n  q u e s t io n n a ir e s  w e r e  s e n t  to  la r g e  s a m p l e s  o f  n u r s e s  
r a n g in g  f r o m  5 0 0  to  1 2 6 5 ,  to  in v e s t ig a t e  a  n u m b e r  o f  i s s u e s  r e le v a n t  t o  c a r e e r  
p a t t e r n s  in c lu d in g  o p p o r t u n it ie s  fo r  c o n t in u in g  p r o f e s s io n a l  e d u c a t i o n .
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L a t h le a n  e t  a l  ( 1 9 8 6 )  e v a lu a t e d  t h r e e  p o s t -r e g is t r a t io n  d e v e lo p m e n t  s c h e m e s  
o v e r  a  t h r e e  y e a r  p e r io d ,  a  p r o je c t  f u n d e d  b y  t h e  D e p a r t m e n t  o f  H e a lt h  a n d  
S o c i a l  S e c u r it y  ( D H S S ) .  T h e s e  s c h e m e s  in v o lv e d  t h e  p r o f e s s io n a l  
d e v e lo p m e n t  o f  n e w ly  q u a l if ie d  n u r s e s  a n d  a  m o d if ie d  a c t io n  r e s e a r c h  
a p p r o a c h  w a s  u s e d .  D a t a  w e r e  c o lle c t e d  b y  u s in g  a  v a r ie t y  o f  m e t h o d s  
w h ic h  in c lu d e d  s e lf -c o m p le t io n  q u e s t io n n a ir e s ,  s e m i-s t r u c t u r e d  in t e r v ie w s  a n d  
o b s e r v a t io n .  W h ils t  s p e c i f ic  e d u c a t io n a l  n e e d s  a n d  p r o f e s s io n a l  d e v e lo p m e n t  
o f  t h e  n e w ly  q u a lif ie d  n u r s e s  w e r e  c le a r ly  id e n t if ie d  w ith in  t h e  s c h e m e s ,  it w a s  
e v id e n t  f r o m  t h e  f in d in g s  t h a t  o t h e r  m o r e  e x p e r ie n c e d  n u r s e s  a l s o  h a d  a  n e e d  
f o r  c o n t in u in g  e d u c a t io n  a n d  s u p p o r t .  T h e  c o n c lu s io n  d r a w n  f r o m  t h is  
e v a lu a t io n  p r o je c t  a ls o  s u g g e s t s  t h a t  c o m m it m e n t  to  c o n t in u in g  e d u c a t io n  o f  
n u r s e s  s h o u ld  b e  a  s h a r e d  r e s p o n s ib i l it y  b e t w e e n  in d iv id u a l  n u r s e s  a n d  t h e  
o r g a n is a t io n .  P r e s u m a b l y  t h is  s h a r e d  r e s p o n s ib i l it y  r e f e r s  to  t h e  p r o v is io n  o f  
o p p o r t u n it ie s  b y  t h e  o r g a n is a t io n  to  f a c il it a t e  c o n t in u in g  e d u c a t io n  f o r  n u r s e s .
T h e  U K C C  m a k e s  it c l e a r  t h a t  in d iv id u a l  n u r s e s  a r e  a c c o u n t a b l e  fo r  t h e ir  
p r a c t ic e ,  t h e  im p r o v e m e n t  o f  t h e ir  p r o f e s s io n a l  k n o w le d g e  a n d  c o m p e t e n c e  
a n d  a b o v e  a ll t a k in g  r e s p o n s ib i l it y  fo r  t h e ir  o w n  le a r n in g  n e e d s  ( U K C C  1 9 9 0 ,  
1 9 9 2 ) .  O n  t h e  o t h e r  h a n d ,  H o g s t o n  ( 1 9 9 5 : 5 8 7 )  a r g u e d  t h a t  “b y  m a k in g  
C P E  a  m a n d a t o r y  r e q u ir e m e n t  t h e  U K C C  is  p la c in g  t h e  m a t t e r  f ir m ly  o n to  t h e  
p o lit ic a l a g e n d a ,  e n s u r in g  t h a t  n u r s e s ’ C P E  n e e d s  a r e  n o t  n e g le c t e d  b y  
m a n a g e r s ”.
A lt h o u g h  t h e  e m p h a s i s  o f  t h e s e  tw o  a r g u m e n t s  a p p e a r  s o m e w h a t  d iff e r e n t ,  
t h e y  n e v e r t h e le s s  r e f le c t  a  s h a r e d  r e s p o n s ib i l it y  a s  s u g g e s t e d  b y  L a t h le a n  e t  
a l  ( 1 9 8 6 ) .  C o n v e r s e l y ,  it i s  t h e  r e s p o n s ib i l it y  o f  n u r s e s  to  t a k e  e v e r y  
o p p o r t u n it y  o f  C P E  w h ic h  is  m a d e  a v a i la b le  to  t h e m  b y  t h e ir  m a n a g e r s  w h o  in  
t u r n  s h o u ld  s h o w  c o m m it m e n t  to  t h e  c o n t in u in g  p r o f e s s io n a l  le a r n in g  n e e d s  
o f  t h e  n u r s e s .
A n o t h e r  s u r v e y  f u n d e d  b y  t h e  D H S S  in  1 9 8 4 ,  f o c u s e d  o n  t h e  C P E  
o p p o r t u n it ie s  a v a i la b le  f o r  q u a l if ie d  n u r s in g  s t a f f  in a ll c l in ic a l  s p e c i a l i t ie s  in
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E n g la n d  a n d  W a l e s  ( R o g e r s  a n d  L a w r e n c e  1 9 8 7 ) .  It a ls o  a d d r e s s e d  i s s u e s  
o f  id e n t if ic a t io n  o f  n e e d s  f o r  C P E  a s  w e ll a s  n u r s e s '  p e r c e p t io n  o f  a n d  
p a r t ic ip a t io n  a n d  n o n -p a r t ic ip a t io n  in  C P E .  T h e  s t u d y  c o n s i s t e d  o f  s e lf ­
c o m p le t e d  q u e s t io n n a ir e s  to  g a in  in fo r m a t io n  a b o u t  t h e  o p p o r t u n it ie s  f o r  C P E  
a n d  in -d e p t h  in t e r v ie w s  to  e x p lo r e  t h e  n u r s e s '  a t t it u d e s  to  C P E .  T h e  f in d in g s  
in d ic a t e d  a  d i s c r e p a n c y  b e t w e e n  t h e  e x p r e s s e d  c o m m it m e n t  t o  C P E  a n d  t h e  
e x t e n t  to  w h ic h  t h a t  c o m m it m e n t  w a s  d e m o n s t r a t e d  in  p r a c t ic e .  M a n y  o f  t h e  
n u r s e s  in t e r v ie w e d  w e r e  m o t iv a t e d  to  g e t  in v o lv e d  in  C P E  b u t  it a p p e a r e d  t h a t  
t h e r e  w a s  a  l a c k  o f  in t e r e s t  a n d  s u p p o r t  f r o m  t h e ir  s e n io r  c o l l e a g u e s .
T h e  l it e r a t u r e  r e v ie w e d  in d ic a t e d  t h a t  o t h e r  s t u d i e s  h a d  a ls o  e x p lo r e d  
q u a lif ie d  n u r s e s '  p a r t ic ip a t io n  o r  n o n -p a r t ic ip a t io n  in  C P E .  In  a n  A m e r ic a n  
s u r v e y  o f  1 , 7 0 0  n u r s e s ,  O ' C o n n o r  ( 1 9 8 2 )  f o u n d  t h a t  p a r t ic ip a t io n  w a s  
in f lu e n c e d  b y  r e a s o n s  r e la t e d  to  im p r o v in g  p r o f e s s io n a l  k n o w le d g e  a n d  s k il ls  
a n d  s e e k i n g  p r o f e s s io n a l  a d v a n c e m e n t  E v i d e n c e  o f  c o m p l ia n c e  w ith  
a u t h o r it y  w a s  n o t  s u r p r is in g ly  o n e  o f  t h e  id e n t if ie d  d i m e n s i o n s  u n d e r ly in g  
n u r s e s '  r e a s o n s  f o r  p a r t ic ip a t io n  in  C P E  s i n c e  r e q u ir e m e n t  fo r C P E  w a s  
a lr e a d y  m a n d a t o r y  in  t h e  U S A .  N o n e t h e l e s s ,  it i s  e n c o u r a g in g  to  n o t e  t h a t  
t h is  r e a s o n  w a s  n o t  a s  s t r o n g  a  m o t iv a t o r  a s  t h e  s e a r c h  fo r  k n o w le d g e .  H o u le
( 1 9 8 0 )  e x p la in e d  t h is  s it u a t io n  b y  c la im in g  t h a t  s o m e  p e o p le  a r e  c le a r ly  
o r ie n t a t e d  t o w a r d s  le a r n in g . In  a n o t h e r  A m e r ic a n  s t u d y ,  U r b a n o  e t  a l  ( 1 9 8 8 )  
f o u n d  t h a t  n u r s e s  w h o  p a r t ic ip a t e d  in  m a n d a t o r y  C P E  d e m o n s t r a t e d  s im ila r  
p a t t e r n s  o f  m o t iv a t io n a l  o r ie n t a t io n s  to  t h o s e  w h o  p a r t ic ip a t e  in  e d u c a t io n a l  
a c t iv it ie s  o n  a  v o lu n t a r y  b a s i s .  A p p a r e n t ly ,  t h e s e  n u r s e s  w e r e  m o t iv a t e d  
p r im a r ily  b y  a  d e s ir e  f o r  p r o f e s s io n a l  a d v a n c e m e n t  a n d  c o m p e t e n c y .  O n  t h e  
o t h e r  h a n d ,  t h e  a u t h o r s  a ls o  s u g g e s t e d  t h a t , a s  a  r e s u lt  o f  m a n d a t o r y  
r e q u ir e m e n t , a  la r g e  n u m b e r  o f  r e le v a n t ,  p r o f e s s io n a l  e d u c a t io n a l  
o p p o r t u n it ie s  w e r e  m a d e  a v a i la b le  f o r  p a r t ic ip a t io n  in  C P E .  N o n e t h e le s s ,  
t h e s e  f in d in g s  a r e  e n c o u r a g in g  f o r  B r it is h  n u r s e s  a t  a  t im e  o f  t h e  
im p le m e n t a t io n  o f  m a n d a t o r y  C P E .
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F u r t h e r  r e s e a r c h  e v i d e n c e  in  t h e  1 9 9 0 s  a ls o  d e m o n s t r a t e d  a  s im ila r  f o c u s  in  
t h e  s t u d i e s  c o n d u c t e d  o n  C P E .  F o r  in s t a n c e ,  N u g e n t  ( 1 9 9 0 )  e x p lo r e d  t h e  
e x t e n t  o f  n u r s e s 1 a w a r e n e s s  o f  t h e  n e e d  f o r  c o n t in u in g  e d u c a t io n  a m o n g  a  
g r o u p  o f  1 0 0  q u a lif ie d  n u r s e s  in  o n e  H e a lt h  A u th o r ity . T h e  f in d in g s  fro m  t h e  
a n a l y s i s  o f  t h e  q u e s t i o n n a ir e s  s h o w e d  t h a t  t h e s e  n u r s e s  h ig h ly  v a lu e d  C P E  
a s  a  m e a n s  to  i n c r e a s e  t h e ir  c o m p e t e n c i e s  a s  p r o f e s s io n a ls .  H o g s t o n
( 1 9 9 5 )  a d d r e s s e d  t h e  im p a c t  o f  p e r c e i v e d  C P E  o n  t h e  q u a lit y  o f  n u r s in g  c a r e .  
E ig h t e e n  r e g is t e r e d  n u r s e s  p a r t ic ip a t e d  in  t h is  q u a lit a t iv e  s t u d y  w h ic h  c a m e  to  
t h e  c o n c lu s io n  t h a t  C P E  r is k s  b e in g  d ic t a t e d  b y  t h e  n e e d s  o f  m a n a g e r s  d u e  to  
f in a n c ia l  r e s t r ic t io n s . It is  t h u s  a r g u e d  b y  H o g s t o n  ( 1 9 9 5 )  t h a t  p r o f e s s io n a l  
d e v e lo p m e n t  m a y  d e p e n d  o n  in d iv id u a l  n u r s e s '  a b ility  to  g a in  f in a n c ia l  s u p p o r t  
t o  a t t e n d  c o u r s e s .  It w o u ld  a p p e a r  t h a t  t h e r e  is  a  d i s s o n a n c e  b e t w e e n  t h e  
r e q u ir e m e n t s  o f  t h e  p r o f e s s io n  a n d  t h e  d e m a n d s  a n d  e x p e c t a t io n s  o f  s e r v ic e  
m a n a g e r s  w h ic h  d o e s  n o t  s e e m  c o n d u c i v e  to  t h e  C P E  o f  n u r s e s .
N o la n  e t  a l 's  ( 1 9 9 5 )  e v a lu a t io n  o f  t h e  W e l s h  N a t io n a l B o a r d 's  F r a m e w o r k  o f  
c o n t in u in g  e d u c a t io n  f o r  n u r s e s  in v o lv in g  a  s a m p le  o f  1 2 5 5  r e s p o n d e n t s ,  
s h o w e d  t h a t , a lt h o u g h  t h e  n e e d  f o r  C P E  h a d  a  h ig h  p r o file  a m o n g  t h e  n u r s e s  
s t u d ie d ,  f in a n c ia l  c o n s i d e r a t io n s  w e r e  a ls o  a  m a jo r  c o n c e r n .  T h e r e  is  a ls o  
e v i d e n c e  fro m  t h e  f in d in g s  t h a t  w h ile  a  la r g e  n u m b e r  o f  t h e s e  n u r s e s  w e r e  
f u n d in g  t h e ir  o w n  C P E  t h e y  d id  n o t  n e c e s s a r i l y  s e e  t h is  a s  a  r e a s o n a b le  
e x p e c t a t io n .  N o la n  e t  a l  ( 1 9 9 5 )  c o n c lu d e d  t h a t  s o m e  f o r m  o f  jo in t  
r e s p o n s ib i l it y  w o u ld  b e  t h e  o n ly  w a y  t h a t  C P E  c a n  b e  m a d e  a v a i la b le  to  a  
la r g e r  n u m b e r  o f  p r a c t it io n e r s .
F r o m  t h e  lite r a tu r e  r e v ie w e d  it is  e v id e n t  t h a t  t h e  is s u e  o f  f u n d in g  is  n o t  a  n e w  
p h e n o m e n a .  A  n u m b e r  o f  o t h e r  s t u d i e s  h a d  id e n t if ie d  l a c k  o f  f in a n c ia l  
s u p p o r t  a s  a  h in d e r in g  f a c t o r  in  t h e  C P E  o f  n u r s e s .  T h e s e  a r e  o fte n  
e x p r e s s e d  in d ir e c t ly  in  t e r m s  o f  p o o r  s t a f f in g  le v e ls ,  lo w  p r io rity  g iv e n  to  C P E  
b y  m a n a g e r s ,  la c k  o f  f u n d s ,  t im e , d if f ic u lty  o r  in a b ility  to  b e  r e le a s e d  fro m  t h e  
w a r d s ,  w o r k lo a d  p r e s s u r e s  a n d  lim ite d  C P E  o p p o r t u n it ie s  ( O 'K e ll  1 9 8 6 ,
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L a t h le a n  e t  a l  1 9 8 6 ,  R o g e r s  a n d  L a w r e n c e  1 9 8 7 ,  M a c k e r e t h  1 9 8 9 ,  C h i a r e l la  
1 9 9 0 ,  N u g e n t  1 9 9 0 ) .  B a r r ib a l l  a n d  W h i le  ( 1 9 9 6 ) ,  w h o  s t u d ie d  t h e  le v e l  o f  
p a r t ic ip a t io n  in  C P E  a m o n g  b o th  q u a lif ie d  a n d  u n q u a lif ie d  p r a c t it io n e r s ,  a ls o  
f o u n d  t h a t  p o o r  f u n d in g  w a s  a  b a r r ie r  to  C P E .  T h e y  t h e r e f o r e  a r g u e d  t h a t  
w h ile  it m ig h t  b e  r e a s o n a b le  to  e x p e c t  q u a lif ie d  n u r s e s  to  d e m o n s t r a t e  s o m e  
le v e l  o f  p e r s o n a l  c o m m it m e n t  to  t h e ir  p e r s o n a l  a n d  p r o f e s s io n a l  d e v e lo p m e n t  
it m ig h t  b e  u n r e a l is t ic  to  e x p e c t  s im ila r  c o m m it m e n t  a n d  p e r s o n a l  b u r d e n  f r o m  
e n r o lle d  n u r s e s ,  a n d  t h o s e  w o r k in g  p a r t -t im e  o r  o n  n ig h t  d u t y . T h e r e  is  a ls o  
e v i d e n c e  f r o m  t h e s e  s t u d i e s  t h a t  c o m m it m e n t  a n d  c o lla b o r a t io n  f r o m  b o t h  t h e  
s e r v i c e  a n d  in d iv id u a l  n u r s e s  is  c r u c ia l  in t h e  d e v e lo p m e n t  o f  a  r e a l is t ic  C P E  
s y s t e m  a s  m a n d a t e d  b y  P R E P .  H o w e v e r ,  in  t h e  N u r s in g  T i m e s  ( 1 9 9 5 )  g u id e  
to  P R E P  it s e e m s  th a t  e m p lo y e r s  d o  n o t  h a v e  a  le g a l  o b lig a t io n  to  p r o v id e  o r  
f in a n c e  C P E  f o r  n u r s e s .
It t h u s  b e c a m e  c l e a r  t h a t  d e s p it e  t h e  s u b s t a n t ia l  n u m b e r  o f  r e la t e d  s t u d i e s  o n  
t h e  C P E  o f  n u r s e s ,  t h e y  h a v e  la r g e ly  f o c u s e d  o n  t h e  o u t c o m e s  o f  C P E .  L itt le  
a t t e n t io n  h a d  b e e n  p a id  to  t h e  p r o c e s s  o f  c o n t in u e d  p r o f e s s io n a l  le a r n in g  o f  
n u r s e s  o n c e  t h e y  q u a lif ie d ,  in  t e r m s  o f  h o w  n u r s e s  p la n ,  o r g a n is e  a n d  
c o n t in u e  to  le a r n  in t h e ir  p r o f e s s io n a l  c a r e e r .  M o r e o v e r , n o n e  o f  t h e s e  
s t u d i e s  w e r e  e x c l u s i v e l y  t a r g e t e d  t o w a r d s  P 2 K  n u r s e s  a lt h o u g h  in  N o la n  e t  
a l's  ( 1 9 9 5 )  s t u d y  t h e r e  w a s  o n e  n e w ly  q u a lif ie d  n u r s e  w h o  h a d  u n d e r t a k e n  t h e  
P 2 K  c o u r s e .
2 . 2 . 1  P2K  N u rse s  and CPE: A review  o f  rela ted  literature
A  r e v ie w  o f  p u b l is h e d  r e s e a r c h  f in d in g s  w ith in  t h e  c o n t e x t  o f  P 2 K  b e t w e e n  
1 9 9 0  a n d  m i d - 1 9 9 4  ( E lk a n  a n d  R o b in s o n  1 9 9 5 )  id e n t if ie d  n in e  s t u d i e s  w h ic h  
w e r e  c o m m i s s i o n e d  a n d  f u n d e d  b y  t h e  D e p a r t m e n t  o f  H e a lt h .  T h e s e  
e v a lu a t iv e  s t u d i e s  h ig h lig h t  t h e  d if f ic u lt ie s  a n d  s u c c e s s e s  d u r in g  t h e  e a r ly  
s t a g e s  o f  P r o je c t  2 0 0 0 ‘s  im p le m e n t a t io n .  M u c h  o f  t h is  r e s e a r c h  c o n c e n t r a t e d  
o n  t h e  f ir s t  t h ir t e e n  c o l l e g e s  w h ic h  h a d  b e e n  c o m m is s i o n e d  to  im p le m e n t  t h e
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re fo rm e d  n u rs in g  p ro g ra m m e  b a s e d  on  t h e  P 2 K  p rin c ip le s .
A d d it io n a l ly ,  p u b lis h e d  s t u d i e s  fro m  o t h e r  c o l le g e s  o f  n u r s in g ,  w h ic h  
a d d r e s s e d  t h e  s u p e r v is io n  o f  P 2 K  s t u d e n t s  in t h e  c l in ic a l  s e t t in g  ( T w in n  a n d  
D a v i e s  1 9 9 6 ) ,  P 2 K  s t u d e n t s ’ p e r c e p t io n s  o f  th e ir  p r e -r e g is t r a t io n  e d u c a t io n  
p r o g r a m m e  ( P a r k e r  a n d  C a r l i s l e  1 9 9 6 )  a n d  th e  P 2 K  c o u r s e  a s  a  n e w  a n d  
in n o v a t iv e  n u r s in g  c o u r s e  ( H o l m e s  1 9 9 6 ) ,  a ls o  a p p e a r  to  h a v e  a d o p t e d  a n  
e v a l u a t iv e  s t a n c e .
W h i ls t  v a r i o u s  s t u d ie s  d o c u m e n t in g  P 2 K  d r a w  a tt e n t io n  to  t h e  e f f e c t  o f  t h e  
n e w  c o u r s e ,  little h a s  b e e n  r e p o r t e d  s o  f a r  a b o u t  t h e  o u t c o m e s  f o r  t h e  n u r s e s  
t h e m s e l v e s .  H o w e v e r , J a s p e r  ( 1 9 9 6 )  s t u d ie d  t h e  e x p e r i e n c e s  o f  e ig h t  s t a f f  
n u r s e s  d u r in g  t h e ir  f irs t  p o s t -q u a lif ic a t io n  y e a r .  T h e s e  d ip io m a t e s  u n d e r t o o k  
t h e ir  P 2 K  n u r s in g  c o u r s e  in  o n e  o f  th e  d e m o n s t r a t io n  c o l le g e s  o f  n u r s in g .  A  
p h e n o m e n o lo g ic a l  a p p r o a c h  w a s  u s e d  in  t h is  q u a lit a t iv e  s t u d y  a n d  d a t a  w e r e  
c o lle c t e d  b y  f o c u s  g r o u p  in t e r v ie w s . It is  n o t  c le a r  in  t h e  re p o rt  a t  w h a t  s t a g e  
o f  t h e  r e g is t e r e d  p r a c t ic e  t h e  in t e r v ie w s  to o k  p l a c e  a n d  t h e  n u m b e r  o f  
in t e r v ie w s  w h ic h  w e r e  c o n d u c t e d .  T h e  m a in  f in d in g s  a d d r e s s  m in im a l  
d i s c u s s i o n  o f  C P E  in  t h e  f iv e  m a in  t h e m e s  w h ic h  e m e r g e d  f r o m  t h e  a n a l y s i s  
o f  t h e  d a t a .  N o n e t h e le s s ,  t h e r e  w a s  s o m e  e v i d e n c e  t h a t  C P E  h a d  b e e n  
d i s c u s s e d  in o n e  o f  t h e  t h e m e s  w h ic h  d e s c r ib e s  t h e  n u r s e s ’ p e r c e iv e d  
d if f e r e n c e  b e t w e e n  t h e  q u a l if ic a t io n  o f tr a d it io n a l n u r s e s  a n d  t h e ir  o w n . It 
w a s  r e p o r t e d  th a t  t h e s e  d ip io m a t e s  w e r e  a b le  to  s e e  b e y o n d  t h e ir  p r e ­
r e g is t r a t io n  c o u r s e  a n d  h a d  e m b a r k e d  o n  f u r th e r  s t u d ie s .  T h u s  in  J a s p e r ’s
( 1 9 9 6 )  s t u d y ,  C P E  w a s  a d d r e s s e d  w ith in  a  fo r m a l, a c a d e m i c  c o n t e x t  a n d  w a s  
e x p r e s s e d  in  t e r m s  o f  c o u r s e s  u n d e r t a k e n .
A n o t h e r  s t u d y ,  c o m m is s io n e d  b y  t h e  E n g l is h  N a t io n a l B o a r d ,  a n d  u n d e r t a k e n  
to  e x a m in e  t h e  im p a c t  o f  P 2 K  o n  t h e  p e r c e p t io n  o f  t h e  p h ilo s o p h y  a n d  
p r a c t ic e  o f  n u r s in g , a ls o  a d d r e s s e d  s o m e  i s s u e s  a b o u t  t h e  d ip io m a t e s ’ C P E  
( M a c le o d  C l a r k  e t  a l 1 9 9 7 ) .  E ig h t  c o h o r t s  o f  P 2 K  s t u d e n t s  w e r e  in v o lv e d  in
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t h is  la r g e  s c a l e  t h r e e  y e a r  s t u d y .  A  r a n g e  o f  d a t a  c o lle c t io n  m e t h o d s  w a s  
u s e d  to  o b t a in  in f o r m a t io n  fr o m  p a r t ic ip a n t s  in  tw o  c a s e - s t u d y  c e n t r e s  in  t h e  
N o rth  a n d  S o u t h  o f  E n g la n d .  A  q u a lit a t iv e  a p p r o a c h  w a s  p r im a r ily  e m p lo y e d  
a s  w e ll a s  s o m e  q u a n t it a t iv e  m e t h o d s  in  t h e  a n a l y s i s  o f  t h e  q u e s t io n n a ir e  
d a t a .  S e v e n t y -e i g h t  n e w ly  q u a lif ie d  d ip lo m a t e s  r e s p o n d e d  to  t h e  
q u e s t io n n a ir e  a n d  a  s a m p l e  o f  tw e n t y  c o n t r ib u t e d  to  in -d e p t h  in t e r v ie w s  o f  u p  
to  e le v e n  m o n t h s  in  r e g is t e r e d  p r a c t ic e .  F o c u s  g r o u p s  in t e r v ie w s  w e r e  a ls o  
u n d e r t a k e n  w ith  g r o u p s  o f  t e a c h e r s ,  p r a c t it io n e r s  a n d  n u r s e  m a n a g e r s  to  e lic it  
t h e ir  p e r c e p t io n s  o f  t h e  d ip lo m a t e s  a s  p r o f e s s io n a l  p r a c t it io n e r s .  It is  n o t  
m a d e  c l e a r  in  t h e  r e p o r t  w h e t h e r  t h o s e  in v o lv e d  in  t h e  g r o u p  in t e r v ie w s  w e r e  
d ir e c t ly  in v o lv e d  w ith  t h e  d ip lo m a t e s  w h o  p a r t ic ip a t e d  in  t h e  s t u d y .
It w a s  r e p o r t e d  f r o m  t h e  m a in  f in d in g s  o f  t h e s e  d ip lo m a t e s '  in t e r v ie w s  t h a t  
t h e r e  a p p e a r s  to  h a v e  b e e n  a  c o m m it m e n t  to  C P E  in  t h e ir  f irs t  y e a r  o f  
r e g is t e r e d  p r a c t ic e  w h ic h  s e e m e d  to  h a v e  e m e r g e d  w ith in  t h e  c o n t e x t  o f  
a c a d e m i c  a n d  p r o f e s s io n a l  d e v e lo p m e n t .  In  t h is  s t u d y ,  t h e s e  n e w ly  q u a lif ie d  
n u r s e s  p e r c e iv e d  n u r s in g  a s  a  p r o f e s s io n a l  o c c u p a t io n  a n d  r e c o g n iz e d  t h e  
n e e d  to  r e m a in  u p d a t e d  a n d  to  c o n t in u e  to  le a r n  f o r  t h e  b e n e f it  o f  t h e ir  
p a t ie n t s .  H o w e v e r ,  t h e  n a t u r e  o f  t h is  c o n t in u it y  to  le a r n  w a s  n o t  c le a r ly  
d i s c u s s e d  n o r  t h e  m a n n e r  in  w h ic h  t h e s e  d ip lo m a t e s  w o u ld  u p d a t e ,  e x c e p t  
t h a t  t h e y  d id  n o t  p e r c e i v e  t h e ir  p r e -r e g is t r a t io n  e d u c a t i o n  p r o g r a m m e  a s  a n  
e n tity  in  its  o w n  r ig h t a n d  t h e y  w e r e  e a g e r  to  p r o g r e s s  f r o m  t h e ir  d ip lo m a  to  
d e g r e e  le v e l  e d u c a t io n .  It s h o u ld  b e  r e c o g n iz e d  h e r e  t h a t  C P E  w a s  n o t  t h e  
f o c u s  o f  t h is  s t u d y .
U n lik e  o t h e r  s t u d i e s ,  s u c h  a s  R o g e r s  a n d  L a w r e n c e  ( 1 9 8 7 ) ,  t h is  s t u d y 's  
f in d in g s  s h o w e d  t h a t  m a n a g e r s  a n d  o t h e r  n u r s e s  h a d  a l s o  r e c o g n iz e d  a n d  
a c k n o w le d g e d  t h a t  t h e s e  d ip lo m a t e s  w e r e  c o m m it t e d  to  “lif e lo n g  le a r n in g ”a n d  
w e r e  s e e n  a s  c h a n g e  a g e n t s  in  t h e  p r a c t ic e  o f  n u r s in g .  B u t  s im ila r  to  
p r e v io u s  s t u d ie s  o f  n o n - P 2 K  n u r s e s ,  a s  s t a t e d  a b o v e ,  t h e y  t o o  h a d  id e n t if ie d  
la c k  o f  f u n d in g  a n d  s t u d y  d a y s  a s  b a r r ie r s  to  C P E .  T h i s  c l e a r ly  in d ic a t e s
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th a t, d e s p it e  s u c h  a  r e c o g n it io n  o f  C P E  b y  m a n a g e r s ,  r e s o u r c e  im p lic a t io n s  
r e m a in  a  p r o b le m .
It is  e v id e n t  f r o m  t h e  l it e r a t u r e  r e v ie w e d  o n  t h e  C P E  o f  n u r s e s  t h a t  w h a t  
s e e m e d  to  b e  a b s e n t  f ro m  a il  t h is  w o r k  w a s  a  c o n c e p t u a l iz a t io n  o f  t h e  
d y n a m ic  n a t u r e  o f  t h e  n u r s e s '  c o n t in u in g  p r o f e s s io n a l  le a r n in g .  A n  
e x p lo r a t io n  o f  h o w  n u r s e s '  le a r n in g  e x p e r i e n c e s  a n d  o r ie n t a t io n s  m a y  c h a n g e  
o v e r  t im e  o n c e  q u a lif ie d  o r  a c c o r d in g  to  d if f e r e n t  le v e ls  o f  le a r n in g  t h e y  
e x p e r ie n c e d  s e e m e d  to  b e  a ls o  la c k in g .  T h u s  t h e  a r e a  o f  in t e r e s t  f o r  t h is  
s t u d y  w a s  to  f o c u s  o n  t h e  p r o c e s s  b y  w h ic h  t h e  P 2 K  d ip lo m a t e s  
c o n c e p t u a l iz e  a n d  e n g a g e  in  t h e ir  p r o f e s s io n a l  le a r n in g  a c t iv it ie s  d u r in g  t h e  
first tw o  y e a r s  o f  t h e ir  r e g is t e r e d  p r a c t ic e .  It w a s  fe lt  a p p r o p r ia t e  to  e x p lo r e  
th is  b y  u s in g  a  q u a lit a t iv e  r e s e a r c h  a p p r o a c h .
2 . 3  C o n t i n u i n g  P r o f e s s i o n a l  E d u c a t i o n  o f  n u r s e s :  a  t h e o r e t i c a l  r e v i e w  o f  
t h e  l i t e r a t u r e
T h is  s e c o n d  p a r t  o f  t h e  l it e r a t u r e  r e v ie w  h e lp e d  to  r e f in e  a n d  r e -d e f in e  t h e  
e m e r g in g  r e s e a r c h  q u e s t io n s  a n d  r e la t e d  t e n t a t iv e  p r o p o s it io n s  b y  e m b e d d in g  
t h o s e  q u e s t i o n s  in la r g e r  e m p ir ic a l  t r a d it io n s .  T h e  f lo w  f r o m  c o n c e p t s  to  
t e n t a t iv e  p r o p o s it io n s  h e lp e d  to  f o c u s  t h e  r e s e a r c h  q u e s t io n s .  T h i s  w a s  t h e  
p a rt  o f  t h e  lit e r a t u r e  r e v ie w  w h ic h  p r o v id e d  s o m e  d ir e c t io n  to  t h e  r e s e a r c h  o n  
a  c o n t in u o u s  b a s i s  d u r in g  d a t a  c o lle c t io n  a n d  a n a l y s i s  a s  w e ll a s  t h e  
e x p la n a t io n ,  in te r p r e ta t io n  a n d  d is c u s s i o n  o f  t h e  f in d in g s .  H e n c e ,  r e le v a n t  
t h e o r e t ic a l  lit e r a t u r e  w a s  e x p lo r e d  to  a d d r e s s  i s s u e s  a r o u n d  t h e  d e v e lo p m e n t  
o f  p r o f e s s io n a l  le a r n in g  in  n u r s in g  a n d  t h e  im p a c t  o f  t h e  P 2 K  c o u r s e  t h a t  
a f f e c t e d  t h o s e  n u r s e s  w h o  w e r e  b e in g  e d u c a t e d  in  a  d iff e r e n t  w a y .
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2 . 3 . 1  D efining Nursing: S o m e  theoretical a n d  ph ilosophica l 
p ersp ec tiv e s
A  s e a r c h  o f  w h a t  t h e  lit e r a t u r e  h a d  to  s a y  a b o u t  n u r s in g  w a s  fe lt  a p p r o p r ia t e  
w h e n  it b e c a m e  e v id e n t  d u r in g  t h e  d a t a  c o lle c t io n  t h a t  t h e  p a r t ic ip a n t s ’ 
r e s p o n s e s  w e r e  c le a r ly  e m b e d d e d  in  n u r s in g  w h ic h  t h e y  p e r c e iv e d  to  b e  a t  
t h e  c e n t r e  o f  t h e ir  p r o f e s s io n a l  le a r n in g  d u r in g  t h e ir  r e g is t e r e d  p r a c t ic e .  
N u r s in g  w a s  e x p r e s s e d  w ith  a  lo t o f  e m p h a s i s  o n  c l in ic a l  p r a c t ic e  a n d  p a t ie n t  
c a r e  w h ic h  t h e  p a r t ic ip a n t s  in  t h is  s t u d y  l in k e d  w ith  n u r s in g  a s  a  p r o f e s s io n .  
It is  w ith in  t h e s e  d im e n s i o n s  t h a t  t h e  c o n c e p t  o f  n u r s in g  is  b e in g  d e f in e d  h e r e ,  
t h a t  is , a s  in  c l in ic a l  p a t ie n t  c a r e  in  t h e  p r o f e s s io n  o f  n u r s in g .
In  t h e  s e a r c h  f o r  a  d e f in it io n  o f  n u r s in g  a s  a  c o n c e p t ,  it w a s  e v id e n t  t h a t  t h e r e  
w a s  n o  o n e  s e n t e n c e  a n s w e r  to  t h e  p e r t in e n t  q u e s t io n  o f: W h a t  is  n u r s i n g ?  
It w a s  a l s o  e v id e n t  t h a t  n u r s in g  is  a  c o n c e p t  t h a t  h a d  u n d e r g o n e  a  s u c c e s s i o n  
o f  c h a n g e  a n d  m o d if ic a t io n  a c c o r d in g  to  t h e  e r a  it w a s  b e in g  d e f in e d ,  t h e  
e n v ir o n m e n t  w h e r e  it w a s  b e in g  d e f in e d  a n d  t o  s o c ia l  v a l u e s  t h a t  p r e v a i le d  a t  
t h e  t im e  a s  w e ll a s  t h e  p u r p o s e  it s e r v e s  a t  a  g iv e n  t im e . N o n e t h e le s s ,  
n u r s in g  is  s t ill a  m u c h  d e b a t e d  c o n c e p t .  T h u s ,  fro m  a n  h is t o r ic a l p e r s p e c t iv e ,  
it w a s  fe lt  a p p r o p r ia t e  to  s t a r t  b y  e x a m in in g  F lo r e n c e  N ig h t in g a le ’s  w r it in g s  
a n d  h e r  n o t io n  o f  n u r s in g  in  n in e t e e n t h  c e n t u r y  E n g la n d .
2 . 3 . 1 . 1  Florence N ightingale's co n c ep t o f nursing
F r o m  N ig h t in g a le ’s  ( 1 8 5 9 )  e a r l ie s t  w r it in g s , “N o t e s  o n  N u r s in g :  W h a t  it is  a n d  
w h a t  it is  n o t ”, s h e  s e e m e d  r a t h e r  h e s it a n t  in  d e f in in g  n u r s in g  w h e n  s h e  
s t a t e d :  “I u s e  t h e  w o r d  n u r s in g  f o r  w a n t  o f a  b e t t e r ”, in  h e r  o p e n in g  r e m a r k s .  
T h i s  s t a t e m e n t  w a s  a p p r o p r ia t e  a t  t h e  t im e  it w a s  w ritte n  s i n c e  s h e  v ie w e d  
n u r s in g  in  a  b o t h  g e n e r a l  h e a lt h  a n d  s p e c if ic  n u r s in g  c o n t e x t .  In  t h e  p r e f a c e  
o f  t h is  b o o k , s h e  a ls o  a r g u e d  t h a t  “e v e r y  w o m a n  is  a  n u r s e ”.In  h e r  g e n e r a l  
h e a lt h  v ie w , n u r s in g  w a s  g e n e r a l ly  c a r r ie d  o u t b y  w o m e n  w ith o u t a n y  f o r m a l
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t r a in in g  a n d  w h o , s h e  b e l ie v e d ,  d id  n o t  k n o w  h o w  to  lo o k  a ft e r  t h e ir  f a m ily ’s  
h e a lt h .  S h e  c la r if ie d  t h is  m e a n in g  o f  a  n u r s e  a s  a  w o m a n  w ith in  a  f a m ily  
w h o  h a s  “p e r s o n a l  c h a r g e  o f  t h e  h e a lt h  o f  o t h e r s ”. W it h in  a  s p e c i f ic  n u r s in g  
c o n t e x t  N ig h t in g a le  ( 1 8 8 2 b : 3 3 4 )  r e f e r r e d  to t h e  p r a c t ic e  o f  “n u r s in g  p r o p e r ” 
a s  w h a t  w a s  d o n e  b y  t h o s e  w o m e n  w h o  w e r e  f o r m a lly  t r a in e d .
S h e  a l s o  b e l ie v e d  t h a t  t h e  p u r p o s e  o f  n u r s in g  w a s  “to  p u t  t h e  p a t ie n t  in  t h e  
b e s t  c o n d it io n  f o r  n a t u r e  to  a c t  u p o n  h i m ” ( N ig h t in g a le  1 8 5 9 : 7 5 ) .  S h e  m a d e  
it c l e a r  t h a t  a lt h o u g h  “it h a s  b e e n  lim ite d  to  s ig n if y  little m o r e  t h a n  t h e  
a d m in is t r a t io n  o f  m e d ic in e s  a n d  t h e  a p p lic a t io n  o f  p o u lt ic e s ”, s h e  a s s e r t e d  
t h a t  “it o u g h t  to  s ig n if y  t h e  p r o p e r  u s e  o f  f r e s h  a ir , lig h t, w a r m t h , c l e a n l i n e s s ,  
q u ie t ,  a n d  t h e  p r o p e r  s e le c t io n  a n d  a d m in is t r a t io n  o f  p r o p e r  d ie t ” ( N ig h t in g a le  
1 8 5 9 : 6 ) .  It is  t h u s  e x p lic it  in  h e r  w rit in g s  t h a t  in d iv id u a ls  a n d  t h e ir  
e n v ir o n m e n t s  a r e  b o th  a t  t h e  c e n t r e  o f  n u r s in g . S h e  s t r o n g ly  b e l ie v e d  t h a t  
“n a t u r e  a lo n e  c u r e s ” a n d  t h a t  “n o t h in g  b u t  (th e  n u r s e 's )  o b s e r v a t io n  a n d  
e x p e r i e n c e  w ill t e a c h  ( t h e m )  t h e  w a y s  t o  m a in t a in  o r  b r in g  b a c k  t h e  s t a t e  o f  
h e a lt h ” ( N ig h t in g a le  1 8 5 9 : 7 4 ) .  S h e  t h e r e f o r e  c le a r ly  in fe r r e d  t h a t  n u r s in g  
in v o lv e d  b o t h  h e a lt h  a n d  i l ln e s s .
N ig h t in g a le ’s  p e r c e p t io n  o f  n u r s in g  in  h e r  w rit in g s  s e e m s  to  h a v e  s t o o d  t h e  
t e s t  o f  t im e .  H e r  v ie w s  a n d  i d e a s  h a v e  s t im u la t e d  a  n u m b e r  o f  d e b a t e s  a n d  
h a v e  b e e n  e x p lo r e d  a s  t h e y  r e la t e  t o  c o n t e m p o r a r y  n u r s in g  o v e r  t h e  y e a r s .  
S k e e t  ( 1 9 8 0 )  r e v ie w e d  N ig h t in g a le ’s  th ir t e e n  h in t s  to  n u r s in g ,  w h ic h  a t  t h e  
t im e  p o in t e d  to  t h e  m a in  a s p e c t s  o f  n u r s in g  c a r e ,  a n d  a p p lie d  t h e m  to  t h e  
s c i e n c e  a n d  a rt  o f  t w e n t ie th  c e n t u r y  n u r s in g . T h e r e  a r e  a ls o  f u r t h e r  
e x a m p l e s  o f  N ig h t in g a le ’s  c o n c e p t u a l  f r a m e w o r k  o f  n u r s in g  w h ic h  o t h e r  
w r ite r s  h a v e  u s e d  to  d e m o n s t r a t e  its  r e le v a n c e  to  m o d e r n  n u r s in g  p r a c t ic e ,  
f o r  in s t a n c e  D e n n is  a n d  P r e s c o t t  ( 1 9 8 5 )  a n d  H e n r y  e t  a l ( 1 9 9 0 ) .
H o w e v e r ,  c r it iq u e s  o f  N ig h t in g a le ’s  w r it in g s  p o in t  o u t  t h a t  h e r  d e f in it io n  o f
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n u r s in g  d id  n o t  c h a n g e  m u c h  e v e n  w ith  t h e  in t r o d u c t io n  o f  t h e  c o n c e p t  o f  
h e a lt h  n u r s in g  ( g e n e r a l  n u r s in g )  w h ic h  w a s  a n  in n o v a t io n  a t  t h e  t im e . V a n  
d e r  P e e t  ( 1 9 9 5 : 3 9 )  a r g u e d  th a t:
" a s  a  m a t t e r  o f  f a c t ,  t h e r e  w a s  n o  c h a n g e  o f  h e a r t  a t  a ll  a s  t h e  
c o n c e p t  o f  h e a lt h  n u r s in g  e x e m p lif ie d  t h e  s a m e  s a n i t a r y  a p p r o a c h  
a s  “N o t e s  o n  N u r s in g ” w h ic h  h a d  b e e n  w ritte n  s o m e  3 4  y e a r s  
e a r l ie r ,  e x c e p t  f o r  t h e  in tr o d u c t io n  o f  t h e  p r o f e s s io n a l  o r  t r a in e d  
n u r s e  a s  a  h e a lt h -m i s s i o n e r ”.
F u r t h e r  c r it iq u e s  r e f e r  to  N ig h t in g a le ’s  c o n c e p t u a l iz a t io n  o f  n u r s in g  w h ic h  is  
a r g u e d  to  b e  b a s e d  o n  h e r  p e r s o n a l  r e lig io u s  o u t lo o k  o n  life  a s  s t a t e d  b y  V a n  
d e r  P e e t  ( 1 9 9 5 : 7 8 ) :  “F o r  h e r , n u r s in g  w a s  t h e  a r t  a n d  s c i e n c e  o f  a p p ly in g  
s a n i t a r y  p r in c ip le s ,  d is c o v e r e d  b y  m e a n s  o f  s t a t is t ic s  a n d  m a n if e s t a t in g  G o d ’s  
la w ”. T h i s  m a y  b e  in f e r r e d  a s  a  s u b je c t iv e  in t e r p r e t a t io n  b a s e d  o n  s a n it a r y  
im p lic a t io n s  a s  w e ll a s  r e lig io u s  a s s u m p t i o n s  ( W e lc h  1 9 8 6 ) .  C o n s e q u e n t l y ,  it 
is  a r g u e d  t h a t  N ig h t in g a le  s h o u ld  n o t  b e  s e e n  a s  t h e  f o u n d e r  o f  m o d e r n  
n u r s in g .  In  a n y  c a s e ,  m o d e ls  o f n u r s in g  n o r m a lly  o f f e r  t h e  s u b j e c t i v e  v ie w  o r  
v ie w s  o f  t h o s e  w h o  c o n s t r u c t  t h e m  a n d  a r e  b a s e d  o n  p a r t ic u la r  le a r n in g  
p e r s p e c t iv e s  a n d  e x p e r i e n c e s .
A lt h o u g h  V a n  d e r  P e e t  ( 1 9 9 5 : 8 2 )  c o n c lu d e d  t h a t  “a s  n u r s in g  b u i ld s  a  s o u n d  
b a s e  o f  t h e o r y  a n d  p r a c t ic e ,  it h a s  la r g e ly  o u t -l iv e d  t h e  o b s o le t e  b a s e s  o f  
N ig h t in g a le ’s  m o d e l  o f  n u r s in g ”, h e  d o e s  n o n e t h e l e s s  r e c o g n i z e  a s p e c t s  o f  
t h e  N ig h t in g a le 's  l e g a c y  w h ic h  s t ill  h a v e  r e le v a n c e  to  m o d e r n  n u r s in g .  
H o w e v e r ,  it is  e v id e n t  t h a t  N ig h t in g a le ’s  l e g a c y  c o n t in u e s  to  b e  a  s u b j e c t  o f  
m u c h  d e b a t e .  W h e e l e r  ( 1 9 9 9 : 1 0 )  s u g g e s t s  t h a t  “it w a s  t im e  f o r  t h e  F lo r e n c e  
N ig h t in g a le ’s  m y th  to  b e  d e b u n k e d ” a n d  in s is t s  t h a t  t h e  im p a c t  a n d  
in te r p r e ta t io n  o f  h e r  l e g a c y  h a s  h e ld  n u r s in g  b a c k  t o o  lo n g , o n  t h e  g r o u n d s  o f  
“c h u r n in g  o u t  r o b o t ic  a c o l y t e s  fro m  h e r  s c h o o l  o f  n u r s in g ”.
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2 .3 .1 .2  B e y o n d  N ig h tin g a le ’s  c o n c e p t  o f  n u r s in g
A c c o r d i n g  to  K u h n  ( 1 9 7 0 ) ,  a n y  s c ie n t if ic  d is c ip l in e  a d o p t s  its  o w n  m e t h o d s  to  
a d d r e s s  c o m m o n  i s s u e s  o r  p r o b le m s  in  t h e  d e v e lo p m e n t  o f  its  p a r t ic u la r  
c o n c e p t s  a n d  t h e o r ie s .  T h e  te r m  ‘p a r a d ig m ’ h a s  b e e n  u s e d  to  d e s c r ib e  s u c h  
a  p e r s p e c t iv e .  T h e r e  h a v e  b e e n  s e v e r a l  a t t e m p t s  to  id e n t if y  t h e  p a r a d i g m s  
w h ic h  in fo r m  t h e  d is c ip l in e  o f  n u r s in g .  M a r k s -M a r a n  a n d  R o s e  ( 1 9 9 7 : 1 5 4 )  
s u c c i n c t l y  e x p la in e d  t h a t  “p a r a d ig m s  a r e  s im p ly  d if f e r e n t  w a y s  o f  lo o k in g  a t  
t h e  s a m e  th in g ”. H o w e v e r ,  t h e  m o s t  c o m m o n ly  u s e d  “m e t a p a r a d ig m ”, w h ic h  
r e p r e s e n t s  a  g lo b a l  p e r s p e c t iv e  o f  n u r s in g  c o n s is t in g  o f  f o u r  e s s e n t ia l  
c o n c e p t s  w ith in  n u r s in g ,  is  t h e  o n e  p r o p o s e d  b y  F a w c e t t  ( 1 9 8 4 ,  1 9 8 9 ) .  S h e  
a c c o r d in g l y  c la im e d  t h a t  t h e  n u r s in g  m e t a p a r a d ig m  is  m a d e  u p  o f  t h e  p e r s o n ,  
t h e  e n v ir o n m e n t ,  h e a lt h  a n d  n u r s in g  a s  its  k e y  c o n c e p t s .  W h i ls t  F a w c e t t ’s  
a s p e c t s  o f  h e r  m e t a p a r a d ig m  fo r  n u r s in g  h a v e  b e e n  c r it ic iz e d  a n d  a  w h o le  
r a n g e  o f  o th e r  c o n c e p t s  h a v e  b e e n  p r o p o s e d  a n d  u s e d  b y  o t h e r  n u r s e  
t h e o r is t s ,  s u c h  a s  K im  ( 1 9 8 7 )  a n d  R a m o s  ( 1 9 8 7 )  to  d e l i n e a t e  n u r s in g ,  h e r  
f o u r  c o n c e p t s  s e e m  to  h a v e  b e e n  in c r e a s in g ly  a c c e p t e d  a s  c e n t r a l  to  t h e  
d o m a i n  o f  n u r s in g .
A  f u r t h e r  r e v ie w  o f  t h e  lite r a tu r e  w h ic h  s e e k s  to  d e f in e  n u r s in g  r e v e a ls  t h a t  
v a r i o u s  c o n c e p t u a l  f r a m e w o r k s ,  m o d e ls  a n d  t h e o r ie s  o f  n u r s in g  t a k e  in to  
c o n s i d e r a t io n  t h e  n a t u r e  o f  t h e  p e r s o n ,  t h e ir  e n v ir o n m e n t  a n d  h e a lt h  a n d  
n u r s in g .  T h e s e  a r e  d e f in e d  in  t h e  c o n c e p t u a l iz a t io n  o f  n u r s in g  a n d  p u t
f o r w a r d  to  g iv e  d ir e c t io n s  to  t h e  m a n n e r  in  w h ic h  n u r s in g  s h o u ld  b e  
in t e r p r e t e d  w ith r e g a r d  to  its  g o a ls ,  its  a c t iv it ie s  a n d  its  o w n  v ie w  o f  t h e  
p e r s o n .  F o r  in s t a n c e ,  P e p la u ’s  ( 1 9 5 2 )  t h e o r y  o f  in t e r p e r s o n a l  r e la t io n s  in  
n u r s in g ,  O r e m ’s  ( 1 9 5 6 )  s e l f - c a r e  d e f ic it  t h e o r y , H e n d e r s o n ’s  ( 1 9 6 0 )  a n d  
R o p e r ’s  ( 1 9 7 6 )  a c t iv it ie s  o f  d a i ly  liv in g , O r la n d o 's  ( 1 9 6 1 )  t h e o r y  o f  t h e  n u r s in g  
p r o c e s s ,  L e v in e ’s  ( 1 9 7 3 )  c o n s e r v a t io n  m o d e l  fo r  n u r s in g  p r a c t ic e ,  R o y ’s  
( 1 9 8 4 )  a d a p t a t io n  m o d e l,  N e u m a n ’s  ( 1 9 8 9 )  s y s t e m s  m o d e l,  a n d  R o g e r s ’ 
( 1 9 9 0 )  s c i e n c e  o f  u n ita r y  h u m a n  b e in g s .
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A  c o m p a r a t iv e  r e v ie w  o f  t h e s e  n u r s in g  t h e o r ie s  a n d  c o n c e p t u a l  f r a m e w o r k s  
c la s s if ie d  t h e m  a s  d e v e lo p m e n t a l ,  in t e r a c t io n a l  a n d  s y s t e m s  m o d e ls  ( R ie h l  
a n d  R o y  1 9 7 4 ,  F i t z p a t r ic k  a n d  W h a l l  1 9 8 9 ,  F a w c e t t  1 9 8 9 ) .  T h u s ,  t h e y  o ffe r  a  
p e r s p e c t iv e  f o r  n u r s in g  b y  id e n t if y in g  t h e  f o c u s ,  g o a l  a n d  b o u n d a r ie s  o f  
n u r s in g  d e p e n d in g  u p o n  t h e  p h ilo s o p h ic a l  v ie w p o in t s  o f  t h e ir  w r ite r s . K ik u c h i  
a n d  S im m o n s  ( 1 9 9 4 : 1 8 )  a r g u e d  th a t:
“m u c h  o f  w h a t  h a s  b e e n  r e fe r r e d  to  a s  a  c o n c e p t u a l  m o d e l is ,  
in f a c t ,  a  p h i lo s o p h y  -  t h a t  is , a  s e t  o f  b e l ie f s  a b o u t  w h a t  t h e  
b a s i c  e n t it ie s  o f  n u r s in g  a r e ,  h o w  t h e s e  e n t it ie s  a r e  k n o w n ,  
a n d  w h a t  v a l u e s  s h o u ld  g u id e  t h e  d is c ip l in e ”.
N u r s in g  h a s  a ls o  b e e n  d e f in e d  w ith in  t h e  c o n f in e s  o f  t h e  c o n c e p t  o f  ‘c a r in g ’ 
a s  a  m e a n s  to  u n d e r s t a n d  t h e  e le m e n t s  o f  n u r s in g  ( L e in in g e r  1 9 8 8 c ,  W a t s o n  
1 9 8 8 ) .  Id e o lo g i e s  p r o m o t e d  b y  n u r s in g  le a d e r s  a n d  w r ite r s  a s  m e n t io n e d  
a b o v e  s u g g e s t  t h a t  n u r s in g  in v o lv e s  c a r in g  fo r  p e o p le  r a t h e r  t h a n  c u r in g  
d i s e a s e s  a n d  p a t h o lo g y  w h ic h  a r e  s e e n  to  b e  m o r e  t h e  c o n c e r n  o f  m e d ic in e .  
In  h is  a t t e m p t  to  id e n t if y  t h e  f u n d a m e n t a l  d if f e r e n c e  b e t w e e n  n u r s in g  a n d  
m e d ic in e ,  G r a h a m  ( 1 9 9 6 )  a r g u e d  t h a t  d i s e a s e s  c a n  a ls o  b e  t h e  c o n c e r n  o f  
n u r s in g  b u t  h e  v ie w s  n u r s in g  a s  b e in g  m o r e  h o lis t ic  a n d  h u m a n is t ic ,  w h e r e a s  
m e d ic in e  w ith  its  p o s it iv is t ic  t r a d it io n  is  o fte n  m o r e  r e d u c t io n is t  in  n a t u r e .  
R o a c h  ( 1 9 9 2 : 4 1 ) ,  w h o  a l s o  u s e d  a  c o m p a r a t iv e  in t e r p r o f e s s io n a l  s t a n c e ,  
p r o p o s e d  t h a t  “n u r s in g  d o e s  n o t d iffe r  fro m  o t h e r  h e lp in g  p r o f e s s io n s  in t h a t  it 
c a r e s ,  b u t  it d if f e r s  in  t h e  m a n n e r  in  w h ic h  it c a r e s ,  w ith in  p r e s c r ib e d  r o le s ,  
u s in g  a  d is c r e t e  b o d y  o f  k n o w le d g e  a n d  s k il l”. T h i s  c o n c e p t u a l iz a t io n  o f  
c a r in g  s o m e t i m e s  t a k e s  t h e  fo r m  o f  a d a p t a t io n  n u r s in g  w h ic h  is  “d e a l in g  w ith  
t h e  w a y  t h a t  p e o p le  r e s p o n d  to  i l ln e s s  a n d  to  d is r u p t io n s  in  t h e ir  s t a t e  o f  
h e a lt h ” ( R a m b o  1 9 8 4 : 4 1 ) .
A d d it io n a l ly ,  L e in i n g e r  ( 1 9 8 8 c )  d id  n o t  b e l ie v e  t h a t  n u r s in g  s h o u ld  b e  in c lu d e d  
in  t h e  m e t a p a r a d ig m  o f  n u r s in g  a s  a d v o c a t e d  b y  F a w c e t t  ( 1 9 8 4 ) .  S h e  
s u g g e s t e d  t h a t  t h e  c o n c e p t  o f  c a r e  s h o u ld  b e  in c lu d e d  in s t e a d  s i n c e  s h e  
b e lie v e d  t h a t  c a r e  is  t h e  c e n t r a l  a n d  u n ify in g  f o c u s  o f  n u r s in g  f ir m ly  p la c e d  in
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a  t r a n s c u lt u r a l  c o n t e x t .  S h e  a ls o  v ie w e d  n u r s in g  a s  in v o lv in g  b o th  h u m a n is t ic  
a n d  s c ie n t if ic  c a r in g  ( L e in i n g e r  1 9 8 8 d ) .  S im ila r ly ,  W a t s o n  ( 1 9 8 8 )  p e r c e i v e d  
n u r s in g  a s  a  h u m a n  s c i e n c e  w ith in  its  d is t in c t iv e  t r a n s p e r s o n a l  c a r in g  r o le  
w h ic h  s t r e s s e s  a  c o m m it m e n t  to  a  h o lis t ic ,  h u m a n is t ic  n u r s in g  p r a c t ic e .  S h e  
a ls o  a r g u e d  t h a t  “n u r s in g ,  a s  a  w o r d , is  a  p h ilo s o p h ic a l  c o n c e p t  t h a t  h o ld s  
v a r i o u s  m e a n i n g s  f o r  p e o p l e ” ( W a t s o n  1 9 8 8 : 5 3 )  a n d  a s  s u c h  s h e  v ie w e d  
h u m a n  c a r e  a n d  c a r in g  a s  t h e  m o r a l id e a l  o f  n u r s in g .
S c e p t i c s  o f  t h e  n a t u r e  o f  c o n t e m p o r a r y  n u r s in g ,  o fte n  k n o w n  a s  ‘n e w  n u r s in g ’ 
w h ic h  a c c o r d in g  to  t h e  w r it in g s  o f  S a l v a g e  ( 1 9 9 2 )  r e f e r s  to  t h e  d e v e lo p m e n t  
o f  n u r s in g  a s  p a r t  o f  t h e  n e w  p r o f e s s io n a l  re fo rm  m o v e m e n t ,  v ie w  t h e  
d e f in it io n  o f  n u r s in g  d if f e r e n t ly :
“It s e e m s  t h a t  n u r s in g  is  n o w  d e f in e d  in  t e r m s  o f  a c a d e m i c  
a b il it y  in  s u c h  t o p ic s  a s  s o c io lo g y  a n d  r e s e a r c h  m e t h o d s ,  w h a t  
p a r t  o f  t h e  p a t ie n t  y o u  s p e c i a l i s e  in  a n d  w h a t  ju n io r  d o c t o r  t a s k s  
y o u  c a n  t a k e  o n . T h e  h ig h  f ly e r s  a r e  m a k in g  n u r s in g , a s  
p e r c e i v e d  b y  b o th  p a t ie n t s  a n d  o t h e r s ,  u n r e c o g n is a b le ”
( G l o v e r  1 9 9 9 : 3 1 ) .
S u c h  a n  a r g u m e n t  is  b a s e d  o n  a n e c d o t e s .  S a l v a g e  ( 1 9 9 9 : 2 2 )  w itt in g ly  
a d d r e s s e d  t h is  k in d  o f  a t t it u d e s  a n d  t h e ir  d e t r im e n t a l e f f e c t s  to  n u r s in g  it s e lf  
b y  p o in t in g  o u t  t h e  p a r a d o x ic a l  s it u a t io n  o f  t h e s e  n u r s e s  w h o  s h e  s t a t e d  
“s i m u l t a n e o u s l y  d is p l a y  a n  in fe r io r ity  c o m p le x  a b o u t  t h e ir  o w n  s u p p o s e d  
ig n o r a n c e  a n d  a  s u p e r io r it y  c o m p le x  a b o u t  t h e ir  p r a c t ic a l  s k i l l s ”. S u c h  
a t t it u d e s  c o u ld  b e  d u e  to  t h e  s h ift  o f  n u r s e  e d u c a t io n  fro m  f o c u s in g  o n  
d id a c t ic  im p a r t in g  o f  in f o r m a t io n  to  t h a t  o f  t h e  le a r n e r 's  s e l f -d e v e lo p m e n t  
w h ic h  is  r e q u ir e d  f o r  t h e m  to  c o n t in u e  le a r n in g  a n d  g r o w  a s  a  p e r s o n .
T h u s ,  n u r s in g  s e e m s  to  b e  f a r  fro m  a c h ie v in g  c o n g r u e n c e  w ith  t h e  v a r i o u s  
p h ilo s o p h ic a l  p o s it io n s  w h ic h  c a n  b e  f o u n d  w ith in  it. T h e  lite r a tu r e  s u g g e s t s  
a  la c k  o f  d e f in it io n a l  c la r it y ,  d ic h o t o m ie s  a n d  d u a l is t ic  t h in k in g  s u c h  a s  
s c i e n c e  o r  a r t , h o l is t ic  o r  p a r t ic u la r ,  p r a c t ic e  o r  t h e o r y . C o n s e q u e n t ly ,  R o s e
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a n d  M a r k s -M a r a n  ( 1 9 9 7 )  p r o p o s e d  a  n e w  p a r a d ig m  fo r n u r s in g  w h ic h  m o v e s  
a w a y  f r o m  v ie w in g  n u r s in g  in  a  d u a l is t ic ,  c o n f lic t in g  m a n n e r .  T h e y  t h e r e f o r e  
a r g u e d  t h a t  n u r s in g  s h o u ld  b e  r e c o n s t r u c t e d  s o  t h a t  t h e  c o n n e c t io n  b e t w e e n  
t h e  o p p o s it e s  a r e  n o t  in c o n f lic t  b u t  “m a d e  o f  t h e  s a m e  s u b s t a n c e ,  jo in e d  
t o g e t h e r  b y  a n  e n e r g y  w e  c a l l  n u r s in g ” ( R o s e  a n d  M a r k s -M a r a n  1 9 9 7 : 1 6 2 ) .  
T h e y  f u r t h e r  d e m o n s t r a t e d  h o w  n u r s in g  c o n c e p t s  c o u ld  b e  in t e r p r e t e d  fro m  
a n  ‘o p p o s it e ’ to  a  ‘c o n n e c t io n ’ m o d e  b y  g iv in g  s o m e  e x a m p l e s  in  a  t a b le  
w h ic h  i l lu s t r a t e s  t h e  c o n c e p t s  a n d  c o n n e c t io n s  o f  t h e ir  n e w  p a r a d ig m .
It is  a ls o  e v id e n t  f r o m  t h e  lite r a tu r e  t h a t  n u r s in g  h a s  a  d y n a m i c  in te r p r e ta t io n  
w h ic h  is  a ls o  in f lu e n c e d  b y  a  r a n g e  o f  e x t e r n a l  f a c t o r s  s u c h  a s  a d v a n c e d  
t e c h n o lo g ie s ,  s o c io -e c o n o m y ,  a n d  p o lit ic s .  In  f a c t ,  R o p e r  ( 1 9 9 4 a  &  b )  a r g u e s  
t h a t  h e r  b e l ie f s  a b o u t  w h a t  c o n s t it u t e s  n u r s in g  a r e  n o t s t a t ic  a s  d e m o n s t r a t e d  
b y  h e r  f o u r  e d it io n s  o f  h e r  w r it in g s  o n  t h e  p r in c ip le s  o f  n u r s in g  a n d  t h r e e  
e d it io n s  o n  t h e  e le m e n t s  o f  n u r s in g  w ith in  f if t e e n  y e a r s .  H o w e v e r ,  w h a t  
s e e m s  to  b e  e v id e n t  in  t h is  s e a r c h  fo r  a  d e f in it io n  o f  n u r s in g  is  t h e  p lu r a lit y  o f  
c o n c e p t u a l iz a t io n s  o f  n u r s in g  w h e r e b y  t h e  b a s i c  a s s u m p t i o n s  a n d  b e lie f s  
u s e d  to  id e n t ify  a n d  d e f in e  t h e  n a t u r e  o f  n u r s in g  a r e  c o n c e i v e d  in  d iff e r e n t  
w a y s .
2 . 3 . 2  The socialization o f  the n u rse  into the p ro fess io n a l role
T h e  c o n c e p t  o f  s o c ia l iz a t io n  o r ig in a t e s  fro m  t h r e e  d if f e r e n t  t r a d it io n s  -  
a n t h r o p o lo g y , p s y c h o lo g y  a n d  s o c io lo g y .  D e s p it e  t h e  d if f e r e n t  f o c u s ,  
t h e o r e t ic a l  a n d  m e t h o d o lo g ic a l  p e r s p e c t iv e s  a d o p t e d  b y  e a c h  o f  t h e s e  
t r a d it io n s ,  in t h e ir  c o n c e p t u a l iz a t io n  o f  s o c ia l iz a t io n ,  t h e y  h a v e  a il  a t t e m p t e d  to  
d e s c r ib e  s o m e  a s p e c t s  o f  h o w  t h e  p e r s o n  d e v e l o p s  w ith in  a  g iv e n  s o c ia l  a n d  
c u lt u r a l  e n v ir o n m e n t .  T h u s ,  t h e r e  is  n o  s i n g l e  t h e o r y  o f  s o c ia l iz a t io n .  
V a r i o u s  t h e o r e t ic a l  p e r s p e c t iv e s  g iv e  t h e  c o n c e p t  o f s o c ia l iz a t io n  d iff e r e n t  
c o n n o t a t io n s .  H o w e v e r ,  s o c ia l iz a t io n  is  v ie w e d  a s  a n  in t e r a c t io n a l  p r o c e s s  in  
w h ic h  in d iv id u a l  a n d  s o c ie t a l  p e r s p e c t iv e s  a r e  in t e r r e la t e d  in  t h e  a c q u is it io n  o f
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t h o s e  t y p e s  o f  s o c i a l  le a r n in g  w h ic h  a r e  r e q u ir e d  fo r  t h e  p e r f o r m a n c e  o f  a  
s o c i a l ly  a c c e p t a b le  r o le  ( C l a u s e n  1 9 6 8 ,  In k e le s  1 9 6 8 ) .
O n e  o f  t h e  o b je c t iv e s  o f  n u r s e  e d u c a t io n  is  t h e  s o c ia l iz a t io n  o f  n u r s e s  in to  
t h e ir  p r o f e s s io n a l  r o le . H e n c e ,  t h is  r e v ie w  o f  t h e  lit e r a t u r e  e x a m in e s  t h e  
n a t u r e  o f  s o c ia l iz a t io n  fro m  a  r o le  t h e o r y  p e r s p e c t iv e  w h ic h  p r o v id e s  a  
m e c h a n i s m  f o r  v ie w in g  s o c ia l iz a t io n  a s  a  c o n t in u o u s  a n d  c u m u la t iv e  p r o c e s s .  
R o l e  t h e o r is t s  h a v e  p r im a r ily  f o c u s e d  u p o n  a d u lt  s o c ia l iz a t io n  f o r  m a r ita l,  
p a r e n t a l  a n d  o c c u p a t io n a l  r o le s .  B r im  ( 1 9 6 6 : 3 )  d e f in e d  s o c ia l iz a t io n  fro m  a  
r o le  p e r s p e c t iv e  b y  s t a t in g  t h a t  it is  “t h e  p r o c e s s  o f  le a r n in g  b y  w h ic h  p e r s o n s  
a c q u i r e  t h e  k n o w le d g e , s k i l ls  a n d  d is p o s it io n s ” t h a t  e n a b l e  t h e m  to  p a r t ic ip a t e  
a s  m o r e  o r  l e s s  e f f e c t iv e  m e m b e r s  o f  t h e ir  g r o u p s  a n d  s o c ie t y  to  w h ic h  t h e y  
b e lo n g .  T h u s ,  b y  d e f in it io n  s o c ia l iz a t io n  e n t a i ls  t h e  le a r n in g  o f  s o c ia l  r o le s  
a n d  im p l ie s  w h a t  is  le a r n t  is  a c c o r d in g  to  t h e  r o le  d e m a n d s  a n d  e x p e c t a t io n s  
o f  a  g iv e n  s o c ia l  s t r u c t u r e  w h ic h  o c c u r s  w ith in  a n  in t e r a c t io n a l  c o n t e x t .
2 . 3 . 2 . 1  Role socialization in nursing
T h e  b o d y  o f  k n o w le d g e  t h a t  h a s  f o c u s e d  u p o n  t h e  p r o c e s s  o f  s o c ia l iz a t io n  
h a s  b e e n  r o le  t h e o r y .  It c o n s i s t s  o f  tw o  m a jo r  c o m p le m e n t a r y  t h e o r e t ic a l  
p e r s p e c t iv e s ,  t h e  s y m b o l ic  in t e r a c t io n  a n d  s o c ia l  s t r u c t u r a l,  a ls o  k n o w n  a s  
f u n c t io n a l,  ro le  t h e o r y .  B o t h  p e r s p e c t iv e s  u s e  t h e  t e r m  ‘r o le ’ a s  a  b a s i c  
c o n c e p t  b u t  d iff e r  in  t h e ir  le v e l  a n d  u n it  o f  a n a l y s is ,  r e s e a r c h  a n d  t h e o r y  
d e v e lo p m e n t  s t r a t e g ie s  ( H a r d y  a n d  H a r d y  1 9 8 8 ) .  R o l e s  a n d  ro le  
p e r f o r m a n c e  h a v e  b e e n  s t u d ie d  in  t h e  b e h a v io u r a l  s c i e n c e s  f ro m  b o th  o f  
t h e s e  p e r s p e c t iv e s .
G e o r g e  M e a d  ( 1 9 3 4 ) ,  a  s o c i a l  p h ilo s o p h e r  a n d  p h y s io lo g ic a l  p s y c h o lo g is t  is  
c o n s i d e r e d  t h e  o r ig in a t o r  o f  s y m b o l ic  in t e r a c t io n . M e a d ’s  m a in  in t e r e s t  w a s  
in  t h e  d e v e lo p m e n t  o f  t h e  h u m a n  m in d , t h e  s o c ia l  s e l f  a n d  t h e  s t r u c t u r e  o f  
s o c ie t y  w h ic h  h e  p r o p o s e d  a r e  in t e r d e p e n d e n t  a n d  e m e r g e  d u r in g  t h e
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p r o c e s s e s  o f  in t e r a c t io n . M e a d  a r g u e d  t h a t  t h e r e  is  n o  s e p e r a t e  s e l f  a n d  t h a t  
s e lf  o n ly  e x is t s  r e la t iv e  to  o t h e r s .  T h e  p r im a r y  f o c u s  o f  s y m b o l ic  in t e r a c t io n  is  
o n  t h e  s e l f  in  in t e r a c t io n  w ith  o t h e r s  w h ic h  in v o lv e s  m e a n in g ,  in t e r p r e t a t io n  
a n d  d y n a m ic  p r o c e s s e s  d e v e lo p e d  b y  in d iv id u a ls .  T h u s ,  t h e  s y m b o l i c
in t e r a c t io n is t  in te r p r e ta t io n  o f  r o le s  a n d  r o le  b e h a v io u r  f o c u s e s  o n  in d i v id u a ls  
in t e r p r e t a t io n s  o f  t h e ir  a c t io n s  in  t h e  p r o c e s s  o f  in t e r a c t io n  ( C o n w a y  1 9 8 8 ) .  
In  a  n u r s in g  c o n t e x t ,  t h is  p r o c e s s  w o u ld  in v o lv e  in d iv id u a l  n u r s e s  
in te r p r e ta t io n  a n d  d is c o v e r y  o f  t h e  m e a n in g  o f  t h e ir  r o le  e x p e c t a t i o n s  a n d  t h e  
s o c ia l iz a t io n  p r o c e s s  w o u ld  c o n s i s t  o f  c o n s t a n t  m o d if ic a t io n s  o f  t h e ir  r o le s  a s  
s it u a t io n s  c h a n g e .
In  c o n t r a s t ,  t h e  s t r u c t u r a l-f u n c t io n a l  p e r s p e c t iv e s ,  o f  w h ic h  P a r s o n s  ( 1 9 5 1 )  
a n d  M e r t o n  ( 1 9 6 8 )  a r e  m a jo r  t h e o r e t ic a l  c o n t r ib u t o r s , f o c u s  o n  s o c ie t y ,  s o c i a l  
s y s t e m s  a n d  t h e  s o c ia l  s t r u c t u r e . S o c i a l  s t r u c t u r e s  a r e  s e e n  to  s h a p e  a n d ,  t o  
a  la r g e  e x t e n t , d e t e r m in e  in d iv id u a l  b e h a v io u r  r a t h e r  t h a n  t h e  in d iv id u a l  in  
r e la t io n  to  t h e  e n v ir o n m e n t .  A s  a  r e s u lt ,  in t h e  s t r u c t u r a l - f u n c t io n a l  v ie w  o f  
s o c ie t y ,  r o le s  a r e  v ie w e d  a s  s e t s  o f  b e h a v io u r a l  e x p e c t a t i o n s  a s s o c i a t e d  w ith  
g iv e n  p o s it io n s  in  t h e  s o c ia l  s t r u c t u r e .  T h u s ,  in n u r s in g ,  t h e  ro le  s o c ia l iz a t io n  
w o u ld  c o n s i s t s  o f  in d iv id u a l  n u r s e s  b e in g  in v o lv e d  in  t h e  p r o c e s s  o f  a d o p t in g  
a n d  in t e r n a liz in g  t h e  ro le  e x p e c t a t io n s  w h ic h  a lr e a d y  e x is t  in  t h e  s y s t e m .
N e it h e r  t h e  s t r u c t u r a lis t /f u n c t io n a lis t  n o r  t h e  s y m b o l ic  in t e r a c t io n is t  
p e r s p e c t iv e s  o f  ro le  t h e o r y  a lo n e  is  s u f f ic ie n t  to  a c c o u n t  f o r  t h e  c o m p le x it y  o f  
h u m a n  b e h a v io u r .  H o w e v e r , v a r i o u s  w r it in g s  in d ic a t e  t h a t  t h e  s y m b o l ic  
in t e r a c t io n is t  a p p r o a c h  to  t h e  s t u d y  o f  h u m a n  b e h a v io u r  c le a r ly  h a s  t a k e n  
p r e c e d e n c e  o v e r  s t r u c t u r a l  t h e o r y  in  t h e  c o n t in u in g  a t t e m p t s  to  e x p la in  h u m a n  
b e h a v io u r  ( H a n d e l  1 9 7 9 ,  S t r y k e r  1 9 8 0 ) .  T h e  h u m a n is t ic  p e r s p e c t iv e s  o f  
s y m b o l ic  in t e r a c t io n  t o g e t h e r  w ith  its  b a s i c  a s s u m p t i o n  o f  t h e  in te g r it y  o f  
p e r s o n  a n d  e n v ir o n m e n t  a n d  t h e  m e a n in g  o f  e v e n t s  a r e  a ll  r e le v a n t  a n d  o f  
p a r t ic u la r  in t e r e s t  to  n u r s in g . S y m b o l ic  in t e r a c t io n  t h e o r y  c o m b i n e s  
p h y s io lo g ic a l ,  p s y c h o lo g ic a l  a n d  s o c io lo g ic a l  a s p e c t s  in  its  c o r e  c o n c e p t s .
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C o n c e p t s  s u c h  a s  s o c ia l iz a t io n ,  t h e  s e lf ,  ro le  id e n tity , s t a t u s  p a s s a g e  a r e  
u s e d  e x t e n s iv e ly  in  t h e  n u r s in g  lit e r a t u r e . N u r s e  s c ie n t is t s  h a v e  f o u n d  t h e  
s y m b o l ic  in te r a c t io n  m e t h o d s  u s e f u l  in  d e v e lo p in g  a  k n o w le d g e  b a s e .
N o n e t h e le s s ,  H a r d y  a n d  H a r d y  ( 1 9 8 8 )  a r g u e d  t h a t  M e a d 's  n o t io n  o f  t h e  s e l f  in  
r e la t io n  to  o t h e r s  m a k e s  it p o s s ib l e  to  c o n n e c t  s y m b o l ic  in t e r a c t io n  to  t h e  
s t r u c t u r a l  ro le  m o d e l.  H a r d y  a n d  C o n w a y  ( 1 9 8 8 )  s u g g e s t e d  t h a t  ro le  t h e o r is t s  
a r e  in c r e a s in g ly  c o m b in in g  t h e  s y m b o l ic  in t e r a c t io n  p e r s p e c t iv e  w ith  t h e  
s t r u c t u r a l-f u n c t io n a l  p e r s p e c t iv e  o f  r o le  t h e o r y  to  p r o v id e  a  t h e o r e t ic a l  
k n o w le d g e  b a s e  fo r  a  m o r e  in -d e p t h  a n a l y s i s  o f  p h e n o m e n a .  T h e  tw o  
p e r s p e c t iv e s  c a n  t h e r e f o r e  p r o v id e  c o m p le m e n t a r y  in s ig h t s ,  e x p la n a t io n s  a n d  
s t r a t e g ie s  fo r t h e  s t u d y  o f  r o le  a n d  r o le  b e h a v io u r  in  n u r s in g .
2 . 3 . 2 . 2  P rofessional socialization o f  the  nurse
P r o f e s s io n a l  s o c ia l iz a t io n  is  d e s c r ib e d  a s  t h e  p r o c e s s  w h e r e b y  t h e  
k n o w le d g e , s k i l ls ,  a t t it u d e s ,  n o r m s  a n d  v a l u e s  w h ic h  c h a r a c t e r iz e  a  
p r o f e s s io n  a r e  g r a d u a lly  a s s im i la t e d  b y  p r a c t it io n e r s . T h e  p r o c e s s e s  b y  
w h ic h  a  p e r s o n  b e c o m e s  p r o f e s s io n a l  a r e  s im ila r  r e g a r d l e s s  o f  t h e  s p e c i f ic  
p r o f e s s io n .  L u m  ( 1 9 8 8 )  a r g u e d  t h a t  a  p r o f e s s io n  r e q u ir e s  n o t  o n ly  f o r m a l  
e d u c a t io n  b u t  a ls o  a n  in f o r m a l,  in t e r n a l iz e d  s y s t e m  o f  s t a n d a r d s  t h a t  g u id e  
th e  p r a c t ic e  o f  t h e  p r o f e s s io n a l  r o le . H e n c e ,  t h e  s o c ia l iz a t io n  p r o c e s s  
in v o lv e s  t a k in g  a  h e t e r o g e n e o u s  g r o u p  o f  s t u d e n t s  a n d  c h a n g in g  t h e m  in to  a  
m o r e  h o m o g e n e o u s  g r o u p  w ith  r e s p e c t  to  t h e  k n o w le d g e ,  s k i l ls ,  a t t it u d e s ,  
v a l u e s  a n d  b e h a v io u r s  t h a t  t h e y  w ill a c q u ir e  a s  a  r e s u lt  o f  s o c ia l iz a t io n .  
N o n e t h e le s s ,  w h ile  t h e  n e c e s s a r y  k n o w le d g e  w h ic h  is  a c q u i r e d  fo r a c h ie v in g  
a  p r o f e s s io n a l  s t a t u s  v a r i e s ,  t h e  p r o c e s s  is  c o m m o n  f o r  a ll  p r o f e s s io n s .
D iff e r e n t  t h e o r e t ic a l  p e r s p e c t iv e s  g iv e  r is e  to  d if f e r e n t  v ie w s  to  w h a t  it m e a n s  
to b e c o m e  a  p r o f e s s io n a l .  T h e  f u n c t io n a lis t  p o s it io n  e m p h a s i s e s  t h e  
s o c ia l iz a t io n  o f  p r o f e s s io n a l  ‘t r a i n e e s ’. A c c o r d in g  to  t h is  m o d e l ,  s o c ia l iz a t io n
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c o n s i s t s  o f  t r a n s m it t in g  a  p r o f e s s io n a l  c u lt u r e  to  s t u d e n t s  w h o  a r e  e a g e r  to  
le a r n  it t h r o u g h  r o le  r e la t io n s h ip s  w ith  t h e  p r o f e s s io n a l  t e a c h e r s  fro m  w h o m  
t h e y  le a r n  e x p e c t a t i o n s  o f  p r o f e s s io n a l  ro le . T h e  e m p h a s i s  is  t h e r e f o r e  o n  
s o c ia l iz a t io n  b y  p r o f e s s io n a l  e d u c a t io n  in to  a  p r o f e s s io n a l  ro le . S i m p s o n  
( 1 9 7 9 ) ,  w h o  u n d e r t o o k  a  s t u d y  o f  s o c ia l iz a t io n  f ro m  s t u d e n t  to  n u r s e ,  a r g u e d  
t h a t  s u c h  a  f u n c t io n a l is t  a p p r o a c h  f a i ls  to  c o n s i d e r  w h e t h e r  w h a t  s t u d e n t s  
le a r n  f o r m a lly  p e r s is t s  in to  t h e ir  w o r k in g  a s  p r o f e s s io n a ls .  T h u s ,  
in t e r a c t io n is t s  b e l ie v e  t h a t  t h e  s e a r c h  f o r  c r it e r ia  o f  ‘p r o f e s s io n ’ is  q u it e  
m i s c o n c e iv e d .  P r o f e s s io n  is  r e g a r d e d  b y  t h e m  a s  a  ‘ la y ’ t e r m  w h ic h  s o m e  
o c c u p a t io n s  c la im  u n d e r  c e r t a in  c o n d it io n s .
In l in e  w ith  t h e ir  in t e r e s t s  in d a y - t o - d a y  s u r v iv a l  d u r in g  p r o f e s s io n a l  
s o c ia l iz a t io n ,  in t e r a c t io n is t s  B e c k e r  e t  a l  ( 1 9 6 1 )  a n d  O le s o n  a n d  W h it t a k e r ’s  
( 1 9 6 8 ) ,  in t h e ir  c l a s s i c  s t u d ie s  o f  m e d ic a l  s t u d e n t s  a n d  n u r s in g  s t u d e n t s  
r e s p e c t iv e ly ,  f o c u s e d  o n  w h a t  h a p p e n s  to  s t u d e n t s  a n d  n o t  o n  t h e  
p r o f e s s io n a l  r o le . O l e s o n  a n d  W h it t a k e r  d id  n o t  c o n s i d e r  it u s e f u l  to  t a k e  t h e  
v ie w  t h a t  a  p r o f e s s io n a l  is  p r o d u c e d  d u r in g  p r o f e s s io n a l  e d u c a t io n .  T h e y  
a r g u e  t h a t  it is  n o t  u n t il t h e  in d iv id u a l  a c t u a l ly  o c c u p i e s  t h e  s t a t u s  t h a t  t h e y  
c a n  le a r n  a p p r o p r ia t e  b e h a v io u r  a n d  t h a t  t h e  o r g a n iz a t io n  o f  t h e  e n v ir o n m e n t  
a f t e r  le a v in g  p r o f e s s io n a l  e d u c a t io n  in f lu e n c e s  p e r f o r m a n c e .  T h u s ,  w h ile  
s t u d e n t  n u r s e s  le a r n  a t t it u d e s  a s  w e ll a s  s k i l ls  a n d  k n o w le d g e  d u r in g  t h e ir  
p r o f e s s io n a l  e d u c a t i o n ,  t h e s e  a r e  n o t  r e g a r d e d  a s  m a jo r  in f lu e n c in g  f a c t o r s  
o n  t h e  b e h a v io u r  o f  p r a c t it io n e r s .
A n  e s s e n t i a l  f e a t u r e  o f  s o c ia l iz a t io n  is  c o n t in u it y  a n d  in  t h is  c a s e ,  t h e  
c o n t in u it y  o f  b e h a v io u r  b e t w e e n  t h e  s t a t u s  o f  s t u d e n t  a n d  t h a t  o f  p r o f e s s io n a l .  
T h e  f u n c t io n a l is t s  d o  n o t  s e e  t h is  a s  p r o b le m a t ic  s i n c e  t h e  s t u d e n t  a c q u i r e s  
p r o f e s s io n a l  c u lt u r e  t h r o u g h  t h e  e d u c a t i o n a l  p r o c e s s  a n d  s o  m e m b e r s h ip  is  
a s s u r e d  b y  t h e  a c q u i s it io n  o f  a p p r o p r ia t e  n o r m s ,  v a l u e s  a n d  a tt it u d e s  a s  w e ll  
a s  k n o w le d g e  a n d  s k i l l s .  T h e  in t e r a c t io n is t s ,  o n  t h e  o t h e r  h a n d ,  m a k e  n o  
s u c h  a s s u m p t i o n  s i n c e  b e h a v io u r  in u n k n o w n  f u t u r e  s it u a t io n s  d e p e n d s  o n
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t h e  in t e r a c t io n  b e t w e e n  t h e  in d iv id u a l  a n d  w h a t  t h e y  w ill m e e t  in  a  p a r t ic u la r  
s it u a t io n .  T h e r e f o r e ,  t h e  s t u d e n t  n u r s e  w h o  m o v e s  in to  t h e  n e w  s t a t u s  o f  
p r o f e s s io n a l ly  q u a l if ie d  n u r s e  w ill b e h a v e  a n d  r e s p o n d  to  t h e  b e h a v io u r  o f  
o t h e r s  a c c o r d in g  to  t h e  w a y  t h e y  a n d  o t h e r s  p e r c e iv e  t h e ir  r o le s  a t  t h a t  t im e .
M e r to n  ( 1 9 5 7 )  u s e d  t h e  t e r m  a n t ic ip a t o r y  s o c ia l iz a t io n  t o  d e s c r ib e  e le m e n t s  o f  
a  ro le  w h ic h  a r e  le a r n t  p r io r  to  t h e  t im e  a  p e r s o n  o c c u p i e s  a  g iv e n  p o s it io n .  
T h i s  p r e m a t u r e  r o le  le a r n in g  in v o lv e s  t h e  p r o c e s s  o f  t a k in g  o n  t h e  a c c e p t a b le  
b e h a v io u r s ,  a t t it u d e s ,  b e l ie f s ,  n o r m s  a n d  v a l u e s  r e le v a n t  to  t h e  p a r t ic u la r  
w o r k  g r o u p  to  w h ic h  t h e  in d iv id u a l  w is h e s  to  b e lo n g .  T h e  p r o c e s s  o f  
b e c o m in g  a  r e g is t e r e d  n u r s e  h a s  b e e n  t h e  f o c u s  o f  m a n y  s t u d i e s  o f  n u r s e s  
( O le s o n  a n d  W h it t a k e r  1 9 6 8 ,  C o n w a y  1 9 8 3 ,  M e lia  1 9 8 7 ,  B r a d b y  1 9 9 0 a  &  b , 
W ils o n  a n d  S t a r t u p  1 9 9 1 ) .  K o r t e  a n d  S y l v e s t e r  ( 1 9 8 2 )  a r g u e d  t h a t  
a n t ic ip a t o r y  s o c ia l iz a t io n  is  o f t e n  d i s c u s s e d  b u t  l e s s  o fte n  d e m o n s t r a t e d .  
H o w e v e r ,  in  n u r s in g ,  a n t ic ip a t o r y  s o c ia l iz a t io n  o c c u r s  w h e n  t h e  s t u d e n t  le a r n s  
t h e  ro le  v a l u e s  c o m p a t ib le  w ith  t h e  r o le  o f  a  p r a c t ic in g  p r o f e s s io n a l  n u r s e .  
T h i s  le a r n in g  p r o c e s s  u s u a l l y  t a k e s  p l a c e  u n d e r  t h e  s u p e r v is io n  o f  a  m e n t o r  
d u r in g  n u r s in g  p r a c t ic e  e x p e r i e n c e s .  M e n t o r s h ip  is  s e e n  a s  t h e  s t r a g e g y  
u s e d  to  p r o m o t e  a n t ic ip a t o r y  s o c ia l iz a t io n  to  t h e  p r o f e s s io n a l  n u r s e  ro le . 
T e a c h i n g  s t a f f  a ls o  p la y  a  f u n d a m e n t a l  r o le  in  s h a p i n g  n u r s e s '  u n d e r s t a n d in g  
o f  t h e  p r o f e s s io n a l  r o le  in  t h e  c la s s r o o m  p r e p a r a t io n  f o r  t h e ir  c l in ic a l  
e x p e r ie n c e .  S o c ia l i z a t io n  in to  t h e  p r o f e s s io n a l  r o le  m a y  t h e r e f o r e  b e  e it h e r  
f a c il it a t e d  o r  h in d e r e d  d e p e n d in g  o n  t h e  e x te n t  o f  c o n g r u it y  b e t w e e n  t h e  ro le  
e x p e c t a t io n s  o f  t h e s e  ‘a g e n t s '  o f  s o c ia l iz a t io n  ( L u m  1 9 8 8 ) ,  s u c h  a s  m e n t o r s  
a n d  t e a c h i n g  s t a f f , a n d  t h o s e  o f  t h e  s t u d e n t s .
S t u d ie s  in  n u r s in g  h a v e  s h o w n  t h a t  t h e r e  is  a  la c k  o f  u n if ie d  p r o f e s s io n a l  ro le  
m o d e l  ( G o t t  1 9 8 2 ,  M e lia  1 9 8 7 ,  W ils o n  a n d  S t a r t u p  1 9 9 1 )  w h ic h  is  o fte n  d u e  to  
t h e  c o n f lic t in g  v a l u e s  a n d  p h i lo s o p h ie s  b e t w e e n  th e o r y  a n d  p r a c t ic e ,  
e d u c a t io n  a n d  r e a lit y  o f  n u r s in g  p r a c t ic e .  In  t h e ir  c o m p a r a t iv e  s t u d y  o f  t h e  
p r o f e s s io n a l  s o c ia l iz a t io n  p r o c e s s  o f  s t u d e n t  n u r s e s  in  t h r e e  n u r s e  e d u c a t io n
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c e n t r e s ,  W i l s o n  a n d  S t a r t u p  ( 1 9 9 1 )  in t e r v ie w e d  a n d  o b s e r v e d  t h e  s t u d e n t s  a s  
w e ll a s  t h e  t e a c h i n g  s t a f f  a n d  c h a r g e  n u r s e s  r e s p o n s ib le  f o r  t h e ir  e d u c a t i o n .  
F r o m  t h e  a n a l y s i s  o f  t h e ir  d a t a  t h e y  c o n c lu d e d  t h a t  s t u d e n t  n u r s e s  d o  n o t  
u n d e r g o  a  h o m o g e n e o u s  a n d  in t e g r a t e d  p r o f e s s io n a l  s o c ia l iz a t io n  p r o c e s s .  
S u c h  d ic h o t o m y  in  v a l u e s  a n d  p h ilo s o p h y ,  a n d  in c o n g r u it y  b e t w e e n  t h e  n u r s e  
r o le  c o n c e p t  a n d  t h e  r e a lit y  o f  t h e  r o le , r a is e s  i s s u e s  a b o u t  w h e t h e r  n u r s in g  
s t u d e n t s 1 le a r n in g  e x p e r i e n c e s  a c t u a l ly  p r o m o t e  a n t ic ip a t o r y  s o c ia l iz a t io n  to  
t h e ir  p r o f e s s io n a l  ro le .
M e lia  ( 1 9 8 7 )  e m p h a s i s e d  th a t  s t u d e n t s  a r e  s o c i a l i s e d  t h r o u g h o u t  t h e ir  
e x p e r i e n c e s  o f  w o r k in g  a s  n u r s e s .  S h e  f o u n d , in  h e r  q u a lit a t iv e  s t u d y  o f  fo rty  
s t u d e n t  n u r s e s ,  t h a t  t h is  p la c e d  g r e a t  e m p h a s i s  o n  g e tt in g  t h e  w o r k  d o n e ,  
w h a t e v e r  it m ig h t  b e .  In d e e d  t h e  im p o r t a n c e  a t t a c h e d  to  g e tt in g  t h r o u g h  t h e  
w o r k  is  n o t  o n ly  a  m a jo r  f e a t u r e  f o r  n u r s in g  s t u d e n t s .  A s  C l a r k e  ( 1 9 7 8 : 7 9 )  
n o t e d : “a  g o o d  n u r s e  b e c o m e s  s o m e o n e  w h o  k n o w s  t h e  r o p e s  a n d  p u l ls  h e r  
w e ig h t ”. F o r  n u r s in g  s t u d e n t s ,  h o w e v e r ,  “le a r n in g  t h e  r o p e s ”, o c c u r r e d  in  t h e  
c l in ic a l  s e t t in g s  w h e r e  t h e  m a jo r  t e a c h e r s  w e r e  n o t  p r o f e s s io n a l  n u r s e s  b u t  
n u r s in g  a s s i s t a n t s .  T h i s  p a u c it y  o f  c o n t a c t  w ith  q u a lif ie d  n u r s e s  m e a n t  th a t ,  
w h ils t  s t u d e n t s  m a y  a c q u ir e  a  c e r t a in  d e g r e e  o f  s k ill  a n d  p r o f ic ie n c y  in  
a c c o m p l i s h i n g  t a s k s ,  t h e y  w e r e  u n a b l e  to  d e v e lo p  a n y  m o d e l  o f  n u r s in g  
b e y o n d  t h is  o r  to  p r e p a r e  fo r  t h e  r o le  o f  s t a f f  n u r s e .  R u n c i m a n  ( 1 9 8 2 )  
o b s e r v e d  t h e  s a m e  p h e n o m e n a  in  t h e  t r a n s it io n  f r o m  s t a f f  n u r s e  t o  c h a r g e  
n u r s e  w h e n ,  a lt h o u g h  t h e s e  n u r s e s  h a d  b e e n  a w a r e  o f  t h e  s t a t u s ,  t h e  d u t ie s  
a n d  r e s p o n s ib i l it ie s  o f  t h e  ro le  w e r e  p o o r ly  u n d e r s t o o d .
T h e s e  s t u d i e s  a r e  im p o r t a n t  f o r  n u r s in g  a s  t h e y  h a v e  im p l ic a t io n s  f o r  
c o n t in u in g  e d u c a t io n  a n d  s o c ia l iz a t io n  fo r  r o le s  w h ic h  f o llo w  a f t e r  in it ia l  
p r o f e s s io n a l  e d u c a t io n .  K r a m e r  ( 1 9 7 4 )  c o in e d  t h e  t e r m  ‘r e a lit y  s h o c k '  to  
d e s c r i b e  t h e  p o w e r f u l e x p e r ie n c e  o f  n u r s e s  d is c o v e r in g  t h a t  t h e ir  in it ia l  
e d u c a t i o n  is  in  c o n f lic t  w ith  t h e  v a l u e s  o f  t h e  w o rld  o f  w o r k . T h i s  a p p l i e s  to  
t h e  n e w ly  q u a l if ie d  s t a f f  n u r s e  b u t  la t e r  in  c a r e e r  d e v e lo p m e n t  t h e r e  a r e  a ls o
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o t h e r  im p o r t a n t  f e a t u r e s  o f  t r a n s it io n  w h ic h  o c c u r  d u r in g  t h e  p r o f e s s io n a l  life  
o f  t h e  n u r s e ,  fo r in s t a n c e ,  w h e n  a  n u r s e  m o v e s  f r o m  o n e  r o le  to  a n o t h e r ,  
e it h e r  m o v in g  fro m  h o s p it a l  to  w o r k in g  in  o t h e r  s e t t in g s  o r  m o v in g  f ro m  o n e  
s t e p  to  t h e  n e x t  u p  t h e  c a r e e r  la d d e r .  Y e t  t h e r e  a r e  f e w  s t u d i e s  o f  
s o c ia l iz a t io n  o f  n u r s e s  b e y o n d  t h e ir  f o r m a l, in it ia l b a s i c  e d u c a t i o n .  S t u d ie s  o f  
n u r s in g  s t u d e n t s  d o  n o t  s e e m  to  c o n s i d e r  d e v e lo p m e n t  o f  t h e  p r o f e s s io n a l  
r o le  d u r in g  t h e  in it ia l f o r m a l e d u c a t io n  b u t  t h e  s t u d e n t s ’ s u r v iv a l  d u r in g  
s o c ia l iz a t io n .
It is  e v id e n t ,  f r o m  t h e  d i s c u s s i o n  s o  fa r , t h a t  t h e  s o c ia l iz a t io n  t h a t  t a k e s  p la c e  
d u r in g  n u r s e s ’ p r e -r e g is t r a t io n  y e a r s  o f  e d u c a t io n  p l a y s  a n  im p o r t a n t  p a rt  in  
t h e  d e v e lo p m e n t  o f t h e ir  p r o f e s s io n a l  ro le  id e n tity . F u r t h e r m o r e ,  t h e  p r o c e s s  
o f  s o c ia l iz a t io n  d o e s  n o t e n d  u p o n  q u a lif ic a t io n  a n d ,  r e g a r d l e s s  o f  t h e  
o u t c o m e  o f  t h e  in it ia l s o c ia l iz a t io n ,  it c o n t in u e s  t h r o u g h o u t  t h e  n u r s e ’s  
p r o f e s s io n a l  life . V a l u e s ,  n o r m s  a n d  r o le -s p e c if ic  b e h a v io u r s  to  w h ic h  t h e  
n u r s in g  s t u d e n t s  h a v e  b e e n  e x p o s e d  d u r in g  t h e ir  p r e -r e g is t r a t io n  y e a r s  
b e c o m e  in t e r n a liz e d  w h e n  t h e y  b e g in  t h e ir  p r o f e s s io n a l  c a r e e r .
2 . 3 . 2 . 3  Learning o f  p ro fess io n a l role
R o l e  h a s  b e e n  c o n s is t e n t ly  d iff ic u lt  to  d e f in e  d u e  to  its  m u lt i -d im e n s io n a l  
n a t u r e .  A  v a r ie t y  o f  p e r s p e c t iv e s  h a s  b e e n  a d o p t e d  in  r e la t io n s h ip  to  r o le s ,  
r o le  p e r f o r m a n c e  a n d  r o le  s o c ia l iz a t io n .  C o n w a y  ( 1 9 8 8 )  id e n t if ie d  tw o  m a jo r  
p e r s p e c t iv e s ,  th e  s t r u c t u r a lis t /f u c t io n a lis t  a n d  in t e r a c t io n is t  a p p r o a c h  a s  
d i s c u s s e d  in  s e c t io n  2 . 3 . 2 . 1  o f  t h is  c h a p t e r .  H u r i e y - W il s o n  ( 1 9 8 8 )
a c k n o w le d g e d  th e  le g it im a c y  o f  b o th  a p p r o a c h e s .  B o t h  t h e  le a r n in g  a n d
s h a p i n g  o f  r o le s  a r e  e m b e d d e d  in  t h e  p r o c e s s  o f  p r o f e s s io n a l  s o c ia l iz a t io n .  
H in s h a w  ( 1 9 8 8 )  s u g g e s t e d  t h a t  t h e  in d iv id u a l  is  a n  a c t iv e  p a r t ic ip a n t  in  t h e  
s o c ia l iz a t io n  p r o c e s s  a n d  t h e  le a r n in g  o f  r o le s  in v o lv e s  t h e  a c q u is it io n  o f  
k n o w le d g e  a n d  s k ills  a s  w e ll a s  t h e  in t e r n a liz a t io n  a n d  s h a p i n g  o f  t h e  v a l u e s  
a n d  a t t it u d e s  s o  a s  t o  fulfill a  s p e c i f ic  ro le  w ith in  a  p a r t ic u la r  s o c i a l  s t r u c t u r e .
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T h i s  a c t iv e  p a r t ic ip a t iv e  v ie w  is  c o n s is t e n t  w ith  t h e  in t e r a c t io n is t  a n d  
in t e g r a t e d  p e r s p e c t iv e s  o f  r o le s  a n d  r o le  p e r f o r m a n c e .  T h e  m a n n e r  in  w h ic h  
p r o f e s s io n a l  r o le  is  le a r n t  is  f u r t h e r  e x p lo r e d  in  t h e  f o llo w in g  tw o  s e c t io n s .  It 
is  d i s c u s s e d  w ith in  t h e  c o n t e x t  o f  t h e  s o c ia l  le a r n in g  p r o c e s s e s  a n d  t h e  
c o n t r ib u t in g  f a c t o r s  w h ic h  m a y  a f f e c t  n u r s e s ’ m o t iv a t io n  to  le a r n  t h e ir  
p r o f e s s io n a l  ro le .
2 . 3 . 2 . 3 . 1  Socia l learning p r o c e s s e s
S o c ia l  le a r n in g  is  im p lic it  in  t h e  r o le  t h e o r is t s '  o r ie n t a t io n  s i n c e  it d e r iv e s  f ro m  
t h e  a s s u m p t i o n  t h a t  s o c ia l iz a t io n  o c c u r s  t h r o u g h  in t e r a c t io n a l  p r o c e s s e s  
r a t h e r  t h a n  t h e  le a r n in g  p r o c e s s e s  it a c h i e v e s .  T h e  in t e r a c t io n is t s  r o le  
t h e o r is t s  a ls o  r e c o g n i z e  t h e  c o n s c i o u s  a s  w e ll a s  t h e  u n c o n s c i o u s  n a t u r e  o f  
le a r n in g  p r o c e s s e s  in  s o c ia l iz a t io n .
B a n d u r a  ( 1 9 7 7 )  p r o p o s e d  a  s o c ia l - l e a r n in g  t h e o r y  o f  ‘id e n t if ic a t o r y  p r o c e s s e s ’ 
w h ic h  s u g g e s t s  t h a t  t h e  b a s i c  le a r n in g  p r o c e s s  u n d e r ly in g  id e n t if ic a t io n  is  
o b s e r v a t io n a l  le a r n in g .  In  B a n d u r a ' s  t h e o r y  h e  u s e d  t h e  c o n c e p t s  o f  
“id e n t if ic a t io n , im it a t io n  a n d  o b s e r v a t io n a l  le a r n in g  in t e r c h a g e a b ly  to  r e f e r  to  
b e h a v io u r a l  m o d if ic a t io n  r e s u lt in g  fr o m  e x p o s u r e  to  m o d e ll in g  s t im u li” 
( B a n d u r a  1 9 6 9 b : 2 1 9 ) . T h u s ,  t h e  s o c i a l  le a r n in g  p e r s p e c t iv e  d e r iv in g  f r o m
B a n d u r a 's  w o r k  e m p h a s i s e s  t h e  a c q u is it io n  o r  in t e r n a liz a t io n  o f  v a l u e s  a n d  
m o t iv e s  t h r o u g h  m o d e ll in g ,  d ir e c t  r e in f o r c e m e n t  a n d  d is c ip l in a r y  t e c h n i q u e s  o f  
r e w a r d s  a n d  p u n is h m e n t .  W h i ls t  m o d e ll in g  m ig h t  h a v e  b e e n  a p p e a l in g  to  t h e  
ro le  le a r n in g  o f  n u r s e s ,  it is  l im ite d  s i n c e  it p o r t r a y s  a n  a p p r e n t ic e s h ip  m o d e l  
o f  e d u c a t io n  w h ic h  n u r s e s  n o  lo n g e r  s u b s c r ib e  to  in  v ie w  o f  t h e  r e f o r m e d  
n u r s e  e d u c a t i o n ,  P r o je c t  2 0 0 0 ,  w h ic h  is  b u ilt  u p o n  a  f irm  t h e o r e t ic a l  b a s e  
( U K C C  1 9 8 6 ,  R o b in s o n  1 9 9 1 ,  J o w e t t e t a l  1 9 9 4 ) .
O n  t h e  o t h e r  h a n d ,  t h e  c o g n it iv e -d e v e lo p m e n t a l  p e r s p e c t iv e s  o ff e r e d  in  t h e  
s t u d i e s  o f  P i a g e t  ( 1 9 4 8 )  a n d  K o h lb e r g  ( 1 9 6 9 )  a ls o  p o in t  to  t h e  a c q u is it io n  o f
5 0
v a l u e s  t h r o u g h  s u c c e s s i v e  s t a g e s ,  w h e r e a s  F r e u d 's  p s y c h o -a n a l y t ic a l  
p e r s p e c t iv e  s u g g e s t s  t h a t  t h e  m e c h a n i s m s  o f  d e f e n s iv e  id e n t if ic a t io n  a r e  t h e  
u n d e r ly in g  f a c t o r s  in  t h e  d e v e lo p m e n t  o f  a n  in n e r  c o n s c i e n c e  ( H o f f m a n  1 9 7 9 ) .  
In  c o n t r a s t ,  M e a d 's  r o le  t h e o r is t s  p r o p o s e  t h e  d e v e lo p m e n t  o f  t h e  s e l f  a s  t h e  
m a in  o u t c o m e  o f  s o c ia l iz a t io n ,  w h ic h  m a k e s  in te r n a l o r  s e lf -r e g u la t io n  o f  
b e h a v io u r  p o s s ib le .  In  t h e ir  v ie w , t h e y  c o n s id e r  t h is  s e lf -r e g u la t io n  to  
d e v e lo p  a s  a  r e s u lt  o f  in t e r a c t io n  w ith  s ig n if ic a n t  o t h e r s  w h o  r e p r e s e n t  r o le  
m o d e ls  w ith  a  c e r t a in  a m o u n t  o f  a u t h o r it y  a n d  a b le  to  a p p ly  r e le v a n t  s a n c t io n s  
to  e n c o u r a g e  t h e  in t e r n a l iz a t io n  o f  a p p r o p r ia t e  v a l u e s  a n d  n o r m s  ( B r im  1 9 6 6 ,  
E lk in  1 9 7 6 ,  E lk in  a n d  H a n d e l  1 9 8 4 ) .  T h u s ,  fro m  t h is  r o le  t h e o r is t  
p e r s p e c t iv e ,  in d iv id u a ls  h a v e  m o r e  c o n t r o ls  o v e r  th e ir  o w n  s o c ia l  b e h a v io u r  in  
t h e  d e v e lo p m e n t  o f  t h e  s e lf .  T h i s  v ie w  is  m o r e  in  k e e p in g  w ith t h e  
c o n t e m p o r a r y  v ie w  o f  le a r n in g  in  n u r s in g  w h ic h  e m p h a s i z e s  b o t h  p e r s o n a l  
a n d  p r o f e s s io n a l  d e v e lo p m e n t  a n d  e n c o u r a g e s  n u r s e s '  c o n t r o l o v e r  a n d  
r e s p o n s ib i l it y  f o r  t h e ir  o w n  p r o f e s s io n a l  le a r n in g .
2 . 3 . 2 . 3 . 2  Motivation to learn
B o t h  t h e  r o le s  o f  in t e r n a l  a n d  e x t e r n a l  s a n c t io n s  a r e  e m p h a s i z e d  in t h e  
in t e r a c t io n a l  p r o c e s s e s  t h r o u g h  w h ic h  s o c ia l iz a t io n  o c c u r s .  T h e  tw o  m a jo r  
m o t iv a t io n a l  f o r c e s  e n h a n c i n g  t h e  le a r n in g  o f  ro le  e x p e c t a t io n s  a n d  r o le  
b e h a v io u r s  a r e  t h e  r e w a r d  a n d  p u n i s h m e n t  im p o s e d  b y  s ig n if ic a n t  o t h e r s  a n d  
t h e  in t e r n a liz a t io n  o f  a t t it u d e s  a n d  v a l u e s  (B r im  1 9 6 6 ,  K e r c k h o f f  1 9 7 2 ,  E lk in  
a n d  H a n d e l  1 9 8 4 ) .  T h e  c o n c e p t  o f  in t e r n a liz a t io n  is  r e fe r r e d  to  a s  t h e  
a d o p t io n  o f  s o c ia l  n o r m s  o r  r o le s  a s  o n e 's  o w n  ( A r o n f r e e d  1 9 6 9 ) .  A lt h o u g h  
t h e r e  is  s o m e  a g r e e m e n t  o n  t h e  s o c io lo g ic a l  a n d  p s y c h o lo g ic a l  p e r s p e c t iv e s  
o f  t h e  e f f e c t iv e n e s s  o f  in t e r n a l  a n d  e x t e r n a l  s a n c t io n s  o n  t h e  r o le  le a r n in g  a n d  
r o le  e n a c t m e n t ,  G o s l i n  ( 1 9 6 9 )  f o u n d  t h a t  t h e  v ie w s  o f  t h e  le a r n e r  le a d  to  
s o m e w h a t  d if f e r e n t  in t e r p r e t a t io n s  o f  t h e  f u n c t io n  o f  r e w a r d  in  r e la t io n  to t h e  
s o c ia l iz a t io n  p r o c e s s .
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T h e  s o c io lo g is t  v ie w s  re w a r d  a n d  p u n is h m e n t  a s  m e a n s  to  p r o v id e  t h e  le a r n e r  
w ith  f e e d b a c k  w h ic h  a llo w s  fo r  c o n s c io u s  e v a lu a t io n  o f  t h e  a d e q u a c y  o f  r o le  
p e r f o r m a n c e  a n d  b e h a v io u r  is  m o d if ie d  a c c o r d in g ly  ( G o s l in  1 9 6 9 ) .  T h i s  
c o n s c i o u s  e v a lu a t io n  o f  ro le  p e r f o r m a n c e  is  a k in  t o  t h e  n u r s in g  p r a c t ic e  o f  
c l in ic a l  s u p e r v is io n  ( B a r b e r  a n d  N o r m a n  1 9 8 7 ,  B u tte r w o r th  a n d  F a u g i e r  1 9 9 2 )  
a n d  r e f le c t io n -o n -p r a c t ic e  a s  a d v o c a t e d  b y  S c h o n  ( 1 9 8 3 )  w h e r e b y  n u r s e s ’ 
m o d if ic a t io n  o f  b e h a v io u s  o c c u r s  a s  a  r e s u lt  o f  f e e d b a c k .  In  c o n t r a s t  to  t h e  
s o c io lo g is t ,  t h e  p s y c h o lo g is t  a p p e a r s  to  p l a c e  g r e a t e r  e m p h a s i s  u p o n  t h e  
e f f e c t s  o f  r e w a r d  a n d  p u n is h m e n t  in  f a c il it a t in g  d e s ir e d  b e h a v io u r a l  r e s p o n s e s  
a s  a  r e s u lt  o f  o p e r a n t  c o n d it io n in g  ( S k in n e r  1 9 3 8 )  a n d  u p o n  t h e  p r o c e s s  
t h r o u g h  w h ic h  e x t e r n a l  r e w a r d  a n d  p u n is h m e n t  b e c o m e  in t e r n a l iz e d  o v e r  t im e  
( H u r le y -W i ls o n  1 9 8 8 ) .  T h i s  p s y c h o lo g ic a l  b e h a v io u r is t  a p p r o a c h  h a s  
in c r e a s in g ly  b e c o m e  c o n t r o v e r s ia l  in  h e a lt h c a r e  p r a c t ic e .  P u n is h m e n t  f a i ls  to  
g iv e  a  c h o i c e  a m o n g  a lt e r n a t iv e s  a n d  m a y  le a d  to  d is l ik e  o r  f e a r  o f  t h e  
p u n is h in g  p e r s o n  a n d  o f  t h e  s it u a t io n  in  w h ic h  t h e  p u n is h m e n t  o c c u r r e d  
le a d in g  to  a n  e v e n  l e s s  d e s ir a b le  b e h a v io u r  t h a n  t h e  o r ig in a l  o n e .
A lt h o u g h  p s y c h o lo g is t s  h a v e  p r o v id e d  e x p e r im e n t a l  e v i d e n c e  t h a t  e x t r e m e ly  
s t r o n g  n e g a t iv e  s a n c t io n s  r e s u lt  in a c q u ir in g  r e s p o n s e  d is p o s it io n s  t h a t  a r e  
a c c o m p a n i e d  b y  h ig h  p e r f o r m a n c e  m o t iv a t io n  a n d  h ig h  r e s i s t a n c e  to  
e x t in c t io n , t h e r e  is , h o w e v e r , e v i d e n c e  t h a t  s h o w s  a  d e c r e a s e  o f  in d iv id u a l 's  
m o t iv a t io n  to  p e r fo r m  a s  a  r e s u lt  o f  v e r y  s t r o n g  p u n is h m e n t  ( P a r k e  1 9 7 0 ) .  
F u r t h e r m o r e ,  it is  w o rth  n o tin g  t h a t  t h e  e a r l ie r  s t u d i e s  o n  o p e r a n t  c o n d it io n in g  
w e r e  c a r r ie d  o u t  o n  a n im a ls .  In  S k in n e r ia n  e x p e r im e n t s ,  r a t s  a n d  p ig e o n s  
w e r e  t h e  f a v o u r e d  s u b j e c t s .  T h u s ,  t h e  s a m e  la w s  o f  le a r n in g  a s  a p p l ie d  to  a ll  
s p e c i e s  a n d  s i t u a t io n s  c o u ld  b e  q u e s t io n e d  in t h is  in s t a n c e .  A d d it io n a l ly ,  
h u m a n  b e h a v io u r  c a n n o t  b e  u n d e r s t o o d  b y  c o n s id e r in g  o n ly  e x t e r n a l  o r  
e n v ir o n m e n t a l  f a c t o r s .  C o g n it iv e  p s y c h o lo g is t s ,  s u c h  a s  P i a g e t  ( 1 9 5 2 ) ,  h a v e  
a r g u e d  t h a t  m o t iv a t io n  is  in tr in s ic  to  h u m a n  le a r n in g  a n d  t h a t  h u m a n s  h a v e  a n  
in n a t e  in c lin a t io n  to  le a r n  a b o u t  t h e ir  w o r ld . T h u s ,  le a r n in g  n a t u r a lly  
in c o r p o r a t e s  m o t iv a t io n  w h e r e b y  h u m a n  b e in g s  a c t  u p o n  t h e  e n v ir o n m e n t
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r a th e r  th a n  r e s p o n d  to  it a s  th e  b e h a v io u r is ts  w o u ld  s u g g e s t .
M o tiv a t io n  is  a  c o m p le x  p h e n o m e n o n .  It is  t h e  p r o d u c t  o f  a  v a r ie t y  o f  f a c t o r s  
a n d  it is  n o t b u ilt  o u t  o f  s im p le  b e h a v io u r a l  a s s o c ia t i o n s .  F o r  in s t a n c e ,  t h e  
t y p e  o f  o r g a n iz a t io n a l  c o n tr o l ( O u c h i  a n d  J o h n s o n  1 9 7 8 ) ,  in d iv id u a l  a b ilit y  
( L o c k e  e t  a l 1 9 7 8 ) ,  s e l f -e s t e e m  a n d  re w a r d  c o n t in g e n c i e s  ( T e r b o r g  e t  a l 
1 9 8 0 )  a s  w e ll a s  f e e d b a c k  o n  p e r f o r m a n c e  fro m  o t h e r s  ( H o r n  e t  a l  1 9 8 2 )  a r e  
a ll  c o n s id e r e d  a s  c o n t r ib u t iv e  m o t iv a t io n a l  f a c t o r s .  M o t iv a t io n  h a s  b e e n  
d e f in e d  in a  v a r ie t y  o f  w a y s .  It c a n  b e  s e e n  a s  t h e  d r iv in g  f o r c e  w h ic h  
e n a b l e s  t h e  in d iv id u a l  to  t a k e  a c t io n  t o w a r d s  a  p a r t ic u la r  g o a l  o r  g o a l s .
C a m p b e l l  e t  a l  ( 1 9 7 0 )  c a t e g o r iz e d  t h e  o r ie n t a t io n  o f  m o t iv a t io n  t h e o r ie s  a s  
c o n t e n t  a n d  p r o c e s s .  C o n t e n t  t h e o r ie s  a r e  t h o s e  w h ic h  f o c u s  o n  t h e  
e n v ir o n m e n t a l  f a c t o r s  t h a t  s u s t a i n  o r  e x t in g u is h  in d iv id u a ls '  b e h a v io u r  
w h e r e a s  t h e  p r o c e s s  t h e o r ie s  a r e  t h o s e  t h a t  e x p la in  t h e  ‘h o w ’ o f  b e h a v io u r  
( C o n w a y  1 9 8 8 ) .  M a s lo w 's  ( 1 9 5 4 )  p io n e e r in g  w o r k  o n  t h e  t h e o r y  o f  
m o t iv a t io n , w h ic h  e x p a n d s  o n  t h e  u n d e r s t a n d in g  o f  t h e  f o r c e s  t h a t  p r o m p t  
in d iv id u a ls  to  b e h a v e  t h e  w a y  t h e y  d o , p r o v id e s  t h e  b a s i s  f o r  m o s t  o f  t h e  
t h e o r ie s  o f  m o t iv a t io n . M a s lo w  id e n t if ie d  a n  h ie r a r c h y  o f  f iv e  b a s i c  n e e d s  
w h ic h  in d iv id u a ls  a t t e m p t  to  s a t is f y :  p h y s ic a l  n e e d s ;  s a f e t y ;  lo v e ;  e s t e e m  a n d  
s e l f  a c t u a l iz a t io n .  A c c o r d in g  to  t h is  t h e o r y , t h e  h ie r a r c h ic a l  o r d e r  o f  t h e s e  
n e e d s  is  n o t  c o n s t a n t  a n d  it s u g g e s t s  t h a t  o n c e  t h e  lo w e r -o r d e r  n e e d s  h a v e  
b e e n  m e t , o n e  a t t e m p t s  t h e  o n e s  in  t h e  h ig h e r  o r d e r . T h u s ,  M a s lo w 's  t h e o r y  
o f  m o t iv a t io n  c o u ld  b e  s e e n  c le a r ly  to  fit in to  t h e  c a t e g o r y  o f  c o n t e n t  o r ie n t e d  
t h e o r y .
H e r z b e r g 's  ( 1 9 6 6 )  t h e o r y  o f  m o t iv a t io n  is  o n e  o f  t h o s e  w h ic h  d r a w s  o n  
M a s lo w 's  h ie r a r c h y  o f  n e e d s .  H e r z b e r g  d is t in g u is h e d  b e t w e e n  t h o s e  t a k e n -  
f o r -g r a n t e d  a s p e c t s  o f  w o r k  a n d  t h e  r e c o g n it io n  o n e s  w h ic h  h e  c a l l s  ‘h y g i e n e ’ 
a n d  ‘m o t iv a t o r s ’ f a c t o r s  r e s p e c t iv e ly .  A c c o r d in g  to  t h is  t h e o r y ,  t h e  h y g ie n e  
f a c t o r s  a r e  n o t  t h e  o n e s  l ik e ly  to  s t im u la t e  im p r o v e m e n t  in  w o r k  p e r f o r m a n c e .
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A  s ig n if ic a n t  d if f e r e n c e  b e t w e e n  t h is  c o n c e p t u a l iz a t io n  o f  m o t iv a t io n  a n d  t h a t  
o f  M a s lo w 's  is  t h a t  H e r z b e r g  o n ly  c o n s i d e r s  t h e  h ig h e r -o r d e r  n e e d s  to  a c t  a s  
m o t iv a t o r s  w h e r e a s  M a s lo w  s t ip u la t e s  t h a t  a n y  u n fu lf ille d  n e e d s  c a n  b e  a  
m o t iv a t o r  ( G ib s o n  e t  a l  1 9 7 3 ) .
T h u s ,  w o r k  s a t is f a c t io n  d o e s  n o t  o n ly  d e r iv e  f r o m  a n t ic ip a t e d  p a y m e n t ,  s u c h  
a s  a  s a l a r y ,  b u t t h e  e x t e n t  o f  in d iv id u a ls '  s e lf -g r a t if ic a t io n  s e e m s  a l s o  to  b e  a n  
in f lu e n c in g ,  m o t iv a t io n a l  f a c t o r  in d e t e r m in in g  w h e t h e r  t h e y  a r e  lik e ly  to  
c o n f o r m  to  th e  v a l u e s ,  n o r m s  a n d  b e h a v io u r a l  e x p e c t a t io n s  o f  t h e ir  w o r k  
s it u a t io n .  T h e s e  in t r in s ic  f a c t o r s  o f  m o t iv a t io n  h a v e  im p lic a t io n s  in  t h e  
e x p lo r a t io n  a n d  a n a l y s i s  o f  n u r s e s 's  s o c ia l iz a t io n  a n d  le a r n in g  o f  t h e ir  
p r o f e s s io n a l  r o le . F o r  in s t a n c e ,  n u r s e s '  s e l f -s a t is f a c t io n  w ith  t h e  a m o u n t  o f  
r e s p o n s ib i l it ie s ,  e x t e n t  o f  p e r s o n a l  a c h ie v e m e n t  a n d  c h a l le n g e s  o f  t h e ir  jo b  
c a n  a ll b e  s e e n  a s  m o t iv a t in g  f a c t o r s  in  r e s p e c t  o f  a d h e r in g  to  t h e  
e x p e c t a t i o n s  o f t h e ir  r o le  p e r f o r m a n c e .
2 . 3 . 2 . 4  R ole transition a n d  pro fess io n a l socialization in nursing
R o l e  t r a n s it io n  o c c u r s  a s  a n  in d iv id u a l  m o v e s  fr o m  o n e  m a jo r  p o s it io n  to  
a n o t h e r  a n d  it i s  v ie w e d  a s  a  s o c ia l  p r o c e s s  t h a t  b r in g s  o n e 's  s e lf -p e r c e p t io n  
a n d  b e h a v io u r  in  l in e  w ith  t h e  ro le  e x p e c t a t io n s  o f  t h e  n e w  s o c i a l  p o s it io n  
( H a r d y  a n d  H a r d y  1 9 8 8 ) .  T h i s  p r o c e s s ,  w h ic h  u s u a l l y  in v o lv e s  s t a g e s  o f  
p r o g r e s s  o v e r  a  p e r io d  o f  t im e , p r o m o t e s  c h a n g e s  in  t h e  d e v e lo p m e n t  o f  
s o c i a l  id e n t ity , s e l f -c o n c e p t ,  v a l u e s  a n d  r o le  b e h a v io u r s .  N ic h o ls o n  ( 1 9 9 0 )  
f o c u s e d  o n  tw o  m a in  o u t c o m e  d im e n s i o n s  in  h is  t h e o r y  o f  w o r k -r o le  
t r a n s it io n s .  H e  p r o p o s e d  p e r s o n a l  c h a n g e  w h ic h  in v o lv e s  a lt e r a t io n s  in  s e l f -  
id e n t it y  t o  a c c o m m o d a t e  t h e  d e m a n d s  o f  n e w  r o le s ,  a n d  r o le  d e v e lo p m e n t  
w h ic h  c o n s i s t s  o f  t h o s e  b e h a v io u r s  e n a c t e d  to  r e s h a p e  r o le  a n d  c o n t e x t  s o  
t h a t  t h e y  fit b e t t e r  in  a  g iv e n  e n v ir o n m e n t  o f  s o c ia l iz a t io n .  N ic h o ls o n 's  w o r k  
p r o v id e s  t h e o r e t ic a l  f r a m e w o r k s  o f  w o r k -r o le  t r a n s it io n s  w h ic h  h e lp  in  
u n d e r s t a n d in g  w h a t  h a p p e n s  to  p e o p le  w h o  e x p e r i e n c e  jo b  m o b ilit y  a n d
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t r a n s it io n s .  T h e  n e e d s  a n d  m o t iv e s  o f  p e o p le  e n te r in g  in to  t r a n s it io n s  a n d  
h o w  t h e  c h a r a c t e r is t ic s  o f  t h e  r o le s  in to  w h ic h  p e o p le  m o v e  d iff e r  f r o m  r o le s  
p r e v io u s ly  o c c u p ie d  a r e  t a k e n  in to  c o n s id e r a t io n .  S u c h  t h e o r e t ic a l  in s ig h t s  
in to  t h e  d y n a m i c s  o f  r o le  t r a n s it io n  p e r s p e c t iv e s  c a n  t h u s  b e  v ie w e d  a s  p a r t  o f  
p e r s o n a l  a n d  p r o f e s s io n a l  d e v e lo p m e n t  in  t e r m s  o f  n u r s e s '  a d ju s t m e n t  to  
c h a n g e  d u r in g  t h e ir  p r o f e s s io n a l  s o c ia l iz a t io n  p r o c e s s .
G l a s e r  a n d  S t r a u s s  ( 1 9 7 1 )  s u g g e s t e d  t h a t  t h e  p r o c e s s  o f  s o c ia l iz a t io n  is  o n e  
o f  t h e  m a n y  t r a n s it io n s  f r o m  o n e  s o c i a l  s t a t u s  to  a n o t h e r ,  w h ic h  t h e y  r e f e r  to  
a s  s t a t u s  p a s s a g e s ,  a n d  in c lu d e s  t h e  a n t ic ip a t io n s  a n d  a n x ie t ie s  e x p e r ie n c e d  
p r io r  to  t h e  e v e n t .  W h e n  c o n s i d e r in g  t h e  n a t u r e  o f  t r a n s it io n  in  r e s p e c t  o f  t h e  
s t a t u s  p a s s a g e s ,  A r n o ld  ( 1 9 9 0 )  a r g u e d  t h a t  p la n n in g  fo r, a n d  in s t it u t io n a l  
in t e r v e n t io n s  in , t h e  t r a n s it io n  c a n  h a v e  b e n e f ic a l  e f f e c t  o v e r  t h e  o u t c o m e s  o f  
t h e  t r a n s it io n  its e lf . C o n v e r s e l y ,  t h e  m a n n e r  b y  w h ic h  t h e  n u r s e  h a s  b e e n  
p r e p a r e d  fo r, a n d  t h e ir  e x p e r i e n c e s  o f  p r o f e s s io n a l  s o c ia l iz a t io n  in , t h e  ro le  
t r a n s it io n  c o n t r ib u t e  to  t h e  a d ju s t m e n t  to  t h e  n u r s in g  ro le . N ic h o ls o n  ( 1 9 9 0 )  
f u r t h e r  p r o p o s e d  ro le  r e q u ir e m e n t s  a n d  in d iv id u a l  p e r s o n a l it y  c h a r a c t e r is t ic s ,  
s u c h  a s  t h e  d e s ir e  f o r  c o n t r o l a n d  d e s ir e  f o r  f e e d b a c k ,  a s  in f lu e n t ia l f a c t o r s  in  
t h e  a d ju s t m e n t  to  a  n e w  r o le .
T h e  c o n c e p t u a l iz a t io n  o f  p r o f e s s io n a l  s o c ia l iz a t io n  c le a r ly  b r in g s  t h is  p r o c e s s  
in to  t h e  d o m a in  o f  r o le  t h e o r y  in  t e r m s  o f  ro le  t r a n s it io n . E v i d e n c e  fro m  
a n a l y s i s  o f  p r o f e s s io n a l  s o c ia l iz a t io n  s h o w s  t h a t  s y m b o l ic  in t e r a c t io n  h a s  
b e e n  u s e d  to  d e s c r ib e  t h e  p r o c e s s  w h e r e a s  s t r u c t u r a l/f u n c t io n a l  r o le  t h e o r y  
p r o v id e s  t h e  d ir e c t io n , c o n s t r a in t s  a n d  o u t c o m e s  e x p e c t e d  f r o m  t h e  p r o c e s s .  
F o r  in s t a n c e ,  O le s o n  a n d  W h it t a k e r 's  ( 1 9 6 8 )  s t u d y  o n  p r o f e s s io n a l  
s o c ia l iz a t io n  in to  n u r s in g  w a s  u n d e r t a k e n  fro m  a  s y m b o l ic  in t e r a c t io n  
p e r s p e c t iv e  a n d  S im p s o n 's  ( 1 9 7 9 )  lo n g it u d in a l  s t u d y  “F r o m  s t u d e n t  to  n u r s e ” 
d r e w  u p o n  s t r u c t u r a l  r o le  t h e o r y .
P r o f e s s io n a l  s o c ia l iz a t io n  h a s  m a n y  o f  t h e  c h a r a c t e r is t ic s  o f  ro le  t r a n s it io n .
5 5
O l e s o n  a n d  W h it t a k e r  ( 1 9 6 8 )  a n d  G l a s e r  a n d  S t r a u s s  ( 1 9 7 1 )  m a in t a in e d  t h a t  
r o le  t r a n s it io n  is  a  p r o lo n g e d  p r o c e s s  in w h ic h  t h e  s o c i a l  e n v ir o n m e n t  is  
in f lu e n t ia l in  b r in g in g  a b o u t  c h a n g e s  in  t h e  s e lf -c o n c e p t .
H e n c e ,  p r o f e s s io n a l  e d u c a t io n ,  w h e t h e r  it is  in n u r s in g  o r  m e d ic in e ,  is  
d e s ig n e d  to  s h a p e  a t t it u d e s ,  v a l u e s ,  s e lf - id e n t it y , r o le  s k i l ls ,  r o le  k n o w le d g e  
a n d  r o le  b e h a v io u r .
2 . 3 . 3  Teaching a n d  learning in the  education o f  n u rse s
It is  s u g g e s t e d  in  t h e  p r e - P 2 K  n u r s e  e d u c a t io n  lit e r a t u r e  t h a t  t h e  s o c ia l iz a t io n  
p r o c e s s  in  t h e  n u r s in g  e n v ir o n m e n t  d o e s  n o t d e v e lo p  n u r s e s  to  b e c o m e  s e lf ­
d ir e c t in g  p r a c t it io n e r s  ( M a u k s c h  1 9 7 2 )  a n d  t h a t  t h e  t r a d it io n a l  e d u c a t io n  
s y s t e m  d o e s  n o t  f o s t e r  t h e  q u a l it ie s  o f  in d e p e n d e n c e  ( D ie r s  1 9 7 2 )  w h ic h  
w o u ld  f a c il it a t e  o n -g o in g  le a r n in g . B u r n a r d  ( 1 9 8 4 )  a r g u e d  t h a t  t h is  t r a d it io n a l  
e d u c a t io n  s y s t e m  is  a n  in a p p r o p r ia t e  t e a c h in g  s t r a t e g y  f o r  a  c a r in g  
p r o f e s s io n .  R o s e n d a h l  ( 1 9 7 4 )  m a in t a in e d  t h a t  in  o r d e r  f o r  n u r s in g  to  b e c o m e  
a  p r o f e s s io n ,  its  e d u c a t io n a l  p r o g r a m m e s  m u s t  in it ia te  c o n t in u o u s  le a r n in g  
u s in g  a  n o n -t r a d it io n a l  a p p r o a c h .  In  o r d e r  to  a c h i e v e  t h is ,  s h e  t h e r e f o r e  
p r o p o s e d  'a n d r a g o g y '  w h ic h  s h e  c o n s id e r e d  to  b e  a n  a d u lt  t e a c h in g  a p p r o a c h  
f o r  n u r s e s .
D e b a t e s  a r o u n d  a d u lt  le a r n in g  a r e  o f  o b v io u s  c o n c e r n  to  n u r s in g  s i n c e  a ll  
n u r s in g  le a r n e r s  a r e  a d u lt s .  K n o w le s  ( 1 9 6 8 )  o r ig in a lly  in t r o d u c e d  ‘a n d r a g o g y ’ 
in  t h e  l it e r a t u r e  to  d e s c r i b e  a n  e m e r g in g  a p p r o a c h  to  a d u lt  le a r n in g .  H e  
f u r t h e r  d e f in e d  it a s  “t h e  a r t  a n d  s c i e n c e  o f  h e lp in g  a d u lt s  le a r n ” ( K n o w le s  
1 9 8 0 : 4 3 )  a n d  t h e  g e n e r a l  p u r p o s e  is  to  a s s i s t  a d u lt s  to  a c h i e v e  t h e ir  fu ll 
p o t e n t ia l .  T h i s  s u g g e s t s  t h a t  t h e  t e a c h in g  o f  a d u lt s  is  v ie w e d  a s  t h e  
f a c il it a t io n  o f  le a r n in g  w h ic h  is  r e fe r r e d  to  a s  t h e  ‘e d u c a t io n  o f  e q u a l s ’ . J a r v is  
( 1 9 8 6 )  s t a t e d  t h a t  t h is  t y p e  o f  e d u c a t io n  in v o lv e s  t h e  le a r n e r  t a k in g  a n  a c t iv e  
p a r t  in  d ir e c t in g ,  m a n a g in g  a n d  b e in g  r e s p o n s ib le  fo r  t h e ir  o w n  le a r n in g . It is
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t h u s  a  p r o c e s s  t h a t  t a k e s  t h e  le a r n e r 's  g ro w th  a n d  d e v e lo p m e n t  in to  
c o n s i d e r a t io n .  K n o w le s  ( 1 9 8 4 )  d if f e r e n t ia t e d  a n d r a g o g y  fr o m  p e d a g o g y  
w h ic h  h e  c la im e d  in v o lv e s  t h e  a rt  a n d  s c i e n c e  o f  t e a c h in g  c h i ld r e n  to  le a r n .  
P e d a g o g y  im p lie s  t h a t  le a r n in g  is  w ith in  a  s y s t e m  o f  ‘e d u c a t io n  f r o m  a b o v e '  
w h e r e b y  t h e  c h ild  a d o p t s  a  p a s s i v e  r o le  a n d  is  fitte d  w ith in  t h e  s y s t e m .
T h u s  ‘e d u c a t io n  o f  e q u a ls '  c o u ld  b e  s e e n  a s  e m p o w e r in g  l e a r n e r s  w h ic h  
c o u ld  b e  in te r p r e te d  a s  h a v in g  t h e  p o w e r  to  c o n tr o l t h e ir  o w n  le a r n in g ,  g ro w th  
a n d  d e v e lo p m e n t .  In  n u r s in g  t h is  m ig h t  b e  s o m e w h a t  d iff ic u lt , b e c a u s e  o f  
t h e  e x t e r n a l  f a c t o r s ,  s u c h  a s  t h e  U K C C  C o d e  o f  P r o f e s s io n a l  C o n d u c t ,  w h ic h  
m o n it o r  p r o f e s s io n a l  s t a n d a r d s  a n d  t h e  E N B  w h ic h  c o n tr o l t h e  r e q u ir e m e n t s  
f o r  t h e  e d u c a t io n  o f  n u r s e s .  C o n s e q u e n t ly ,  w ith in  s u c h  a  c o n t e x t ,  t h e  
a n d r o lo g i c a l  a p p r o a c h  o f  ‘e d u c a t io n  o f  e q u a ls '  g iv e s  w a y  to  ‘e d u c a t i o n  fr o m  
a b o v e ’ .
N o n e t h e l e s s ,  t h e  f a c il it a t io n  o f  a n  a d u lt  a p p r o a c h  to  le a r n in g  h a s  b r o u g h t  a  
h u m a n is t ic  p e r s p e c t iv e  to  t h e  n a t u r e  o f  e d u c a t io n .  F a c il it a t io n  o f  le a r n in g  b y  
t e a c h e r s  b e c o m e s  m o r e  p r o m in e n t  in  t h e  e d u c a t io n  o f  n u r s e s .  It h e lp s  th e  
l e a r n e r s  to  e n h a n c e  a n d  fu lfil t h e ir  o w n  e x p e c t a t io n s  o f  t h e ir  r o le s .  T h i s  w a s  
la r g e ly  in f lu e n c e d  b y  C a r l  R o g e r s '  ( 1 9 6 1 )  w o r k  w h ic h  f o c u s e d  e s s e n t i a l l y  o n  
a n  a d u lt  p e r s o n -c e n t r e d  a p p r o a c h  to  t e a c h in g .  T h i s  a p p r o a c h  s e e m s  t o  b e  
o n e  o f  t h e  f a v o u r e d  t y p e  o f  t e a c h in g  f o u n d  a c c e p t a b le  in t h e  n u r s in g  c u r r ic u la  
a n d  h a s  b r o u g h t  c h a n g e  in  n u r s e  e d u c a t io n  ( J a r v is  1 9 8 6 ,  B u r n a r d  1 9 9 1 ) .  
T e a c h i n g  o r  f a c il it a t in g  n u r s e s  to  le a r n  m o r e  e f f e c t iv e ly  b y  b e in g  s e lf -d ir e c t e d  
l e a r n e r s ,  b a s e d  o n  t h e  ‘e d u c a t io n  o f  e q u a l s ’ , a lt h o u g h  n o t a lw a y s  p o s s i b l e  fo r  
r e a s o n s  q u o t e d  a b o v e ,  h a s  b e e n  r e c o g n is e d  b y  n u r s e  e d u c a t i o n a l i s t s  a s  a  
m e a n s  to  f o s t e r  c o m m it m e n t  to  c o n t in u e d  p r o f e s s io n a l  le a r n in g . T h u s  a d u lt -  
c e n t r e d  le a r n in g  h a s  o b v io u s  s im ila r it ie s  w ith  t h e  h u m a n is t ic  a p p r o a c h  to  
e d u c a t i o n .
H is t o r ic a l ly ,  t h e  b e h a v io u r is t  a p p r o a c h  h a s  b e e n  t h e  a c c e p t e d  b a s i s  f o r
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n u r s in g  e d u c a t io n .  A d h e r e n c e  to  s u c h  a n  a p p r o a c h  c a n  s t ill b e  f o u n d  
t h r o u g h  le a r n in g  o u t c o m e s  in  n u r s in g  c u r r ic u la  w h ic h  in  tu r n  a r e  in f o r m e d  b y  
t h e  r e q u ir e m e n t s  o f  r e le v a n t  v a l id a t in g  b o d ie s .  T h u s ,  s u c h  b e h a v io u r is t  
a p p r o a c h  r e f le c t s  t h is  n o t io n  o f  ‘e d u c a t io n  f r o m  a b o v e ’ a n d  le a r n in g  is  
a c h ie v e d  t h r o u g h  le a r n in g  o u t c o m e s .  C o n v e r s e l y ,  b e h a v io u r is t s  w o u ld  
a d v o c a t e  t h a t  le a r n e r s  f o llo w  p r e s c r ib e d  c u r r ic u la  w ith  m e a s u r a b le  o u t c o m e s  
a s  p r e s c r ib e d  b y  v a l id a t o r s  o f  n u r s e  e d u c a t io n  s u c h  a s  U K C C  a n d  N a t io n a l  
B o a r d s .  B e h a v io u r is m  w h ic h  e m p h a s i s e s  s t im u li  a n d  r e s p o n s e  c o n s i d e r s  
t h a t  h u m a n  b e h a v io u r  is  d e t e r m in e d  b y  c o n d it io n in g  r a t h e r  t h a n  t h o u g h t s  o r  
f e e lin g s  ( Q u in n  1 9 8 8 ) .  In  c o n t r a s t ,  a  h u m a n is t  p e r s p e c t iv e  w o u ld  v ie w  
e d u c a t io n  a s  a im in g  to  b e n e f it  in d iv id u a l  n u r s e s  w h o  m a y  c o n s i d e r  e d u c a t io n  
fo r  its  o w n  o r  t h e ir  o w n  s a k e  a n d  n o t  n e c e s s a r i l y  f o r  t h e  b e n e f it  o f  p a t ie n t  
c a r e .
H u m a n is t  id e o lo g ie s  a n d  e d u c a t io n a l  t h e o r ie s  a s  a d v o c a t e d  b y  k e y  
c o n t r ib u to r s  s u c h  a s  D e w e y  ( 1 9 3 8 ) ,  R o g e r s  ( 1 9 6 1 ) ,  K n o w le s  ( 1 9 6 8 )  a n d  
F r e ir e  ( 1 9 7 2 )  e m p h a s i s e  in t r in s ic  r a t h e r  t h a n  e x t r in s ic  v a l u e s .  H u m a n i s t  
e d u c a t io n  a im s  a t  e n a b l in g  le a r n e r s  to  e x p r e s s  t h e ir  n e e d s  a n d  in t e r e s t s  f o r  
t h e ir  p e r s o n a l  a n d  p r o f e s s io n a l  d e v e lo p m e n t .  H u m a n i s t s  in s is t  t h a t  t h e  
e d u c a t io n a l  p r o c e s s  s h o u ld  a d d r e s s  t h e  a f f e c t iv e  a s  w e ll a s  t h e  c o g n it iv e  
d im e n s io n s  o f  n u r s in g .  A f f e c t iv e  e d u c a t io n  s t r e s s e s  n o n -in t e l le c t u a l  a s p e c t s  
o f  le a r n in g  s u c h  a s  e m o t io n s  a n d  f e e l in g s  ( C o x  1 9 8 7 ) .  T h i s  n o t io n  o f  a  m o r e  
h o lis t ic  a p p r o a c h  to  e d u c a t io n  a n d  le a r n in g  a s  a d v o c a t e d  b y  h u m a n is t s  
t h e r e f o r e  r e je c t s  b o th  t h e  b e h a v io u r is t  a n d  c o g n it iv e  p o s it io n s .  T h e  
b e h a v io u r is t  s t a n c e  d o e s  n o t  t a k e  in to  a c c o u n t  t h e  le a r n e r s ,  a w a r e n e s s  a n d  
in te r p r e ta t iv e  f a c u lt ie s  a n d  t h e  c o g n it iv e  p o s it io n  d o e s  n o t  a d d r e s s  t h e  
a f f e c t iv e  d im e n s io n  o f  le a r n in g .  T h e  s o c ia l  p e r s p e c t iv e  o f  t h e  e d u c a t io n a l  
p r o c e s s  is  a ls o  c h a l le n g e d  o n  t h e  b a s i s  t h a t  in d iv id u a l is t ic  v a l u e s  o f  t h e  
le a r n e r  a r e  r e p la c e d  b y  in s t it u t io n a l s t r u c t u r e s  s u c h  a s  a  c o l le g e  o f  n u r s in g .  
H e n c e ,  t h e r e  is  a  t e n d e n c y  f o r  t h e  le a r n e r  to  d e p e n d  o n  in s t it u t io n s  to  m e e t  
t h e ir  le a r n in g  n e e d s  w h ic h  l e a d s  to  a  la c k  o f  c o n t r o l o v e r  o n e ’s  o w n  le a r n in g .
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H o w e v e r ,  in d iv id u a l is m  o f  t h e  h u m a n is t ic  p e r s p e c t iv e  is  n o t  a lw a y s  p o s s ib l e  to  
a c h ie v e .  F o r  in s t a n c e ,  in a  c o l le g e  o f  n u r s in g , s t r u c t u r a l  c o n s t r a in t s  c a n n o t  
f u lly  p e r m it  s e l f -d ir e c t e d  le a r n in g  a n d  s t u d e n t  c e n t r e d n e s s .
F u r t h e r m o r e , e m b e d d e d  w ith in  t h is  h u m a n is t ic  a n d  a n d r a g o g ic a l  a p p r o a c h  to  
n u r s e  e d u c a t io n  is  t h e  e n c o u r a g e m e n t  to  u s e  le a r n e r s '  p a s t  a n d  p r e s e n t  
e x p e r i e n c e s  in  t e a c h i n g  a c t iv it ie s .  T h u s ,  K o lb 's  ( 1 9 8 4 )  e x p e r ie n t ia l  a p p r o a c h  
to  le a r n in g  h a s  c o n t r ib u t e d  to  c h a n g e  in  t h e  n u r s in g  c u r r ic u la .  T h i s  le a r n in g  
a p p r o a c h  is  m a in ly  d e r iv e d  f r o m  D e w e y 's  ( 1 9 3 8 )  p r o g r e s s i v e  e d u c a t i o n a l  
p h ilo s o p h y ,  L e w in 's  ( 1 9 5 1 )  v ie w  o f  s o c ia l  p s y c h o lo g y  w h ic h  s u g g e s t s  t h a t  a ll  
a c t io n s  a r e  in f lu e n c e d  b y  t h e  e n v ir o n m e n t  in  w h ic h  t h e y  t a k e  p l a c e ,  a n d  
P ia g e t 's  ( 1 9 7 1 )  d e v e lo p m e n t a l  a n d  c o g n it iv e  t h e o r y . T h i s  m o d e l  o f  t h e  
le a r n in g  p r o c e s s  t h e r e f o r e  in v o lv e s  a  h o lis t ic , in t e g r a t iv e  p r o c e s s  w h ic h  
c o m b i n e s  a n  in d iv id u a l 's  e x p e r ie n c e ,  p e r c e p t io n , c o g n it io n  a n d  b e h a v io u r .
F r o m  t h e  lit e r a t u r e  r e v ie w e d , it s e e m s  t h a t  e a c h  o f  t h e  e d u c a t i o n a l  id e o lo g ie s  
a n d  t h e o r ie s  h a s  s o m e t h in g  b e n e f ic ia l  to  o ffe r  in  t h e  e d u c a t io n  o f  n u r s e s .  
B o t h  p r e -  a n d  p o s t -r e g is t r a t io n  n u r s e  e d u c a t io n  a im  to  p r o d u c e  p r a c t is in g  
n u r s e s  a n d  im p r o v e d  p r a c t ic e ,  a n d  t h u s ,  s o m e  b e h a v io u r a l  ( p s y c h o m o t o r )  
d e v e lo p m e n t  is  in e v it a b le .  M o r e o v e r , e x t e r n a l  f a c t o r s  s u c h  a s  s t u d e n t  
n u m b e r s  a n d  m o t iv a t io n ,  s u b j e c t  m a t t e r  a n d  t e a c h in g  s t y le  h a v e  to  b e  t a k e n  
in to  c o n s id e r a t io n ,  d e p e n d in g  u p o n  in d iv id u a l s t u d e n t ,  t e a c h e r  a n d  
in s t it u t io n a l n e e d s .  T h u s ,  a n  e c le c t ic  a p p r o a c h  is  c a l le d  f o r  w h e r e b y  d iffe r e n t  
e d u c a t io n a l  a n d  le a r n in g  n e e d s  a r e  m e t  b y  u s in g  d if f e r e n t  a p p r o a c h e s  to  s u it  
in d iv id u a l  le a r n in g  s it u a t io n s .  T h i s  d o e s  n o t  p r e c lu d e  t e a c h e r s  fro m  
f a c il it a t in g  in d iv id u a l  r e s p o n s ib i l it y  f o r  le a r n in g .
2 . 3 . 3 . 1  S elf-d irected  learning in nursing
A d u lt  le a r n i n g -a n d r a g o g y  g e n e r a t e s  s e lf -d ir e c t in g  a n d  s e lf - in it ia t in g  le a r n in g  
b e h a v io u r  a n d  a  r e a d i n e s s  to  le a r n  w h e n  t h e  le a r n e r  p e r c e i v e s  a  n e e d  
( K n o w le s  1 9 8 4 ,  R i c h a r d s o n  1 9 8 8 ) .  M e z ir o w  ( 1 9 8 5 )  a s s e r t e d  t h a t  s e l f -
5 9
d ir e c t e d  le a r n in g  is  t h e  g o a l  o f  a n d r a g o g y  w h ic h  h e  v ie w e d  a s  t h e  p r e v a il in g  
p h ilo s o p h y  o f  a d u lt  e d u c a t io n .  S u c h  a n  a p p r o a c h  n o t o n ly  e n c o u r a g e s  
n u r s e s  to  t h in k  f o r  t h e m s e l v e s  b u t  it a l s o  s t im u la t e s  a n d  f a c i l it a t e s  t h e  
m a n a g e m e n t  o f  t h e ir  p e r s o n a l  le a r n in g .  O ls o n  a n d  K a r t h a  ( 1 9 8 3 )  a ls o  
b e l ie v e d  t h a t  n u r s e s  s h o u ld  b e  s e lf -d ir e c t e d  l e a r n e r s  a s  t h is  f o s t e r s  t h e  
c h a r a c t e r is t ic s  o f  a  p r o f e s s io n a l  n u r s e .  B r u n e r  ( 1 9 6 6 )  h a d  a  s im ila r  v ie w  o f  
a d u lt  e d u c a t i o n  a n d  s u g g e s t e d  t h a t  l e a r n e r s  s h o u ld  b e  m a d e  s e lf -s u f f ic ie n t .  
S w e e n e y  ( 1 9 8 6 )  a d d e d  t h a t  t h e  a n d r o g o g ic a l  a p p r o a c h  c o m b i n e s  s e lf ­
d ir e c t e d  le a r n in g  a n d  le a r n e r -c e n t r e d  le a r n in g . A d d it io n a lly ,  M u r d o c h  a n d  
D a v i e s  ( 1 9 9 4 : 4 )  s u g g e s t e d  t h a t  t h e  b a s i c  p h ilo s o p h y  o f  s e lf -d ir e c t e d  le a r n in g  
is  t h a t  “le a r n in g  d o e s  n o t  e q u a t e  w ith  t e a c h i n g ” w h ic h  im p lie s  t h a t  in d iv id u a ls  
d o  n o t  o n ly  le a r n  b y  b e in g  t a u g h t  b u t  “t h e y  a ls o  le a r n  b y  d is c o v e r in g  fo r  
t h e m s e l v e s ”.
K n o w le s  ( 1 9 7 5 : 1 8 )  a ls o  d e f in e d  s e lf -d ir e c t e d  le a r n in g  a s  “a  p r o c e s s  in  w h ic h  
in d iv id u a l  le a r n e r s  t a k e  t h e  in it ia t iv e  w ith  o r  w ith o u t  t h e  h e lp  o f  o t h e r s ”, in  
id e n t if y in g  t h e ir  le a r n in g  n e e d s  a n d  r e s o u r c e s  f o r  le a r n in g .  S u c h  le a r n e r s  a r e  
a b l e  to  c h o o s e  a n d  im p le m e n t  a p p r o p r ia t e  le a r n in g  s t r a t e g ie s  a n d  e v a lu a t e  
t h e  o u t c o m e s .  T h u s ,  t h is  p r o c e s s  in f e r s  a  s e n s e  o f  p e r s o n a l  r e s p o n s ib i l it y ,  
a c t iv e  p a r t ic ip a t io n  a n d  c o m m it m e n t  to  le a r n in g  w h ic h  c u r r e n t ly  u n d e r p in s  t h e  
w h o le  e t h o s  o f  c o n t in u in g  p r o f e s s io n a l  e d u c a t io n  in  n u r s in g . In  f a c t ,  m a n y  
a u t h o r s  h a v e  a d v o c a t e d  t h a t  p r o m o t in g  s e lf -d ir e c t e d  le a r n in g  in  a n  
e d u c a t io n a l  p r o g r a m m e  p r e p a r e s  in d iv id u a ls  f o r  lif e -lo n g  le a r n in g ,  fo r  
e x a m p le  F a u r e  ( 1 9 7 2 ) ,  G i b b o n s  e t  a l  ( 1 9 8 0 ) ,  M e z ir o w  ( 1 9 8 5 ) ,  J a r v i s  ( 1 9 8 7 ,  
1 9 9 2 ) ,  M u r d o c h  a n d  D a v i e s  ( 1 9 9 4 ) .
S e lf -d ir e c t e d  le a r n in g  is  a ls o  c e n t r a l  to  t h e  P r o je c t  2 0 0 0  p r e -r e g is t r a t io n  
n u r s in g  c o u r s e  c u r r ic u lu m  w h ic h  s e e k s  to  p r o m o t e  t h e  c h a r a c t e r is t ic s  o f  a n  
a d u lt  le a r n e r  in  t h e  n u r s e  a n d  S c h o e n  ( 1 9 7 9 )  s u g g e s t e d  t h a t  t h e s e  a r e  
a c h ie v e d  w h e n  t h e  n u r s e  d i s p l a y s  in it ia t iv e , s e lf -d ir e c t io n ,  a n  in q u ir in g  m in d  
a n d  t h in k s  c r it ic a lly .  S u b s e q u e n t l y ,  t h e  E N B  ( 1 9 8 6 : 3 . 4 ,  3 . 5 )  c o u r s e
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d e v e lo p m e n t  g u id e l i n e s  s t a t e ,  a m o n g  o t h e r  a i m s  o f P 2 K  p r o g r a m m e s ,  th a t  
t h e  p r a c t ic e -b a s e d  c u r r ic u lu m  s h o u ld :
“p r o v id e  o p p o r t u n it ie s  f o r  s t u d e n t s  to  d e v e lo p  t h e ir  in t e lle c t u a l  
a b il it ie s ,  s e l f - a w a r e n e s s  a n d  s e lf -d ir e c t io n ” s o  t h a t  s t u d e n t s  
“a c q u ir e  t h e  a b il it y  a t  r e g is t r a t io n  to  t a k e  r e s p o n s ib i l it y  fo r  
t h e ir  o w n  c o n t in u e d  p r o f e s s io n a l  d e v e lo p m e n t ”.
A d d it io n a l ly ,  in  t h e ir  r e g u la t io n s  a n d  g u id e l i n e s  f o r  th e  a p p r o v a l  o f  in s t it u t io n s  
a n d  c o u r s e ,  t h e  E N B  ( 1 9 9 0 )  h a s  p l a c e d  g r e a t e r  e m p h a s i s  o n  n u r s e s '  
in d iv id u a l  a c c o u n t a b il it y  f o r  p r o f e s s io n a l  p r a c t ic e  a n d  t h e ir  r e s p o n s ib i l it y  fo r  
t h e ir  le a r n in g  w h ic h  t h e y  v ie w e d  a s  o n -g o in g .  H e n c e ,  t h e s e  a im s  b e c a m e  
e m b e d d e d  in a il  n u r s in g  c u r r ic u la ,  in  t h e  U K ,  w h ic h  d e v e lo p e d  w ith in  t h e  
f r a m e w o r k  o f  a s s is t i n g  n u r s e s  to  d e v e lo p  s e l f -d ir e c t e d n e s s  in  t h e ir  le a r n in g  s o  
t h a t  t h e y  a r e  a b l e  to  t a k e  r e s p o n s ib i l it y  f o r  t h e ir  o w n  C P E .  T h e s e  a im s  a ls o  
in d ic a t e  t h e  p r o f e s s io n 's  a t t e m p t  to  d e v e lo p  a  n u r s in g  c u lt u r e  w h ic h  
r e c o g n i z e s  t h e  n e e d  f o r  C P E  a n d  its  r e le v a n c e  f r o m  t h e  o n s e t  o f  p r o f e s s io n a l  
e d u c a t io n  d u r in g  t h e  in it ia l s o c ia l iz a t io n  p r o c e s s .
2 . 3 . 4  P rofessional learning in nursing  practice
N u r s in g ,  lik e  m a n y  o t h e r  p r o f e s s io n s  s u c h  a s  m e d ic in e ,  la w  a n d  a c c o u n t a n c y ,  
h a s  s e v e r a l  d if f e r e n t  p e r s p e c t iv e s  o n  t h e  a c q u is it io n  a n d  t h e  m a in t e n a n c e  o f  
p r o f e s s io n a l  k n o w le d g e .  G r e a t e r  e m p h a s i s  is  in c r e a s in g ly  b e in g  a ttr ib u te d  to  
v a lu in g  p r o f e s s io n a l  k n o w le d g e  a n d  id e n t if y in g  t h e  n e c e s s it y  to  c o m m u n ic a t e  
h o w  n u r s in g  p r a c t ic e  r e in f o r c e s  a n d  r e f le c t s  t h e  a c q u ir e d  p r o f e s s io n a l  
k n o w le d g e . F i s h  e t  a l  ( 1 9 9 1 )  m a in t a in e d  t h a t  t h e  p r o c e s s e s  o f  le a r n in g  a n d  
a c q u ir in g  k n o w le d g e  t h r o u g h  n u r s in g  p r a c t ic e  a r e  still n o t  w e ll u n d e r s t o o d .  
P r o f e s s io n a l s  in  n u r s in g  h a v e  d if f e r e n t  o p in io n s  a b o u t  h o w  to  c a t e g o r is e  
t h e m s e l v e s  b u t  S c h o n  ( 1 9 8 7 )  a n d  P a l m e r  e t  a l ( 1 9 9 4 )  p e r c e iv e d  it a s  h a v in g  
d if f e r e n t  k in d s  o f  s k i l ls  a n d  k n o w le d g e  r e q u ir e d  f o r  c o m p e t e n t  p r a c t ic e .  B o u d  
e t  a l  ( 1 9 8 5 )  a r g u e d  t h a t  c o m p e t e n c y  n o t  o n ly  in v o lv e s  t a k in g  a c t io n  in  p r a c t ic e  
b u t  le a r n in g  fr o m  p r a c t ic e  t h r o u g h  r e f le c t io n  w h ic h  is  f u r t h e r  d i s c u s s e d  in
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S e c t io n  2 .3 .4 .2  o f  th is  c h a p te r .
B y  c o n t r a s t ,  J a m e s  ( 1 9 9 3 ) ,  w h o  is  a n  a d v o c a t e  o f  c o lla b o r a t iv e  p r a c t ic e  in  
n u r s in g  a s  a  m e a n s  o f  d e t e r m in in g  p r o f e s s io n a l  k n o w le d g e , a r g u e d  t h a t  
p r o f e s s io n a l  le a r n in g  is  o fte n  u n p r e d ic t a b le ,  in d iv id u a l is t ic ,  id io s y n c r a t ic ,  
c o m p le x  a n d  n o t  a lw a y s  o b v io u s ly  s e q u e n t ia l .  C o l la b o r a t iv e  p r a c t ic e  in v o lv e s  
w o r k in g  w ith  o t h e r s  w ith  s im ila r  b e l ie f s ,  v a l u e s  a n d  g o a l s  in  o r d e r  to  e n h a n c e  
h e a l t h c a r e  p r o v is io n .  C o n s e q u e n t ly ,  it c a n  b e  a r g u e d  t h a t  a n y  m o d e l  o f  
le a r n in g  c a n  b e  s e e n  a s  o n ly  a  c o n je c t u r e  o f  w h a t  g o e s  o n  in t h e  c o m p le x  
p r o c e s s  o f  p r o f e s s io n a l  le a r n in g  in  t h e  p r a c t ic e  o f  n u r s in g .
N o n e t h e l e s s ,  t h e  E N B  ( 1 9 8 6 )  p r o v id e d  g u id e l in e s  to  P 2 K  c u r r ic u lu m  p la n n e r s  
w h ic h  r e c o m m e n d e d  t h a t  a  r a n g e  o f  t e a c h in g  a n d  le a r n in g  s t r a t e g ie s  s h o u ld  
b e  u t il is e d  to  a s s i s t  s t u d e n t s  to  t a k e  p e r s o n a l  r e s p o n s ib i l it y  fo r  t h e ir  le a r n in g  
a s  w e ll a s  e n c o u r a g in g  t h e  d e v e lo p m e n t  o f  c r it ic a l e n q u ir y  a n d  a n  a n a ly t ic a l  
a p p r o a c h  to  t h e  p r a c t ic e  o f  n u r s in g . T h e s e  g u id e l in e s  r e f le c t  t h e  k in d  o f  
le a r n in g  f o u n d  in  c r it ic a l th in k in g  a n d  r e f le c t iv e  p r a c t ic e  a s  d e s c r ib e d  b y  
S c h o n  ( 1 9 8 3 ,  1 9 8 7 )  w h o s e  w o rk  h a s  b e e n  in f lu e n t ia l in t h e  d e v e lo p m e n t  o f  
n u r s in g  c u r r ic u la .  H e  s u g g e s t e d  t h a t  r e f le c t io n  h a s  to  o c c u r  in  o r d e r  to  f o s t e r  
c r it ic a l  t h in k in g  s k i l ls  w h ic h  h e  v ie w e d  a s  a n  e s s e n t ia l  c o m p o n e n t  o f  
p r o f e s s io n a l  p r a c t ic e .  T h i s  v ie w p o in t  is  s u p p o r t e d  b y  B r o o k f ie ld  ( 1 9 8 7 )  w h o  
s t a t e d  t h a t  c r it ic a l t h in k in g  in v o lv e s  a  r e f le c t iv e  d im e n s io n  a n d  t h a t  r e f le c t iv e  
le a r n in g  is  c l o s e l y  r e la t e d  to  c r it ic a l t h in k in g . In f a c t ,  s o m e  t h e o r is t s  b e l i e v e  
t h a t  c r it ic a l  t h in k in g  is  a  c o g n it iv e  a s  w e ll a s  a n  a f f e c t iv e  p r o c e s s  w h ic h  is  
e m b e d d e d  in  le a r n in g  t h r o u g h  r e f le c t io n  ( J o n e s  a n d  B r o w n  1 9 9 3 ) .  S e c t i o n  
2 . 3 . 3  o f  t h is  c h a p t e r  d i s c u s s e s  t h e  a f f e c t iv e  a s p e c t  o f  le a r n in g  f u r th e r .
2 . 3 . 4 . 1  Critical th inking  in nursing
B a k e r  ( 1 9 9 6 )  f o u n d  t h a t  n u m e r o u s  a u t h o r s  h a v e  p r o p o s e d  d e f in it io n s  f o r  
c r it ic a l  t h in k in g  in  r e la t io n  to  th e ir  d is c ip l i n e s .  W a t s o n  a n d  G l a s e r  ( 1 9 6 4 ) ,
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w h o  w e r e  a m o n g  t h e  e a r l ie r  a u t h o r s  o f  c r it ic a l t h in k in g , v ie w e d  it a s  
c o n s t it u t in g  k n o w le d g e , s k i l ls  a n d  a tt it u d e s  w h ic h  is  a  r a t h e r  v a g u e  
in te r p r e ta t io n  a n d  d o e s  n o t  c le a r ly  a d d r e s s  t h e  n a t u r e  o f  t h e  c o n c e p t .  T h e s e  
a u t h o r s ,  n e v e r t h e le s s ,  d e v e lo p e d  a  u s e f u l c r it ic a l a p p r a is a l  to o l. T h i s  to o l  
a t t e m p t s  to  m e a s u r e  t h e  k in d  o f s k i l l s  d u r in g  t h e  p r o c e s s  o f  r e f le c t io n  s u c h  a s  
id e n t if ic a t io n , in t e r p r e t a t io n  a n d  e v a lu a t io n  o f  t h e  s i g n if ic a n c e  o f  p e r s o n a l  
e x p e r i e n c e s  a n d  t h e r e  is  e v i d e n c e  o f  s u c h  a  to o l b e in g  u s e d  b y  r e s e a r c h e r s  
o f  c r it ic a l  t h in k in g  in  n u r s in g .  F o r  in s t a n c e  P l e s s  a n d  C l a y t o n  ( 1 9 9 3 )  u s e d  a  
s im ila r  to  to  s t u d y  c r it ic a l th in k in g  in  n u r s in g  a n d  H a r t le y  a n d  A u k a m p  ( 1 9 9 4 )  
e x p lo r e d  t h e  c r it ic a l a b ilit y  o f  b o th  n u r s e  e d u c a t o r s  a n d  t h a t  o f  s t u d e n t  n u r s e s .
In  t h e ir  w r it in g s  o n  “b e c o m in g  c r it ic a l" , C a r r  a n d  K e m m is  ( 1 9 9 5 )  d is t in g u is h  
b e t w e e n  c r it ic a l t h e o r y  a n d  H a b e r m a n 's  ( 1 9 7 4 )  t h e o r y  o f  c r it ic a l  s o c ia l  
s c i e n c e .  C r it ic a l  t h e o r y , w h ic h  a i m s  to  r e a s s e s s  t h e  r e la t io n s h ip  b e t w e e n  
t h e o r y  a n d  p r a c t ic e  c a n  b e  in te r p r e te d  in  v a r i o u s  w a y s .  It is  v ie w e d  h e r e  a s  
t h e  p r o d u c t  o f  a  p r o c e s s  o f  c r it iq u e  c a r r ie d  o u t  b y  a n  in d iv id u a l  o r  a  g r o u p  
c o n c e r n e d  to  e x p o s e  c o n t r a d ic t io n s  in t h e  r a t io n a le  f o r  t h e ir  a c t io n s .  T h i s  
in v o lv e s  s u b je c t iv e  in te r p r e ta t io n  o f  o n e 's  a c t io n s  a n d  d o e s  n o t  n e c e s s a r i l y  
im p ly  c h a n g in g  p r a c t ic e .  H e n c e  t h e  n o tio n  o f  c r it ic a l s o c i a l  s c i e n c e  w h ic h  
c o n t a i n s  t h e o r e t ic a l  in s ig h t s  r e la t e d  to  p r a c t ic e  w a s  d e v e lo p e d  b y  H a b e r m a s  
to  o v e r c o m e  t h is  lim it a t io n . T h e  p r o c e s s  is  s e e n  a s  a  f o r m  o f  s e l f -d is c ip l in e d  
r e f le c t io n . H o w e v e r ,  t h e  m a in  c r it ic is m  o f  H a b e r m a n s '  w o r k  w a s  t h a t  it d o e s  
n o t  c o n c r e t e ly  e x e m p lif y  h i s  th e o r y  b u t  m e r e ly  d i s c u s s e s  its  p o s s ib i l i t y  w ith in  a  
p r a c t ic a l  s it u a t io n .  C a r r  a n d  K e m m is  ( 1 9 9 5 : 1 4 4 )  t h e r e f o r e  a r g u e d  t h a t  t h e  
r e la t io n s h ip  b e t w e e n  t h e o r y  a n d  p r a c t ic e  c a n n o t  m e r e ly  b e  o n e  o f  “p r e s c r ib in g  
p r a c t ic e  o n  t h e  b a s i s  o f  t h e o r y ” w h ic h  t h e y  v ie w e d  a s  a  t r a n s f o r m a t io n  o f  
c o n s c i o u s n e s s  w ith  l im ite d  a p p lic a t io n  to  p r a c t ic e .
A  f u r t h e r  s e a r c h  fo r  a  d e f in it io n  o f  c r it ic a l t h in k in g  a s  a l lu d e d  to  b y  t h e  E N B
( 1 9 8 6 )  r e v e a le d  t h a t  it h a s  b e e n  d e s c r ib e d  a s  “t h e  s k ill  a n d  p r o p e n s it y  to  
e n g a g e  in  a n  a c t iv it y  w ith  r e f le c t iv e  s c e p t ic is m ” ( M c P e c k  1 9 8 1 : 8 1 ) ,  a n d  E n n i s
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( 1 9 8 7 : 1 0 )  v ie w e d  it a s  “r e a s o n a b le  t h in k in g  t h a t  is  f o c u s e d  o n  d e c id in g  w h a t  
to  b e l ie v e  o r  d o ”. O t h e r  a u t h o r s  r e f e r  to  t h e  c h a r a c t e r is t ic s  o f  c r it ic a l  t h in k in g  
w h ic h  in c lu d e  b e in g  in q u is it iv e , o p e n -m in d e d ,  f le x ib le , d il ig e n t  a n d  s e l f -  
c o n f id e n t  in  o n e 's  a b ilit y  to  r e a s o n  ( P l e s s  a n d  C la y t o n  1 9 9 3 ) .
In  t h e  n u r s in g  lit e r a t u r e  o n  c r it ic a l  t h in k in g ,  r e f le c t iv e  le a r n in g  h a s  b e e n  
a d d r e s s e d  to  s o m e  e x te n t . A t k in s  a n d  M u r p h y  ( 1 9 9 3 )  a r g u e d  th a t , a s  a  
r e s u lt  o f  t h is  n o t io n  o f  le a r n in g  t h r o u g h  r e f le c t io n , n u r s e s  a r e  a b l e  to  c r it ic a lly  
e v a lu a t e  t h e ir  p e r f o r m a n c e  a n d  w ill b e  a b l e  to  e n h a n c e  o r  c h a n g e  t h e ir  
p r a c t ic e  in  t h e  fu t u r e . H o w e v e r ,  it is  e v id e n t  f r o m  t h e  lit e r a t u r e  t h a t  t h e  
c o n c e p t  o f  c r it ic a l t h in k in g  in  n u r s in g  is  n o t  c le a r ly  d e f in e d  a n d  is  m u c h  
d e b a t e d .  T h u s ,  in  r e la t io n  to  n u r s e  e d u c a t io n ,  M c P e c k  ( 1 9 8 1 , 1 9 9 0 )  
m a in t a in e d  t h a t  t h e  c o n c e p t  o f  c r it ic a l t h in k in g  is  s o  v a g u e  t h a t  it c a n n o t  b e  
t a u g h t . O n  t h e  o t h e r  h a n d ,  a lt h o u g h  F i s h e r  ( 1 9 9 5 )  a r g u e d  t h a t  c r it ic a l  
t h in k in g  is  a  s k ill  w h ic h  c a n  b e  le a r n e d  a n d  t a u g h t ,  t h e  m a n n e r  in  w h ic h  it c a n  
b e  le a r n t  a n d  t h e  n e c e s s a r y  c o n d it io n s  r e q u ir e d  f o r  s u c h  le a r n in g  to  t a k e  
p la c e  a r e  n o t  v e r y  c le a r .
2 . 3 . 4 . 2  Learning through reflection
R e f le c t io n  m e a n s  d iff e r e n t  t h in g s  to  d if f e r e n t  a u t h o r s  o n  t h e  s u b je c t .  
A lt h o u g h , S c h o n  ( 1 9 8 7 )  a n d  M e z ir o w  ( 1 9 9 0 )  a r g u e d  t h a t  t h e  d e f in it io n  o f  
r e f le c t io n  l a c k s  c la r it y  a n d  t e n d s  to  c a u s e  c o n f u s io n  in  its  in te r p r e ta t io n , t h e r e  
is  e v i d e n c e  f r o m  t h e  lite r a tu r e  r e v ie w e d  t h a t  t h e  c o n c e p t  o f  r e f le c t io n  h a s  
b e e n  a d d r e s s e d  b y  m a n y  a u t h o r s .  B o u d  e t  a l  ( 1 9 8 5 )  r e f e r  to  r e f le c t io n  a s  a  
g e n e r ic  t e r m  w h ils t  o t h e r s  g e n e r a l ly  in fe r  t h a t  r e f le c t io n  is  a  r e t r o s p e c t iv e ,  
s u b je c t iv e  a n d  c o g n it iv e  p r o c e s s  f o c u s e d  o n  a c t io n  ( H a b e r m a s  1 9 7 4 ,  V a n  
M a n e n  1 9 7 7 ,  C l a r k e  1 9 8 6 ,  J a r v is  1 9 9 2 ) .
H o w e v e r ,  w ith in  a  le a r n in g  c o n t e x t , B o y d  a n d  F a l e s  ( 1 9 8 3 )  d e s c r ib e d  
r e f le c t iv e  le a r n in g  a s  a  p r o c e s s  w h e r e b y  a n  in d iv id u a l  r e s p o n d s  to  a  liv e d
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e x p e r i e n c e  a n d  c o g n it iv e ly  r e v ie w s  a n d  e x p lo r e s  t h e  e x p e r i e n c e  in  s u c h  a  
w a y  a s  to  c r e a t e  a n d  c la r if y  its  m e a n i n g  in  t e r m s  o f  t h e  s e lf .  T h e y  s t a t e d  t h a t  
t h is  p r o c e s s  in  tu r n  l e a d s  to  i n c r e a s e d  s e l f -a w a r e n e s s ,  i n c r e a s e d  s e n s it iv it y  to  
t h e  e n v ir o n m e n t  a n d  a  c h a n g e  in  c o n c e p t u a l  p e r s p e c t iv e .  T h i s  w o r k in g  
d e fin it io n  s u g g e s t s  t h a t  it is  a  p r o c e s s  o f  th in k in g  a b o u t  a n d  e x p lo r in g  a n  
i s s u e  o f  c o n c e r n ,  w h ic h  is  t r ig g e r e d  b y  a n  e x p e r ie n c e .
S c h o n  ( 1 9 8 7 )  s e e m s  to  b e  t h e  o n ly  o n e  to  id e n t if y  a  n o n -t r a d it io n a l  
in te r p r e ta t io n  o f  r e f le c t io n  ( r e f le c t io n - in -a c t io n )  w h ic h  in v o lv e s  le a r n in g  
o c c u r r in g  in  p r a c t ic e  a s  w e ll a s  t h e  p r o c e s s  o f  lo o k in g  b a c k  o n  o n e 's  p r a c t ic e  
( r e f le c t io n -o n -a c t io n )  w h ic h  la r g e ly  in d i c a t e s  w h e n  le a r n in g  t h r o u g h  r e f le c t io n  
o c c u r s .  S c h o n  ( 1 9 8 3 )  id e n t if ie d  t h r e e  s t a g e s  in  t h e  p r o c e s s  o f  r e f le c t io n  
w h ic h  h e  a r g u e d  a r e  c o n t r ib u t iv e  to  le a r n in g : c o n s c i o u s  r e f le c t io n ; c r it ic a l  
a n a l y s i s  a n d  a c t io n .  T h e  f irs t  s t a g e  is  t r ig g e r e d  b y  a n  a w a r e n e s s  o f  
u n c o m f o r t a b le  t h o u g h t s  o r  f e e l i n g s  o f  u n c e r t a in t y , t h e  s e c o n d  s t a g e  in v o lv e s  
a  c r it ic a l a n a l y s i s  o f  t h e  s it u a t io n  w h ic h  d e m a n d s  t h e  e x a m in a t io n  o f  f e e l in g s  
a n d  k n o w le d g e  a n d  t h e  l a s t  s t a g e  e n t a ils  t h e  d e v e lo p m e n t  o f  a  n e w  
p e r s p e c t iv e  o f  t h e  s it u a t io n .  B o y d  a n d  F a le s '  ( 1 9 8 3 )  w o r k  a ls o  id e n t if ie d  
le v e ls  o f  t h e  p r o c e s s  o f  r e f le c t iv e  le a r n in g  w h ic h  to  s o m e  e x t e n t  a p p e a r  to  b e  
a n  e x t e n s io n  o f  S c h o n ' s  t h r e e  s t a g e s  o f  r e fle c tio n . It is  e v id e n t  t h a t  b o th  s e t s  
o f  t h e  le a r n in g  p r o c e s s  t h r o u g h  r e f le c t io n  in v o lv e  le v e l s  o f  c o g n it iv e  a n d  
a f f e c t iv e  a c t iv it ie s  w h ic h  a r e  in t e g r a t e d  a n d  c y c lic a l  in  n a t u r e .
R e i d  ( 1 9 9 3 )  o ff e r e d  a n  in t e r p r e t a t io n  o f  re f le c t io n  w h ic h  w a s  f e lt  r e le v a n t  h e r e  
to  t h e  t r a d it io n a l le a r n in g  in  n u r s in g  p r a c t ic e .  It is  d e f in e d  a s  a  p r o c e s s  o f  
r e v ie w in g  a n  e x p e r ie n c e  o f  p r a c t ic e  in  o r d e r  to  d e s c r ib e ,  a n a l y s e ,  e v a lu a t e  
a n d  in fo r m  le a r n in g  a b o u t  p r a c t ic e .  In d iv id u a ls  n e e d  to  d o  a n d  f e e l t h e  
e x p e r i e n c e  b e f o r e  t h e y  c a n  u n d e r s t a n d  w h a t  t h e y  a r e  d o in g ,  w h a t  S c h o n
( 1 9 8 7 )  r e f e r r e d  to  a s  t h e  p r o f e s s io n a l  a r t is t r y  o f  p r a c t ic e .
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2 .3 .4 .3  R e f le c t iv e  p r a c t ic e  in  n u r s in g
B y  v ir t u e  o f  t h e  n a t u r e  o f  r e f le c t io n  a n d  r e f le c t iv e  le a r n in g  in  p r a c t ic e ,  a s  
im p lie d  h e r e ,  f a c il it a t io n  o f  r e f le c t iv e  p r a c t ic e  is  c r u c ia l  fo r c o n t in u e d  
p r o f e s s io n a l  e d u c a t i o n  in  c r e a t in g  a  b a l a n c e  b e t w e e n  p r a c t ic e  a n d  k n o w le d g e  
a s  w e ll  a s  in  t h e  a c q u is it io n  o f  p r o f e s s io n a l  e x p e r t is e  o r  a r t is t r y . N e v e r t h e le s s ,  
it a p p e a r s  t h a t  t h e r e  is  a  n e e d  to  u n d e r s t a n d  t h e  d e f in it io n  a n d  in te r p r e ta t io n  
o f  w h a t  c o n s t it u t e s  r e f le c t iv e  p r a c t ic e  a m o n g  n u r s e  p r a c t it io n e r s  ( J a r v is  1 9 9 2 )  
in o r d e r  to  u n d e r s t a n d  t h e  n a t u r e  o f  r e f le c t io n  in  n u r s in g .  J a m e s  a n d  C l a r k e  
( 1 9 9 4 )  s u g g e s t e d  t h a t  in  o r d e r  to  c o n c e p t u a l is e  r e f le c t iv e  p r a c t ic e  t o  a s s i s t  
n u r s e s  to  b e c o m e  r e f le c t iv e  p r a c t it io n e r s , t h e r e  is  a  n e e d  to  c o n s i d e r  b o t h  t h e  
p r o c e s s e s  a n d  t h e  c o n t e n t  o f  r e f le c t io n . J a r v i s  ( 1 9 9 2 )  a r g u e d  th a t t h o u g h t f u l  
p r a c t ic e  is  o ft e n  m is t a k e n  f o r  r e f le c t iv e  p r a c t ic e .  H e  c la r if ie d  t h is  b y  s t a t in g  
t h a t  r e f le c t iv e  p r a c t ic e  is  m o r e  t h a n  ju s t  t h o u g h t fu l p r a c t ic e  a n d  th a t  it is  t h e  
p r o c e s s  o f  t u r n in g  t h o u g h t fu l p r a c t ic e  in to  a  le a r n in g  s it u a t io n .  H e  t h e r e f o r e  
s u g g e s t e d  t h a t , b y  s e e k in g  to  p r o b le m a t is e  s it u a t io n s  o f  p r o f e s s io n a l  
p e r f o r m a n c e  f r o m  w h ic h  le a r n in g  c a n  t a k e  p l a c e ,  p r a c t it io n e r s  w o u ld  b e  a b le  
to  c o n t in u e  to  le a r n ,  g r o w  a n d  d e v e lo p  In a n d  t h r o u g h  t h e ir  p r a c t ic e .  W h i le  it 
is  u n d o u b t e d ly  w o r t h w h ile  fo r  t h e  n u r s e  to  s p e n d  t im e  r e f le c t in g  o n  a s p e c t s  o f  
t h e ir  p r a c t ic e ,  it n e e d s  to  b e  r e c o g n is e d  h e r e  t h a t  t h e  n a t u r e  o f  t h e  e x p e r i e n c e  
c o u ld  d ic t a t e  w h e t h e r  t h e  n u r s e  w i s h e s  to  le a r n  f r o m  it o r  n o t. T h e  n u r s e  
m ig h t  c h o o s e  to  s u p p r e s s  o r  ig n o r e  u n p l e a s a n t  a n d  p a in f u l e x p e r i e n c e s .  It 
c a n  t h e r e f o r e  b e  a r g u e d  t h a t  n u r s e s  m a y  d e c i d e  to  r e m a in  in  a  t h o u g h t f u l  
m o d e  o f  p r a c t ic e  f o r  a s p e c t s  o f  t h e ir  p r a c t ic e  a n d  b e  s e le c t iv e  in  th e ir  p r o c e s s  
o f  r e f le c t iv e  p r a c t ic e .
R i c h a r d s o n  a n d  M a lt b y 's  ( 1 9 9 5 )  s t u d y  o n  t h e  e x t e n t  a n d  le v e l  o f r e f le c t io n  
a c h i e v e d  b y  s t u d e n t  n u r s e s  u s e d  a  c o m b in a t io n  o f  r e f le c t iv e  d ia r ie s  a n d  f o c u s  
g r o u p  in t e r v ie w s . A lt h o u g h  t h e y  c la im e d  t h a t  t h e  t h e o r e t ic a l  b a s is  o f  t h e ir  
s t u d y  is  b a s e d  o n  S c h o n ' s  w o r k  o n  r e f ie c t io n -in -a c t io n ,  it c le a r ly  d e m o n s t r a t e s  
r e f le c t io n -o n -a c t io n  a n d  in t h e ir  r e p o r t  o f  t h e  f in d in g s  t h e y  d o  n o t  s p e c if y  t h e
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t y p e  o f  r e f le c t io n  a c h ie v e d  b y  t h e  p a r t ic ip a n t s .  B a k e r  ( 1 9 9 6 )  a ls o  r e p o r t e d  
h is  f in d in g s  o f  a  s t u d y  o f  s t u d e n t  n u r s e s '  r e f le c t iv e  le a r n in g  w h e r e b y  a  
r e f le c t iv e  jo u r n a l  w a s  u s e d .  T h i s  a c c o u n t  d o e s  n o t  h o w e v e r  f u lly  r e f le c t  
r e f le c t io n - in -a c t io n  s i n c e  t h e  s t u d e n t s  r e f le c te d  r e t r o s p e c t iv e ly  o n  a c t iv it ie s  
e x p e r i e n c e d  d u r in g  o r  in  r e s p o n s e  to  t h e ir  c l in ic a l  p r a c t ic e .  It t h u s  a p p e a r s  
t h a t  t h e  r e s e a r c h  m e t h o d s  u s e d  to  s t u d y  r e f le c t iv e  p r a c t ic e  d o  n o t  a d e q u a t e ly  
d e m o n s t r a t e  n u r s e  p r a c t it io n e r s '  r e f le c t io n -in -a c t io n .  O n  t h e  o t h e r  h a n d ,  it 
c a n  b e  a r g u e d  h e r e  t h a t  r e f le c t io n -o n -a c t io n ,  a s  a  t y p e  o f  r e t r o s p e c t iv e  
r e f le c t io n , c o u ld  a ls o  in v o lv e  r e f le c t io n  o n  t h e  r e f le c t io n - in -a c t io n  w h ic h  w o u ld  
in f lu e n c e  t h e  n u r s e 's  d e c i s io n  a b o u t  t h e  c a r e  g iv e n .
H o w e v e r ,  P o w e ll  ( 1 9 8 9 )  u s e d  in t e r v ie w s  a n d  o b s e r v a t io n  to  e x a m in e  h o w  
n u r s e s  le a r n  fr o m  p r a c t ic e  a n d  d e v e lo p  t h e  s k il ls  o f  r e f le c t iv e  p r a c t ic e  in  a n  
a t t e m p t  to  a s c e r t a i n  w h e t h e r  r e f le c t io n -in -a c t io n  is  p r e s e n t  in  n u r s e s  d a ily  
w o r k . T h e  p r o b le m  w ith  t h e s e  m e t h o d s  is  th a t  p o t e n t ia lly  n u r s e s  w h o  a r e  
p o s s i b l y  a b le  to  r e f le c t - in -a c t io n  m a y  b e  u n a b le  to  v e r b a l i s e  t h e  k n o w le d g e  
b e h in d  t h e ir  a c t io n s  w h ic h  t h e y  h a v e  in tu it iv e ly  b r o u g h t  to  t h e ir  p e r f o r m a n c e .  
In  h e r  s t u d y  o f  t h e  n a t u r e  o f  p r o f e s s io n a l  e x p e r t is e  a m o n g  n u r s e s ,  B e n n e r  
( 1 9 8 4 )  id e n t if ie d  e x p e r t  n u r s e s  w h o , d u e  to  th e ir  e x t e n s iv e  e x p e r i e n c e ,  h a v e  
a n  in tu it iv e  g r a s p  o f  e a c h  c l in ic a l  s it u a t io n .  B e n n e r  a n d  T a n n e r  ( 1 9 8 7 )  r e fe r  
to  in tu itio n  a s  u n d e r s t a n d in g  w it h o u t  a  r a t io n a le  fo r  o n e 's  a c t io n .  P o la n y i  
( 1 9 6 4 )  h a d  a l s o  r e c o g n is e d  s u c h  a n  i s s u e  a m o n g  p r o f e s s io n a ls  a n d  h a s  
c a l l e d  t h is  “t a c it  k n o w le d g e ”. S c h o n  ( 1 9 8 7 )  d id  r e c o g n is e  t h e  im p lic a t io n s  o f  
in t u it iv e  k n o w le d g e  b u t  h e  a p p e a r s  l e s s  c e r t a in  in  h is  w r it in g s  a b o u t  h o w  
r e f le c t io n - in -a c t io n  is  a c q u ir e d .  H e  d o e s ,  h o w e v e r , a d m it  t h a t  r e f le c t io n - in -  
a c t io n  is  a  p r o c e s s  t h a t  c a n  t a k e  p l a c e  w ith o u t  in d iv id u a ls  b e in g  a b le  to  s t a t e  
e x p lic it ly  w h a t  is  b e in g  d o n e .  T h i s  s u g g e s t s  th a t  t h e  u s e  o f  r e f le c t iv e  d ia r ie s ,  
t o g e t h e r  w ith  in t e r v ie w s  a n d  o b s e r v a t io n s  o f  a  p a r t ic ip a t iv e  n a t u r e ,  m ig h t  b e  
m o r e  a p p r o p r ia t e  m e t h o d s  o f  d a t a  c o lle c t io n  w h e n  s t u d y in g  r e f le c t io n - in -  
a c t io n .
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D e s p it e  t h e  d if f ic u lty  o f  e v a lu a t in g  r e f le c t io n  e m p ir ic a l ly ,  r e f le c t iv e  le a r n in g  
w h ic h  in v o lv e s  t h e  a b ilit y  f o r  t h e  n u r s e  t o  t h in k  c r it ic a l ly  a b o u t  t h e ir  p r a c t ic e  is  
s u p p o r t e d  b y  b o th  t h e  E N B  ( 1 9 9 1 )  a n d  t h e  U K C C  ( 1 9 8 6 ,  1 9 9 0 )  in  t h e ir  
r e s p e c t iv e  r e c o m m e n d a t io n s  in  t h e  im p le m e n t a t io n  o f  P 2 K  a n d  a  f r a m e w o r k  
fo r  C P E .  It is  t h u s  r e c o g n is e d  b y  p r o f e s s io n a l  n u r s in g  b o d ie s  t h a t  r e f le c t io n  
in n u r s in g  is  l ik e ly  to  p la y  a n  im p o r t a n t  p a r t  in  le a r n in g  a n d  in  t h e  d e v e lo p m e n t  
o f  n u r s in g  k n o w le d g e  f ro m  c l in ic a l  e x p e r i e n c e .  A d d it io n a l ly ,  t h is  a ls o  
d e m o n s t r a t e s  t h e  im p o r t a n t  r o le  th a t  le a r n in g  t h r o u g h  p r o f e s s io n a l  p r a c t ic e  
p la y s  in  p r e p a r in g  c o m p e t e n t  p r a c t it io n e r s .  R e f le c t iv e  p r a c t ic e  h a s  t h e r e f o r e  
b e c o m e  w id e ly  a d o p t e d  a s  t h e  p h ilo s o p h ic a l  f r a m e w o r k  in fo r m in g  c u r r ic u lu m  
d e v e lo p m e n t .
2 . 3 . 4 . 4  CPE: im plications o f  reflective learning a n d  critical th inking in 
nursing
F r o m  t h e  lit e r a t u r e  r e v ie w e d , it i s  e v id e n t  th a t , d e s p it e  t h e  d e a r t h  o f  e m p ir ic a l  
r e s e a r c h  a b o u t  t h e  e f f e c t iv e n e s s  o f r e f le c t iv e  p r a c t ic e  a p p r o a c h  in n u r s e  
e d u c a t io n  a n d  t h e  e x te n t  to  w h ic h  it o c c u r s  ( J a r v is  1 9 9 2 ,  P a l m e r  e t  a l  1 9 9 4 ,  
R e id  1 9 9 3 ) ,  r e f le c t io n  a s  a n  o n -g o in g  le a r n in g  s t r a t e g y  w h ic h  e n a b l e s  n u r s e s  
to  e n h a n c e  t h e ir  p r o f e s s io n a l  p r a c t ic e  is  c o n s i d e r e d  to  b e  a  p o s it iv e  a n d  
n e c e s s a r y  a tt r ib u t e  in  C P E .  A t k in s  a n d  M u r p h y  ( 1 9 9 4 )  e x p la in  th a t , s i n c e  
r e f le c t io n -o n -a c t io n  o c c u r s  a f t e r  t h e  e x p e r ie n c e ,  it c o n t r ib u t e s  to  t h e  
c o n t in u in g  d e v e lo p m e n t  o f  s k i l l s ,  k n o w le d g e  a n d  f u t u r e  p r a c t ic e .  O n  t h e  
o t h e r  h a n d ,  S c h o n  ( 1 9 8 7 )  r e it e r a t e d  t h a t  it is  r e f le c t io n - in -a c t io n  w h ic h  is  t h e  
im p o r t a n t  s o u r c e  o f  k n o w le d g e  fo r  p r o f e s s io n a l  a r t is t r y  a n d  a s s e r t e d  t h a t  
a w a r e n e s s  o f  t h is  k in d  o f  re f le c t io n  s h o u ld  b e c o m e  a n  e x p lic it  p a r t  o f  
c o n t in u in g  e d u c a t io n ,  t h o u g h  h e  d o e s  n o t  c le a r ly  e x p la in  h o w  t h is  is  d o n e  a n d  
h o w  r e f le c t io n - in -a c t io n  c a n  b e  m e a s u r e d .  F u r t h e r m o r e ,  n o n e  o f  t h e  
d i s c u s s i o n  s e e m s  to  e m p h a s i s e  t h e  im p o r t a n c e  o f  t h e  n u r s e s '  a tt it u d e  w ith in  
r e f le c t iv e  p r a c t ic e  w h ic h  is  a ls o  a  c r u c ia l  a s p e c t  o f  p r o f e s s io n a l  d e v e lo p m e n t  
in n u r s in g .
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A d d it io n a l ly ,  B o y d  a n d  F a l e s  ( 1 9 8 3 )  a r g u e d  t h a t  p a r t  o f  t h e  u n i q u e n e s s  o f  
r e f le c t iv e  le a r n in g  l ie s  in  t h e  f a c t  t h a t  it h a s  t h e  p o t e n t ia l fo r  g e n e r a t in g  n e w  
k n o w le d g e  fro m  c l in ic a l  p r a c t ic e ,  w h e r e a s  a p p lic a t io n  o f  c o n t e n t  k n o w le d g e  
d o e s  n o t h a v e  s u c h  a  c o n t in u o u s  f u n c t io n . S im ila r ly ,  S c h o n  ( 1 9 8 3 ,  1 9 8 7 )  
p r o m o t e d  h is  m o d e l o f  r e f le c t iv e  p r o f e s s io n a l  p r a c t ic e  w h ic h  a s s u m e s  t h a t  
k n o w in g  is  d e r iv e d  f r o m  t h e  a c t i o n s  o f p r o f e s s io n a ls  a s  o p p o s e d  to  t h e  
a p p lic a t io n  o f  s c ie n t if ic  t h e o r y  a n d  t e c h n iq u e  to  p r a c t ic e  w h ic h  h e  d e s c r ib e s  
a s  t h e  m o d e l  o f  t e c h n i c a l  r a t io n a lit y .  T e c h n i c a l  r a t io n a lit y  f o c u s e s  o n  
s y s t e m a t ic  p r o b le m  s o lv in g  a s  o p p o s e d  to p r o b le m  s e t t in g  w h ic h  G r e e n w o o d  
( 1 9 9 3 )  a r g u e d  c a n n o t  b e  r e s o lv e d  b y  t h e  t e c h n i q u e s  d e r iv e d  fr o m  s c i e n c e .
F u r t h e r m o r e ,  r e f le c t iv e  le a r n in g  w h ic h  e n t a i ls  t h e  d e v e lo p m e n t  o f  c r it ic a l  
t h in k in g  s k i l l s  is  a ls o  c o n s i d e r e d  u s e f u l  fo r n u r s e s  in t h e ir  o n -g o in g  a c q u is it io n  
o f  p r o f e s s io n a l  k n o w le d g e . B a k e r  ( 1 9 9 6 : 1 9 )  c la im e d  t h a t  t h e  'a b ility  to  
c r it iq u e  o n e 's  c l in ic a l  p r a c t ic e  is  a  s k ill  w h ic h  m u s t  b e  a c q u ir e d  if n u r s in g  
s t u d e n t s  a r e  to  c o n t in u e  to  le a r n  a n d  d e v e lo p  a s  p r a c t it io n e r s  a f t e r  t h e y  h a v e  
g r a d u a t e d 1. H e  a ls o  a r g u e d  t h a t  t h e  r e f le c t iv e  le a r n in g  p r o c e s s  n o t o n ly  
im p r o v e s  c r it ic a l t h in k in g  s k i l l s  b u t  a ls o  c o n t r ib u t e s  to  g ro w th  o f  s e l f -  
a w a r e n e s s ,  s e lf -a c t u a l is a t io n  ( M a s lo w  1 9 7 9 )  a n d  t h e  d e v e lo p m e n t  o f  n e w  
a n d /o r  a d d it io n a l  k n o w le d g e  f r o m  p r a c t ic e  e x p e r i e n c e .
H o w e v e r ,  in  t h e  m id s t  o f  t h e  d e b a t e  a b o u t  t h e  r e le v a n c e  a n d  b e n e f it s  o f  
r e f le c t iv e  p r a c t ic e  in  n u r s in g ,  little  a tt e n t io n  s e e m s  to  h a v e  b e e n  p a id  to  w a y s  
o f  d e v e lo p in g  s k il ls  f o r  r e f le c t io n  w h ic h  m a y  e n a b l e  n u r s e s  to  le a r n  m o r e  
e f f e c t iv e ly  f ro m  t h e ir  p r a c t ic e  s e t t in g s  a n d /o r  w h a t  t h e y  h a v e  le a r n t  in  p r a c t ic e .  
A t k in s  a n d  M u r p h y  ( 1 9 9 3 )  p r o p o s e d  s e l f - a w a r e n e s s ,  d e s c r ip t io n ,  c r it ic a l  
a n a l y s i s ,  s y n t h e s i s  a n d  e v a lu a t io n  a s  s k il ls  r e q u ir e d  to  e n g a g e  in  r e f le c t io n ,  
w h e r e a s  J a m e s  a n d  C l a r k e  ( 1 9 9 4 )  in s is t e d  t h a t  t h e  s k i l ls  r e q u ir e d  f o r  
r e f le c t iv e  p r a c t ic e  r e m a in  u n c le a r .
In  s t u d i e s  f o c u s in g  o n  t h e  d e v e lo p m e n t  o f p r o f e s s io n a l  e x p e r t is e  in  c l in ic a l
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n u r s in g  p r a c t ic e ,  it h a s  b e c o m e  in c r e a s in g ly  e v id e n t  t h a t  m u c h  k n o w le d g e  c a n  
b e  g a in e d  w it h in  n u r s in g  p r a c t ic e  it s e lf  ( B e n n e r  1 9 8 4 ;  B r y k c z y n s k i  1 9 8 9 ) .  
T h u s ,  f r o m  t h is  e x p lo r a t io n  o f  p r o f e s s io n a l  p r a c t ic e  in  n u r s in g  w h ic h  
d e m o n s t r a t e s  a n  in te g r a t io n  o f  r e f le c t io n  a n d  c r it ic a l  t h in k in g  it is  e v id e n t  t h a t  
t h e s e  le a r n in g  s t r a t e g ie s  h a v e  t h e  p o t e n t ia l to  in f lu e n c e  t h e  c o n t in u e d  
p e r s o n a l  a n d  p r o f e s s io n a l  le a r n in g  o f  in d iv id u a l  n u r s e s .  A s  C a r r  a n d  
K e m m i s ’ ( 1 9 8 6 )  w o rk  w ith in  e d u c a t io n  h a d  s u g g e s t e d ,  it c a n  b e  c o n c lu d e d  
t h a t  n u r s e s  d e v e lo p  a n d  m a in t a in  t h e ir  c o m p e t e n c i e s  t h r o u g h  c r it ic a l  
r e f le c t io n  o n  t h e i r  c l in ic a l  e x p e r i e n c e s .  H e n c e ,  b y  v ir t u e  o f  its  n a t u r e ,  c r it ic a l  
r e f le c t io n  o f f e r s  a  q u e s t io n in g  a n d  p e r s o n a l  p r a c t ic e -b a s e d  le a r n in g  a p p r o a c h  
w h ic h  c a n  e n a b l e  n u r s e s  to  r e s p o n d  to  t h e  c h a l le n g e  o f  t h e ir  p r a c t ic e  a n d  
p r o v id e  t h e m  w ith  a  m e a n s  o f  c o n t in u e d  p r o f e s s io n a l  le a r n in g  in  o r d e r  to  
e n h a n c e  t h e ir  p r o f e s s io n a l  e x p e r t is e .  T h e  r e v ie w  o f  t h e  lit e r a t u r e  a l s o  
s u g g e s t s  t h a t  t h e  w h o le  c o n c e p t  o f  r e f le c t io n  a n d  t h e  p u r s u it  o f  t h e  c r it ic a l  
r e f le c t iv e  p r a c t it io n e r  h a s  b e c o m e  in f lu e n t ia l in  t h e  c o n t e m p o r a r y  e d u c a t io n  o f  
n u r s e s .
2 . 3 . 5  C o n c l u s i o n
S i n c e  t h e  r e s e a r c h  f o c u s e d  o n  a n  a s p e c t  o f  le a r n in g  w ith in  a  r e f o r m e d  n u r s e  
e d u c a t io n ,  p r e v io u s  l it e r a t u r e  a n d  t h e o r y  s e e m e d  in a d e q u a t e  fo r  c o n s t r u c t in g  
a  p a r t ic u la r  t h e o r e t ic a l  f r a m e w o r k  f o r  t h e  s t u d y .  H e n c e ,  n o  s i n g l e  t h r e a d  o f  
t h e o r e t ic a l  o r  e m p ir ic a l  l it e r a t u r e  is  r e f le c t e d  in t h e  e n t ir e t y  o f  t h e  r e s e a r c h  a t  
t h e  o u t s e t  o f  t h e  s t u d y .  A s  t h is  r e v ie w  o f  t h e  lit e r a t u r e  i l lu s t r a t e s ,  a n  
in te g r a t io n  o f  l it e r a t u r e  w a s  u s e d  in s t e a d  to  h e lp  s h a p e  t h e  r e s e a r c h  f o c u s .  
I l lu m in a t in g  c o n s t r u c t s  f r o m  v a r io u s  d is c ip l i n e s  w e r e  s e a r c h e d  w id e ly ,  in s t e a d  
o f  n a r r o w ly  c o n s t r ic t in g  t h e  s t u d y  to  f o c u s  o n  o n ly  o n e  t h e o r e t ic a l  f r a m e w o r k .
A s  a  r e s u lt  o f  s u c h  in t e g r a t iv e  lit e r a t u r e  r e v ie w s , r e le v a n t  l it e r a t u r e  a b o u t  C P D  
a n d  C P E  w e r e  d i s c u s s e d  f o llo w e d  b y  t h e o r e t ic a l  p e r s p e c t iv e s  p e r t in e n t  to  
c o n c e p t s  a n d  t h e o r ie s  e m e r g in g  f r o m  t h e  d a t a .  A lt h o u g h , d u r in g  t h e
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p la n n i n g  s t a g e  o f  t h e  r e s e a r c h ,  t h e  c o n c e p t u a l iz a t io n  o f  t h e  s t u d y  w a s  
s o m e w h a t  in f lu e n c e d  b y  t h e  r e s e a r c h e r 's  p e r s o n a l  b a c k g r o u n d  k n o w le d g e  o f  
n u r s e  e d u c a t io n ,  a  r e v ie w  o f  s u c h  lit e r a t u r e  a llo w e d  fo r  t h e  g ro w th  o f  r e le v a n t  
r e s e a r c h  p e r s p e c t iv e s .  C o n s e q u e n t ly ,  t h e  r e v ie w  o f  lit e r a t u r e  d e v e lo p e d  o n  a  
c o n t in u o u s  b a s i s  t h r o u g h o u t  t h e  d u r a t io n  o f  t h e  s t u d y .
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7 2
C H A P T E R  T H R E E : R E S E A R C H  D E S IG N  A N D  M E T H O D
3 . 1  I n t r o d u c t i o n
T h e  p u r p o s e  o f  t h is  c h a p t e r  is  to  d e s c r i b e  t h e  r e s e a r c h  d e s ig n  a n d  t h e  
m e t h o d o lo g ic a l  c o n s id e r a t io n s .  T h e  c h a p t e r  t h e r e f o r e  g iv e s  a  d e t a ile d  
a c c o u n t  o f  t h e  “tr a il” t h a t  w a s  f o llo w e d  fo r  t h e  s t u d y . F i v e  m a in  s e c t io n s  c a n  
b e  id e n t if ie d  w ith in  t h e  c h a p t e r .  It b e g i n s  w ith a n  e x a m in a t io n  o f  t h e  
p r in c ip le s  a n d  t h e o r e t ic a l  p e r s p e c t iv e s  u n d e r p in n in g  t h e  r e s e a r c h  d e s ig n  a n d  
a p p r o a c h  fo llo w e d  b y  t h e  r e s e a r c h  q u e s t i o n s  w h ic h  p r o v id e  a  b a s i c  
f o u n d a t io n  w ith in  t h e  e s t a b l is h e d  p a r a m e t e r s  o f  th e  s t u d y .  T h e  s t r a t e g ie s  
u s e d  f o r  c o lle c t in g  t h e  d a t a  a r e  d i s c u s s e d  in  t h e  s e c o n d  s e c t io n  a n d  t h e s e  
in c lu d e  t h e  s o u r c e s  a n d  n a t u r e  o f  t h e  d a t a .  A n  a c c o u n t  o f  t h e  r e s e a r c h  
s e q u e n c e  is  t h e n  g iv e n  a n d  t h is  a d d r e s s e s  t h e  p r o c e d u r e s  t h a t  w e r e  fo llo w e d  
a n d  t h e ir  r e le v a n t  i s s u e s .  T h e  f o u r th  s e c t io n  c o n s i d e r s  e t h ic a l  i s s u e s  r e la t e d  
to  t h is  s t u d y  a n d  a n  a p p r a is a l  o f  t h e  m e t h o d o lo g ic a l  r ig o u r  o f  t h e  r e s e a r c h .  
T h e  la s t  s e c t io n  d i s c u s s e s  t h e  w a y  t h e  d a t a  w e r e  o r g a n iz e d  f o r  a n a l y s i s  a n d  
t h e  p r o c e d u r e s  d e v e lo p e d  fo r  t h e  a n a l y s i s  o f  t h e  d a t a .
3 . 2  T h e  r e s e a r c h  d e s i g n :  p r i n c i p l e s  a n d  t h e o r e t i c a l  p e r s p e c t i v e s
W it h in  t h e  f ie ld  o f  n u r s in g  r e s e a r c h ,  t h e r e  a r e  n u m e r o u s  s t u d i e s  t h a t  h a v e  
d e m o n s t r a t e d  t h e  v a r io u s  m e t h o d o lo g ic a l  a p p r o a c h e s  o f  in q u ir y  w h ic h  n u r s e s  
h a v e  u s e d  to  a n s w e r  p e r t in e n t  n u r s in g  r e s e a r c h  q u e s t io n s .  T h e  p r in c ip le s  
a n d  t h e o r e t ic a l  p e r s p e c t iv e s  u n d e r ly in g  n u r s in g  r e s e a r c h  c a n  b e  t r a c e d  fro m  
tw o  b a s i c  o r ie n t a t io n s  w h ic h  a r e  b r o a d ly  d e s c r ib e d  a s  q u a n t it a t iv e  a n d  
q u a lit a t iv e  m e t h o d o lo g ie s  o r  p h ilo s o p h ic a l  a p p r o a c h e s .  C o n f l ic t  a n d  t e n s io n  
b e t w e e n  t h e s e  tw o  o r ie n t a t io n s  h a v e  e x is t e d  fo r a  lo n g  t im e  a n d  t h e ir  
r e s p e c t iv e  u s e  a n d  v a lu e  h a v e  b e e n  m u c h  d e b a t e d  a m o n g  d if f e r e n t  s c h o o l s  
o f  s o c i a l  s c i e n c e  a n d  in  n u r s in g 's  s e a r c h  f o r  a  d is c ip l in e d  k n o w le d g e  b a s e  
( D u f f y  1 9 8 5 ,  C u s h in g  1 9 9 4 ) .  H o w e v e r ,  e a c h  o f  t h e s e  p a r a d i g m s  a r e  b a s e d  
u p o n  c e r t a in  b a s i c  a s s u m p t i o n s  w h ic h  d is t in g u is h  o n e  fr o m  t h e  o t h e r . T h e
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q u a n t it a t iv e  m e t h o d o lo g ie s  d e r iv e  fro m  a  p o s it iv is t ic  p h ilo s o p h y  ( P o p p e r  
1 9 5 9 )  w h ic h  is  d e s c r ib e d  a s  a  h y p o t h e t ic o -d e d u c t iv e  m o d e l o f  s c i e n c e .  T h i s  
m o d e l o f  s c i e n c e ,  w h ic h  is  b o r r o w e d  fro m  t h e  b io lo g ic a l  s c i e n c e s ,  is  b a s e d  o n  
a  b e l ie f  in  u n iv e r s a l  la w s  a n d  in s is t e n c e  o n  o b je c t iv it y  a n d  n e u t r a lit y  
( T h o m p s o n  1 9 9 5 )  s o  t h a t  p e r s o n a l  b i a s e s  c a n  b e  a v o id e d .  P o s it iv is t s  fo llo w  
t h e  n a t u r a l  s c i e n c e  p a r a d ig m  in  w h ic h  t h e o r ie s  a n d  h y p o t h e s e s  a r e  t e s t e d .  A  
h y p o t h e s is  is  f o r m u la t e d  w ith  a n  e x p e c t e d  o u t c o m e  w h ic h  is  t h e n  t e s t e d .  T h e  
m a in  a im  o f  t h is  fo r m  o f  in q u ir y  is  to  t e s t  t h e o r y  in  s e a r c h  f o r  c a u s e  a n d  e f f e c t  
a n d  D u f f y  ( 1 9 8 5 )  c l a im s  t h a t  t h is  t y p e  o f  r e s e a r c h  s e e k s  c a u s a l  r e la t io n s h ip s  
o r  l in k s  b e t w e e n  e v e n t s .  It f o c u s e s  o n  e x p la n a t io n ,  p r e d ic t io n  a n d  c o n tro l.  
C o n s e q u e n t ly ,  t h is  p o s it iv is t  s t a n c e  is  d e v e lo p e d  fro m  a  t h e o r y  a n d  t h e  
c o n c e p t s  w h ic h  a r e  e s t a b l is h e d  b e f o r e  t h e  s t u d y  b e g in s .  It d o e s  n o t  a d d r e s s  
t h e  s u b j e c t i v e  e x p e r i e n c e s  a n d  in t e r p r e t a t io n s  o f  t h e  s u b j e c t s  in v o lv e d  in  a n y  
d e p t h , n o r  t h e  c o n t e x t  o f  t h e  r e s e a r c h .
O n  t h e  o t h e r  h a n d ,  t h e  q u a l it a t iv e  m e t h o d o lo g ie s  s t e m  fr o m  a  p h ilo s o p h y  
w ith in  t h e  s o c i a l  a n d  b e h a v io u r a l  h u m a n  s c i e n c e s  p a r t ic u la r ly  h is t o r y  a n d  
a n t h r o p o lo g y  ( p r im a r ily  in d u c t iv e  in  n a t u r e ) .  T h i s  m o d e l ( s o c io -  
a n t h r o p o lo g ic a l)  s e e k s  to  d e s c r ib e  a n d  u n d e r s t a n d  t h e  m e a n in g  o f  in d iv id u a ls '  
e x p e r i e n c e s  o r  p a r t ic u la r  e v e n t s  w ith in  t h e ir  n a t u r a l  s e t t in g s .  It s u p p o r t s  t h e  
a s s u m p t i o n  t h a t  b e h a v io u r  c a n  o n ly  b e  u n d e r s t o o d  in t h e  c o n t e x t  in  w h ic h  it 
o c c u r s ,  a n d  h e n c e  it is  k n o w n  a s  n a t u r a lis t ic  in q u ir y  ( L in c o ln  a n d  G u b a  1 9 8 5 ,  
E r la n d s o n  e t  a l  1 9 9 3 ) .  G u b a  ( 1 9 7 9 : 2 7 4 )  d e f in e d  n a t u r a lis t ic  in q u ir y  a s  a  “k in d  
o f  in q u ir y  in  w h ic h  t h e  in v e s t ig a t o r  is  o p e n  to  a ll  e le m e n t s  o f  t h e  s it u a t io n  a n d  
is  w illin g  to  r e c e i v e  a n y  in f o r m a t io n  fr o m  it”. T h e  n a t u r a lis t ic  p a r a d ig m  
t h e r e f o r e  f o c u s e s  o n  t h e  liv e d  e x p e r i e n c e  a n d  t h e  in t e r p r e t a t io n s  a n d  
m e a n in g  w h ic h  p e o p le  a t t a c h  to  it, a d o p t in g  a  h o lis t ic  p e r s o n -c e n t r e d ,  
h u m a n is t ic  p e r s p e c t iv e .  T h e r e  is  n o  in it ia l h y p o t h e s is .  C o n c e p t s  a n d /o r  
t h e o r ie s  a r e  d e v e lo p e d  d ir e c t ly  fr o m  t h e  d a t a .  L e in in g e r  ( 1 9 9 2 : 4 0 9 )  
s u c c in c t ly  a l l u d e s  to  t h e  s t r e n g t h  o f  t h is  k in d  o f  in q u ir y  a s  “g r a s p in g  t h e  to ta lity  
o f  in s t it u t io n s , h u m a n  e n v ir o n m e n t s  a n d  life  c o n t e x t s ,  b e l ie f s  a n d  v a l u e s ”.
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A s  t h e  f o c u s  o f  t h is  s t u d y  c e n t r e d  o n  t h e  p r o f e s s io n a l  le a r n in g  o f  a  g r o u p  o f  
P 2 K  n u r s e s  w ith in  t h e  c o n t e x t  o f  t h e ir  c o n t in u in g  p r o f e s s io n a l  d e v e lo p m e n t  a  
q u a lit a t iv e  m e t h o d o lo g y  w a s  c o n s i d e r e d  a p p r o p r ia t e .  T h e  in te n t io n  w a s  to  
u n d e r s t a n d  h o w  t h e s e  d ip lo m a t e s  c h o s e ,  p la n n e d  a n d  o r g a n iz e d  th e ir  
p r o f e s s io n a l  le a r n in g ,  t h e  t y p e s  o f  p la n  a n d  g u id in g  s t e p s  t h e y  u s e d  a n d  t h e  
m a n n e r  in  w h ic h  t h e  s t r a t e g ie s  fo r  c o n t in u e d  p r o f e s s io n a l  le a r n in g  a r e  
d e v e lo p e d  a n d  e n h a n c e d  f r o m  t h e  e a r l ie r  s t a g e  o f  q u a lif ic a t io n .  T h e  s t u d y  
f u r t h e r  in t e n d e d  to  e s t a b l is h  t h e  e x t e n t  to  w h ic h  t h e s e  n u r s e s '  n o t io n  o f  
p r o f e s s io n a l  le a r n in g  w a s  r e f le c t e d  in  t h e ir  p a t t e r n  o f  le a r n in g  d u r in g  t h e ir  first  
tw o  y e a r s  o f  r e g is t e r e d  p r a c t ic e .  T h e  r e s e a r c h  s t r a t e g y  u s e d  a n d  th e  
r e s e a r c h  d e s ig n  t h a t  b e s t  a d d r e s s e d  t h e  s t u d y  o b je c t iv e s  w a s  t h e r e f o r e  
in f lu e n c e d  b y  t h e  p u r p o s e  o f  t h is  s t u d y ,  w h ic h  e m p h a s i s e s  a n  u n d e r s t a n d in g  
o f  p r o f e s s io n a l  le a r n in g . C o n s id e r a t i o n  a b o u t  t h e  le v e l o f  k n o w le d g e  t h a t  h a s  
b e e n  d e v e lo p e d  in t h e  a r e a  o f  t h e  r e s e a r c h  in t e r e s t  w a s  a ls o  a  c o n t r ib u t iv e  
f a c t o r .
It w a s  e v id e n t  fro m  t h e  l it e r a t u r e  s e a r c h ,  a t  t h e  in c e p t io n  o f  t h e  s t u d y ,  th a t  
v e r y  little w a s  k n o w n  a b o u t  P 2 K  n u r s e s  s i n c e  a t  t h e  t im e  o f  t h e  s t u d y  th e r e  
w a s  o n ly  o n e  o t h e r  c o h o r t  o f  n u r s e s  w h o  h a d  q u a lif ie d  t h r o u g h  a  P 2 K  
p r o g r a m m e . A ls o ,  o t h e r  s t u d i e s  o f  P 2 K  d id  n o t  a d d r e s s  t h e  p r o f e s s io n a l  
le a r n in g  o f  P 2 K  d ip lo m a t e s .  M o r s e  ( 1 9 9 1 : 1 4 7 )  a d v o c a t e d  t h e  u s e  o f a  
n a t u r a lis t ic  in q u ir y  w h e n  “t h e  r e s e a r c h  c o n t e x t  is  p o o r ly  u n d e r s t o o d ,  th e  
b o u n d a r ie s  o f  t h e  d o m a in  a r e  iii d e f in e d  a n d  t h e  n a t u r e  o f  t h e  p r o b le m  
m u r k y ”. D e  P o y  &  G it l in  ( 1 9 9 3 : 2 6 )  a ls o  r e c o m m e n d e d  t h e  u s e  o f a  
n a t u r a lis t ic  in q u ir y  “w h e n  little  to  n o t h in g  is  u n d e r s t o o d  a b o u t  a  p h e n o m e n o n ”, 
b e c a u s e  t h is  t y p e  o f  r e s e a r c h  c a n  r e v e a l  p r o c e s s e s  t h a t  g o  b e y o n d  s u r f a c e  
a p p e a r a n c e s .  T h e y  g o  o n  to  s u g g e s t  t h a t  p r e d ic t in g  d e s i g n s  a r e  b e tte r  
s u it e d  to  a  w e l l -d e v e lo p e d  b o d y  o f  k n o w le d g e  b u t , in a n y  c a s e ,  t h e  d e s ig n  
s h o u ld  a ls o  b e  c o m b in e d  w ith  t h e  r e s e a r c h e r 's  p u r p o s e  o f  in q u ir y  a n d  th e ir  
v ie w  o f  re a lity .
T h u s ,  t h e  d e s ig n  o f  t h is  s t u d y  is  b a s e d  o n  t h e  b e l ie f  t h a t  k n o w le d g e  is  s o c ia l ly
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c o n s t r u c t e d  a n d  t h e  a s s u m p t io n  th a t, in  o r d e r  to  u n d e r s t a n d  t h e  p r o f e s s io n a l  
le a r n in g  c o n s t r u c t s  o f  t h e s e  d ip lo m a t e s ,  t h e ir  v ie w s  h a d  to  b e  s o u g h t  a b o u t  
h o w  t h e y  p e r c e i v e d  t h e ir  e x p e r i e n c e s  o f  p r o f e s s io n a l  le a r n in g  a n d  t h e  
m e a n i n g s  t h e y  a t t a c h e d  to  t h e m . T h i s  q u a l it a t iv e  in q u ir y  d id  n o t  h a v e  
p r e d e t e r m in e d  o u t c o m e s  b u t  f o c u s e d  o n  t h e  a c t u a l  im p a c t  o f  t h e  P 2 K  c o u r s e  
a n d  t h e  p r o f e s s io n a l  le a r n in g  p r o c e s s  o v e r  a  p e r io d  o f  t im e . N o  a tt e m p t  w a s  
m a d e  to  m a n ip u la t e ,  c o n t r o l o r  e l im in a t e  s it u a t io n a l  v a r ia b le s  a n d  t h e  d a t a  
in c lu d e d  w h a t e v e r  e m e r g e d  a s  im p o r t a n t  to  t h e  u n d e r s t a n d in g  o f  p r o f e s s io n a l  
le a r n in g .  Q u a l it a t iv e  in q u ir y  d e s ig n  c a n n o t  b e  c o m p le t e ly  s p e c if ie d  in  
a d v a n c e  o f  f ie ld w o r k . W h i le  t h e  d e s ig n  o f  t h is  s t u d y  s p e c if ie d  a n  in it ia l f o c u s  
o n  p r o f e s s io n a l  le a r n in g  o f  a  g r o u p  o f  d ip lo m a t e s ,  in te r v ie w s  w ith  in it ia l  
q u e s t i o n s  a n d  a r e a s  to  b e  e x p lo r e d  w e r e  p la n n e d .  T h e  n a t u r a lis t ic  a n d  
in d u c t iv e  n a t u r e  o f  t h e  in q u ir y  m a d e  it b o th  im p o s s i b le  a n d  in a p p r o p r ia t e  to  
s p e c i f y  o p e r a t io n a l  d e f in it io n s  o f  v a r i a b l e s  o r  c o n c e p t s  a n d  to  s t a t e  t e s t a b le  
h y p o t h e s e s .  P a t t o n  ( 1 9 9 0 )  s u p p o r t s  t h is  v ie w p o in t  a n d  a r g u e s  t h a t  a  
q u a lit a t iv e  d e s i g n  u n f o ld s  a s  f ie ld w o r k  u n f o ld s  a n d  th e  d e s ig n  is  p a r t ia lly  
e m e r g e n t  a s  t h e  s t u d y  o c c u r s .  A d d it io n a lly ,  t h e  f le x ib ility  o f  t h is  r e s e a r c h  
d e s ig n  s t e m m e d  fr o m  t h e  o p e n -e n d e d  n a t u r e  o f  q u a lit a t iv e  in q u ir y  a s  w e ll a s  
p r a g m a t ic  c o n s i d e r a t io n s  d u r in g  t h e  p la n n in g  s t a g e  o f  th e  s t u d y .
H a v in g  e s t a b l is h e d  t h e  e p is t e m o lo g ic a l  a s s u m p t i o n s  o f  th e  s t u d y ,  t h e  d e s ig n  
c le a r ly  in d ic a t e d  a  c a s e  s t u d y  a p p r o a c h  s i n c e  t h e  in te n tio n  in  t h e  r e s e a r c h  
w a s  t o  f o c u s  o n  a  s p e c i f ic  g r o u p  o f  n u r s e s '  r e a l - l if e  e v e n t s  w ith  c o m m o n  
e x p e r i e n c e s .  S o m e  a u t h o r s  ( e .g .  P la t t  1 9 8 8 ;  P a t t o n  1 9 9 0 )  s u g g e s t  t h a t  t h e  
d e p t h  a n d  d e t a i ls  o f  q u a lit a t iv e  r e s e a r c h  m e t h o d o lo g ie s  t y p ic a lly  d e r iv e  f r o m  
c a s e  s t u d i e s  w h ic h  a r e  h o lis t ic  a n d  c o n t e x t u a l.  O n e  o f  th e  c o m m o n ly  q u o t e d  
w r ite r s  o n  c a s e  s t u d y  r e s e a r c h  is  Y i n  ( 1 9 8 9 )  w h o  a c k n o w le d g e d  t h e  r e le v a n c e  
o f  c a s e  s t u d y  d e s ig n  to  q u a lit a t iv e  r e s e a r c h .  It is  e v id e n t  fro m  t h e  lit e r a t u r e  
t h a t  d if f e r e n t  a u t h o r s  h a v e  t h e ir  o w n  d e f in it io n s  a n d  id e a s  a b o u t  t h e  n a t u r e  o f  
t h e  c a s e  s t u d y  b u t  t h e y  a ls o  a g r e e  o n  m a n y  i s s u e s  s u c h  a s  t h e  h o lis t ic  a n d  
m e a n in g f u l  c h a r a c t e r is t ic s  o f  r e a l- l if e  e v e n t s .
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M e r r ia m  ( 1 9 8 8 : 9 )  d e f in e d  a  c a s e  s t u d y  a s  “a n  e x a m in a t io n  o f a  s p e c if ic  
p h e n o m e n o n  s u c h  a s  a  p r o g r a m , a n  e v e n t ,  a  p e r s o n , a  p r o c e s s ,  a n  in s t itu tio n  
o r  a  s o c i a l  g r o u p ”. O n  t h e  o t h e r  h a n d  Y in  ( 1 9 8 9 : 2 3 )  o ff e r e d  a  m o r e  t e c h n ic a l  
d e f in it io n  b y  s t a t in g  t h a t  “a  c a s e  s t u d y  is  a n  e m p ir ic a l  in q u ir y  th a t  in v e s t ig a t e s  
a  c o n t e m p o r a r y  p h e n o m e n o n  w ith in  its  r e a l-l if e  c o n te x t , w h e n  th e  b o u n d a r ie s  
b e t w e e n  p h e n o m e n a  a r e  n o t  c le a r ly  e v id e n t  a n d  in w h ic h  m u lt ip le  s o u r c e s  o f  
e v i d e n c e  a r e  u s e d ”. T h i s  p e r s p e c t iv e  c a p t u r e s  t h e  b r e a d t h  a n d  p u r p o s e  o f  a  
c a s e  s t u d y .
F u r t h e r  c o n s i d e r a t io n s  o f  t h e  r e s e a r c h  d e s ig n  w e r e  a d d r e s s e d .  A s  
p r e v io u s ly  d i s c u s s e d ,  t h e  s t u d y  a im e d  to  f o c u s  o n  c a p t u r in g  th e  p r o c e s s  o f  
le a r n in g ,  d o c u m e n t in g  a n y  v a r ia t io n s  a n d  e x p lo r in g  t h e  p r o f e s s io n a l  le a r n in g  
e x p e r i e n c e s  o f  a  g r o u p  o f  P 2 K  d ip io m a t e s .  T h u s  a  lo n g it u d in a l n a t u r a lis t ic  
in q u ir y  w a s  fe lt  to  b e  p a r t ic u la r ly  a p p r o p r ia t e  fo r  t h e  c o n d u c t  o f t h is  s t u d y  
s i n c e  e x p lo r in g  a  p r o c e s s  r e q u ir e s  d e s c r ip t io n  o v e r  a  p e r io d  o f t im e . T h e  
e x p e r i e n c e  o f  a  p r o c e s s  v a r i e s  f o r  d if f e r e n t  p e o p le ;  a  p r o c e s s  is  n o t s t a t ic  a n d  
t h e  p a r t ic ip a n t s '  p e r c e p t io n s  o f  t h e ir  e x p e r ie n c e  o f  p r o f e s s io n a l  le a r n in g  w e r e  
a  k e y  p r o c e s s  c o n s id e r a t io n .
A  q u a lit a t iv e  lo n g it u d in a l  s t u d y  in v o lv e s  t h e  u s e  o f  in t e r v ie w s  a n d /o r  
o b s e r v a t i o n s  o f  in d iv id u a ls  w ith  t h e  g o a l  o f  s t u d y in g  t h e  p r o c e s s  a n d  c a u s e s  
o f  in t e r - in d iv id u a l  c h a n g e  ( C l in t o n  e t  a l  1 9 8 6 ) .  T h u s  r e s e a r c h  of t h is  n a t u r e  
r e q u ir e s  t h e  s a m e  g r o u p  o f  n u r s e s  to  b e  s t u d ie d  o v e r  a  p e r io d  o f t im e  s o  t h a t  
a  fu ll p ic t u r e  o f  t h e  d e v e lo p m e n t a l  d y n a m ic s  c a n  b e  c a p t u r e d .  T h e  
lo n g it u d in a l  f e a t u r e s  o f  a  s t u d y  t h u s  p e r m it  s u c h  e x p lo r a t io n  to t a k e  p la c e ,  
u n l ik e  t h e  p r e -  a n d  p o s t -  t e s t s  a n d  c r o s s -s e c t i o n a l  d e s ig n s .  T h e s e  m a y  b e  
u s e f u l  fo r  s t u d y in g  m a n y  p r o b le m s  o f  p r o f e s s io n a l  c h a n g e  b u t  t h e y  im p ly  a  
l in e a r  c o n t in u u m  w ith  n o  e x p la n a t io n  o f  w h a t  h a p p e n s  a lo n g  t h e  w a y .  
A lt h o u g h  a  lo n g it u d in a l  s t u d y  o v e r c o m e s  t h e  lim ita t io n s  o f  a  c r o s s -s e c t i o n a l  
o n e ,  in  s t u d y in g  in d iv id u a l  d e v e lo p m e n t a l  c h a n g e ,  it c r e a t e s  p r o b le m s  s u c h  
a s  a ttritio n  f r o m  t h e  s a m p l e .  T h i s  is  a d d r e s s e d  la t e r  in  t h is  c h a p t e r  ( s e e  
S e c t i o n  3 . 9 .5 ) .
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In  t h is  r e s e a r c h ,  t h e  d e s ig n  r e f le c t s  a  lo n g it u d in a l,  q u a lit a t iv e  c a s e  s t u d y  o f  a  
s m a l l  g r o u p  o f  n u r s e s .  D e  P o y  a n d  G it lin  ( 1 9 9 3 : 1 5 6 )  s u g g e s t e d  t h a t  a  c a s e  
s t u d y  is  id e a l  f o r  d e s c r ib in g  a  s m a l l  g r o u p  o f  in d iv id u a ls  “o v e r  t im e  in  t h e ir  
c o n t e m p o r a r y  c o n t e x t s  w ith o u t s a c r if ic in g  t h e  c o m p le x it y  o f  h u m a n  
e x p e r i e n c e s ”.
3 . 3  R e s e a r c h  a p p r o a c h :  p r i n c i p l e s  a n d  t h e o r e t i c a l  p e r s p e c t i v e s
T h e  q u a l it a t iv e  a p p r o a c h  to r e s e a r c h  is  n o t  e x c lu s i v e  in  t h e  s a m e  s e n s e  a s ,  
f o r  in s t a n c e ,  e x p e r im e n t a t io n  a n d  s u r v e y s .  It is  m o r e  lik e  a n  “u m b r e l la  o f  
a c t iv it ie s ” ( S c h a t z m a n  &  S t r a u s s  7 3 : 1 4 )  b e n e a t h  w h ic h  a  r a n g e  o f  t e c h n i q u e s  
m a y  b e  u s e d  fo r  g a in in g  th e  d e s ir e d  in f o r m a t io n . T h e  t e r m  q u a l it a t iv e  
r e s e a r c h  is  n o t  u s e d  v e r y  p r e c is e ly  a n d  it c o n v e y s  d if f e r e n t  m e a n i n g s  to  
d iff e r e n t  p e o p le .  T h i s  h a s  c a u s e d  c o n s i d e r a b le  c o n f u s io n  a n d  it c a n  o ft e n  b e  
a  m is le a d in g  la b e l  ( S a n d e lo w s k i  1 9 8 6 ,  J a c o b  1 9 8 8 ) .  T h e  f u n d a m e n t a l  f a c t o r  
s e e m s  to  b e  t h a t  d if f e r e n t  a u t h o r s  h a v e  f o c u s e d  o n  d if f e r e n t  f e a t u r e s  o f  
q u a lit a t iv e  r e s e a r c h .
T h o r n e  ( 1 9 9 1 )  m a in t a in e d  th a t  t h e r e  a r e  a  n u m b e r  o f  p o s s ib le  p h i lo s o p h ic a l  
p e r s p e c t iv e s  w h ic h  d r iv e  n a t u r a lis t ic  in q u ir y  b u t, d e s p it e  s o m e  b r o a d  
s im ila r it ie s ,  e a c h  o f  t h e s e  p e r s p e c t iv e s  r e p r e s e n t s  a  d is t in c t  a p p r o a c h  to  a il  
c o m p o n e n t s  o f  t h e  q u a lit a t iv e  r e s e a r c h  p r o c e s s .  H o w e v e r ,  t h is  r e s e a r c h  
d o e s  n o t  a d h e r e  r ig id ly  to o n e  s p e c if ic  a p p r o a c h .  I n d e e d ,  q u a l it a t iv e  
r e s e a r c h e r s  s u c h  a s  A t k in s o n  ( 1 9 9 5 )  a n d  S a n d e lo w s k i  ( 1 9 9 4 )  w a r n  a b o u t  
r e s t r ic t iv e  a n d  p r e s c r ip t iv e  a p p r o a c h e s  a n d  t h e ir  e x c lu s iv it y ,  w h ils t  m in d f u l  o f  
“m e t h o d o lo g ic a l  a n a r c h y ” a n d  “s lo p p y  m i s h m a s h ” ( M o r s e  1 9 8 9 : 4 ) .  H o llo w a y  
a n d  W h e e l e r  ( 1 9 9 6 )  a l s o  a llu d e d  to  “m e t h o d  s lu r r in g ”, t h e  w a y  in  w h ic h  a  
s i n g le  a p p r o a c h  is  d e s c r ib e d  s u p e r f ic ia l ly ,  b u t  t h e y  a ls o  a r g u e d  t h a t  
m e t h o d o lo g ic a l  p r o c e s s e s  a n d  s t r a t e g ie s  e v o lv e  o v e r  t im e  a n d  in v o lv e  
b r e a k in g  t h e  r u le s  a n d  g u id e l in e s  o f  s p e c i f ic  a p p r o a c h e s .  T h u s ,  b a s e d  o n  
t h e  p h ilo s o p h ic a l  p o s it io n s  o f t h is  s t u d y , it w a s  fe lt  t h a t  a n  e c l e c t i c  a p p r o a c h  
to  d a t a  c o lle c t io n  a n d  a n a l y s i s  w o u ld  p r o v id e  m o r e  f le x ib ility  w h ic h  w o u ld
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a llo w  t h e  s t u d y  t h e  p o s s ib i l i t y  to  g o  b e y o n d  d e s c r ip t io n s  o f  t h e  p a r t ic ip a n t s '  
s u b j e c t i v e  e x p e r i e n c e s  t h r o u g h  to  t h e  le v e l o f  t h e o r e t ic a l  e x p la n a t io n s .
In  t h is  s t u d y ,  t h e  e x p lo r a t io n ,  d e s c r ip t io n  a n d  in te r p r e ta t io n  o f  t h e  m e a n i n g s  
t h e  n u r s e s  u s e d  t o  c o n c e p t u a l iz e  t h e ir  p r o f e s s io n a l  le a r n in g  e x p e r ie n c e  
r e f le c t s  a n  u n d e r s t a n d in g  o f  a  s e le c t e d  a s p e c t  o f  t h e ir  c u lt u r e  in  its  b r o a d e s t  
s e n s e .  E le m e n t s  o f  e t h n o g r a p h y  c a n  b e  f o u n d  in  t h e  s t u d y  s i n c e  it s e e k s  to  
d e s c r i b e  a n d  a n a l y s e  p a rt o f  a  n u r s in g  c u lt u r e  w h ic h  is  u n iq u e  to  t h is  g r o u p  o f  
P 2 K  n u r s e s .  F r o m  a  p h e n o m e n o lo g ic a l  lin e  o f  in q u ir y  t h is  s t u d y  u n c o v e r e d  
t h e  m e a n in g  o f  p r o f e s s io n a l  le a r n in g  t h r o u g h  t h e  d e s c r ip t io n  o f  t h o s e  
e x p e r i e n c e s  a s  t h e y  w e r e  “l iv e d ” b y  t h e  d ip lo m a t e s  t h e m s e l v e s  d u r in g  t h e  first  
tw o  y e a r s  o f  t h e ir  r e g is t e r e d  p r a c t ic e .
P r in c i p le s  o f  g r o u n d e d  t h e o r y  ( G l a s e r  a n d  S t r a u s s  1 9 6 7 ) ,  w h ic h  d e r iv e s  fro m  
s y m b o l ic  in t e r a c t io n is m  ( M e a d  1 9 3 4 ) ,  g u id e d  t h e  d a t a  c o lle c t io n  a n d  a n a l y s i s  
o f  t h e  d a t a  to  s o m e  e x te n t . D a t a  a n a l y s i s  a n d  d a t a  c o lle c t io n  w e r e  
u n d e r t a k e n  in s e q u e n c e  w ith  p r e lim in a r y  in d u c t iv e  a n a l y s i s  ( P a t t o n  1 9 9 0 )  o f  
t h e  d a t a  in fo r m in g  s u b s e q u e n t  d a t a  c o lle c t io n .  T h e  in d u c t iv e  p r o c e s s  u s e d  
in v o lv e d  c o n c e p t u a l iz in g  t h e  p a t t e r n s , t h e m e s  a n d  c a t e g o r ie s  o f  a n a l y s i s  
w h ic h  e m e r g e d  f r o m  th e  d a t a  to  d e v e lo p  t h e o r e t ic a l  i d e a s .  H o w e v e r ,  t h e  
g r o u n d e d  t h e o r y  a p p r o a c h  e m p h a s i s e s  t h e  s t u d y  o f  in t e r a c t io n a l  p r o c e s s e s  
w ith in  a  g r o u p  o f  in d iv id u a ls ,  w h ic h  w a s  n o t  t h e  f o c u s  o f  t h is  s t u d y .  In  o t h e r  
w o r d s ,  t h e  s t u d y  d id  n o t  p a r t ic u la r ly  f o c u s  o n  t h e o r is in g  a n d  s h a r e d  m e a n i n g s  
in  in t e r a c t io n . H o w e v e r , a lt h o u g h  fro m  t h e  a b o v e  d i s c u s s i o n  t h is  s t u d y  
c o n t a i n s  s o m e  s im ila r it ie s  w ith  t h e  t h r e e  r e s e a r c h  a p p r o a c h e s ,  it is  e v id e n t  
t h a t  t h e r e  a r e  a ls o  s o m e  d if f e r e n c e s  in  t h e  f o c u s  o f  t h e s e  a p p r o a c h e s  a n d  
t h a t  o f  t h e  s t u d y .
3 . 4  T h e  u s e  o f  t h e o r y  in  t h e  r e s e a r c h
S c h a t z m a n  &  S t r a u s s  ( 1 9 7 3 )  a r g u e d  t h a t  t h e  q u a lit a t iv e  r e s e a r c h e r  s h o u ld  b e  
a t  lib e r t y  to  th in k  o f  a n y  o r a ll  p e r t in e n t  t h e o r ie s  a n d  a s s u m p t i o n s  a b o u t  t h e ir
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s u b j e c t  m a t t e r  a n d  t h e r e b y  f r e e  t h e m s e l v e s  fro m  s u b s t a n t iv e  o r t h o d o x y .  
W h a t  t h e  r e s e a r c h e r  d o e s  n e e d ,  t h e y  a d d ,  is  s o m e  t h e o r e t ic a l  p e r s p e c t iv e  o r  
f r a m e w o r k  f o r  g a in in g  c o n c e p t u a l  e n t r y  in to  t h e ir  s u b je c t  m a t t e r  a n d  f o r  
r a is in g  r e le v a n t  q u e s t i o n s  q u ic k ly .  D e  P o y  &  G it lin  ( 1 9 9 3 )  a ls o  b e l ie v e d  t h a t  
a ll r e s e a r c h  b e g in s  f r o m  a  p a r t ic u la r  f r a m e w o r k  w h ic h  is  n o r m a lly  b a s e d  o n  
a s s u m p t i o n s  o f  h u m a n  e x p e r i e n c e s  a n d  t h e ir  re a lity . S im ila r  to  o t h e r  a u t h o r s  
o f  q u a lit a t iv e  r e s e a r c h ,  s u c h  a s  G o e t z  &  L e C o m p t e  ( 1 9 8 4 )  a n d  P a t t o n  ( 1 9 9 0 ) ,  
t h e y  m a in t a in e d  t h a t  in  t h e  n a t u r a lis t ic  p a r a d ig m  a  t h e o r e t ic a l  f r a m e w o r k  is  
n o t  s u b s t a n t iv e  o r  c o n t e n t  s p e c if ic .
T h u s ,  in t h is  s t u d y ,  a  f r a m e w o r k  o f  t h e  k e y  a r e a s  to  b e  s t u d ie d  w a s  d e s ig n e d  
to  fo r m  t h e  b a s i s  o f  t h e  d a t a  ( s e e  F ig u r e  3 . 1  p . 8 1 ) .  T h e  f r a m e w o r k  r e f le c t s  
t h e  r e s e a r c h e r 's  a s s u m p t i o n s  o f  c o n n e c t io n s  w h ic h  m ig h t  e x is t  w ith in  t h e  
p r o f e s s io n a l  le a r n in g  o f  P 2 K  n u r s e s .  T h e s e  w e r e  id e n t if ie d  p r io r  to  t h e  in it ia l  
s t a g e  o f d a t a  c o lle c t io n .  T h e s e  w e r e  t h e n  “b r a c k e t e d ” a n d  o n ly  u s e d  in  t h e  
d a t a  a n a l y s i s  if t h e y  e m e r g e d  fro m  t h e  d a t a .  T h e  c o n c e p t  o f  “b r a c k e t in g ” 
( O i le r  1 9 8 1 )  r e f e r s  to  t h e  s u s p e n s i o n  o f  p r io r  a t t it u d e s , b e l ie f s  a n d  
s u p p o s it io n s  o f  t h e  r e s e a r c h  s e t t in g .  G r e g o r y  ( 1 9 9 4 )  a r g u e d  t h a t  it is  
im p o s s ib le  to  s u s p e n d  s u c h  k n o w le d g e  f r o m  t h e  r e s e a r c h  a n d  s u g g e s t s  t h a t  a  
p r e fe r r e d  w a y  o f  w o r k in g  is  f o r  t h e  r e s e a r c h e r  to  b e  a w a r e  o f  a n d  u s e  s u c h  
k n o w le d g e  c o n s t r u c t iv e ly .
T h e m a t ic  c o n c e p t u a l  f r a m e w o r k s  w e r e  s u b s e q u e n t ly  c o n s t r u c t e d  fro m  t h e  
f in d in g s  o f  e a c h  s e t  o f  d a t a  a n a l y s i s .  T h e s e  f r a m e w o r k s  p r o v id e d  s t r u c t u r e  
to  t h e  d a t a  c o lle c t io n  a n d  g u id e d  t h e  t y p e  o f  q u e s t io n s  w h ic h  w e r e  a s k e d  in  
s u b s e q u e n t  in t e r v ie w s . T h e  p u r p o s e  w a s  n o t to  fit t h e  d a t a  in to  t h e  
f r a m e w o r k s  b y  s u b je c t in g  t h e  e m e r g e n t  c o n c e p t s  to  p r e d e f in e d  m e a s u r e s  b u t  
to  a llo w  t h e  m e a n in g  o f  t h e  d ip io m a t e s '  le a r n in g  e x p e r i e n c e s  a n d  a c t iv it ie s  
w ith in  t h e ir  s e t t in g s  to  e m e r g e  n a t u r a lly .  T h e  id e n t if ic a t io n , d e v e lo p m e n t  a n d  
a p p lic a t io n  o f  c o n c e p t s ,  c o n s t r u c t s  a n d  p r o p o s it io n s  a n d  t h e ir  c o n n e c t io n s  
t h e r e f o r e  f a c il it a t e d  t h e  in te r p r e ta t io n  o f  t h o s e  d a t a  s o  a s  to  m a k e  lo g ic a l  
d e s c r ip t io n s  o f  t h e  e v e n t s ,  in t e r a c t io n s  a n d  a c t iv it ie s  a s  t h e y  w e r e
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e x p e r ie n c e d  b y  t h e s e  d ip lo m a te s .
G o e t z  &  L e C o m p t e  ( 1 9 8 4 )  a l s o  a d v o c a t e d  t h a t  t h e o r e t ic a l  m o d e l s  o r  
p e r s p e c t iv e s ,  w h ic h  t h e y  d e s c r ib e d  a s  lo o s e ly  in te r r e la t e d  s e t s  o f  
a s s u m p t i o n s ,  c o n c e p t s  a n d  p r o p o s it io n s  a r e  m o r e  p e r t in e n t  to  n a t u r a l is t ic  
in q u ir y . T h e y  f u r t h e r  a r g u e d  th a t  a p p l ic a t io n s  o f  g r a n d  t h e o r y  w h ic h  
e m p h a s i s e  t h e  d is c o v e r y  o f  u n iv e r s a l  la w s  o f  h u m a n  b e h a v io u r  a n d  b e l ie f s  
a r e  in a p p r o p r ia t e  in  q u a lit a t iv e  r e s e a r c h .  H e n c e ,  t h e  e m p h a s i s  o f  t h is  s t u d y  
w a s  m o r e  to  d o  w ith  t h e  e x p lo r a t io n  o f  t h e  p a r t ic ip a n t s '  p e r s p e c t iv e s  w h ic h  
c o n s t it u t e d  t h e ir  v ie w  o f  t h e ir  w o r ld  o f  p r o f e s s io n a l  le a r n in g  a n d  t h e  c o n s t r u c t s  
w e r e  d e v e lo p e d  f ro m  d a t a  w h ic h  f o c u s e d  o n  a  s m a l l  g r o u p  o f  p e o p le .
In t h is  s t u d y ,  d u r in g  t h e  c o u r s e  o f d a t a  c o lle c t io n  a n d  a n a l y s i s  t h e  l in k s  
b e t w e e n  m a n y  o f  t h e  c o n c e p t s  a n d  c o n s t r u c t s  w h ic h  e m e r g e d  w e r e  f o u n d  to  
h a v e  a n  im p a c t  o n  t h e  d ip lo m a t e s '  p r o f e s s io n a l  le a r n in g  d u r in g  t h e  v a r i o u s  
s t a g e s  o f  t r a n s it io n s  t h e y  e x p e r ie n c e d .  T h e r e f o r e ,  s u b s t a n t iv e  t h e o r ie s  s u c h  
a s  ro le  t h e o r y , t h e o r y  o f  t r a n s it io n s  a n d  s o c ia l iz a t io n  w e r e  u s e d  w h e r e  
a p p r o p r ia t e  to  e x p lo r e ,  e x p la in  a n d  m a k e  s e n s e  o f  t h e  d a t a  c o l le c t e d  a b o u t  
t h e  p a r t ic ip a n t s '  e x p e r i e n c e s  d u r in g  t h e ir  e a r ly  a n d  e n s u in g  s t a g e  o f  
a d ju s t m e n t  o n  t h e  w a r d s ,  a s  s t a f f  n u r s e s .  T h e o r i e s  w e r e  t h u s  u s e d  a s  a n  
e x p la n a t o r y  d e v ic e  a n d  p r o v id e d  b o u n d a r ie s  in  t h e  in q u ir y .
M o r e o v e r , it w a s  a p p r o p r ia t e  t o  u s e  t h e o r ie s  w h e n  t h e  c o m p le x it y  o f  t h e  
r e s e a r c h  in c r e a s e d  a n d  t h e  f o c u s  w a s  o n  d is c o v e r in g  s p e c i f ic  p a t t e r n s  a n d  
r e la t io n s h ip s  a m o n g  c o n s t r u c t s .  D e  P o y  &  G it lin  ( 1 9 9 3 )  c o n f ir m e d  t h a t  t h e  
u s e  o f  a  t h e o r y  o c c u r s  p r im a r ily  w ith in  a n  in d u c t iv e  p r o c e s s  t h a t  m o v e s  f r o m  
s h a r e d  e x p e r i e n c e  to  h ig h e r  le v e ls  o f  a b s t r a c t io n .  T h e  f o c u s  is  o n  
u n d e r s t a n d in g  c o m p le x it y  a n d  g e n e r a t in g  c o n c e p t s ,  c o n s t r u c t s ,  r e la t io n s h ip s  
a n d  p r o p o s it io n s  w h ic h  t h e s e  a u t h o r s  v ie w  a s  t h e  f o u r  b a s i c  c o m p o n e n t s  o f  a  
t h e o r y . T h u s ,  t h e s e  c o m p o n e n t s  p r o v id e d  t h is  s t u d y  w ith  t h e  m e a n i n g  o f  
m u lt ip le  s u b je c t iv e  u n d e r s t a n d in g s  o f  t h e s e  P 2 K  d ip lo m a t e s  a n d ,  in  s u c h  a  
p r o c e s s ,  t h e  r e q u ir e d  k n o w le d g e  e m e r g e d  fro m  t h e  p a r t ic ip a n t s  t h e m s e l v e s .
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In  t h is  s e n s e ,  n a t u r a lis t ic  d e s ig n  is  t ie d  in e x t r ic a b ly  to  t h e o r y  a n d  B u r g e s s  
( 1 9 8 2 )  in s is t e d  t h a t  it is  t h e  in te g r a t in g  a n d  in te r p r e t iv e  f u n c t io n s  o f  t h e  t h e o r y  
t h a t  m a k e  t h e  s t u d y  c o m p r e h e n s ib le .
O n  t h e  o t h e r  h a n d ,  P a t t o n  ( 1 9 9 0 : 9 0 ) ,  w h ile  a tte m p tin g  n o t  to  a p p e a r  h e r e t ic a l,  
a r g u e d  t h a t  t h e r e  is  n o  u n iv e r s a l  s t a n d a r d  w h ic h  c a n  b e  a p p lie d  to  c h o o s e  
f r o m  d iffe r e n t  t h e o r e t ic a l  f r a m e w o r k s  a n d  t h a t  in r e a l-w o r ld  p r a c t ic e ,  “m e t h o d s  
c a n  b e  s e p a r a t e d  fro m  t h e  e p is t e m o lo g y  o u t  o f  w h ic h  t h e y  h a v e  e m e r g e d ”. 
H e  f u r t h e r  a r g u e d  t h a t  t h e  m e t h o d s  o f  q u a lit a t iv e  in q u ir y  n o w  s t a n d  o n  t h e ir  
o w n  a s  r e a s o n a b le  w a y s  to  f in d  o u t  w h a t  is  h a p p e n in g  in s p e c i f i c  h u m a n  
s e t t in g s .  T h i s  v ie w  is  r e f le c t e d  in  t h is  s t u d y  w h e r e b y  n e it h e r  t h e  d a t a  
c o lle c t io n  n o r  t h e  a n a l y s i s  o f  t h e  d a t a  w e r e  in f lu e n c e d  b y  s p e c i f ic ,  p r e ­
d e t e r m in e d  t h e o r ie s  b e y o n d  t h e  a s s u m p t i o n s  s p e c if ie d  in  th e  f r a m e w o r k  a s  
i l lu s t r a t e d  in  F ig u r e  3 . 1 .  A p p ly in g  s u c h  t h e o r ie s  r ig id ly  w o u ld  h a v e  m a s k e d  
t h e  r e a lit ie s  o f  t h e s e  n u r s e s '  e x p e r i e n c e s  o f  t h e ir  p r o f e s s io n a l  le a r n in g  a n d  
w o u ld  h a v e  a ls o  p r e v e n t e d  t h e  r e s e a r c h  e v o lv in g  in  t h e  w a y  it d id ,  a s  n e w  
in s ig h t s  a n d  m e a n i n g s  w e r e  g a in e d  d u r in g  t h e  c o u r s e  o f  t h e  s t u d y .  
M o r e o v e r , H a m m e r s le y  e t  a l ( 1 9 8 5 )  a s s e r t e d  th a t  t h e  p u r s u it  o f t h e o r y  t e n d s  
to  im p ly  a  c a u s a l  e x p la n a t io n  o f  s o c i a l  p r o c e s s e s  w h ic h  d o e s  n o t  m a k e  
a l lo w a n c e  fo r  t h e  c r e a t iv it y  a s p e c t  o f  s o c i a l  b e h a v io u r .  A d d it io n a lly ,  s i n c e  t h e  
q u a lit a t iv e  a p p r o a c h  p r o p o s e s  t h a t  t h e  p a r t ic ip a n t s '  a c c o u n t s  s t e m  fro m  t h e ir  
o w n  p e r s p e c t iv e s ,  t h e s e  s h o u ld  t h e r e f o r e  f o r m  t h e  f u n d a m e n t a l  b a s i s  o f  a n y  
e x p la n a t io n  o f  t h e ir  b e h a v io u r .
3 . 5  R e s e a r c h  q u e s t i o n s
T h e  a im  o f  t h is  s t u d y  w a s  to  u n d e r s t a n d  t h e  p e r s p e c t iv e s  o f  a  s e l e c t e d  g r o u p  
o f  n u r s e s  b y  e x p lo r in g  t h e ir  e x p e r i e n c e s  o f  p r o f e s s io n a l  le a r n in g . It w a s  
t h e r e f o r e  a im e d  a t  d is c o v e r in g  t h e  p r o c e s s e s  t h r o u g h  w h ic h  t h e s e  d ip lo m a t e s  
le a r n e d  p r o f e s s io n a lly  a s  t h e y  p r o g r e s s e d  t h r o u g h  t h e  f ir s t  tw o y e a r s  o f  t h e ir  
c a r e e r .  A n  a p p r o p r ia t e  m e t h o d  o f  in q u ir y  fo r  t h is  p a r t ic u la r  r e s e a r c h  h a d  to  
b e  s o u g h t  s o  t h a t  in fo r m a tio n  a b o u t  t h e  p r o f e s s io n a l  le a r n in g  d e v e lo p m e n t  o f
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t h e s e  P 2 K  n u r s e s  c o u ld  b e  e l ic it e d  a n d  b e s t  u n d e r s t o o d  o n c e  q u a lif ie d .  
H e n c e  t h e  f o llo w in g  t h r e e  r e s e a r c h  q u e s t i o n s  w e r e  a s k e d  in it ia lly  to  r e p r e s e n t  
t h e  b r o a d  r e s e a r c h  a r e a  fro m  w h ic h  t h e  s t u d y  w a s  d e v e lo p e d :
♦  T o  w h a t  e x t e n t  d o e s  th e  P 2 K  c o u r s e  e q u ip  n u r s e s  f o r  c o n t in u e d  
p r o f e s s io n a l  l e a r n i n g ?
♦  T o  w h a t  e x t e n t  d id  t h e  n u r s e  e d u c a t o r s  c o n t r ib u t e  to  t h e  p o s t -r e g is t r a t io n  
le a r n in g  o f  t h e s e  P 2 K  d ip io m a t e s ?
♦  W h a t  a r e  t h e  d ip io m a t e s '  p e r c e p t io n s  o f  p r o f e s s io n a l  le a r n in g  d u r in g  t h e  
f irs t  tw o  y e a r s  o f  r e g is t e r e d  p r a c t i c e ?
T h e s e  q u e s t i o n s  d e f in e d  t h e  t o p ic  o f  in t e r e s t  a t  t h e  in it ia l s t a g e  o f  t h e  s t u d y .  
G o e t z  &  L e C o m p t e  ( 1 9 8 4 )  m a in t a in e d  t h a t  r e s e a r c h  q u e s t i o n s  v a r y  in  s c o p e ,  
a b s t r a c t n e s s  a n d  p r e c is io n ,  d e p e n d in g  u p o n  t h e  p u r p o s e  o f  t h e  s t u d y  a n d  t h e  
le v e l o f  t h e o r y  t h a t  in f o r m s  it. In  q u a l it a t iv e  r e s e a r c h  t h e  f o r m u la t io n  o f  
q u e s t io n s  a n d  p r o b le m s  c a n  b e  c o m p lic a t e d  b e c a u s e  o f  t h e  v a r ie t y  o f  w a y s  
in it ia l o b j e c t iv e s  m a y  b e  e x t e n d e d ,  m o d if ie d  o r  r e d e f in e d  b y  s u c h  f a c t o r s  a s  
p a r t ic ip a n t  s e le c t io n  d if f ic u lt ie s ,  c h a n g e  in  c o n t e x t  o v e r  t im e  a n d  e m e r g e n t  
a n a ly t ic  c a t e g o r ie s .
T h u s  tw o  f u r t h e r  r e s e a r c h  q u e s t io n s  w e r e  c o n s i d e r e d  a p p r o p r ia t e  a s  a  p o in t  
o f f o c u s  f o r  t h e  r e s e a r c h :
♦ H o w  d o  P 2 K  n u r s e s  c h o o s e  to  p la n  a n d  o r g a n is e  t h e ir  p r o f e s s io n a l  
le a r n in g  d u r in g  t h e ir  r e g is t e r e d  p r a c t i c e ?
♦ H o w  d o e s  t h e  P 2 K  n u r s e s ’ c o n c e p t u a l is a t io n  o f  p r o f e s s io n a l  le a r n in g  
r e f le c t  in  t h e ir  r e g is t e r e d  p r a c t ic e ?
T h e s e  b a s i c  q u e s t i o n s  w e r e  a s k e d  in  o r d e r  to  e x p lo r e  t h e  d ip io m a t e s '  
p e r c e p t io n s  a n d  d e v e lo p m e n t a l  p r o c e s s e s  o f  p r o f e s s io n a l  le a r n in g  a n d  to  
d e t e r m in e  to  w h a t  e x t e n t  t h e y  w e r e  c o m m it t e d  to  c o n t in u e d  p r o f e s s io n a l  
le a r n in g . T h e s e  f iv e  r e s e a r c h  q u e s t i o n s  c le a r ly  r e q u ir e d  t h a t  a  lo n g  r a n g e
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v ie w  w a s  t a k e n  a n d  a l s o  in c o r p o r a t e d  t h e  t r a n s it io n  w h e r e b y  d ip lo m a t e s  
m o v e d  f r o m  s t u d e n t  s t a t u s  to  r e g is t e r e d  p r a c t is in g  n u r s e s .  T h e  d ip lo m a t e s  
w e r e  t h e r e f o r e  f o llo w e d  o v e r  a  tw o  y e a r  p e r io d . T h e  r e s e a r c h  w a s  t h u s  
d e s ig n e d  to  e x a m in e  t h e  d ip lo m a t e s ’ a c q u is it io n  o f  p r o f e s s io n a l  le a r n in g  a s  
t h e y  p r o g r e s s e d  t h r o u g h  t h e ir  p o s t -r e g is t r a t io n  le a r n in g  in  t h e ir  w o r ld  o f  w o rk .
T h e  d e s ig n  a n d  a p p r o a c h  o f  t h is  r e s e a r c h  c a n  b e  v ie w e d  f r o m  w h a t  J a c o b
( 1 9 8 8 )  r e fe r r e d  to  a s  a n  e x p lo r a t io n  o f  t h e  u n k n o w n  w h e r e b y  in f o r m a t io n  fro m  
t h e  p a r t ic ip a n t s  w a s  r e q u ir e d  b e f o r e  f o r m u la t in g  s p e c if ic  r e s e a r c h  q u e s t io n s .  
C o n s e q u e n t l y ,  f u r t h e r  r e s e a r c h  q u e s t i o n s  w e r e  g e n e r a t e d  t h r o u g h o u t  t h e  
s t u d y  to  a s s i s t  in  t h e  o n -g o in g  d a t a  c o lle c t io n  a n d  a n a l y s i s  a n d  w e r e  f o u n d  
h e lp f u l in  a llo w in g  t h e  s t u d y  to  e v o lv e  w ith in  t h e  p a r a m e t e r s  o f  t h e  r e s e a r c h  
a r e a .  T h e  s u b s e q u e n t  r e s e a r c h  q u e s t i o n s  w h ic h  w e r e  f o r m u la t e d  d u r in g  t h e  
c o u r s e  o f  t h e  s t u d y  w e r e  b a s e d  o n  n e w  i s s u e s  th a t  e m e r g e d  w ith in  t h e  s t u d y  
it s e lf  a n d  a s  s u c h  w e r e  p la c e d  w ith in  t h e ir  r e le v a n t  c o n t e x t .  C h a p t e r  F o u r  
o f f e r s  d e t a i ls  o f  t h e s e  s u b s e q u e n t  q u e s t i o n s .
3 . 6  S e l e c t i o n  o f  p a r t i c i p a n t s
T h e  s t u d y  f o c u s e d  o n  a  s m a l l  g r o u p  o f  P 2 K  n u r s e s  a n d  t h o s e  le c t u r e r s  m o s t  
c l o s e l y  r e la t e d  to  t h e m . T h e  s a m p l e  o f  s t u d e n t s  w a s  s e l e c t e d  fro m  o n e  
c o h o r t  o f  t h ir t y -e ig h t  s t u d e n t  n u r s e s  fro m  t h e  A d u lt  a n d  s e v e n  fro m  M e n t a l  
H e a lt h  b r a n c h  p r o g r a m m e  s ix  m o n t h s  p r io r  to q u a lif ic a t io n  a s  r e g is t e r e d  
n u r s e s .  T w e l v e  n u r s e s  f ro m  A d u lt  a n d  f o u r  fro m  t h e  M e n t a l H e a lt h  B r a n c h  
w e r e  s e l e c t e d  fro m  th ir ty  p o te n t ia l p a r t ic ip a n t s  w h o  e x p r e s s e d  w il l in g n e s s  to  
p a r t ic ip a t e  in  t h e  s t u d y .  O f  t h e s e ,  t w e lv e  w e r e  f e m a le s  a n d  f o u r  m a le s .  T h e  
s a m p l e  o f  e d u c a t o r s  c o n s i s t e d  o f  tw o  t e a m  le a d e r s  a n d  f o u r  le c t u r e r s ;  tw o  
w e r e  m a l e s  a n d  f o u r  f e m a le s .
T h i s  s a m p l e  a im e d  to  r e p r e s e n t  a  s p e c i f ic  g r o u p  o f  n u r s e s  a n d  t h e ir  
e d u c a t o r s  w h o  h a v e  b e e n  in v o lv e d  in  o n e  d ip lo m a  c o u r s e  w ith in  o n e  C o l le g e  
o f  N u r s in g .  S i n c e  t h e  p r im a r y  g o a l  o f  t h is  s t u d y  w a s  to  u n d e r s t a n d  t h e
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p a r t ic ip a n t s ’ e x p e r i e n c e  o f  p r o f e s s io n a l  le a r n in g  in  c o n t e x t ,  t h e  s a m p lin g  
m e t h o d  d id  n o t s e e k  to  o b t a in  a  r e p r e s e n t a t iv e  s a m p l e .  T h e  a im  w a s  to  
i l lu m in a t e  t h e  m e a n in g  a n d  t h e  p r o c e s s  o f  p o s t -r e g is t r a t io n  p r o f e s s io n a l  
le a r n in g  o f  a  s m a l l  g r o u p  o f  P 2 K  n u r s e s ,  a n d  t h u s  to  b e  in  a  p o s it io n  to  
t h e o r e t ic a l ly  g e n e r a l is e  r a t h e r  t h a n  to  s t a t is t ic a l ly  g e n e r a l is e .
T h e  s a m p l i n g  s t r a t e g y  u s e d  in  t h e  s t u d y  w a s  a  ju d g e m e n t a l  t e c h n i q u e  a ls o  
k n o w n  a s  o p p o r t u n is t ic  s a m p lin g  ( F e t t e r m a n  1 9 8 9  a n d  H o n ig m a n n  1 9 8 2 ) .  
A c c o r d in g  t o  F e t t e r m a n , ju d g e m e n t a l  s a m p lin g  is  t h e  m o s t  c o m m o n ly  u s e d  
t e c h n iq u e  in  n a t u r a lis t ic  r e s e a r c h .  H e  d e s c r ib e s  it a s  t h e  t e c h n i q u e  w h ic h  
r e lie s  o n  t h e  r e s e a r c h e r 's  ju d g e m e n t  to  s e l e c t  t h e  m o s t  a p p r o p r ia t e  m e m b e r s  
o f  a  s u b c u lt u r e ,  b a s e d  o n  t h e  r e s e a r c h  q u e s t io n .  N o n e t h e le s s ,  R o b e r t s o n  
a n d  B o y le  ( 1 9 8 4 )  a r g u e d  t h a t  r e p r e s e n t a t iv e s  o f  t h e  s a m p l e  m a y  c a u s e  
c o n c e r n s  b e c a u s e  e v e n  a  w h o le  c o m m u n it y  m a y  n o t  a c c u r a t e ly  r e f le c t  
c u lt u r a l p r a c t ic e s  o r  b e l ie f s  o f  o t h e r  c o m m u n it ie s  in  a  r e g io n .
O n  t h e  o t h e r  h a n d , H o n ig m a n n  ( 1 9 8 2 )  a s s e r t e d  t h a t  n a t u r a lis t ic  m e t h o d s  o f  
s a m p lin g  a r e  lo g ic a l  a s  lo n g  a s  th e  f ie ld w o r k e r  e x p e c t s  m a in ly  to  u s e  t h e ir  
d a t a  n o t  to  a n s w e r  q u e s t i o n s  s u c h  a s  'h o w  m u c h ' a n d  'h o w  o fte n ' b u t  to  s o lv e  
q u a lit a t iv e  p r o b le m s .  T h u s  a  ju d g e m e n t a l  s a m p lin g  w a s  a p p r o p r ia t e  f o r  t h is  
s t u d y  w h ic h  s e t  o u t  to  d is c o v e r  w h a t  h a p p e n e d  to  P 2 K  d ip io m a t e s  o n c e  t h e y  
q u a lif ie d  a n d  th e  s i g n if ic a n c e  o f  w h a t  o c c u r e d  d u r in g  t h e ir  p r o f e s s io n a l  
le a r n in g  a n d  t h e  l in k s  b e t w e e n  t h e s e  o c c u r r e n c e s .  A c c o r d in g  to  H o n ig m a n n  
( 1 9 8 2 )  t h is  k in d  o f s a m p lin g  is  a p p r o p r ia t e  fo r t h e  r e s e a r c h e r  w h o  is  p r im a r ily  
e n g a g e d  in  s e a r c h in g  fo r  p a t t e r n s  t h a t  o c c u r  a n d  r e c u r  w ith in  a  g r o u p .
S a m p l in g  c r ite r ia  w e r e  a d o p t e d  fo r  t h e  s e le c t io n  o f  t h e  n u r s e s  w h o  
p a r t ic ip a t e d  in  t h is  s t u d y .  T h e y  c o n s is t e d  o f  n u r s e s  w h o  o n c e  q u a lif ie d  
w o u ld :
1 .  F i n d  e m p lo y m e n t  w ith in  t h r e e  m o n t h s .  T h i s  w a s  n e c e s s a r y  d u e  to  t h e  
t im e  c o n s t r a in t  o f  t h e  s t u d y .
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2 .  B e  l ik e ly  to  s t a y  in  t h e  U . K .  o r  E u r o p e  d u r in g  tw o  p o s t -q u a l i f ic a t io n  
y e a r s .  T h e  m o b ilit y  o f  t h e  n u r s e s  w a s  a n  im p o r ta n t  c o n s i d e r a t io n  
b e c a u s e  o f  t h e  r e s e a r c h e r ’s  lim ite d  f in a n c ia l  r e s o u r c e s .  It w a s  a ls o  
a n t ic ip a t e d  t h a t  t h e  d a t a  c o lle c t e d  fro m  t h e s e  n u r s e s  o v e r  a  m in im u m  
p e r io d  o f  tw o  y e a r s  w o u ld  b e  a t  t h e ir  p l a c e  o f  e m p lo y m e n t .
3 .  B e  w illin g  to  p a r t ic ip a t e  a n d  b e  in te r v ie w e d  a t  le a s t  e v e r y  s i x  m o n t h s  
d u r in g  t h e  d a t a  c o lle c t io n  p e r io d . A  m in im u m  o f  tw o  y e a r s  w a s  
c o n s i d e r e d  n e c e s s a r y  in  o r d e r  to  g a in  a n  u n d e r s t a n d in g  o f  
o c c u r r e n c e s  o f  p r o f e s s io n a l  le a r n in g  in a  m e a n in g f u l  m a n n e r .
4 .  C o m m it  t h e m s e l v e s  to  a  lo n g  te r m  s t u d y .  C o m m it m e n t  to  lo n g it u d in a l  
s t u d i e s  is  c r u c ia l  in  o r d e r  to  m in im iz e  a ttritio n  ra te .
T h i s  p r o c e s s  r e in f o r c e s  H o n ig m a n n 's  ( 1 9 8 2 )  a r g u m e n t  o f  ju d g e m e n t a l  
s a m p lin g  w h ic h  s e e k s  to  m e e t  s p e c i f ic  c r ite r ia  a n d  h e  a ls o  m a in t a in e d  th a t  
t h is  a p p r o a c h  is  m o s t  lik e ly  to  b e  s u c c e s s f u l  w h e n  it is  in f o r m e d  b y  e x p e r t  
k n o w le d g e  o f  t h e  s u b j e c t  a r e a  to  b e  s t u d ie d .  In  t h is  s t u d y ,  p r io r  k n o w le d g e  o f  
t h e  s t u d e n t s  w a s  u s e d  to  d r a w  a n  a p p r o p r ia t e  s a m p le  w h ic h  r e f le c t s  t h e  
s e le c t e d  c o h o r t  o f  P 2 K  n u r s e s .  N e v e r t h e le s s ,  H o n ig m a n n  p r o p o s e s  to  
ig n o r e  s u c h  s t r ic t  u s a g e  o f  t h e  c o n c e p t  a n d  p r o c e s s  o f  s a m p lin g .
A  ju d g e m e n t a l/o p p o r t u n is t ic  s a m p l in g  s t r a t e g y  w a s  a ls o  u s e d  in  t h e  s e le c t io n  
o f  t h e  le c t u r e r s .  T h e  tw o  t e a m  le a d e r s  a n d  f o u r  le c t u r e r s  w h o  v o lu n t e e r e d  to  
b e  in te r v ie w e d  w e r e  fr o m  v a r i o u s  s u b je c t  t e a c h in g  t e a m s .  T h e y  h a d  
k n o w le d g e  o f  a ll  t h e  s u b j e c t s  w h ic h  w e r e  t a u g h t  b o th  in  t h e  C o m m o n  
F o u n d a t io n  P r o g r a m m e  a s  w e ll a s  t h e  A d u lt  a n d  M e n t a l H e a lt h  B r a n c h  
p r o g r a m m e s .  T h e y  h a d  a ls o  b e e n  in v o lv e d  in t h e  p la n n in g  o f  t h e  
p a r t ic ip a n t s '  c u r r ic u lu m , its  d e v e lo p m e n t  a n d  e v a lu a t io n .
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3 .7  G a in in g  a c c e s s
T h e  r e c r u it m e n t  o f  p a r t ic ip a n t s  f o r  t h e  s t u d y  c o m m e n c e d  a t  t h e  C o l le g e  o f  
N u r s in g  in J u n e  1 9 9 3 ,  s i x  m o n t h s  p r io r  t o  t h e  e n d  o f  t h e  s t u d e n t s '  n u r s in g  
c o u r s e .  It c a n  b e  a r g u e d  t h a t  t h e  s u c c e s s  o f  a  s t u d y  d e p e n d s  o n  g a in in g  
a c c e s s  to  t h e  s i t e  o f  s t u d y .  T h i s  s t u d y  w a s  c o n d u c t e d  o n  tw o  s p e c i f ic  s i t e s .  
D a t a  w e r e  in it ia lly  c o lle c t e d  in  a  C o l l e g e  o f  N u r s in g  a n d  t h e n  a t  t h e  
p a r t ic ip a n t s '  r e s p e c t iv e  w o r k  p l a c e s  w h e r e  a  r ic h  m ix  o f  m a n y  o f  t h e  
p r o c e s s e s ,  p e o p le ,  p r o g r a m m e s  in t e r a c t io n s  a n d  s t r u c t u r e s  w e r e  p r e s e n t .
F e t t e r m a n  ( 1 9 8 9 )  s u g g e s t e d  t h a t  b e in g  r e c o m m e n d e d  a n d  in t r o d u c e d  b y  
s o m e o n e  in a u t h o r it y  h e lp s  to  s t r e n g t h e n  t h e  f ie ld w o r k e r 's  c a p a c it y  to  w o r k  in  
a  c o m m u n it y .  H e  c la im e d  t h a t  t h is  im p r o v e s  t h e  q u a lit y  o f  t h e  d a t a .  
A p p r o p r ia t e  e n t r y  w a s  t h u s  s o u g h t  t h r o u g h  f o r m a l a n d  in f o r m a l “g a t e k e e p e r s ” 
o f  t h e  C o l le g e .  In  r e s e a r c h  g a t e k e e p e r s  a r e  d e s c r ib e d  a s  “t h o s e  w h o  c o n t r o l  
a c c e s s  to  d a t a  a n d  to  h u m a n  s u b j e c t s ” ( H o m a n  1 9 9 1 : 8 2 ) .  A c c e s s  to  t h e  
id e n t if ie d  s t u d y  p o p u la t io n  w a s  g a in e d  b y  a n  in f o r m a l d is c u s s i o n  a b o u t  t h e  
r e s e a r c h  p r o je c t  w ith  t h e  P r in c ip a l  a n d  t h e  V i c e -P r i n c i p a l  o f  t h e  C o l le g e ,  
fo llo w e d  b y  t h e  s u b m is s io n  o f  a  c o p y  o f  t h e  r e s e a r c h  p r o p o s a l  a t t a c h e d  to  a  
f o r m a l le tte r o f  r e q u e s t  s t a t in g  t h e  p u r p o s e  o f  t h e  s t u d y  in  o r d e r  to  s a t is f y  t h e  
p r o to c o l o f  t h e  C o l le g e .  T h e  V i c e - P r i n c i p a l  t h e n  g a v e  w ritte n  p e r m is s io n  f o r  
t h e  s t u d y  to  b e  c a r r ie d  o u t  a n d  fo r  t h e  s t u d e n t s  f r o m  A d u lt  a n d  M e n t a l H e a lt h  
B r a n c h  p r o g r a m m e s  to  b e  in v ite d  to  p a r t ic ip a t e  a c c o r d in g ly .
A r r a n g e m e n t s  h a d  t h e n  to  b e  m a d e  w ith  r e s p e c t i v e  T e a m  L e a d e r s  s o  t h a t  t h e  
s t u d e n t s  c o u ld  b e  m e t  in f o r m a lly  in  c l a s s .  T h e  a im  o f  t h is  m e e t in g  w a s  
p r im a r ily  to  d i s c u s s  t h e  r e s e a r c h  p r o p o s a l  a n d  t h e  p u r p o s e  o f  t h e  s t u d y  w ith  a  
v ie w  to  r e c r u it in g  s u it a b le  p a r t ic ip a n t s .
H o r n s b y -S m it h  ( 1 9 9 3 )  r e c o m m e n d e d  t h a t  t im e  m u s t  b e  s p e n t  f o r g in g  l in k s  
w ith  t h e  c o m m u n it y ,  e x p lo r in g  h o w  t h e  p r o p o s e d  r e s e a r c h  c a n  b e  m u t u a l ly  
a n d  r e c ip r o c a l ly  a d v a n t a g e o u s  to  b o th  t h e  r e s e a r c h e r  a n d  t h e  p a r t ic ip a n t s .
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D u r in g  t h is  in it ia l d i s c u s s i o n ,  i s s u e s  o f  t h e  r ig h t s  o f  in d iv id u a l  p a r t ic ip a n t  w e r e  
a d d r e s s e d .  It w a s  m a d e  c l e a r  t h a t  p a r t ic ip a t io n  w a s  e n t ir e ly  v o lu n t a r y ,  t h a t  
a ll p e r s o n a l  d e t a i ls  w o u ld  b e  t r e a t e d  w ith  a b s o lu t e  c o n f id e n t ia lit y  a n d  t h a t  
a n o n y m it y  w o u ld  b e  m a in t a in e d .  T h e  lo n g -t e r m  c o m m it m e n t  to  t h e  s t u d y  
w a s  e m p h a s i z e d  b u t  t h e  p a r t ic ip a n t s  w e r e  a s s u r e d  th a t, o n c e  c o m m it t e d  to  
t h e  s t u d y ,  t h e y  w o u ld  b e  a b le  to  o p t  o u t  w h e n e v e r  t h e y  w is h e d  w it h o u t  b e in g  
d is a d v a n t a g e d  in  a n y  w a y . It w a s  fe lt  im p o r t a n t  to  m a k e  c o n t a c t  w ith  
p o t e n t ia l  p a r t ic ip a n t s  in  t h is  m a n n e r  a n d  f o r  t h e  r e s e a r c h e r  to  b e  o p e n ,  h o n e s t  
a n d  r e a s s u r in g  a t  t h is  c r it ic a l t im e  o f  t h e  s t u d y .
C a s s e l l  ( 1 9 8 8 )  d e s c r ib e d  a  tw o  s t a g e  p r o c e s s  o f  a c c e s s i n g  g r o u p s :  “g e tt in g  
in ” w h e n  a t t e m p tin g  p h y s ic a l  a c c e s s  a n d  “g e tt in g  o n ” w h e n  a t t e m p t in g  to  g a in  
s o c ia l  a c c e s s .  T h i s  d is t in c t io n  b e t w e e n  p h y s ic a l  a n d  s o c i a l  a c c e s s  w a s  
r e le v a n t  a t  t h is  s t a g e  o f  t h e  s t u d y .  A f t e r  c a r e f u l  n e g o t ia t io n  o f  a c c e s s  to  t h e  
s t u d e n t s ,  c r e d ib ilit y  w a s  fe lt  to  h a v e  b e e n  e n h a n c e d  b y  t h e  f a c t  t h a t  t h e  
r e s e a r c h e r  t a u g h t  t h is  c o h o r t  o f  s t u d e n t s  t h r o u g h o u t  t h e ir  c o u r s e  a n d  w a s  
t h e r e f o r e  p e r c e iv e d  h e r s e lf  a s  h a v in g  a n  “in s id e r ” s t a t u s  w h ic h  s e e m e d  to  
h a v e  f a c il it a t e d  u n c o n d it io n a l  a c c e s s .  H o w e v e r ,  t h is  a p p a r e n t  o p e n  a c c e s s  
b e c a m e  r a t h e r  c lo s e d  a n d  s o m e  s t u d e n t s  r e a c t e d  d iffe re n tly  fro m  t h e  a lr e a d y  
e s t a b l is h e d  s t u d e n t -t e a c h e r  r e la t io n s h ip .  T h i s  o c c u r r e n c e  s u p p o r t s  H o r n s b y -  
S m it h 's  ( 1 9 9 3 : 5 9 )  a r g u m e n t  t h a t  “e r e c t io n  o f  b a r r ie r s ” m a y  b e  d u e  to  w h a t  t h e  
s t u d e n t s  p e r c e iv e d  a s  “e x t e r n a l  t h r e a t s  fr o m  in t r u d e r s ”, t h u s  c a u s i n g  p r o b le m  
w ith  s o c i a l  a c c e s s .  H o r n s b y -S m it h ,  s u g g e s t e d  t h e  n e e d  to  p r o v id e  
a p p r o p r ia t e  r e a s s u r a n c e  to  d e f e n s i v e  g r o u p s  e v e n  in s i t u a t io n s  o f  p h y s ic a l  
o p e n  a c c e s s ,  b e f o r e  s o c ia l  a c c e s s  c a n  b e  a c h ie v e d .  A t  t h is  p o in t , d e s p it e  
t h e  in t im a t e  k n o w le d g e  o f  t h e  s e t t in g ,  t h e  s t u d e n t s  a n d  t h e ir  e n v ir o n m e n t ,  it 
w a s  fe lt  n e c e s s a r y  to  d e v i s e  a p p r o p r ia t e  s t r a t e g ie s  to  d e a l  w ith  t h is  s it u a t io n .
T h e  r o le  o f  t h e  l e c t u r e r -r e s e a r c h e r  h a d  to  b e  c o n s id e r e d .  T h e  s t u d e n t s  
p e r c e p t io n  o f  t h is  r o le  w a s  e x p lo r e d  in  o r d e r  to  e lic it  t r u s t , c o -o p e r a t io n ,  
o p e n n e s s  a n d  a c c e p t a n c e  o f  t h e s e  p o t e n t ia l p a r t ic ip a n t s ,  s i n c e  t h e  f o r m a t io n  
o f  p a r t ic ip a n t -r e s e a r c h e r  r e la t io n s h ip s  w a s  c r u c ia l .  T h e  a c t iv it ie s  t h a t  t h e
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r e s e a r c h e r 's  r o le  in v o lv e d  w e r e  a ls o  d i s c u s s e d  a n d  t h e  m a n n e r  in  w h ic h  
p a r t ic ip a n t s  c o u ld  h e lp  in  t h e  r e s e a r c h  m a d e  e x p lic it .  T h e n ,  a n  o u t lin e  o f  t h e  
m e t h o d s  w h ic h  w o u ld  b e  u s e d  to  c o lle c t  d a t a  f o r  t h e  s t u d y ,  t h e  f r e q u e n c y  a n d  
d u r a t io n  o f  in v o lv e m e n t  a s  w e ll a s  o t h e r  i s s u e s  w h ic h  w e r e  o f  in t e r e s t  to  t h e  
s t u d e n t s ,  s u c h  a s  t h e  f u n d in g  o f  t h e  r e s e a r c h ,  t h e  u n iv e r s it y  in v o lv e d  a n d  t h e  
s e le c t io n  c r it e r ia  w e r e  d i s c u s s e d .  It w a s  fe lt  n e c e s s a r y  o n ly  to  g iv e  a  b r o a d  
o u t lin e  o f  t h e  s t u d y  d u r in g  t h is  r e c r u it in g  s t a g e .
In  e x c h a n g e  f o r  p a r t ic ip a t io n  in  t h e  s t u d y , c a r e e r  a d v i c e  a n d  g u i d a n c e  if a n d  
w h e n  r e q u ir e d ,  g e n e r a l  u p d a t e  o f  t h e  C o l le g e  e v e n t s  a n d  t h e  p r o f e s s io n ,  
in te r im  r e p o r t  a n d / o r  r e p o r t in g  b a c k  u s e f u l  in f o r m a t io n  o f  t h e  r e s e a r c h  s t u d y  
a n d  h e lp  w ith  w o r k  in f u r t h e r  s t u d i e s  w e r e  o ff e r e d . B e s i d e s  d e v e lo p in g  r o le s  
t h a t  e a s e  a c c e s s  a n d  f a c il it a t e  r e c e p t iv it y  o f  e n v ir o n m e n t  a n d  p a r t ic ip a n t s  
M a r s h a l l  a n d  R o s s m a n  ( 1 9 8 9 )  s u g g e s t e d  t h a t  r e s e a r c h e r s  w h o  c o n d u c t  
q u a lit a t iv e  s t u d i e s  s h o u ld  o ffe r  r e w a r d s  o r  b e n e f it s  o f  s o m e  s o r t  to  m o t iv a t e  
p a r t ic ip a n t s '  c o -o p e r a t io n .  F u r t h e r m o r e ,  t h e  n u r s e s  g a v e  t h e ir  t im e  to  b e  
in t e r v ie w e d  a n d  h a d  to  a d ju s t  t h e ir  r o u t in e s  to  h e lp  t h e  c o lle c t io n  o f  d a t a  f o r  
t h is  s t u d y .  H o w e v e r ,  t h is  r e c ip r o c it y  f itte d  w ith in  t h e  c o n s t r a in t s  o f  t h e  
r e s e a r c h  a n d  p e r s o n a l  e t h i c s  a s  w e ll a s  w ith in  t h e  b o u n d a r ie s  o f  t h e  
r e s e a r c h e r 's  r o le  m a in t e n a n c e .
A  f o r m  w a s  s e n t  to  e a c h  o f  t h e  4 5  s t u d e n t s  s e e n  a  w e e k  a f t e r  t h e  in it ia l  
d i s c u s s i o n ,  w h e n  t h e y  w e r e  a s k e d  to  in d ic a t e  w h e t h e r  t h e y  w e r e  w illin g  to  
p a r t ic ip a t e  in  t h e  s t u d y  o r  n o t. T h ir t y  s t u d e n t s  e x p r e s s e d  t h e ir  w is h  to  b e  
c o n s i d e r e d  f o r  t h e  s t u d y .  T h e  s ix t e e n  p a r t ic ip a n t s  w h o  m e t  t h e  c r it e r ia  
s p e c if ie d  in  S e c t i o n  6  w e r e  t h e n  a s k e d  to  s ig n  a  le tte r  o f  in f o r m e d  c o n s e n t  o n  
c o l le g e  h e a d e d  n o te  p a p e r ,  to  c o n v e y  t h e  r e s e a r c h  g e n u i n e n e s s  a n d  
le g it im a c y .  T h e  le tte r in f o r m e d  a n d  r e m in d e d  t h e  p a r t ic ip a n t s ,  in  b r o a d  
o u t lin e , a b o u t  t h e  n a t u r e  o f  t h e  s t u d y  o f  p r o f e s s io n a l  le a r n in g  o f  P 2 K  n u r s e s ,  
in d ic a t in g  t h a t  f o u r  to  s i x  m o n t h ly  in te r v ie w s  w o u ld  b e  h e ld  o v e r  a  p e r io d  o f  
tw o  y e a r s  w h e n  a  t a p e  r e c o r d e r  w o u ld  b e  u s e d  to  c o lle c t  d a t a .  A n o n y m it y  
a n d  c o n f id e n t ia l it y  w e r e  a s s u r e d  a n d  t h e y  w e r e  e n c o u r a g e d  to  c o n t a c t  t h e
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researcher personally if they had any queries or worries about participation in 
the study. This was done prior to arranging a mutually agreed time for the 
first interview in December 1993/January 1994.
3.8 Data co llection: m ethods and issu e s
While direct observation is at the heart of qualitative research, the interview 
can be used to obtain data which conveys meaning from participants within a 
specific context. Thus, the main method used in this study to gather data 
about the P 2 K  diplomates' experiences and perceptions of their professional 
learning, within a particular context, was in-depth, open-ended interviews and 
group interviews. Relevant fieldnotes of the groups and individual interviews 
complemented by documentary evidence were also useful data. Section
3.8.1 will deal with one-to-one interviews and in Section 3.8.2 the documents 
will be discussed.
Schatzman & Strauss (19 73) considered the interview to be a special mode of 
inquiry which is particularly suited to the study of human beings and 
necessary where the actions of people are either unfamiliar or very complex. 
The nurses in this study needed to describe their experiences of professional 
learning once they qualified and, therefore, interviews were considered 
important to gain the required information.
Given the nature of the research topic, the possibility of direct participation or 
observation of the research setting for any length of time seemed 
unproductive. Direct observation was not possible in order to find out from 
the diplomates the necessary information about their professional learning 
during the first two years of registered practice. For instance, these nurses’ 
feelings, thoughts and intentions, their behaviour that occured at some 
previous point in time, the ways they organized their professional world of 
learning once qualified and the meaning they attached to what went on in 
their world were not amenable to observation.
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Additionally, an attempt was made to use personal reflective diaries to 
supplement data collection and for the participants to keep an account of the 
sequence of events because of the time lapse in between the interviews. 
Despite numerous reminders, only two participants returned their account of 
their professional learning experiences during the two years of the study. 
W hen this situation was investigated, it seemed that some of them simply 
forgot to make the required entries in their diaries and others stated that they 
did not feel it was important enough since they were being interviewed 
regularly. It was thus felt that these two diaries were not sufficient to reflect 
the experiences of all the participants studied.
3 .8 .1 In-depth open-ended interviews: principles and application
In-depth, open-ended interviews were the main way in which data were 
collected. The purpose of open-ended interviewing was to gain acce ss to the 
nurses' perspectives by allowing and facilitating them to express their 
understanding of professional learning in their own words over a period of 
time. Qualitative interviewing methods are appropriate for “capturing 
developmental dynamics” (Patton 19 9 0 :114 ), that is, gaining an 
understanding of the developmental processes in a specific context. The  
quality of the data collected during an interview is essentially dependent on 
the interviewer (Hammersley & Atkinson 1986; Patton 1990). W ays to 
enhance the collection of high-quality data from these newly qualified P 2 K  
nurses had, therefore, to be carefully considered.
Among a range of different kinds of interviews Patton (1990) used the term 
“general interview guide approach” which he described as one of the three 
basic approaches to collecting qualitative data. The other two approaches 
are the informal conversational interview and the standardized open-ended 
interview. A  general interview guide w as thus designed during the planning 
of the research study. This approach involved writing down a synopsis of 
relevant issues to be explored with each participant before interviewing
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begins. These issues were used as a general guide and the exact wording 
of the questions to obtain responses about those issues was not determined 
in advance.
3 .8 .1 .1  Rationale for choice of interview approach
The general interview guide approach was favoured for this research study, 
as there was only one interviewer involved, whilst, if there were other 
interviewers involved in conducting the interviews, a more structured interview 
would have to be used instead so as to maintain consistency in the 
interviewing approach. Although, Patton (1990) defended the usefulness of 
an informal conversational interview when data collection is not dependent on 
a single interview, he also suggested that interview questions change over 
time. As this study demonstrates, each new interview was built on those 
already completed which enabled elaboration from previous information and 
clarification from previous participants. Hence there is much flexibility in the 
sequencing of the general interview approach.
in this study, the interview guide approach allowed for issues from which 
particular subject area were explored, probed and clarified. Although the 
questions were worded spontaneously and a conversational style was 
established, the focus was maintained on a particular, predermined topic and 
key issues. Another advantage of this approach was that it was also useful 
in conducting the group interviews which were carried out during the 
exploratory stage of this study. Thus, those initial interviews were kept 
focused while the participants' perspectives and experiences were allowed to 
emerge.
3 .8 .1 .2  Participant-researcher relationship: rapport and neutrality
It can be argued that the validity and quality of qualitative interviewing depend 
upon the effective establishment of a particular kind of social relationship
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between the interviewer and the participant (Ackroyd and Hughes 1983). It 
was important to be aware of strategies for establishing and maintaining this 
relationship, especially during the first stage of contact, because the 
participants were free to refuse to give an interview or to break off at any  
moment. Thus, at the outset of the study, the co-operation of the 
participants was ensured in order to establish a suitable relationship with 
them. Trust, honesty, reassurance and the extent of participation were 
communicated so that interest and motivation were maintained in the 
continuance of the interview.
Patton (19 9 0 :3 17) viewed “rapport” as a “stance vis-a-vis the person being 
interviewed” and “neutrality” as a “stance vis-a-vis the content of what that 
person says”. Watson et al (19 9 1) reported that during the initial period of 
their interviews, relationships between interviewers and participants were 
cordial and information orientated. However, as time went by in their 
longitudinal study, and the participants lives began to fall apart, it becam e  
increasingly difficult for them to remain neutral, although they were unable to 
intervene in participants' lives or to advocate on their behalf. Similarly, in this 
study, the participants being interviewed started off by being enthusiastic 
about entering the world of nursing for which they had waited three years but, 
as time went by, and they encountered difficulties, the “reality shock” was in 
evidence. It felt at times that they were relieved to be given the 
opportunitiesto discuss those problems with an outsider who was willing to 
listen and empathize with what they were experiencing.
It is also suggested that when establishing rapport with the person being 
interviewed, it should be done by maintaining neutrality, meaning that the 
interviewer cannot be seen to be shocked, angered, embarrassed or 
saddened (Treece & Treece 1986, Patton 1990). This does not however 
mean that the interviewer does not care or respect what the person being 
interviewed is willing to share with the interviewer. In some research, studies 
such as this one, it is difficult to see how this position of neutrality, value-free
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and uninvolved role could either be adopted or maintained. For instance, 
when information appeared contradictory, certain issues had to be challenged 
to validate the responses or at times when some of the nurses were 
experiencing difficulties at work such as alienation and lack of recognition 
from others on the ward. Cornwell (1984) argued that the researcher who 
does not admit to investing something of themselves is dishonest. Thus, 
during the two years of data collection and regular contacts with these 
participants it was evident that bonds of empathy and concern had gradually 
developed. Watson et al (19 9 1), during their longitudinal study, realized that 
the abstract notion of remaining completely uninvolved is neither possible nor 
desirable.
Oakley (19 8 1)  felt that the traditional techniques of neutrality were basically 
methods of manipulating people and calculatedly treating them as objects to 
obtain what is wanted from them. She found that when she interviewed her 
participants, she did not feel able to use purely exploitative techniques as a 
source of collecting data nor could she interview the sam e women over many 
months and remain detached. Oakley therefore suggested that finding out 
about people was more effective when the interview was relatively intimate 
and non-hierarchicai.
Other feminist researchers such as Finch (1984) and Scott (1985) also 
becam e increasingly concerned about the potentially exploitative nature of 
their activities in relation to those being interviewed. Finch noted that she left 
interviews with the feeling that her interviewees needed to know how to 
protect themselves from people like herself. Accordingly, there were 
instances in this research when personal comments were made about 
preceptors and ward managers, specific examples that the participants gave 
to justify their responses which could not be used and when three participants 
in particular overtly expressed their distress, considerations other than the 
research had to be given primacy. Thus, from these arguments, it can be 
inferred that it could be difficult for the research, especially the qualitative
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inquiry approach, to be independent of the  researcher.
Throughout this study, the participants were made aware that their 
knowledge, experiences, feelings and attitudes were important and a non- 
judgemental attitude was also adopted about the information gained from 
them. Th e way this was achieved was to constantly remind the participants 
that there were no right or wrong answers to questions about their 
experiences of professional learning and whatever they felt was important at 
the time of the interview was considered valuable information for the study.
However, Hammersley and Atkinson (1986) drew attention to problems of 
“over-rapport” whilst many researchers have expressed concern about 
becoming too involved with their participants (Adler et al, 1986; Goetz & 
LeCompte, 1984 and Miller, 1952). Adler et al (1986) believed that to 
become too close or overly empathetic would be to risk completely accepting 
uncritically the perspectives of the participants. This situation would 
obviously depend on the skills of the researcher.
3 .8 .1.3  Social and cultural factors influencing qualitative interviewing
Benney and Hughes (1966) referred to the norm of “equality” which should 
govern interviewer-participant relations. On the other hand, Ackroyd and 
Hughes (1983) suggested that the convention of equality by which the 
interviewer should try to minimize any inequalities arising from age, gender, 
race and ethnicity, social class and status and religion is not always e asy  to 
meet. Nevertheless, it was useful to know how these social characteristics 
might affect responses from members of the researched population. It is, 
then, essential that the researcher reflects on the nature of researcher- 
participant relationship and the factors which may be important in that 
relationship.
However, during the process of this study, status seemed to be the main
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socio-cultural factor that became evident, particularly during the initial stage of 
the researcher-participant encounter. A  feasible explanation for this could be 
because the participants had to adjust to the researcher's different role during 
the study. Prior to the study the researcher was one of their nursing 
educators. Consequently they could have perceived this new role as having 
a higher status than theirs since traditionaiiy in nursing a nurse researcher is 
seen as having an hierarchically higher status.
Nevertheless, it is not self-evident that the establishment of a warm and 
trusting relationship and researcher’s awareness of social and cultural factors 
will always get the participant to tell the truth. It is known that people can and 
do lie and among other things, say things intended to maximise their self­
esteem or try to avoid offending others. It seem s reasonable to argue that it 
may, sometimes, result in the participant avoiding potential controversy, 
offering blandness and deceptions instead, designed to maintain conviviality 
(Cicourel 1964). All of these and other factors which can lead to bias in the 
information gathered had to be considered. Since the aim of the interviews 
was to obtain useful and meaningful information from the participants1 
learning experience, clearly, to be of any use for this research study, all the 
information gathered had to be as accurate as possible without claiming to 
seek an ultimate truth.
3 .8 .1 .4  Dealing with interview discrepancies
It is also a fact of life that people often have not done what they report they 
have done or do what they say they will do. Mehan and Wood (1983:49), 
who described the purpose of the interview as the capturing of “lived 
experiences outside the interview”, argued that as the interview situation is a 
portion of time from one reality that is separated from the lived reality, even 
when the interviewer and participant share the sam e reality in the sense of 
class, background, language or age, distortion is inevitable. In view of these 
arguments, practical strategies had to be addressed in order to enhance the
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quality of the data collected from the nurses in this study.
In order to deal with discrepancies, W atson et al (19 9 1) designed their 
research instruments so that the questions which participants might be 
reluctant to answer truthfully were asked several times over the course of the 
interview but were worded in a different way each time. They argued that, in 
a longitudinal study, it is extremely difficult for participants to remember 
distortions and omissions over a period of time. Thus, in this longitudinal 
study, the participants were asked to be specific in their answers and to give 
concrete examples of what they were describing, for instance when they 
stated what professional learning they were undertaking and how they were 
doing it, from one interview to another. Alternatively, they were also asked to 
repeat themselves to clarify unclear answers and when inconsistencies were 
detected, the participants were reminded of a previous answer as suggested 
by Watson et al (199 1).
3 .8 .1 .5  "Listening beyond”
It is by no means self-evident that good rapport between interviewer and 
participants results in more valid data. Cicourel's (1964) detailed study of 
interviewing shows how it is taken for granted that interpersonal knowledge is 
used by interviewers in order to get the work done. In other words, a great 
deal of interpretive work is necessary on the part of both the interviewer and 
the participant in order to generate appropriate responses as was the case  in 
this study a s discussed above, since the interpersonal tactics necessary in 
any social encounter are varied. In conducting these interviews it was 
obviously necessary to retain a critical awareness of what was being said and 
to be ready to explore some issues in greater depth which Measor (1985:63)  
referred to as “listening beyond” and which Hammersley and Atkinson (1986) 
described a s active listening.
This sensitivity to “listening beyond” had to be employed especially
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throughout all the interviews. Even when what was said was highly relevant, 
at times the information given was insufficiently detailed or concrete and 
some clarification was necessary so that ambiguity could be avoided. Thus, 
listening actively when the participants were talking was crucial a s  they were 
the people with the necessary information to answer the research questions 
and information about “their” world of professional learning. Listening 
actively and carefully helped to maintain control of the interviews and to direct 
them, so as to collect the kind of data required for this study.
3 .8 .1.6  Tape recorded interviews
A s Shipman (1988) suggested, a tape recorder was used as a way in which 
the participants could talk freely about the subject under study. In addition to 
increasing the accuracy of the data collection, it enabled all attention to be 
given to the participants and facilitated the process of writing down fieldnotes 
during the interviews. This approach demonstrates Measor's (1985) concept 
of “listenening beyond”. A  tape recorder was seen by Patton (1990) as part 
of the indispensable equipment of researchers using qualitative methods for 
data collection. The interactive nature of in-depth interviewing, he argued, 
can be seriously affected by the attempt to take verbatim notes during the 
interview, the pace of the interview for instance can become non- 
conversational. However, the use of the tape recorder did not eliminate the 
need to take notes. To supplement tape recorded interviews, Devault (1990) 
suggested keeping notes which reflect the researcher's own reactions to 
situations and to the fieldwork as it progresses. Very often during the 
interviews, how things were said and what was left unsaid was considered as 
important as what the participants had said.
3 .8 .1 .7  “Saying good-bye”
Ackroyd and Hughes (1983) described the final stage of interviewing when 
the interview itself is complete and it is time for the interviewer to disengage
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from the scene. They pointed out that this disengagement can often be 
harder than anticipated especially if the relationship has been a rewarding 
one for the participant. Accordingly, disengagement had to be handled 
delicately because it was felt necessary to seek permission from the 
participants to contact them at a later date to confirm any details and 
interpretation of the data with them. Patton (1990) maintained that the period 
after an interview is critical to the rigour and validity of qualitative inquiry. He 
suggested that even if the tape recorder had functioned properly during the 
interview, the interviewer should go over the interview notes to make sure 
they make sense, to query areas of ambiguity and uncertainty and to review 
the quality of information gathered from participants in terms of whether the 
interviewer really found out what s/he wanted to find out. These were 
particularly important in this longitudinal study as the interval between one 
interview and another was as long a s  six months. The period after an 
interview w as thus a crucial time for reflection and elaboration. It was a time 
for quality control, to ascertain that the data obtained were useful, reliable and 
valid. To have bypassed this time of reflection was to seriously undermine the 
rigour of the qualitative method (Patton 1990) used in this study.
With regard to the person-centred approach to this study, the participants 
were reminded of the imminent end of the series of the interviews well before 
the actual last set of interviews. This w as done in preparation to the “saying 
good-bye” stage of the study. Eventually, at the last interviews, it was felt 
important to allow the participants to express their feelings and thoughts 
about their two year involvement in this study. They generally felt that they 
had enjoyed participating in a study which had helped their personal and 
professional growth. However, mutual sadness was particularly evident at 
the realisation that there was actually a five year involvement from the time 
these nurses commenced their nursing course. Similarly, Watson et al 
(19 9 1) reported sad n ess as the interviewing part of the study drew to a close 
and the necessity to end the friendships that they had established with their 
participants over time and they admitted that it was sad to say good-bye. But
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it seem s that few studies mention this acknowledgement of sadness as part 
of the research experience, which indicates that this may not be recognized 
a s important enough to report.
3 .8 .1 .8  Evaluation of interviewing as a method of data collection
Unlike quantitative research, naturalistic research needs to em phasise the 
methods used because there is no established traditional way of organizing 
and reporting the study. Although, as discussed in this chapter, the 
interviews depended upon particular social and cultural conventions prevalent 
in som e kinds of social system, the general principle of this study’s data 
collection had to be evaluated in terms of the conditions that prevailed as well 
as in terms of its methodological adequacy. As such, there does not seem to 
be any single way of interviewing, no correct format that is appropriate for ail 
situations and no single way of wording questions that will always work. The  
particular situation within which the study took place, the needs of the 
respective interviews and the individual style used all came together to create 
a unique situation for each interview. This, in fact, can be argued to have 
been the challenge of qualitative interviewing.
The in-depth interviews used in this study opened up what was inside these 
participants with regard to their experiences of their individual professional 
learning during the first two years from the time of qualification and it is that 
what m akes the qualitative inquiry more intrusive and involve greater reactivity 
than quantitative approaches. In a longitudinal study this can be more 
pronounced as the researcher is involved with the participants over a period 
of time, thus developing a much closer rapport due to the long term 
commitment of both the researcher and the participants, as evident in this 
study. It was crucial to select which interviewing style and which questioning 
format would be suitable for a particular participant. It was also important to 
establish an interview climate that facilitated and generated open, valid 
responses. As Patton (1990) purported, when the interview does not go well,
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it is the responsibility of the interviewer, not the fault of the participant.
3.8.2 Documents
It was felt necessary to examine and explore the participants' education in the 
context of the curriculum model, which was used to prepare them for their 
career in nursing, in order to fully understand the nature of their course and its 
influence on the diplomates' professional learning during their registered 
practice. Three sections of the curriculum, namely, the Common Foundation 
Programme, the Adult and the Mental Health branch programmes were 
therefore examined. These supporting data sources helped to make some 
aspects of the nurses’ professional learning more understandable and they 
provided data which could not be observed or described during the interviews 
(Schatzman & Strauss 1973).
Thus, educational documents and records used in this study, such as the 
course curriculum and timetables, were examined to further identify important 
issues and to check the accuracy of some aspects of issues raised in the 
interviews. They were also used to increase knowledge and understanding 
about the programme. Furthermore Documents provided the study with 
valuable information and stimulus for generating questions that were 
essentially pursued through interviewing.
A careful scrutiny of these documents also provided a behind-the-scenes look 
at the course content as well as leads from which interview questions could 
be asked. This educational documentary evidence might not have made 
sense without the interviews. However, taken together, the two sources of 
data enabled a fuller picture of the nature of the course and its contents. 
Working back and forth with the interview responses and the documents also 
helped clarification of issues raised. They thus provided a better 
understanding of the meaning of the professional learning process that the 
diplomates had experienced when they undertook the P 2 K  course.
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Moreover, an examination of these documents was useful in the discussion of 
the context within which the study took place. They contained useful 
information such as a description of the educational institution involved, the 
course philosophy, the manner in which the P 2 K  course was interpreted and 
organised at the time of the study, teaching and learning strategies used and 
the course contents. Thus, this information provided an insight into the 
nature of the course for the college of nursing involved in the study. They  
were also found helpful in furthering understanding of the professional 
learning of the diplomates.
3.9 R e se arch  seq u en ce: procedures and iss u e s
Figure 3.2 (see p. 105) is a diagrammatical illustration of the sequence of the 
interviews which were carried out for the study. Th e sequence was as  
follows:
• A  large group discussion with all students from the Adult and Mental Health 
branch programmes took place in June 19 93, six months prior the end of 
the course. The research proposal, aim and purpose of the study were 
discussed with a view to recruit suitable participants.
• In September 1993, three students (two from Adult & one Mental Health) 
volunteered to participate in the exploratory study. This was the 
preliminary preparation for the fieldwork. The aim was to develop an 
interview guide for the main study as well as to provide insights and to 
raise an awareness about procedural matters of the interview process.
• At the time of qualification, four small group interviews were conducted in 
December 1993 and January 1994. There were four students per group: 
one Mental Health & three Adult groups. The aim was to explore the 
participants' perceptions, their experience of and views about professional 
learning in nursing. This helped the construction of the individual
10 3
interviews' topic guide.
• In May, June and July 1994, six months post-qualification, the individual 
interviews of the dipomates commenced. Sixteen nurses were interviewed: 
twelve Adult & four Mental Health.
• The lecturers’ individual interviews were undertaken during August and 
September 1994 . Two team leaders and four lecturers agreed to be 
interviewed.
• In November and Decem ber 1994 and January 1995, fourteen of the 
dipiomates agreed to be interviewed, one year after they had qualified: ten 
Adult and four Mental Health nurses.
• In May, June and July 19 9 5 , 18 months post-qualification, there were 
thirteen participants who were individually interviewed: nine Adult & four 
Mental Health nurses.
The last set of individual interviews took place in November and December 
19 9 5 and January 1996 when the dipiomates were two years into their 
registered practice. Twelve participants were interviewed: eight Adult & four 
Mental Health nurses.
3 .9 .1 Preliminary exploratory work
In preparation for the first set of interviews, exploratory work was done in 
order to develop an interview guide which was to be the main tool for the 
collection of data. Three individual (one-to-one) interviews and four group 
interviews were conducted for this purpose. The interviews provided insights 
and raised aw areness about procedural matters of the interview process, 
alteration to the topics as well a s  addition of issues which were of particular
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concern to the topics and research questions but which were not thought of 
and omitted. This study's group interviews of the P 2 K  nurses were used in 
combination with the three sets of individual in-depth interviews as a  
preliminary approach in preparation for specific issues addressed in individual 
interviews. The goal was to get closer to the understanding of the 
participants' professional learning development by finding out about their 
experiences and perspectives from which their views, feelings and attitudes 
would emerge.
These interviews were, therefore, carried out to gather information about the 
professional learning of P 2K  nurses and at this stage they were found useful 
to lay a foundation for three of the research objectives as stated in the 
introductory section (p2, objectives 1 , 3 and 4). In a sense, the exploratory 
work helped to conceptualize the main aims of the study and made 
preliminary preparation for the fieldwork. Consequently, som e of the key 
features which needed to be pursued were identified. A  descriptive 
framework (Figure 3.3, p. 107) was thus designed specifying the nature of 
data sources, key issues to be explored and anticipated them es based on the 
study's areas of focus. Additionally, such exploratory work also helped the 
researcher to gain some practice in interviewing.
3.9.2 One-to-one exploratory interviews
Exploratory work commenced in September 1993. It involved individual taped 
recorded interviews with three students (two Adult and one Mental Health) 
from the sam e cohort of students as those of the main study since they were 
comparable with the selected sample in their knowledge and way of thinking 
in respect of the course of study. Those three students did not wish to 
participate in the main study but volunteered to be interviewed for the pilot 
study. They, nevertheless, fulfilled the criteria which were set out for the 
selection of participants in the main study.
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An explanation of the aim of the study was given and they were asked to give 
critical feedback on the interviews. After each interview, the students were 
asked to comment on what was being asked of them, the management and 
procedure of the whole interview, any relevant points they felt would be useful 
in refining the research tool and anything they did not understand.
A  very broad topic guide with a few questions was used, addressing issues 
about:
* the nature of the course;
* views on the course philosophy and course content;
* learning and teaching styles and
* preparation for the future.
The duration of the interview was also noted as well as the effectiveness of 
using a  tape recorder during the interviews. Oppenheim (1992) suggested 
that exploratory interviews should always be tape recorded and listened to 
afterwards and that from these interviews a rough shape of the enquiry 
should emerge. These in-depth interviews lasted between one to one and a 
half hours. A s  a result, a list of issues for the interview guide was compiled 
for its application in fieldwork.
3.9.3 Small group exploratory interviews at time of qualification
In qualitative research, group interviews can be used as a method of data 
collection for studying ideas in the context of a group. They are useful to 
facilitate exploration of topics and as an interview technique (Morgan 1988). 
Their strengths clearly lie in the ability to observe interaction on the topic 
which leads to a greater emphasis on participants' points of view. It was 
within this context that the group interviews were conducted in this study.
It was useful to consider the two methods of interviewing because of the
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potential effects of group interviewing as opposed to individual interviews. 
Groups may inhibit discussion for some participants on som e topics whilst 
others might be more honest with their peers. In order to overcome this 
problem some questions and issues were repeated in the individual interviews 
of the main study. This was done for the purpose of cross-validation of the 
data being collected which was useful to ascertain whether individual 
responses were subjected to group influence or pressure.
Morgan (1988) argued that the single most important way in which group 
interviews can contribute to a study built around individual interviews is in 
devising the interview strategies. Thus, four small group exploratory 
interviews were conducted, one month prior to the completion of the 
participants1 nursing course, with one interview for each group of four 
students. Consequently, the results of these groups formed the basis for the 
creation of a more organized interview guide for subsequent individual 
interviews which were the primary means of data collection. This was found 
useful since both the subject area and the study population, in terms of P 2K  
nurses' perspectives, have not been extensively studied in the past. The aim 
was to bring a number of different perspectives in context and the emphasis 
was to ascertain how the participants perceived their professional world of 
learning collectively. Attention was paid to what aspects the participants 
found interesting and what they found important which provided some insights 
into their thought processes and values.
A  mixture of informal conversational interview approach and the interview 
guide approach (Patton 1990) w as used to conduct focus group interviews, 
when the nurses were about to complete their three year nursing course. 
These interviews involved mostly unstructured interviews lasting on average 
one and a half hours. Although Oppenheim (1992) strongly suggests the use 
of a tape recorder for exploratory interviews, two of the four groups were 
apprehensive to have their group interviews tape recorded. So, it was 
decided to keep verbatim and field notes for all the group interviews. Despite
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the participants' apprehension about the use of a tape recorder to collect the 
data at this stage of the study, they all consented to have one used for their 
individual, subsequent interviews. Additionally, upon the participants' 
requests it was felt that it was preferable to allow the participants to form their 
own group. This was necessary to facilitate active participation and free 
discussion on the topic of interest and its relevant issues.
The optimal size of a group differs from one literature source to another, 
depending on the year of publication (e.g Merton et al 1956; Morgan 1988) 
and the recommended number ranges from six to twelve. However, Morgan 
suggested that four is the smallest size for a group interview and that the 
more homogeneous the groups are, in terms of background and role-based 
perspectives, the fewer one needs. This was evident in this study and it 
ensured adequate participation and involvement from ail the participants. 
The decision of a smaller size also helped the observations of participants' 
reactions and taking down of fieldnotes. Furthermore, at that stage of the 
study consideration about the data analysis suggested that it would be easier 
to manage the data from a smaller group than a larger one.
3.9.4 Individual interviews
The individual interviews of the main study were carried out six months after 
the participants were qualified. The rationale for commencing the interviews 
six months post qualification followed by six monthly intervals was to give the 
participants an opportunity to reflect on the impact of the course and have a 
clearer perception of their process of professional learning. A  total of fifty- 
five in-depth individual interviews of the participants took place over a period 
of two years each lasting between one to one and a half hours. Figure 3.4 
overleaf illustrates an overview of the data sources and sample sizes. 
Additionally, there were a further six individual interviews from the lecturers 
involved with the education of these nurses so as to gain a deeper insight and
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wider perspectives of the nurses' professional learning. Furthermore, it was 
felt appropriate to seek the lecturers' views since they were all in contact and 
to some extent involved with the diplomates through their clinical liaison role.
Before and at the end of each interview the participants were asked whether 
they were still interested in participating in the study. Four of the sixteen 
participants chose to discontinue and did not complete all the four interviews.
3.9.5 Fieldnotes
Fieldnotes are usually associated with data collected from participant 
observation but in this study they supplemented the interviews which were the 
main form of data collection. Since all the individual interviews were tape- 
recorded, non-verbal communication and any other observable details could 
not be captured on an audio cassette. These observations were thus 
recorded in fieldnotes and consisted of making brief notes of salients points 
during the collection of data. Th ey were also used to identify ideas on 
relationships within the data which provided a cross check for later on in the 
analysis stage.
In their discussion on fieldnotes, Field and Morse (1985:79) drew on the work 
of Bogdan and Biklen (1982) who defined fieldnotes as “a written account of 
the things the researcher hears, sees, experiences and thinks in the course of 
collecting or reflecting on data in a qualitative study”. During the course of an 
interview, the researcher may become aware of subjective biases and 
unsubstantiated hunches relating to the setting or the phenomena. Although 
Field and Morse (1985) suggest recording these impressions in a separate 
diary in order to separate subjective from objective records, it was felt best to 
record both in the sam e diary for continuity and it was more practical for cross 
checking with other data.
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3.9.5.1 C o n te n t o f  th e  fie ld n o te s
Fieldnotes were descriptive, concrete, detailed accounts and objective 
records of any occurrences in the setting where data were collected through 
watching and listening which Patton (1990) views as an on-going, crucial part 
of the data that is being collected. In this study they took the form of self 
instruction, reminders about specific events and notes about personal 
reactions (including the participants') and reflections. They also constituted a 
written record of the development of the interviews and ideas which were felt 
useful in subsequent interviews.
Thus the data collected from the fieldnotes of this study included: a brief 
description of the physical setting where respective interviews took place; 
non-verbal cues such a s eye-contact; facial expression and gestures; physical 
appearance if felt meaningful at the time for instance, make-up, type of dress; 
any behaviour that might have affected the interview; actions and 
conversations that might have caused a reaction or change of behaviour and 
areas that needed clarification later or cross checking with other participants. 
Fielding (1993) suggested that feelings and reactions should be recorded at 
the time they are experienced. He also argues that doing fieldwork does 
have emotional costs and one needs data on one's attitude in order to 
document one's evolving relationship to others in the setting.
In the group interviews, in addition to descriptive accounts of the setting, key 
words, phrases and/or direct quotations from individual participants, had to be 
recorded as well because a tape recorder was not used for any of these 
interviews. However, Fielding (1993) argued that while recording speeds 
things up, it has the disadvantage of leading to a less reflective approach 
during interviews. A  diagramatic representation of each of these four 
interviews and a systematic way of recording was also found useful later in 
the data analysis.
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For each interview session the place where the interview took place, the date 
and time of the interview were recorded. These records were useful in 
obtaining a greater insight into the context of the participants' professional 
learning experience which interviews alone might not have revealed. They  
also added meaningful understanding to the data collected. These were 
cross-referenced with the interviews and acted as an aide-memoire in 
keeping track of the data and locating related interviews.
Fieldnotes were a useful way of reflecting on each of the interviews. They  
helped to identify and control interviewer bias and to reflect on the 
connections between the processes, sequences and elements of interaction 
with the participants (Wilson 1993). Fieldnotes were also found useful to 
reflect on the personal meaning and significance of what had been discussed  
in the various sets of interviews.
3.9.5.2 Analysis of the fieldnotes
Different analytic uses are made of fieldnotes. It is suggested (Fielding 
1993, W ilson 1993) that such data should be collected systematically in order 
to maximise the elements of description. Field and Morse (1985) stated that 
after fieldnotes are recorded they become the basis for analytical memos. 
These authors suggested that fieldnotes should stay at the lowest level of 
inference and contain as little interpretation a s  possible. They nonetheless 
also suggested that any abstractions and analytical ideas should be recorded 
separately or in a distinct column in the margin of the page. This study's 
fieldnotes were generally descriptive. They were then analyzed alongside 
the primary data to validate and cross-check findings if and when felt 
necessary. Data from fieldnotes were found useful in this research when 
there were apparent instances of participants’ and researcher burnout.
Participants' burnout was experienced on two occasions when during the 
interviews the participants appeared to have very little to tell the researcher.
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On another occasion, when one of the participants informed the researcher at 
the time of making an appointment that she did not have very much to report 
and wondered whether it was worth her while to give an interview. Watson et 
al (19 9 1) cam e across similar situations and as a result they devised some 
“sympathy evoking” strategies which involved sending copies of the articles 
they had published about their research findings from the study together with 
a letter that implored the participants' help, stating that their data would be 
incomplete if they did not hear from them. This method proved to be 
successful for them whilst for this study such drastic measures were not 
necessary, and it was felt that a gentle persuasion which reinforced the 
valuable contribution of the data to the research study was sufficient.
Although the attrition rate for each interview was relativey low (see Section 
3.9.4), further anticipated attrition evoked a sense of failure, helplessness and 
a temporary decreased interest in the study. Cooperation and support from 
the supervisor, peers and the participants themselves helped to resolve this 
problem. W atson et al (19 9 1)  maintained that in any longitudinal study there 
is always the possibility of researcher and/or participants’ burnout and 
suggested that this should be taken into consideration during the data 
collection and analysis.
3 .10  R esearch  contact and attrition
Since the sam ple of this study consisted of newly qualified registered nurses 
who are known to often be very mobile especially during the early stage of 
their careers (Robinson and Marsland 1994), it was felt that the issue of 
attrition was crucial especially during the design stage of the study. Thus, 
decisions about practical strategies in order to minimize attrition rate of the 
diplomates had to be considered and applied as much as possible. The  
need to explore factors which might influence retention in this longitudinal 
study were also addressed.
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3.10.1 A c c e s s  a n d  m ain ta in ing  p a r tic ip a n ts ' co n ta c t
Killien and Newton (1990) found that respect for participants' time helps to 
maximize retention. In this study, when data collection appointments were 
arranged, allowance was made for a lot of flexibility. Interviewing times were 
arranged at the participants' own convenience and included evenings, week­
ends and at night. Waiting time was also kept to a minimum so a s to convey  
a positive regard for each of the participants and an appreciation of their 
extensive time and effort which were required in this study.
Although it was relatively easy to find dipiomates who were willing to submit to 
the initial interview, there was no guarantee that all of them would maintain 
their interest throughout the two years of the study. Every effort to maintain 
contact with the participants in between the series of interviews was made. 
This was done with sensitivity because the participants might have felt under 
pressure and contact took the form of personal interest in the individual’s  well 
being and/or of greetings, for instance at birthdays and Christmas. 
Telephone contact in between interviews can alert the researcher of any  
change in the participants; Killien and Newton (1990) claimed that this w as an 
additional component of successful retention.
Watson et al (19 9 1) found that, as time goes on, more difficulties can be 
encountered with participation especially when participants are no longer 
involved in a given system such as the educational system which applied to 
this group of nurses. Hence, an open invitation to contact the researcher by 
letter or telephone with any questions, suggestions and concerns about the 
progress of the study or any status change was also encouraged. This  
system proved useful mainly when there was a last minute change in 
interview times.
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3.10.2 S y s te m a tic  fo llow -up
It is essential that a longitudinal study should be able to locate individual 
participants when they are required for data collection (Killien and Newton 
1990). Therefore, methods of “tracking” participants had to be carefully 
considered especially since the ability to maintain contact with them 
throughout the follow-up interviews could have been difficult in view of the 
known mobility of newly qualified nurses. Furthermore, the completion of the 
study depended on this.
Hence, the follow-up tracking information during the initial interviews included 
a current address and telephone number which was checked and updated at 
each set of interviews and each participant was given a self-addressed, 
change of address card. In anticipation that this address might become 
outdated within the following six months, two back-up addresses and 
telephone numbers of family members or friends, who were unlikely to move 
away during the two years of data collection were also recorded so that letters 
or m essages could be passed on, if and when necessary. One of these two 
addresses and telephone numbers was from a next of kin. This method 
proved successful when two of the participants had left the area without 
notification. In many studies, failure to trace is associated with high 
geographical mobility (Goldstein 1979). Asking all the participants at each 
interview their plans for the following six months also helped in raising 
awareness of their whereabouts.
However, it was evident in this study that, despite successfully tracing the 
participants, in between the interviews, there was still a failure to make 
contact with two of them. Goldstein (1979) suggested trying at least 
threetimes to obtain a satisfactory response rate but, as the above account 
indicates, it is not always possible to adhere to such strict guidelines. Each  
case  was assessed on an individual basis. Furthermore, due to the 
responsibility to maintain participants' confidentiality the researcher had to be
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careful how and who to contact when attempting to trace a participant and it 
was not felt correct to divulge the reasons for seeking the participant. A s far 
as this set of participants was concerned, it was not appropriate to let the 
ward managers know the nature of the contact because of the difficulties that 
some of them were experiencing and had discussed during the interviews. 
An account of the study's attrition history can be found in Appendix B.
3 .10 .3  Pragmatic philosophy
Whilst encountering some of the problems of participants' attrition in this 
longitudinal study it was to some extent guided by what Killien and Newton 
(1990) coined “pragmatic philosophy” which suggests that to have had some  
data was better than none at all. They reported that this is one of the factors 
which contributed to the successful retention of the participants in their own 
study. Similarly, in this study two of the participants participated in only one 
individual interview and two others did not take part in the complete set of 
data collection. Nonetheless, the data that were collected from these four 
nurses was found to be valuable and contributed to meeting the goals of the 
study.
3 .1 1  Ethical is s u e s
When the pragmatic aspect of qualitative research methods for this study was 
being considered, ethical issues relating to the study and ethical implications 
which might arise from the research had to be identified and justified since it 
involves humans as the subject of research. In this research, ethics refers to 
“the standards established within the profession for the conduct of its 
members” (Homan 19 9 1 :1) . The first guidelines related to research ethics in 
nursing were published in 19 7 7  by the Royal College of Nursing (RCN) of the 
United Kingdom and updated in 19 9 3  and then more recently in 1998. 
These guidelines are necessary because they clarify the conditions under 
which nursing research is acceptable. Hence, all nurses engaged in
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research with human participants are required to abide by these guidelines 
and they are considered to have legal as well as moral responsibilities for 
those who are involved in their in their studies.
The guidelines on research ethics in nursing relate to issues which nurses 
undertaking research need to consider and these include: the rights of 
participants; the obligations and responsibilities of the researcher, and 
considerations of the setting in which research is carried out. The protection 
of the research participants is the R CN 's (1998) main concern. Thus for 
those nurses who undertake research three main areas are addressed: the 
integrity of the researcher; the researcher's responsibility to the participants 
and relations with sponsors, employers and colleagues. A summary of the 
ethical issues from the R C N ’s guidelines which were particularly applicable to 
this study can be found in Appendix C.
In order to apply the R C N 's (1998) guidelines adequately, a framework which 
is commonly used in healthcare settings was identified and adopted for this 
research. It is based on the principle-based approach (Beauchamp and 
Childress 1994, Edwards 1996) which is relevant to nursing research and 
refers to four ethical principles. These are:
a) beneficence;
b) non-maleficence;
c) respect for autonomy and confidentiality and
d) justice.
In this research the last three principles are the ones which were mostly 
relevant and have been applied accordingly.
3 . 1 1 . 1  Beneficence
The principle of benficence refers to the act of doing good through research. 
In nursing this principle is normally applied to research findings for the
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enhancement of patient care. This research does not directly relate to 
changes in nursing practice and was carried out as part of an educational 
programme. It is therefore suggested (RCN  1998) that in such an instance, it 
is the improved intellectual development of the nurse researcher that can 
indirectly be applied in practice. Furthermore, it can be argued that the 
findings from this research of the continued professional learning of nurses 
have implications for their professional development which involves keeping 
up to date with nursing knowledge and skills for the benefit of patients.
3 .1 1 .2  Non-maleficence
Non-maleficence requires the research to avoid doing harm. An ethical 
argument pertaining to this study was whilst it may appear evident that the 
participant must be protected from physical harm, this may not be as  
apparent in nursing education research as, for example, in experimental 
studies involving humans. However, in this study, it was felt necessary to 
consider the psychological and emotional harm that could be caused by the 
researcher’s activities which is not always easy to anticipate. Even just one 
insensitive question could have caused distress to participants.
In this study, potential areas of ignorance in the nurse about their work may 
be found during the collection of data and it would be harmful to leave any 
participant with the newly discovered feeling that s/he ought to know more 
than s/he does. It was therefore decided prior to collecting data, that 
information which the participants become aware they are lacking could 
legitimately be dealt with during and/or at the end of the research activities 
without affecting the data. This decision was based on the experience 
gained with one of the participants during the exploratory work. This 
particular participant had to be reassured during and at the end of the 
interview about an increasing tendency of self-criticism, introspection and 
self-doubt which emerged unexpectedly during data collection. These kind of 
feelings may eventually have a psychological effect on participants' self-
1 2 0
concepts in relation to their professional development. On the other hand 
one could argue that this incidence could act as a' motivator for further 
learning.
Another unanticipated effect of the series of interviews was that it made the 
participants reflect on what they had done in respect of their professional 
learning up to the time of each of the four interviews. The consequences of 
such reflection had to be taken into consideration. Such an activity may not 
be positive for all the participants and could have a somewhat detrimental 
effect in the realization that they had not done as much as they felt they 
should have done. Some of the participants may feel guilty, be worried and 
anxious about under-achieving. On one occasion one of the participants had 
commented:
“It's like an appraisal really. Thinking, oh dear, perhaps I
should have done more courses, I should have learnt more.
All this could be threatening”.
Although this particular participant did not appear overtly distressed, this 
statement typifies the kind of psychological consequences that reflection 
could have on participants in research. However, in this instance the 
situation was further explored and dealt with at the end of the interview. It 
was felt immoral to have interviewed this nurse and then leave her in 
emotional distress without adequate support. Hence, it was ensured that 
participants received any necessary debriefing in the form of active 
intervention before they left the research setting. Follow-up contact was also 
made about the participant's well-being and to ensure that she was 
functioning within the limits of her abilities with regard to her professional 
learning.
3 .1 1 .3  Respect for autonomy and confiden tiality
Respect for autonomy refers to allowing individuals to make free choices 
about making decisions to participate in the research. This principle is
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central to informed consent in research which is considered to be one of the 
means by which participants' rights are protected (Seibold et al 1994). Steps 
were thus taken to safeguard the autonomy of the study's participants. No 
coercion was used to persuade the nurses and the educators to take part in 
the research and those who agreed had the right to withdraw at any point 
during the study. This issue has been discussed in details elsewhere in this 
chapter (see Section 6 and 7).
Confidentiality is seen as part of autonomy in research. It is concerned with 
the participants' right to control acce ss to information about themselves. 
Thus participants' control over self-disclosure was an important consideration 
for this research and involved the assurance of anonymity and confidentiality. 
The privacy of the participants was ensured during every set of interviews and 
they were given the choice of venue on each occasion. Confidentiality and 
anonymity had to be addressed since repeated contacts at the workplace 
increased the possibility that participation becam e known to others. This was 
resolved by asking the participants to state when and where they preferred to 
be contacted and whether others were aware of their participation in the 
study. Each situation was dealt with on an individual basis and a record kept 
accordingly. Other examples of the manner in which anonymity and 
confidentiality were offered to the participants of this study and how it was 
maintained can be found in Sections 7  and 9.5.3 respectively.
However, related ethical issues were identified after conducting the first 
interviews with regard to participants' personal revelations. It was evident 
that due to the researcher being known to the participants there was a 
tendency to express highly personal aspects of their professional as well as 
private lives. In fact examples of such data also appear in subsequent 
interviews (see Section 3.8.1.3). These had to be handled with sensitivity 
with the assurance of confidentiality being maintained at all times. These  
data was not included in the transcription for analysis but notes were made of 
their occurrences so that the remaining data could be understood in its
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context.
In research justice is about fairness. This principle was applied by ensuring 
that the participants were not expected to neglect their nursing activities and 
responsibilties on the wards in favour of research participation. Examples of 
this occurred on three occasions during data collection. The interviews were 
arranged to take place on the wards where two of the participants were on 
night duty and the other was working on a Sunday afternoon. These times 
were chosen because the participants considered them to be appropriate for 
their interviews. However, on these occasions the interviews were cancelled 
without hesitation because the nurses were called out due to untoward 
incidences arising on the wards. Clinical duties were therefore given primacy 
and the participants treated fairly.
3 .1 2  M ethodological rigour of the stu d y
Methodological rigour of a study is usually assessed through the reliability and 
validity strategies which are commonly used for quantitative research. 
However, Guba and Lincoln (198 8 :10 3) contended that although criteria 
derived from quantitative research can be applied to qualitative research, 
some “re-interpretation” of these criteria was required in order “to better fit the 
assumptions of the naturalistic paradigm”. Consequently, they proposed 
analogous terms for the four factors, normally used to evaluate the rigour of 
research studies, which they believe are more appropriate to the naturalistic 
paradigm: credibilty for truth value; fittingness for applicability; auditability for 
consistency and confirmability for neutrality. The methodological rigour of 
this study was sought within this framework as well as by references to the 
work of other qualitative researchers such as LeCompte and Goetz (1982), 
Field and Morse (1985), Sandelowski (1986), Leininger (1985, 1987), 
Marshall and Rossm an (1989), Miles and Huberman (1994) and Morse
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3.11.4 J u s tic e
(1994) who have based their arguments along similar lines.
3 .1 2 .1  Credibility/truth value
G uba and Lincoln (1988) suggested that, in a qualitative inquiry, “truth value” 
can be accomplished by assessing the credibility of its findings with the 
various sources from which the data was drawn rather than by the internal 
validity as in quantitative research. Field and Morse (19 8 5 :13 9 ) referred to 
validity in qualitative research as “the extent to which the research findings 
represent reality” which they considered an essential criterion of the research 
design. Hence, a qualitative study is considered credible when it accurately 
describes and interprets the participants' individual experiences in a 
meaningful way, as they are lived and perceived in natural settings, rather 
than the verification of ‘a priori’ conceptions of those experiences in a 
contrived setting (LeCompte and Goetz 1982; Sandelowski 1986).
Consequently, in this study, a summary of each interview was prepared for 
the participants to verify the accuracy of their own data so that their 
experiences of professional learning could be described and interpreted in a 
meaningful manner. Any dubious data were checked with other data for 
clarification to establish whether an event was unique to only one or a few 
particular participants or whether others had similar experiences. For 
instance, when som e of the participants talked about self-directed ness in 
practice and when it became apparent for some of them that learning was 
grade related, these were checked for universal evidence. Then, prior to the 
end of data analysis the interpretation of the study findings were discussed  
with four of the participants to check the credibility of the analysis and 
whether the participants' experiences of professional learning were reflected 
in the findings. This use of participants to review the analysis ensured that 
the data were viewed in a consistent manner thus confirming the 
interpretations of participants' meanings to the events described.
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Moreover, besides this participant review findings, LeCompte and Goetz 
(1982); Field and Morse (1985); Miles and Huberman (1994) suggested two 
other specific strategies that could be used to reduce threats to “internal 
reliability” which in this qualitative study refers to credibility: low inference 
descriptors and peer examination. Low inference descriptors are described 
as verbatim accounts of data provided by participants to the researcher. The  
use of a tape recorder for the individual interviews enhanced the accuracy 
and appropriateness of the verbatim which were used to sunstantiate the 
categories in the analysis of the data. Peer examination was achieved by 
eliciting colleagues’ help in examining the transcripts to see if they could 
identify the sam e categories and structures, within the data, as the 
researcher. Discussion of the findings with fellow colleagues also led to peer 
review.
Additionally, Miles and Huberman (1994) believed that a study is more likely 
to be credible when the meanings emerging from the data have been tested 
for their “plausibility" and their “sturdiness” which infers the validity of the data 
collected. This belief is also shared by several other authors, for instance 
Guba (19 8 1), Lofiand & Lofland (1984) and Denzin (1978). They all 
considered this data testing process as an important source of verification 
and they maintained that findings should be checked with the participants not 
only during analysis but also at various stages of the data collection. In this 
study, the participants tended to give personal examples to support their 
claims of professional learning to demonstrate that they did what they said 
they did. When examples were not forthcoming they were asked to think of 
recent situations or events to justify their statements.
The claim of qualitative research to high validity derives from the way data 
collection and analysis are selected (Denzin 1978). Thus another factor of 
the method design which could be considered to have contributed to the 
validity of this study is the tape recorded in-depth interview data which were 
collected over a two year period. LeCompte and Goetz (1982) argued that
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collecting data for long periods provides opportunities for continual data 
analysis and comparison to refine constructs and to ensure the match 
between scientific categories and participant realities.
Finally, in the pursuit of this study’s credibility, triangulation as defined by 
Denzin (1978) was used to collect the data. Guba and Lincoln (1988) 
recommended the use of triangulation because it makes data and findings 
credible. Thus, multiple sources of information were sought and provided a 
comprehensive perspective of the research questions. By using a 
combination of in-depth interviews, fieldnotes and educational documents, 
different data sources were used to validate and cross-check findings. 
Moreover, since each of the type and source of the data collected had their 
strengths and limitations, using a combination of data types increased validity 
a s the strengths of one approach compensated for the limitations of the other 
approach (Marshall and Rossman 1989; Fielding 1993).
3 .1 2 .2  Fittingness/applicability
G ub a and Lincoln (1988) suggested that, in qualitative research, “fittingness” 
is more appropriate than the concept of “applicability" which refers to external 
validity in quantitative research. External validity consists of the 
generalizability of findings and representativeness of participants. Thus, a 
study is considered to meet the criterion of fitting ness when its findings can fit 
into contexts outside the study situation and when its findings are viewed as  
meaningful by similar individuals and applicable in terms of their own 
experiences. In addition, Sandelowski (1986) suggested that fittingness 
occurs when the findings of the study fit the data from which they are derived.
However, Guba and Lincoln (1988) argued that generalizibility of findings can 
only be obtained in similarly controlled situations and that replication can be 
a problem in circumstances of rapid change whereby different conclusions 
can be derived from a similar situation at different times. A s an alternative,
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they suggested that it should be up to each audience of qualitative research 
to ascertain the applicability of the findings according to the meanings which 
apply to them. This study supports this argument since generalizability was 
not the purpose of the study but to elicit meanings in a context-related 
situation. The findings can thus be considered for generalization within the 
population of diplomates (from one college of nursing) from which the sample 
was derived or other similar situations which share similar conditions.
G uba and Lincoln (1988) also asserted that what is needed in qualitative 
inquiry are thick description and working hypotheses. Th e latter are 
described as propositions emerging from a particular investigation and are 
regarded as context related which Field and Morse (1985) referred as reality- 
based theories.
They, therefore, suggested that qualitative inquirers should think in terms of 
working hypotheses and of testing the degree of fit between the context in 
which the working hypotheses were generated and the context in which they 
are to be applied. In this study discussion on emerging propositions can be 
found in Section 3 .14 .4  of this chapter whilst thick description is evident in the 
descriptive interpretations which resulted from the data analysis and the rich 
data base produced, in order to understand the professional learning of P 2 K  
nurses, as discussed in chapters 5, 6 and 7.
Furthermore, in keeping with the principles of naturalistic inquiry, 
representativeness in this study was focused more on the data than the 
participants or the setting. The nature and the participants' experiences of 
professional learning were thus considered in relation to a particular group of 
P 2 K  nurses.
3 .12 .3  Auditability/consistency
Guba and Lincoln (1988) propose that “auditability” is a more appropriate
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concept to address the issue of consistency in qualitative studies. In 
quantitative research consistency refers to the reliability of a test or a 
procedure which aims at repeatability which determines the generalizability of 
a study. Reliability is described as a constituent element of validity which 
“measures the extent to which random variation may have influenced stability 
and consistency of the results” (Field and Morse 19 8 5 :139 ). These authors 
therefore reject the concept of “reliability” as it is used in quantitative studies. 
In contrast, qualitative research em phasizes “the uniquenesss of human 
situations” occurring in natural settings and “the importance of experiences” 
where repetition is not sought (Sandelowski 1986:33). LeCompte and Goetz 
(1982) also maintained that unique situations cannot be reconstructed 
precisely and produce identical results because human behaviour is never 
static and argue that a study cannot be exactly replicated regardless of the 
methods and designs employed.
Hence, a study and its findings are viewed as being auditable when another 
researcher is ab!e to follow the “decision or audit trail” (Guba and Lincoln 
19 8 8 :122) of the researcher so that comparable conclusions could be 
achieved, given the sam e data, the researcher's perspective and similar 
situation. Consequently, this study was written with a view to allow sufficient 
detailed information so that the “audit trail” is adequately maintained. Care  
was taken to carefully record and report the progressive stages of the study, 
all the decisions made on the data (Kirk and Miller 1986) upon which the 
study was based, together with the justifications of those decisions. It can 
thus be argued that, as a result, this study could be replicated in the broad 
sense of its methodology, despite not necessarily generating the sam e data 
(Reason and Rowan 19 8 1). Sandelowski (1986) insisted that auditability, 
which is primarily demonstrated in the research report, is specifically achieved 
by a clear description, explanation and justification of all the stages of the 
research process.
However, Patton (1990) argued that there are no straightforward tests for
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validity and reliability in qualitative studies and there are no simple formulas or 
clear-cut rules about how to do a credible, high-quality analysis. He stated 
that a qualitative researcher returns to the data over and over again to see  
whether the data, constructs, categories, explanations and interpretations 
make sense and whether they really reflect the nature of the phenomena. In 
effect, all of the procedures for validating and verifying data collection and 
data analysis discussed were aimed at reducing misinterpretations introduced 
by the researcher's biases. However, Patton (1990) indicated that the issue  
of validity remains particularly difficult for qualitative researchers because, on 
the one hand, the principles of qualitative procedures are aimed at 
substantiating the validity of the data and yet, on the other hand, the data 
inevitably represent perspectives rather than absolute truth.
3 .12 .4  Confirmability/neutrality
Confirmability is one of the four criterion of qualitative rigour purported by 
Guba and Lincoln (1988) rather than neutrality. Within quantitative research 
neutrality means that the research components are free from bias in order to 
achieve objectivity, once validity and reliability are established (Sandelowski 
1986).
In a qualitative study, confimability is said to be achieved when credibility, 
fittingness and auditability have been established. Guba and Lincoln (1988) 
argued that in any inquiry, the objectivity of the data is of critical concern 
because the data should be factual and confirmable. However, Sandelowski 
(1986) believed that the findings of any study are as much a reflection of the 
inquirer as of the phenomenon being studied. She clarified this argument 
from the perspective of qualitative inquiry by stating that the very nature of the 
naturalistic inquiry values subjectivity because of the involvement of the 
inquirer with their participants and the meanings participants give to and 
derive from their personal experiences. However, in this study an attempt of 
neutral stance was maintained during data collection as discussed earlier in
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this chapter (see Section 3.8 .1.2) as well as when analysing the data so that 
the participants' own perceptions and experiences of professional learning 
could be captured. Moreover, it is evident from the discussion in this section 
that credibility, fittingness and auditability had been established in this study.
A  common concern of qualitative research is that the researcher is the sole 
instrument which could result in researcher bias. However, Bogdan and 
Taylor (19 7 5 ) argued that bias is present in all other methods by the very 
nature of choosing a method and participant. In this research specific 
strategies were used to address the issue of researcher bias in an attempt to 
increase the confirmability of the data collected. Fieldnotes which helped to 
reflect on personal experiences during the study were found useful in 
identifying and recognizing any factors that could have led to researcher bias.
Th e use of a tape recorder for all individual interviews also increased the 
confirmability of the data collected a s well as being aware of Oiler's (19 8 1)  
concept of “bracketing” which involved putting aside what was already known 
about the participants and their course, having previously been one of their 
lecturers. LeCompte and Goetz (1982) indicated that the more familiar the 
researcher is with the language of the participants the greater the accuracy of 
the interpretations. However, the participants were encouraged to define 
their own perceptions of different concepts in relation to professional learning 
such as professional development, self-directed learning and preceptorship 
so that they reflected their own perspectives and not those of the researcher.
3 .1 3  O rganization of the data
Raw data were the group interviews' verbatim accounts, direct tape 
recordings of individual interviews and field notes. These were processed 
before analysis commenced. The organization of the data began when the 
interview tapes had been transcribed and the fieldnotes written up soon after 
each set of data was collected, so that recall of the chain of events was not
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lost.
3 .1 3 .1  Verbatim accounts and fieldnotes from group interviews'
Recalling and writing up verbatim accounts for the group interviews posed 
more of a problem than anticipated because of the participants1 reluctance to 
have these interviews tape recorded. On the other hand, they did not object 
to note-taking during the interview and repeating certain responses which 
were required, to be noted word for word. Consequently, interviews lasted 
much longer than the anticipated hour to an hour and a half.
Thus, fieldnotes for these group interviews were restricted to specific issues 
of interest which were dictated by the purpose of the study. These were 
complemented with short direct quotations and significant non-verbal data, 
such as facial expressions and explanatory gestures. Non-verbal data were 
considered important because at the time of analysis they helped to 
understand further the context of the ongoing data being collected and what 
went on during the interviews. Nevertheless, the knowledge of 'speed 
writing' skill, which is an adapted version of 'shorthand', was an asset here 
because a lot of the rich data would have otherwise been lost. Moreover, 
these group interviews had to be written up almost immediately because  
reading back speed writing notes can become meaningless, if left for too long.
3 .1 3 .2  Transcribing individual interviews and fieldnotes
The tape for each interview was replayed and listened to carefully for both the 
content and the tone of the responses and notes were written down 
describing the interview context. This procedure allowed for familiarization 
with the data which w as the first major task prior to the analysis of the 
interview data (Field & Morse, 1985).
Th e tapes were transcribed word for word. A system of notations was
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adopted. Various notations consisting of personally constructed symbols, 
such as dots and dashes, were made on the transcripts to denote pauses, 
unfinished sentences, laughter, expletives and inflectives. Margins on each  
side of the transcripts were used for coding categories on one side and 
fieldnotes on the other. Following each transcription, the tape was re-played 
to check for its accuracy and margin notes inserted as appropriate. Care  
was taken to indicate any emotionally laden phrases or sentences, inflections 
e.g any changes in the intonation of the voice, significant pauses and 
anything else that could indicate that any of the issues raised or being 
discussed was important. This proved to be useful during the analysis 
process later.
Raw, descriptive and concrete field notes were reviewed and written up in 
detail accordingly. Write-ups of fieldnotes during the interviews allowed for 
insertion of some of the missing contents, remembered post-interviews, which 
were not in the notes. Personal thoughtful impressions, reflections and 
feelings as well as reactions arising from and captured during data collection 
were also recorded. Such additions were marked so that researcher bias 
was not introduced.
After each wave of data collection, transcription and field notes write-ups, 
three copies of all data collected were made a s  recommended in various 
literature (Field & Morse, 1985; Patton, 1990; Fielding, 1993; Miles & 
Huberman, 1994). All original copies were kept separately in a safe place to 
guard against any ontoward happenings, such a s  loss. The others were 
used as working copies during analysis with one set always kept complete. 
Each set of transcripts was sequentially numbered and labelled, then 
arranged chronologically, in a systematic order.
3 .13 .3  Coding method
Coding is an important and iterative exercise in the organization of data for
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analysis, to label and retrieve meaningful data in transcribed texts, relating to 
a particular pattern, theme, research question or construct. Since it is a form 
of early and continuing analysis, it can be considered as part of the cyclical 
analytic process together with data collection, transcription and field notes, 
helping to discover underlying meanings in the text.
In this study, codes which are also referred to as 'labels' or 'tags', were used 
to organize relevant segments of the data by assigning meaning to the 
descriptive or inferential information compiled during the study. These  
codes, of varying sizes, were attached to words, sentences, phrases or whole 
paragraphs and a coding system was devised in order to organize, identify 
and retrieve them later on. Thus unique numerical codes were attached to 
each data segment, for instance 1 0 1 .2  m eans data segment number 10 1  
from interview number two. Additionally, an index of all data segments as  
well as one for each participant was kept so that a numerical code could be 
traced back not only to its actual occurrence but also to the participant. 
Thus, in this instance a glance at the participants' data segment index 
revealed that Teresa was the participant who offered the information in data 
segment 10 1 .2 . This method was therefore found extremely useful in 
keeping the data in their respective context throughout the analysis. All 
coding was done manually.
3 .13 .4  Data filing system
The setting up of a data filing system was also done by hand. A  personal 
filing system was devised so that every required data segment for each  
category could be easily and quickly retrieved during analysis. Every 
significant data segment, consisting of phrases and quotes from the 
transcribed text was either copied onto small cards or larger data segments 
cut from transcripts and pasted onto cards for manual sorting. Each card, 
which provides actual instances of the category, had a number corresponding 
to the unique "pin” number from the transcripts and the category label it 
belonged to, was also inserted. The cards were then sorted into piies and
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placed under the appropriate category. Whilst this process created 
categories and differentiation, it also gave an idea of the frequencies of each  
category.
When categories were revised, for instance, when creating sub-categories 
because of too many or too few data segments for the sam e category or new 
ones had been identified, the data cards were re-examined and placed in the 
appropriate category envelope. Data labels were altered, the old category 
crossed off the card and the new category label inserted as a reminder of its 
prior location.
Data appearing in more than one category was indicated at the bottom of the 
data card and cross-referencing was done using data card number and 
category number. When data pieces which belonged to more than one 
category had to be re-written, this filing system proved to be worthwhile 
because it helped to become further immersed in the data and it also ensured 
maintenance of the data in its appropriate context.
3 .14  Th e p ro ce ss  of analysing the data
A variety of analytic frameworks were considered but most seem ed not 
entirely applicable to the eclectic approach used in this research. For 
instance Lofland & Lofland (1984) discussed the development of units of 
analysis and the physical and mechanical procedures that can stimulate 
analysis during period of data collection Goetz & Lecompte (1984) identified 
different types of qualitative analysis such as typological analysis and 
constant comparison with an emphasis on ethnography and Leininger (1985) 
identified different kinds of analysis such as thematic, componential and 
semiotic.
On the other hand, Miles & Huberman's (1984, 1994) work offers a pragmatic, 
flexible approach to qualitative data analysis. This was felt to have merits. It
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suggests a three-stage cyclical process: the systematic process of reducing 
the data from the interview transcriptions; the organization of condensed data 
and the presentation of narrative text supported by extracts from the data, 
along with the use of visual data matrices which allow for drawing conclusions 
and verification. Similarly, Wolcott's (1994) three main steps in the analytic 
approach were relevant: description of the data including the participants 
verbatim; the systematic identification of relationships among key concepts 
and interpretation which is making sense of the data in their contexts. Some 
of Patton's (1990) and Field and Morse's (1985) suggestions of qualitative 
data analysis were also used.
In order to address the purpose of this study, general principles for analyzing 
the data collected were applied based on the work cited above rather than 
following rigid procedures or a set of instructions. Thus a process of analysis 
was devised to analyse the data collected for this study at various intervals 
over the two year period.
The analytic sequence which consists of two parts was followed as shown in 
Figure 3 .5  (p. 136) and 3.6 (p. 137). Part one describes the procedures used 
to generate descriptive categories from the data (Figure 3.5) and part two the 
development of meanings to the data (Figure 3.6). Thus, two levels of 
analysis were undertaken in the study. The first level analysis consisted of 
making sense of the data and the second level involved linking and inter­
relating the different parts of the analysis. The meanings and contexts of the 
data were maintained by constantly referring back to the completed 
transcripts and other base data. Data collection and analysis ran 
concurrently and the final stage of analysis was the period when previously 
developed concepts were brought together.
3 .14 .1  Generation of categories and sub-categories
Data transcripts were scanned line by line and, with the use of highlighter
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F ig u re  3.5 T H E  A N A L Y T IC  S E Q U E N C E  F L O W  C H A R T  1
G e n e ra t io n  o f  C a te g o rie s  
&  S u b -C a te g o r ie s .
1.
Scan transcripts line by line 
& highlight potentially 
important data segments.
2. Review transcripts and
Look for recurring Insert appropriate descriptive
data patterns pattern label/code
8. Review categories & note: j
Meaningful Quantity of data Incidence of
organisation of segments within overlapping
data groupings. each category. data.
Validate categorisation 
method with 
independent researcher / 
participants.
Place each pile of cards in large 
envelopes, clearly labelled with 
appropriate categories and their 
sub-categories. jq
If too many or too few data
Remove & 
review with 
pattern labels 
&/or other 
categories.
Repeat steps 
6,7,& 8 to 
create sub­
categories 
&/or new 
categories.
; r'.-g
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F ig u re  3.6 T H E  A N A L Y T IC  S E Q U E N C E  F L O W  C H A R T  2
Development of meanings to the data
Develop propositions 
to reflect findings & 
check against themes.
questions to guide 
further data collection 
& analysis.
Formulate research
supporting verbatim 
examgles^
Summarise accounts 
(use matrix to illustrate).
Identify key concepts 
within categories & 
search for themes.
Establish possible 
relationships & construct 
thematic conceptual
Organize major categories 
& sub-categories in a 
meaningful sequence.
Describe participants’ 
accounts & link with
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pen, key words and potentially important phrases or sentences were marked. 
The transcripts were then reviewed and carefully examined for recurring data 
patterns. Summarizing notations and comments such as “attitudes of 
traditional nurses”, “effects of the course”, “effect of classroom theoretical 
knowledge” were placed in the margin.
Although all the data collected were considered potentially important, some 
was considered to be irrelevant within the context of the study. Field & 
Morse (1985) referred to these unusable segments of data as 'dross1 and 
Miles & Huberman (1994) argued that it is not the words themselves that 
matters but their meanings within their appropriate contexts. They also 
identified three types of category labels which were used in this study: 
descriptive which entail little interpretation, followed by pattern and 
interpretive labels which are more inferential and explanatory and these were 
used when patterns becam e clearer. Categorisation of data therefore took 
place at different levels and different times during analysis, with the 
descriptive ones first followed by the inferential and interpretive ones later. 
An example is illustrated in Figure 3.7 (p. 139) when the participants were 
talking about the aim and philosophy of P 2K  course:
The cards with similar data patterns were grouped together and category 
labels that best described them were attached to each group. These  
emerging categories consisted of both “indigenous” and “sensitising” 
concepts (Patton 1990). Indigenous concepts were key phrases and terms 
used by the participants themselves during the interviews which described the 
data segments within the categories, for instance “self-directed learning”, 
“support”. Whilst the sensitizing concepts were developed constructs which 
were generated from the sets of transcribed data in order to give some 
direction to the analysis and a general frame of reference e.g. “practical 
knowledge”, “coping strategies”. These broader categories were thus 
generated inductively from the participants' responses and embedded in the 
data representing them.
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All the data segments within their respectives categories were checked 
against the original transcripts to ascertain the contexts within which they 
belonged. The categories were then reviewed and when there were 
overlapping data or a large discrepancy in the quantity of data segments 
within categories, the data cards were taken out of their original categories 
and each reviewed with further annotated pattern codes. This process of 
careful scanning and re-aggregation of data segments helped to formulate 
new categories and sub-categories which were components of major 
categories. Thus, these descriptive categories and their sub-categories 
provided a framework for the participants’ accounts of their professional 
learning experiences as discussed in chapters five, six and seven.
In order to help reliability and clarity of definition, a validity check of the 
identified categories was done with the help of another researcher who 
worked separately on some of the uncoded copies of transcripts to confirm 
the appropriateness of the emerging categories. The category that best 
described the segments of data and the data which best fitted the category 
were used accordingly. Category checks were also undertaken alone by 
revisiting uncoded copies of transcripts intermittently; they were recoded and 
compared with previously assigned categories and adjustment was made 
accordingly. Cross-referencing of the categories was found useful to make 
corrections for conceptual bias. This process had to be as precise as  
possible. A s the study proceeded the categories improved and became  
more focused on emerging patterns and themes which best answered the 
research questions and conveyed a sense of understanding.
3 .14 .2  Development of meanings to the data
The systematic process of generating and creating categories and sub­
categories was the first step in making sense of the data. The process of 
finding relationships within the data followed what Ely et al (19 9 1) described 
as the process of category development. This results in the identification of
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concepts and formulation of themes. The aim of this second level analysis 
(Flow chart 2 -  Figure 3.6, p. 137) was to establish key concepts in a 
systematic way and to make sense out of the group of nurses' multiple 
perspectives of their professional learning. Thus the categories and their 
subcategories were organized in a meaningful sequence in order to convey a 
sense of understanding of the data.
At this point of the analysis once all the categories and data segments were 
bound together, a description of the participants' accounts began and were 
linked with relevant verbatim examples from a cross-section of the 
participants. This process helped to illuminate and support the analysis 
provided in the narrative form. Descriptive matrices were also developed 
when felt appropriate for a visual representation of the results of the analysis. 
T h ese are specifically designed tables consisting of rows of major categories 
and columns of participants' verbatim and/or summarized narrative texts 
which are illustrated in Chapter 4.
The next analytic step was to search for relationships among categories and 
to detect the underlying meaning in categories and their components beyond 
what was immediately visible as well as to recognize what was important and 
significant in the data.
Hence, analytic summary tables were created to represent and facilitate 
further analysis. At this stage of analysis these helped to further reduce the 
bulk of the data within their original contexts and also provided an additional 
source of focus in identifying key concepts and searching for themes. The  
entries in the summary tables consisted of brief paraphrased data and/or 
short direct quotes from the participants' responses which were verified to 
ensure that they reflected the data in their respective contexts. The  
summarizing data segments tables were then scanned and annotated with 
key concepts emerging from recurring patterns within the summarized data. 
This led to the development of themes which linked the data in and across
14 1
the categories.
The themes were derived from emerging patterns of the participants' own 
accounts of their experiences. Conceptual frameworks were then 
constructed to illustrate the relationship between key concepts and recurrent
themes deriving from the analysis. Tentative propositions which indicated 
potential relationships within the data were then developed and were checked 
against the emerging themes. They provided an explanation of the findings 
and reflected a comprehensive perspective on the range and types of 
conceptual insights and theoretical ideas which emerged from the data.
The final phase of data analysis was undertaken when significant concepts 
had been well established and refined, and emergent themes and theoretical 
ideas identified. The process then became one of ordering the results of all 
the data for the final report to illustrate a total picture of the nurses' 
experiences of professional learning.
Thus, once the organization of data and description of the participants' 
experience of professional learning had been completed, the data analysis 
process moved to the theoretical interpretation of the findings. Significance 
and meanings were attached to findings and explanations were offered in an 
attempt to present an illuminating holistic picture of the study and an 
understanding of the fundamental nature of continued professional learning of 
these nurses. The significance of the data did not lie in the individual 
segments of data or individual participants but rather in the collective pieces 
of data in order to create a meaningful picture of their professional learning. 
Hence, during the data analysis process it was necessary to remember that 
the goal of the study was to seek meaning and pattern of the participants' 
professional (earning experiences rather than to m easure the degree or rate 
of occurrences on anyone piece of data.
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3.15 Conclusion
This chapter provided a discussion of the principles and theoretical 
perspectives underpinning the research and the methodological perspectives 
pertinent to the study. It highlighted decisions made about the strategic 
methodological choices used for the research and their appropriateness 
within a wide range of possibilities. The last section of the chapter discussed  
the process used to analyse the data and chapter four will illustrate the way in 
which the process of analysis was applied in the management of the data 
collected for this study.
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C H A P T E R  4: D E V E L O P M E N T  OF TH EM A TIC C O N C E P T U A L
FR A M EW O R K
4.1 Introduction
The purpose of this chapter is to illustrate the way in which the procedures 
followed to analyse the data, as discussed in chapter three, were applied 
chronologically in this study. The data analysis comprised three stages. The 
first two stages involved the group interviews followed by all the dipiomates’ 
and lecturers' individual interviews. The data from these sets of interviews 
were analysed separately. Once the recurrent themes had been identified, 
and the key emerging concepts were established, the last stage consisted of 
making sense of the large amount of information in their contexts, as Wolcott 
(1994) suggested. This was done by integrating the first two stages of the 
data analysis, since at this point of the analysis, it was felt necessary to gain 
an understanding of the overall picture of the dipiomates’ professional 
learning over the period of two years.
4.2 Data a n a ly s is  1
The group interviews were the first set of data to be analysed. This was 
analysed in great depth because its main purpose was exploratory and it was 
intended to guide the individual interviews. All the data collected were 
considered to be important during this initial analysis. Thus, the procedures 
for this analysis of the data were broader in comparison with the analysis of 
the individual interviews which were more focused and in greater depth.
Broad categories were generated from the data following the analytic 
sequence (see Figure 3 .5  - Flow chart 1) as discussed in chapter three. 
Th ese categories contained the course process, its content and the learning 
outcomes. All the data segments within the categories were checked
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alongside the actual data transcriptions and they seemed to describe the 
category labels with reasonable accuracy. Three descriptive matrices (Miles 
and Huberman, 1994) were then developed, incorporating ail relevant data 
segments within the four groups interview transcripts, and they were linked 
with their emerging categories as appropriate for ease of data analysis. 
Tables 4.1,  4.2 and 4.3 (pages 14 7 -15 4 ) are the descriptive matrices which 
contained first level descriptive data across ail the cases.
These categories were classified according to the three areas of interests 
during the group interviews: the participants' experience of the P 2K  course; 
their views and perceptions of professional development and their feelings 
and thoughts at the end of the P 2K  course. On close examination of these 
three areas of focus, it became obvious that both the participants' feelings 
and thoughts at the end of the course, and views and perceptions of 
professional development, reflected the participants' experience of the P 2K  
course. They were, nevertheless, kept separate because of the apparent 
distinguishing features of each of them.
The three matrices were then scanned and reviewed, in order to ensure  
completeness of the available data and to see whether they fitted the 
categories. Annotations in the margins were also attached during the 
reviewing process. In this search for descriptive meaning and conceptual 
understanding of the data within identified categories, care w as taken not to 
lose sight of “professional learning” which was the area of focus in the study. 
It was also important to ensure that the learning experience of these 
participants was viewed within the context of the learning environment of 
nursing.
Moreover, a reduction of the bulk of the data of these three descriptive 
matrices into a manageable set was essential at this stage. The data set 
was thus divided further into ways which could best describe those
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participants’ experience of the course and bring these broad, identified 
concepts and categories more in focus. Hence, it became apparent that 
som e of the categories contained a lot of data segments, for example 
“participants' perception of professional development”, whereas “support” had 
comparatively few data segments. Additionally, there were data segments 
which were found to describe two or three categories, for instance “attitudes 
towards P 2 K  course”; “practical knowledge” and “theoretical knowledge”. 
These overlapping data segments were therefore carefully re-examined and 
reviewed within the contexts of the original transcripts and further descriptive 
pattern labels were inserted alongside them. This process allowed for new 
categories to be formulated and sub-categories to be created from the eleven 
major categories. Subsequently all the data were re-grouped and organized 
with either original category labels or with newly created labels and sub­
categories.
At this point of the data analysis, these three descriptive matrices indicated 
the possibility of creating typologies which Patton (1990) described as  
‘classification systems made up of categories'. It was felt that a classification 
system could link the process of learning during the nurses' experience of the 
course to the learning outcomes at the end of the course. This decision 
seem ed appropriate here for making sense of the data since the reported 
accounts of the participants' experience of P 2K  at the time of the interviews 
were all obtained at the end of the course and they contained the process of 
learning, the course content and the learning outcomes of the course.
It was appropriate to examine the effects of the nurses' learning experiences 
of the P 2 K  course. The participants indicated that their learning took place in 
two different types of settings, in the classroom and in clinical areas by which 
they meant hospital wards or departments, or in the community, although 
these were not specifically differentiated. Then, a typology of five different 
types of learning outcomes which can be applicable to both settings
15 5
was identified from the data. Consequently, the participants' learning 
process here was viewed in terms of the change that occurred in knowledge, 
skills, attitude, behaviour and feelings of this group of nurses. At this stage, 
although this newly created classification of the categories did not entirely put 
the data in an appropriate context, it seemed to offer a much fuller picture of 
the course experience by looking at the cognitive, behavioural and affective 
aspects of learning.
Nevertheless, this analytic step started with the design of two process- 
outcomes matrices (Miles & Huberman 1994), which were found to be helpful 
in re-organizing the data in a systematic and appropriate manner. Table 4.4  
describes the participants' outcomes of learning experience in the classroom  
and Table 4.5 describes those emerging in clinical settings. The entries are 
brief summarized phrases and/or direct quotes of participants responses, 
transcribed from the descriptive matrices, that were felt to best describe 
specific learning experiences which originally emerged from the interview 
transcripts. The original numerical codes were retained and found useful at 
this stage. They acted as “retrieval tags” which were used to retrieve 
segments of data from their original source. The cell entries were verified for 
the completeness of the set of categories which appeared to m ake sense in 
relation to the available data.
At this stage of the analysis, it was appropriate to find out what the data 
revealed when the two settings of classroom and clinical learning are 
examined together in an attempt to create the overall picture of the learning 
experience for this group of nurses. In order to facilitate this process of 
understanding and making sense of the data (see Figure 3.6, Chapter 3) in a 
meaningful, coherent manner, the two process-outcomes matrices were 
combined then refined. This procedure involved developing descriptive and 
pattern categories, as illustrated in Figure 3.7, Chapter 3, so that the data can 
be further condensed and begin to become more conceptually ordered whilst
156
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continuing to reduce the bulk of the data within their original contexts.
Table 4.6 illustrates the design and development of a content-analytic 
summary table, a s  suggested by Miles and Huberman (1994), which is 
partially descriptive and conceptual. This summary table thus facilitated 
further analysis of the participants' learning experience as a whole. They  
were compared and contrasted, then checked and evidence confirmed from 
their original source by retracing the steps backwards through the matrices.
In order to explore the interaction between the dipiomates’ learning 
experience in the classroom and in clinical settings, a cognitive map was 
developed in an attempt to further clarify the meaning of the data and to give 
some direction to the data collection of individual interviews of both the 
dipiomates and the lecturers for the next stage of analysis. Figure 4 .1  
displays a learning experience of a P 2K  course in the classroom and clinical 
settings. This cognitive map is displayed in an interactive manner and 
represents an evolved version of the initial descriptive framework (see Figure
3.3 in Chapter 3) which initially guided the data collection. The display was 
then scanned to examine and confirm the interconnection and relationship of 
its components.
Having explored and discovered some relationships among the key concepts, 
generated from the data, the major emerging themes were then transcribed 
onto a thematic-conceptual matrix so that they were easily understood. 
Table 4.7 thus represents a conceptualization of a P 2K  course learning 
experience. Together with the cognitive map this matrix helped to develop 
tentative propositions and subsequently research questions were formulated 
for the analysis of ensuing data.
However, having established a baseline of the nurses' notion and construction 
of professional learning as a result of their experience on the P2K  course, the
16 1
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key question at this point of the analysis was:
How does professional learning manifest itself once these P 2 K  nurses are 
actually working as staff nurses in clinical settings over the two years of data 
collection for the study?
4.3  Data a n a lysis  2
A  “cross-case analytic” approach, adapted from Yin (1984), Patton (1990) and 
Miles & Huberman (1994), was developed to analyse the participants’ and 
lecturers' individual interviews. Although the analyses were focused across 
all the cases, some references were made to individual case s when it was felt 
necessary to illustrate a particular characteristic or attribute, for instance the 
difference between a younger participant and a older one. In some 
instances, it was difficult to portray an individual's special feature in a way that 
would preserve the participant's anonymity and confidentiality at ail times. 
The dipiomates' nursing speciality is an example of such an instance, 
whereby having only four out of sixteen in Mental Health increased the 
chances of these being identified. Thus, differientiating between the nursing 
specialities was found to be appropriate throughout the study only when it 
was absolutely relevant. However, the coding system adopted allowed for 
individual participant data set to be retrieved from its original source. This 
system of retrieval was maintained throughout the analysis and data was 
analysed accordingly, within its relevant contexts.
All the individual interviews were analysed sequentially, as described in 
Chapter three, to generate categories and sub-categories and develop 
meanings to the data collected. Summary tables of findings derived from the 
data of individual interviews, of which, Table 4.8 is an example, were 
designed. These tables contain all the relevant condensed data which
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consist of a combination of descriptive and conceptually derived data. Then 
thematic-conceptual frameworks, as Table 4.9 illustrates, were constructed to 
facilitate understanding of the data. Key emerging concepts and themes 
were identified and their relationships were ascertained to explain meaning of 
data. These tables are from the diplomates' data of their first set of individual 
interviews. The remainder of all the summary tables and thematic- 
conceptual frameworks constructed from the diplomates and lecturers' 
individual interviews can be found in Appendix^}.
The analysis focused on the contents of the data set and do not relate to the 
specific case from which they came. The intention here was for the analysis 
to be more conceptual in nature and to elicit main trends across the 
participants' experiences of professional learning. Tables 4 .10  further 
illustrates the analytic process from category development to 
conceptualization of the diplomates' professional learning. This table was 
constructed from the diplomates' summary of data findings of their last 
interviews.
The overall aim of this set of analyses was primarily to explore and describe 
the nature of experiences of professional learning across the participants over 
a period of two years. The lecturer’s contribution to the post-registration 
professional learning of these P 2K  nurses was also explored. Analysis of 
these data was considered important since it was evident that the teaching 
and learning process was informed by the reformed P2K  curriculum. This  
was followed by explanations of the possible reasons for the occurrences of 
professional learning derived from the data within the diplomates respective 
environment of registered practice. The major recurrent themes which 
emerged from the analysis of individual interviews reflected the issues of 
interests that were discussed in an attempt to answer the research questions 
formulated at the end of the interviews and those based on the aim and 
objectives of the study.
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4.4 Data analysis 3
The last stage of the data analysis involved the development of conceptual 
meanings from the data in order to gain a comprehensive understanding and 
theoretical perspective of the overall picture of the diplomates’ professional 
learning during their first two years of registered practice. The organization 
for this final analysis was thus drawn from the questions generated and 
clarified during the conceptual phase of the study when analytic insights and 
interpretation emerged during the successive data collection and analysis.
This stage of analysis was carried out by a careful examination and 
integration of all the thematic conceptual frameworks designed during data 
collection and analysis. Recurrent themes across all the thematic-conceptual 
frameworks were identified. Consequently, the diplomates’ developmental 
process of professional learning was constructed based on the 
conceptualization of the identified stages of their learning during the first two 
years of registered practice derived from the recurrent themes. Thus, Table  
4 .1 1  illustrates the developmental process of the diplomates professional 
learning.
An explanatory stage was also developed from the findings which addressed 
a theoretical perspective of the diplomates' professional learning. This was 
informed by relevant theories within which the research findings could be 
located. Chapter eight discusses this in more detail.
4.5 C o n clu sio n
This chapter demonstrated the data analysis process adopted for the study in 
practice supported by illustrations from relevant tables and matrices. The  
procedures followed the analytic sequence of Flow charts 1 & 2 in Chapter 
three which were found to be adequate and appropriate in addressing the
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research problem. Chapters five, six and seven will follow by offering a 
discussion of a full descriptive account of the main findings which derived 
from the development of the thematic conceptual frameworks discussed in 
this chapter.
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CHAPTER 5: THE EXPERIENCE OF BEING ON A P2K COURSE
5 .1 Introduction
This chapter describes the experiences of a group of nurses who undertook a 
Project 2000 course which was implemented in January 19 9 1 in a College of 
Nursing in the U.K. It focuses on the nurses’ reflections of their experiences 
of the course which took place in the classroom and in clinical settings, it 
also includes their understanding of the course philosophy, their feelings and 
thoughts about the course prior to their staff nurse qualification and 
registration in Mental Health or Adult nursing. Additionally, their views and 
perception of professional development at the time of the interviews were 
explored.
An account of these different perspectives provided a platform from which the 
overall experience of the course reflected these nurses’ attitudes towards the 
course and also an overview of the behavioural and attitudinal changes which 
occurred during the three years of preparation to become a staff nurse. This 
experience was specific to this group of nurses. The intention here is to 
present those experiences of a P2K  course as perceived by the participants 
themselves. This was felt appropriate in order to address the first research 
question: to what extent does the P 2 K  course equip nurses for continued
professional learning?
5.2 The m eaning of the P 2 K  co u rse  philoso phy
When the participants were asked to discuss their understanding of the 
philosophy underpinning P 2K  course they mainly talked about aspects of 
nursing care and nursing as a profession. They claimed that the course  
equips the nurse with theoretical knowledge which provides a rationale for the
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delivery of holistic care in an autonomous, accountable and professional 
manner. They also referred to self-directed learning as well as the higher 
academ ic and professional status of nursing. Some of the key issues 
emerging from these nurses’ understanding of the course philosophy were 
then explored and their views about the effects of this philosophy on nursing 
practice.
The notion of professional accountability which was identified as underpinning
the course philosophy was further explored. The meaning of this notion was
explained in relation to increasing the professionalism of nursing. A s June,
one of the participants stated:
“The course philosophy is about making nurses more accountable 
and making nursing more professional, therefore increasing student 
nurses and nursing’s professional and academ ic status”.
For participants the theoretical knowledge underpinning the course 
philosophy seemed to take the form of caring for patients holistically and 
provided a rationale for nursing interventions on which they based their 
practice. It was thus acknowledged that the course taught them “to assess  
and plan patient care holistically”.
When the participants were asked what holistic care meant to them, they 
referred to the care of the whole person. They reiterated that it was the 
physical, psychological, social and spiritual aspects of a patient when 
planning and implementing nursing care. This showed the way these 
nurses’ views of core subjects had changed during their respective branch 
programmes as opposed to during the Common Foundation Programme 
(CFP) when they found that the core subjects, such as bilology, psychology, 
social policy and sociology, were irrelevant to nursing. (This is discussed later 
Section 3 in this chapter).
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A rationale for their nursing actions seemed to be also embedded within this
holistic care. A s John explained:
“(Holistic care) m eans looking at all aspects of a patient, a person 
and knowing why we do what we do”.
5 .2 .1  P2K nurses versus traditional nurses
The effects of the P 2K  philosophy were also discussed by asking the
participants to compare themselves with traditional nurses with regard to
nursing care approach and academ ic status. The P2K  approach to caring
for the patient was seen as different from that adopted by traditional nurses
they had met in clinical areas. The participants considered informed, holistic
care to be a progressive approach to nursing care because besides looking at
all aspects of a patient they also linked this type of care to the application of
research findings and nursing knowledge. On the other hand, they found
that the traditional nurses did not seem to apply research-based knowledge in
their practice of nursing nor to have a rationale for their care. A s Joe had
observed during his various clinical placements:
“Although the (traditional nurses) seem more confident their 
(theoretical) knowledge is shallow. They have no sound knowledge, 
not research minded at all. For them it’s all a matter of routine and 
they don't seem to know why they do things the way they do”.
This progressive, reformed approach of learning to nurse and the acquisition
of nursing knowledge were considered to be linked to the professionalism of
nursing. The participants’ arguments were that their knowledge of academ ic
subjects led to professional knowledge in terms of being recognized as
professionals. Hence, they maintained that their academic status provided
them with more opportunities for further and higher education in nursing or
otherwise, than the traditional nurses:
“W e are in a better position than the traditional nurses to do a 
degree. I can go on studying at a much higher level”.
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It appeared that the lecturers also instigated this attitude of higher academ ic 
status, in an attempt to develop these nurses’ awareness of professional 
development. Upon further exploration, this was confirmed when it was stated 
that:
“W e were also made aware (by the lecturers) of the value of our 
Diploma in Higher Education in nursing studies and how far we 
could go with it”.
5.3 Learning in the classroom
The participants reported that the teaching and learning of theoretical 
knowledge largely took place in the classroom. For these nurses classroom  
instructions consisted of thirty-four out of sixty-eight weeks in the C F P  and 
twenty-two out of sixty-seven weeks in their branch programme. This was 
confirmed in an examination of the College course document (1990 ,1:27). 
Each college week comprised a minimum of twenty hours of taught sessions  
and fifteen hours of self-directed study.
The participants felt rather skeptical about the P2K  course at first because it
was a new course which they said had not been tested properly. (They were
the first cohort of students to be on the P2K  course at the college of nursing
where they studied). They reported that during the C F P  they had difficulties
in settling into the course. They felt that the theoretical aspects of the course
were irrelevant to nursing and were somewhat disenchanted about P2K.
They further reported that they could not understand the meaning and
relevance of the “core subjects” such as psychology, sociology, social policy,
philosophy and biology to nursing. A s Angie stated:
“I was rather disillusioned about P2K, especially the C F P , it didn't 
feel like nursing at all. All these core subjects, social policy, 
sociology, psychology and so on meant little to us. I often wondered 
what I was doing here”.
However, these nurses’ reactions towards the course content in their branch 
programmes were more positive. This coincided with the time when the
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course started to make sense to them, in terms of the nature of nursing as
advocated by the P 2K  curriculum. They emphasized that their learning
became more relevant then. This was confirmed by Claire:
“I certainly started to learn nursing in the branch. C F P  did not 
make sense to me”.
It was thus evident that it was only towards the end of the course that most of 
them could really appreciate the relevance of the core subjects to nursing. 
This relevance of core subjects and importance of the branch programme 
seemed to have been because the em phasis during that time was on their 
chosen speciality i.e. Adult or Mental Health nursing. Futhermore, the mental 
health nurses indicated that they had some choice of what they felt they 
needed to learn and that som e of their sessions were student-directed. They  
explained that they were given the opportunity to select topics which met their 
learning needs and they were able to relate them to their clinical experiences. 
They then prepared those topics and presented them to their peers in a 
seminar session in class. This student-directed learning was also evident in 
the mental health branch time-table. Apparently, the ability to organize this 
kind of time-table was easier and more practical in this branch of nursing 
because of the group size; twelve students in mental health branch whilst the 
adult branch had forty-five students. This was an explanation gained during 
an informal discussion with other lecturers and was later confirmed by the 
lecturers who were interviewed in the study.
However, apart from this student-directed approach, the learning experience 
in the classroom followed a similar format in both of the branches in which 
the participants were involved.
5 .3 .1  Shared learning
It was evident that small group work and shared, collaborative learning were
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paramount and were encouraged throughout the course:
"Right from the beginning, we were always split into small groups 
and presented our work to each other”.
It was suggested in the course document (1990,1:38) that “P 2 K  has the 
potential to form a cohesive nursing profession” and the course was “planned 
to allow this cohesiveness to be achieved both in the C F P  and the branch 
programmes”. The promotion of shared learning, particularly during the 
branch programmes, was clearly recommended.
Both the adult and the mental health branch groups of nurses recognized the
value of this approach. Although som e felt a little uncomfortable about it, they
gradually got used to such classroom learning activity and they eventually
enjoyed actively participating:
“Presenting work to others in class was a bit nervy, but we soon got 
used to it”.
“(Presenting work to others) becam e fun really. I like to talk, to be 
active in a learning environment”.
5.3.2  Learning to be responsible and accountable
The curriculum design and teaching style seemed to have also influenced the
participants to be responsible for their learning and taught them appropriate
study skills so that they could be independent and build on the P 2 K  course
once they were qualified. The participants were aware of this and it was
recognized that the course was only a basis to practice. Besides being
responsible for their learning, the participants were also taught to be
responsible for patient care and accountable for their own nursing actions:
“W e were forever being told about (responsibility and accountability) 
especially during the branch programme”.
Thus, responsibility and accountability were two concepts which were 
acquired in the classroom with a view to being transferred to clinical settings.
18 2
To some extent these concepts were influenced by the lecturers who saw  
them as important aspects of adult learning which would contribute to these 
nurses’ clinical practice. This supports the teaching/learning strategies in the 
course document, which clearly stated that “the responsibility for learning 
rests with each student” (p38).
5 .3 .3  Self-directed learning
Additionally, the participants reported that learning in the classroom also
entailed finding out information for themselves. This kind of learning strategy
was referred by some of them as a “do-it-yourself (DIY) approach which was
viewed as a kind of adult learning approach. They said that the aim for such
an approach was to prepare them to become independent learners but one
of the mature participants pointed out that some of them coped better than
others. Younger participants also had problems:
“This self-directed learning was new to me. It took me a while 
getting used to it. I was always expecting the teacher to teach 
me everything. Now, I'm o.k. about it”.
Nevertheless, the self-directed approach to learning was welcomed by a 
number of the participants and was seen as a way of increasing their self 
confidence. A s  Maureen explained:
“Because of this D IY course, I don’t feel so threatened now”.
Additionally, one of the group discussed how this style of learning was also 
initiated by all the assignments they had to do during the course which 
required them “to find things out” for themselves. A  self-directed approach to 
learning was identified to have both short-term and long-term effects. The  
short-term effect referred to the way this approach had helped the 
participants during their three year nursing course under the guidance and 
encouragement of the academic staff. They saw it as a challenge and 
they were motivated to learn more than what was expected of them. On the
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other hand, the long-term effect of self-directed learning referred to its 
relevance after they qualified. One of the groups expanded on this meaning 
and explained that self-directed learning as a strategy would help them to 
become resourceful and to continue to be questioning and searching for 
additional information. Sinead pointed out:
“I would continue to be inquisitive and carry on finding out. At
least we know where and how to get hold of information if we need if.
This clearly reflects the philosophy of the P 2K  curriculum which stated that “a 
major feature of the course is the development of learning skills to help the 
newly qualified practitioner continue to learn throughout their nursing career 
(Course document 1990, 1 : 1 1 ) .  it therefore has implications for continuing 
learning here, in terms of these nurses developing commitment to continued 
professional learning. It was evident that, despite being at the end of the 
course, these nurses felt that their learning would continue. A s  Teresa  
stated succinctly:
“The end for you lecturers is only a beginning for us”.
5.4 Learning in clin ical settings
The participants learning in clinical settings entailed the practical knowledge 
gained during their various clinical placements, which meant the learning of 
nursing skills. During these group interviews it was noted that the questions 
about practical knowledge generated more reactions than questions on any 
other aspect of the course. The participants’ responses to this aspect of their 
learning typically addressed two major issues: the need to base the practice 
of nursing on theoretical knowledge and the lack of nursing skills at the end of 
their course. These were broadly explored and discussed in the four group 
interviews.
It was acknowledged by the participants that the course prepared them with a 
sound knowledge to base for their nursing practice. They therefore
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recognized the need to take their theoretical knowledge to clinical settings 
and apply it in their nursing practice. This w as not only because it would 
provide them with a rationale for their nursing care as previously discussed, 
but it would also help them to progress in their nursing career:
“The sound knowledge we have will take us forward”.
5.4 .1 Lack of nursing skills
The realization of a lack of nursing skills seem ed to be a major concern for 
these participants. They expressed this in a variety of ways. For instance, 
Joe and Sinead stated respectively:
“I only wished we had more practical experience”.
“Yes, skill-wise, I don't feel good about. I keep on thinking,
I need to know this, to learn that. It’s like an obsession at times”.
Upon exploring their lack of skills, the participants identified some of the key 
factors which they felt contributed to their nursing skills deficits at the end of 
their course. The main factor which they identified was the limited time they 
spent on their clinical placements during the course. Hence, there was a 
lack of opportunities for these nurses to learn, practice and master those skills 
which were either learnt in the classroom or demonstrated in clinical areas. 
Adam argued:
“I've learnt things in class but we had very little time to practise them 
on the wards. The P 2K  course should have been extended for a 
further three to four months period to allow us to practice nursing 
skills”.
It was also felt that they missed out on opportunities to practice because of 
the lack of knowledge and understanding about the P 2K  course philosophy 
and content among non-P2K nurses. According to the participants most of 
their clinical experiences were spent observing other nurses rather than 
participating in the delivery of nursing care. They felt that their supernumary 
student status was misinterpreted by their mentors who were all traditional
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nurses. They also described their C F P  mentors to be less committed to
teaching them. As Liz noted:
"Our supernumary status was not well received by staff on the 
wards. They thought we were only there to observe, not doing.
It took them a long time to get to know us”.
However, one of the group in particular felt that their clinical experiences
improved during the later part of the branch programme when they were given
more responsibility on the wards and the staff began to realize that the
participants were more capable than they thought. It was also suggested
that by the time they were nearing the end of the course, they noticed that
clinical staff were updating them selves professionally and the issue of lack of
knowledge about the P 2K  course was also being addressed. This group of
nurses, nevertheless, thought that at the end of their course they became
of interest to traditional nurses:
“Everyone on the service side is just waiting to see what sort of 
nurses, we will turn out to be”.
5.4.2 Labelling of P2K nurses
Another issue of concern which the participants felt impeded their clinical
learning to some extent, was their experience of being labelled by traditional
nurses during their clinical placements. Many of them talked about the
negative attitude of traditional nurses towards P2K  nurses: For example:
“W e were seen as different on the wards and the (traditional) 
nurses behaved differently towards us”.
“Staff on the wards used to talk about us and they would say  
that these P2K  nurses don’t know anything”.
“W e were always known as P 2 K  students, not just student nurses.
I suppose now it would be P 2 K  staff nurses”.
This had infuriated some of the participants. As Anne stated angrily:
“Personally, I don't like being called a P2K student at all, it 
puts my back up”.
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But other participants reacted differently and seem ed to have been more
tolerant about being labelled. For one, the main concern at the time was
about being successful in the practical assessm ent. S h e  did not feel that it
was appropriate to confront the nurses on the wards since they were the very
sam e nurses who would have to sign her practice documents. She said:
“Of course, I wanted to pass my practical assessm ent, so there was 
no point in confronting the staff on the wards and telling them that 
what they were saying about P 2 K  students (that they didn't know 
anything) was not true”.
It was interesting to note that another participant escaped being labelled
because during his last clinical placement the staff did not realize he was a
P 2K  student, except for the ward manager who happened to be his mentor.
Thus, there was evidence that P 2K  students were treated differently as this
particular student. Adam, confirmed:
“I was very lucky in my last placement, only sister knew that I was 
a P 2K  student, so others were really nice towards me”.
5.4.3 Coping with being labelled
At this stage of the interviews it was felt appropriate to further explore these 
participants’ views about being labelled, since this issue seem ed to be 
important to them. Thus the intention here was to ascertain the way these 
nurses felt about with being labelled and whether they had any planned 
coping strategies for when they started working as staff nurses alongside 
traditional nurses with negative attitudes.
Challenging the clinical staff who have more skills than them was found to be 
undesirable and imprudent. The participants’ apprehension was justified 
within the context of their pending staff nurse role when they felt that they 
would have to depend on these nurses to learn their new staff nurse role and 
more importantly the practical skills. They, therefore, expressed a certain 
amount of self-belief, hope and optimism:
“I’m sure we'll survive but we have to work harder to prove them
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wrong and we need to show them that we are not what they 
thought we'll be”.
Thus, they felt that it was in their best interest as staff nurses to react pro­
actively because of this underlying fear of rejection and not being readily 
accepted by no n-P2K  nurses on the wards where they would be working. 
The ways in which the participants planned to achieve this was further 
discussed. They maintained that they would use what they felt they were 
“good” at and felt comfortable with. This included the use of communication 
skills, “trading-off’ (exchanging) their theoretical knowledge with traditional 
nurses for clinical skills, applying knowledge to clinical practice in an informed 
manner, using research findings, and by challenging routines and rituals by 
being assertive and putting forward sound knowledge. They thus relied 
heavily on their theoretical knowledge. The application of self-directed 
learning was also evident here:
“At least, we know where and how to get hold of information if we 
need it”.
The ‘knowing where and how’ seemed to be one of the biggest assets for 
them. In addition to this, they also mentioned the sharing of knowledge 
among themselves and peer support, which is discussed elsewhere in this 
chapter (Section 5.2), as well as the feeling of solidarity fostered in the 
classroom. Thus, the negative attitude of clinical staff generated further 
planned coping strategies built largely on those already acquired or learnt 
from their student nurses’ days.
5.5  Th e anticipation of becom ing a staff nurse
Despite the participants’ apparent confidence in their readiness to practice 
which was largely due to their acquired theoretical knowledge and its value to 
their nursing practice, they expressed some apprehension about their 
pending staff nurses’ role. They indicated a sense of vulnerability because of
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the expectations of traditional nurses, their lack of clinical nursing skills and
having to prove themselves on the wards as P2K  staff nurses. A s Anne said:
“(Traditional nurses), students and patients will expect us to 
know a lot more than we do”.
The pending staff nurse role w as also described as “scary” because they felt 
they did not have enough nursing skills. When these diplomates were 
student nurses there had been negative attitudes expressed towards them. 
Thus, in the interviews there were statements which indicated that they were 
anticipating the sam e negative attitudes as staff nurses. They felt 
apprehensive about these attitudes from other nurses as Liz recalled:
“It was bad enough when we were students”.
The transition from student nurse to staff nurse also evoked sad feelings and
a sense of loss among the focus groups. They made reference to the
transition they experienced within the course, when they moved from the C F P
to their respective branch programmes and at the time of these interviews
they were just a few weeks from yet another transition which explains their
feelings of sadness. Angie confirmed this:
“W hen we started and everything was new, we made friends, 
then after C F P , we had to go to our branch and now, we don’t 
know where we'll end up’.
However, this could suggest that the solidarity perpetuated in the classroom  
could be responsible for the emerging sadness, the sense of loss and 
vulnerability at the end of the course.
Although these feelings were expressed, the participants felt relieved that 
they would soon be practising nurses. There was also some trepidation at 
the thought that they would be “doing nursing” which was what they felt they 
had been studying for during the three year of the course. Statements; such 
as: “I can't wait to get on the ward and do proper nursing” exempliy such  
feelings.
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5.5.1 P la n n ed  co p in g  s tra te g ie s  fo r  th e  s t a f f  n u r se  role
It becam e more evident that the lack of skills were of major concern for these
nurses when the pending staff nurse role was being discussed.
Nonetheless, they identified interpersonal skills which involved
communication skills as one set of skills which they had acquired in class and
were able to apply adequately in their practice. Hence, they felt that using
the skills they were comfortable with, as was the case earlier on in their
course, would help them cope during the initial months working as staff
nurses. They stated that they would then learn other skills which they felt
they needed to know and those specifically required of their job as staff
nurses. Sarah’s views were shared by others:
“It is good to feel I am able to communicate with patients. I use
interpersonal skills all the time on the wards. I’m not afraid of that,
I know I shall be alright with this one, it’s the more demanding things, 
the more technical things, I feel, I ought to know about, especially as  
a staff nurse”.
Additionally, it was interesting to note how some of the participants talked 
about the manner in which they intended to use their academ ic knowledge 
the way they had used it as student nurses when they “traded it off’ with 
clinical staff for clinical, practical knowledge which they felt was lacking. By
this, they meant that, for instance, they would share materials such as
literature that they may have on a certain topic of interest with clinical staff, 
usually those who were undertaking post registration courses and in 
exchange they noticed that they were given extra help with practical skills. 
Learning opportunities were also more readily available to them on the wards.
5.5.2 Peer support
it was also evident during the discussion that group work, shared learning and 
self-directed learning in the classroom engendered and fostered co-operation,
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mutual/peer support and solidarity among these participants. Thus, in view
of their past negative experiences on the wards as student nurses, they feit
that peer support, which had been nurtured in the classroom, would be
essential to ‘survive’ in their new staff nurses’ roles. They expressed this by
the need of support from each other. Som e recalled their experiences of
valuable support from their peers throughout the course. A s Jeanne stated:
“If it wasn't for my friends on the course with me, 1 would have 
left and done something else”.
Hence, they said that they hoped to keep in touch with each other and sustain
this mutual, peer support which they had found beneficial in the past. A s
David commented:
“W e must continue to support each other. I hope we'll continue to 
keep in touch and help each other whenever we can”.
5.6 The need for further and professional learning
The participants emphasised their lack of clinical skills throughout all of these
group interviews. Consequently, they recognized the need to learn further
skills in the near future, as newly qualified staff nurses, because of the skills
deficit they had identified earlier in the interview, which was causing them a
lot of concern for their pending staff nurses’ role. They felt that their main
goal, at this stage of just being a few weeks away from their nursing
qualification, was to initially learn and gain all those extra clinical skills so that
they could have a sense of occupational identity with the traditional nurses.
This was how two of them, Adam and Liz, expressed their thoughts:
“All I need to do now is to learn and work hard towards being at 
the sam e level as the traditional nurses, skill-wise”.
“W e need to master our skills, to learn them quickly and ail the 
time really”.
5 .6 .1 Continuous learning process
This notion of ‘learning, ail the time’ was explored further within the context of
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the participants’ perception of professional development in nursing. At this 
point of the interviews, it was felt necessary to ask the nurses to clarify their 
understanding of further learning and professional learning. For these 
participants, further learning implied an immediate type of learning with short 
term aims. By contrast, professional learning was considered to be a cyclical 
type of learning which consisteds of both short and long term aims of 
professional development. These explanations seem ed to be influenced by 
their views about the nature of nursing.
Two of the groups expressed their views about the nature of nursing as a
continuous process of learning. They talked about the continuous learning of
new nursing skills and knowledge a s well as updating those already acquired
skills. Jeanne clarified this further by stating that:
“If a nurse does not continue to improve her practice, her skills 
and knowledge, she might as well give up. In nursing we ca n ’t stop 
learning and updating”.
A s far as this group of nurses was concerned learning had not stopped for 
them despite reaching the end of their three year nursing course. This was 
exemplified by the following comments:
“The end of this course is only the tip of the iceberg”.
“It's impossible to stop learning but I know of som e n on-P2K  
nurses who have, it’s very sad for nursing”.
“What we've learnt to-day will be soon out of date. Things 
change so quickly, there is new research, new technology etc”.
New technology was also discussed by others in relation to new types of
patients. Further, it was acknowledged that a lot more nursing research was
available. Those who intended to work in specialist areas were particularly
anticipating a continuous updating of skills:
“For me, (continuous updating of skills) will certainly be the case  
because I want to work in coronary care”.
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In this study, in order to address the research problem, the issue of 
professional learning was explored within the context of the professional 
development of nurses. Thus the notion of professional learning emerged 
from the participants’ need to continuously keep updated and learn about 
their nursing skills and knowledge and the dynamic nature of nursing.
However, it was evident that even at this stage of these interviews, which took 
place shortly prior to these nurses being qualified and before the U K C C ’s 
mandatory requirement of post-registration education and practice, 
participants had begun to demonstrate a commitment to their professional 
learning which they conceived to be continuous. This commitment was also 
translated in their responsibility for their own learning and accountability to 
patient care and for their own actions from the time they were qualified. David 
pointed out:
“Out there, you are on your own”.
The course was very much viewed as only a basis to practice; after that it was 
up to them to build on what they had learnt. These nurses therefore believed 
that once qualified they were responsible for their own professional 
development and were prepared to fund their courses and other learning 
activities. An examination of the course document (1990, 1 :14 )  confirms 
these nurses’ view of professional learning and it is evident that one of the 
aims of the P 2K  course was:
“T o  foster a commitment to continued personal and professional
development”.
5.6.2 Perception of professional development
Although these participants felt that professional learning was fundamental to 
professional development, when they were asked about their views of 
professional development, all but two tended to discuss it within the context of 
course attendance, study days and reading for a degree. The two
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participants talked about more informal ways of developing professionally
such as reading nursing literature and textbooks:
“I would subscribe to nursing journals to keep up with 
developments in the area of nursing I’ll end up in”.
“I won't throw (my textbooks) away. I’ll need more and more 
textbooks according to my future (learning) needs”.
Upon further exploration of their views about professional development, they
reported that it was formally introduced to them in class, in their last unit of
study. They were told about career pathways, availability of nursing courses,
degree courses and so on. One of the group of participants discussed how
they were also taught to always search for up-to-date research findings to
apply to their practice. They all found these sessions interesting and relevant
to their nursing career.
“In our last unit, we were told about what was available for us 
when we qualify, other courses and that sort of thing”.
It could thus be concluded that the participants’ accounts of the way they 
were prepared for their professional development reflected their perception of 
professional learning.
5.7  C o n clu sio n
This chapter clearly identified the participants’ perspectives of their 
experiences of being on a P 2 K  course which prepared them for their staff 
nurse role. In their reflection of their experiences on the course, both in the 
classroom and in various clinical settings, the participants’ meaning and the 
effects of the P 2K  course philosophy provided a basis from which pertinent 
issues emerged. The key issues, which the nurses felt were important to 
them at the time were identified as: their approach to nursing care; the 
learning process which took place, both in the classroom and in clinical
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settings; their readiness to practice and their need for further and professional 
learning. These participants largely addressed these issues by comparing 
the P2K  course with that of the traditional nursing course.
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C H A P T E R  6 T H E  E X P E R IE N C E  O F A  P 2 K  C O U R S E  FROM  T H E  
L E C T U R E R S ’ P E R S P E C T IV E  
6.1 Introduction
Having examined the diplomates’ experiences of being on a P 2K  course in 
chapter 5, this chapter examines the lecturers’ perspectives within the context 
of their own experiences of teaching these nurses on the course. This 
provided further insight into the diplomates’ professional learning. The aim of 
interviewing six of the lecturers who taught the participants in this study was 
to ascertain the extent to which their roles as educators had contributed to the 
post-registration learning of these nurses. The chapter therefore addresses 
four broad issues:
♦ the lecturers' perceptions of the P 2 K  course;
♦ their perceptions of the outcomes of the P2K  course;
♦ their perceptions of professional development and
♦ the strategies they used for the promotion of professional learning of 
nurses.
Thus these issues address the second research question asked at the initial 
stage of the study as discussed in chapter 3, section 3.5: to what extent did 
the nurse educators contribute to the post registration learning of these P2K  
diplomates? These issues also addressed a further question which was 
based largely on insights gained during the group interviews and the first set 
of the nurses’ individual interviews. This was: to what extent do the lecturers’ 
perceptions and conceptions of professional learning reflect those of the P2K  
nurses?
6.2 Perception of P 2 K  co u rse
All the lecturers discussed their perceptions of the P 2K  course in terms of the 
way its underpinning philosophy aimed to prepare the nurse to care for their
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patients. They, therefore, gave various explanations which reflected their 
understanding of what the course aimed to achieve in relation to the changing 
nature of nurse education and the manner in which P 2 K  nurses would care 
for their patients. They implied that P 2K  was aimed at giving the nurse a 
greater depth and a broader insight into the whole of nursing rather than 
looking at part of the work, thus preparing the nurse for the future changes in 
society and nursing. A  holistic approach to nursing was also alluded to which 
seem ed to engender a knowledge-based practice, taking into account 
psychological, sociological, physiological and ethical issues.
The lecturers also believed that the increased knowledge would take the
nurses to the level of a knowledgeable practitioner who would be able to
analyse, evaluate and challenge nursing practice in an informed rather
than a ritualistic manner. They considered that the course aimed to
equip the nurse to analyse nursing situations in more depth rather than to
just take them for granted. As two of the lecturers further explained:
“The whole course was designed to produce a registered practitioner 
who is accountable and responsible, who is safe and who will be 
able to respond in a changing climate within the N H S (National 
Health Service). These nurses will therefore be able to account for 
their actions when they qualify, they will be responsible and 
understand all the implications of their practice”.
“I think the philosophy from which we'd worked was to prepare a 
student who is able to deliver care in an informed way; to make 
informed decisions about care and to be able to articulate their own 
reasons for decision making. I think it's also giving them theory as 
well as practice”.
A s far a s  the changing nature of nurse education was concerned, one of the
explanations which echoed the lecturers’ understanding was:
“My understanding was that we would not have to get nurses to 
do two qualifications but one formal qualification which allows them 
the ability to work in all settings, specialized in one particular area 
and at the sam e time prepare them for the demands of nursing in the 
year 2000 and beyond”.
These lecturers felt that as a result of this change to nurse education, the 
patient should get a better service by being cared for by nurses who would 
deliver safe, up-to-date knowledge-base nursing care. However, when they 
were discussing the aim and the underpinning philosophy of the course it 
became apparent that they were also addressing the implications of its aim at 
different stages of the course implementation. This was thus explored 
because it was felt that these issues seemed important to the lecturers.
6 .2.1 Transitionary stages of the course
The lecturers were asked to discuss what they meant by the different stages  
of the course implementation. Consequently, they clearly identified four 
transitionary stages of the course through which the nurses gained their 
learning experiences. The meaning of each of them was discussed  
accordingly.
One of the main problems identified at the beginning of the course 
implementation was that a lot of the diploma nurses came in with very 
different viewpoints of nurse education from what the philosophy advocated. 
The lecturers stated that, at this stage, the students did not expect the course 
to be so academically orientated. This had caused some problems and 
difficulties during this initial period of the course. The students were said to 
have experienced a lot of frustration at college and were longing to be in 
clinical settings where they could practice nursing. That frustration was 
expressed to lecturers through formal evaluation and interaction with the 
students at the time. The students also felt that they were learning many 
things in this early part of the course which they considered were totally 
unnecessary. This was how one of the lecturers described this initial 
transitionary period:
“These students had a certain view of the nurse, perhaps more 
than the actual course. Their view of the nurse was that you 
come in, you have some theoretical input and you get out (on the
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wards) and you give hands-on care. With this cohort (of nurses), a 
lot of the problems and frustration that they experienced stemmed 
from the idea that they had to sit in a classroom, especially during 
the first eighteen months. They just wanted to get out onto the wards 
and give hands-on care, they wanted to learn about diseases, for 
example, and not normal biology or normal psychology. They had a 
different mental set, in a way, and that created a lot of frustration”.
Following that difficult and frustrating start, the lecturers reported that the 
students found the transition from the C F P  to the branch programme quite 
difficult initially. This difficulty was mostly found on the wards where the 
students felt they did not have the skills to practice, they felt insecure and 
very vulnerable as well as coming to terms with the application of theory to 
practice. The students considered that what they had learnt so far did not 
relate to nursing and that they had not had enough clinical experience.
However, a stage was identified when the students became more aware of
the meaning of what the course aimed to achieve. There w as a consensus
of opinion among the lecturers that this happened about half way through
their branch programme which meant about nine months before the
completion of the course. That was when they were able to apply what they
had learnt in C F P  to practice. This sequence was described by Paul, one of
the adult branch team leader’s:
“It was only when it cam e really to unit seven that they were 
beginning to feel confident in their practice and could start 
assimilating some of their knowledge to clinical practice. Then, 
once they went to unit eight they were geared up, looking towards 
the end of the course and they felt a lot more comfortable about 
what they were doing but then they started getting anxious about 
becoming a staff nurse”.
The last transitionary stage was the passage from student nurse to staff 
nurse. The lecturers felt that this transition was a particularly difficult one for 
this cohort of nurses because that had just completed a new, academ ic type 
of nursing curriculum and that the traditional nurses were somewhat 
defensive towards them because they realized that these newly trained
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nurses had more propositional knowledge than them. The traditional
curriculum did not cover the academ ic subjects in great depth. Nevertheless,
having met some of these P 2K  nurses on the wards, they reported that these
diplomates had acknowledged a better understanding of the course
philosophy. One of them, Pam, noted:
“Only last week, I spent a lot of time with some of these nurses.
They are now qualified staff nurses from that (first) student group 
and they were reflecting on their last few months in practice after 
qualification and how, retrospectively, the things they've done on 
the course have prepared them for that particular role. They can now 
see what the course was trying to achieve”.
6.3 O utcom es of the P 2 K  co u rse
The lecturers’ views about the outcomes of the P 2K  course emerged from 
their perception of its effects on the diplomates’ clinical practice. The  
sources of their arguments stemmed from the reorganization of NH S  
hospitals; the continuous course evaluation outcomes; clinical staff and 
students’ feedback to the course management committee; feedback from 
traditional nurses and ward managers; their own observation of the nurses in 
clinical practice and personal interactions with P 2K  nurses on the wards.
6.3.1 Conflict of interests
For these lecturers, one of the main concern about the reformed nurse 
education was that soon after the implementation of P 2K  curriculum, the 
service and support systems within the N H S were reorganized, with some 
hospitals beginning to gain Trust status. This meant that the Trusts became 
managers and providers of healthcare services for their users and their 
philosophy did not seem to be in line with the philosophy of nursing 
education. In other words, what the P 2 K  course aimed to achieve in the 
education of nurses was in conflict with the demands of the hospital Trusts for 
their service users. Whilst P 2K  aimed to provide a knowledgeable nurse
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practitioner who was orientated to all aspects of care because of the current
economic climate and hospital cut-backs, the Trusts, on the other hand, were
working towards the acquisition of cheaper skill-based nurses which couid be
found among healthcare assistants. It was, therefore, evident that the P 2K
was not entirely meeting the needs and demands of hospital Trusts at that
time. The C F P  team leader explained how the underlying philosophy of P2K
did not match the requirement of the Trusts:
“In essence (the course philosophy) doesn't seem to be working 
that way because (P2K nurses) are expensive to train and in the 
present economic climate, with the Trusts coming about, these 
people are expensive. So these managers of support system s 
don't want high powered, highly intellectual, knowledgeable nurses; 
they want more doers, nurses with a lot of basic skills”.
6.3.2 P2K nurses' skills deficits
Consequently, the P 2 K  curriculum had to be adapted as time went on
because it was felt that the students were not given enough clinical
experience to practice their skills on the wards in the same way as traditional
nurses. The lecturers recognized that these nurses were somewhat deficient
as far as their skills were concerned and that more time ought to be invested
in clinical settings in order to meet the Trusts' needs at the time. They also
reported that towards the end of the course some of these students had
identified their weaknesses and were very angry because there was not
enough focus on nursing skills. That was a great concern for these
dipiomates; they did not feel clinically competent in managing a group of
patients and other nurses. Thus, attempts were made to redress this deficit
of skills. A s  Sharon explained:
“W e used to run extra sessions for them, we adapted the curriculum 
as we went along and we put in more skills to make them feel 
more comfortable. W e did things like, we adapted the conceptual 
approach to actual patient care instead of looking at concepts in 
general which were in the curriculum. W e actually began to focus 
on patients’ problems and broke it down to the students’ level 
of understanding”.
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6.3.3 P2K  n u r s e s ’ c lin ica l p e r fo rm a n c e
However, despite the identification of skills deficits among these P 2K  nurses, 
observation of some of these sam e nurses on the wards and feedback from 
different sources in their place of work revealed a more positive picture than 
anticipated by both educators and hospital Trusts' staff. The lecturers found 
that these nurses were feeling a little uneasy about their clinical skills but they 
felt that they had the theoretical knowledge and it was only when they had 
begun to actually work as staff nurses that they realized how much they had 
learnt on the course. Furthermore, it was evident that other staff on the 
wards had also been able to appreciate the kind of contribution these nurses 
could make in caring for patients.
The lecturers also reported that, initially, the traditional nurses on the wards
compared themselves with these new type of nurses and although they felt
that the P 2K  nurses were less skilled, they were more questioning and
appeared to be more stimulated to learn further and give care. This
comparison between the two types of nurses was observed to be decreasing
and the traditional nurses were less defensive because they were getting
used to P 2K  nurses and there seem ed to be a better understanding of the
way that these nurses were being educated. It was further reported that
these newly qualified nurses were looking at nursing care more critically and
were able to reflect on their clinical performance. This was one of the
observations which the Mental H ealth/CFP team leader mentioned:
“The feedback we were getting in the course management 
curriculum committee was that, at that particular time, people were 
not quite sure why the students were taught all those things but now 
looking back on it they are appreciating it more. The dependency 
on mentors and preceptors on the wards was gradually being taken 
away and these nurses are hopefully now working independently 
as competent practitioners”.
Similarly, one of the lecturers stated the following in respect of the positive 
outcome of the course for these P 2 K  nurses’ clinical performance:
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“One of the m anagers was saying how well these staff nurses 
were functioning. They are not afraid to come forward and 
express their ideas in a professional manner. They have very 
good interpersonal skills, they are questioning and they are also 
willing to learn. S h e was very positive about (these nurses) and ’ 
several members of staff and managers have said this, they are 
quite positive about the product of the course, although initially 
they weren’t sure whether these nurses were suitable candidates 
for their wards”.
6.4 Perception of professional developm ent
The lecturers’ perception of professional development was expressed in 
terms of their understanding of its meaning and how they felt they had 
prepared their students for their professional learning in the future. The  
process through which these nurses would develop professionally during their 
registered practice was also identified during their discussions of professional 
development.
6 .4.1 Process of professional development
The lecturers perceived the professional development of nurses as a 
continuous cycle which evolved through a dynamic reflective process of 
individual clinical practice. Sara further explained the meaning of this 
viewpoint:
“Professional development is technically a continuous circle. You 
achieve something, you evaluate how that has changed you and 
your performance. You then move on by identifying your next need 
and how you’re going to meet that need; what you need to do and 
then you search for something that would help you meet that need 
and you move on to start again because knowledge and skills in 
nursing don’t stand still, they move all the time”.
The lecturers were then asked how they felt that these nurses developed 
professionally, during the three years at college, based on their views of the 
on-going process of professional development. It was evident that the 
process of professonal development was seen very much as part of the
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course. These lecturers felt that they facilitated the evolvement of the 
students’ personal and professional development throughout the course both 
in the classroom and in clinical practice. Students’ development was 
closely monitored and students were made aware of their progress. A  lot of 
em phasis was placed on their professional role as well as the profession’s 
expectations of individual nurse responsibilities with regard to professional 
development:
“The planning initially was very much focused on them, examining 
their own bias and beliefs and looking at their professional role as  
well as the professional regulations in relation to practice, considering 
any regulations that are laid upon the practice of nursing. So, it’s 
very much looking at them and the way they were developing 
throughout the course”.
The lecturers were then asked how they felt those nurses in the study had 
developed professionally when they qualified. They described what they had 
observed when they had been in contact and interacted with some of these 
nurses on the ward. It was felt that these nurses had the necessary personal 
resources to guide and help them to develop professionally. Sharon 
observed:
“I think they developed quite quickly from what I've seen of them 
and I've met quite a lot of them on the wards. They have actually 
developed very, very quickly, they know where to go, what to do, 
who to contact and how to get on this course, that course and 
basically how to develop professionally”.
6.4.2 Preparation for professional development
The preparation for professional development was addressed when the 
lecturers were asked about the ways they prepared the student nurses for 
their future in nursing. They felt that professional development was gradually 
introduced throughout the course. Although not explicitly discussed, it was 
seen as one of the functions of being a qualified nurse and seemed to have  
been discussed particularly when the issue of the nurse's duty of care was 
being addressed.
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Therefore, the lecturers felt that in class they did raise these nurses' 
awareness in respect of their professional development. They stated that they 
talked to the students about the nursing professional code of conduct and 
within that, particular duties and obligations that the code imposes on nurses 
were also discussed. They also talked to the students about the nurses' 
commitment and responsibilities as part of a profession, using the code as a 
framework to foster the idea of professionalism and pointing out that, 
although the nurse is expected to work within their code of professional 
conduct, it only serves as a guideline.
Furthermore, in class, guidance was given as to how to be responsible for 
their own professional development and what this entailed. The purpose of 
development at this stage was seen as making them resourceful and trying to 
get them to reflect on themselves and to give them some insight into their 
weaknesses. This the lecturers felt would help them to look at areas for 
development as they went through the course:
“(The P 2K  nurses were prepared for their professional development in the 
future) basically by teaching them where they can get resource material from, 
how to use the library, how to construct an argument, present a case, behave 
at an interview, how to actually teach people which will all be part of their 
developmental process in the future. W hichever area they want to develop, 
they can always build on what they've done and at least they've got stepping 
stones to climb higher.”
The lecturers also commented that the students them selves did not really 
start thinking about their professional development until about six months 
before the completion of their course. This was when more structured 
sessions were organized during their last unit of study whereby specific 
issues, mainly relating to the staff nurse role, were addressed. For instance, 
sessions on being a staff nurse - the responsibility that the role entails; being 
responsible and being professional; looking for jobs; career advice and the 
availability of post-registration courses as well as, apart from the development
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of knowledge and skills, how to develop coping strategies to deal with the 
changing nursing climate.
However, professional development did not seem to have always been
addressed in the classroom. Som e of the lecturers felt that professional
development was mostly dealt with on a one to one basis at tutorials since
they viewed it as an individual and personal activity which allowed for
professional growth and development. They talked of various methods
adopted, the most common being the use of reflective journals and learning
contracts. A s Kate said:
“I suppose we mostly look at professional development on a one 
to one basis in personal tutorials. In any case that’s something I 
look at with my personal students, looking at the ways they develop 
and how they develop professionally. I encourage them to keep 
their reflective journal and we draw a learning contract if we feel it's 
necessary. But I can’t really say that’s something I very often 
address in class”.
Although the students did not like keeping their reflective journals one team
leader, Chris, stated that the feedback to the course management and
curriculum team was very positive and that the benefits of keeping a journal
were highlighted by those students at the end of their course:
"They reported back to the course management team that when 
they looked back on their (reflective) journal they could see how 
they were changing. At first it was a matter of why do we need to 
keep this journal but afterwards they felt that it was nice to look 
back and realize how naive they were and that gradually they were 
able to deal with very sensitive issues. It was only when they were 
qualified that they began to appreciate many of the things they 
thought were a waste of time, but it cam e much later on”.
6.5. Promotion of professional learning
However, it was evident from further analysis of the lecturers’ interview data 
that there were other contributive factors which might have influenced the 
professional development of these nurses. The lecturers maintained
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that focusing on the students’ responsibility for their own learning and the 
teaching strategies used in the classroom and in clinical practice contributed 
to the nurses’ professional learning as staff nurses.
The aim of exploring the emerging teaching strategies was to ascertain the 
extent to which they influenced the nurses’ professional learning in the future. 
The teaching strategies which the lecturers felt contributed to the professional 
development of these nurses were discussed in relation to the subjects they 
taught in the classroom as well as their contacts with the participants in 
clinical settings during the course and during registered practice. The  
lecturers’ involvement in the planning and the development of the curriculum 
were also seen a s contributive factors.
6 .5.1 Facilitating individual learning needs
The lecturers felt that within the curriculum framework, there was a degree of
autonomy given to students. Some of the sessions on the time-tables were
opened for negotiation with the students. However, the lecturers
acknowledged that, at the beginning, the students did not seem familiar with
reflecting back on their practice in order to identify their individual learning
needs. They needed a lot of guidance until later on, especially in the branch
programme, when they were more able to identify their learning needs
individually. It was thus evident that there was some flexibility in the
curriculum which was reflected in the time-tables:
“There was a lot of flexibilty in the time-tables. If the students felt 
they needed a session on something, they identified that as a 
learning need and we were able to negotiate extra hours or fit it in 
one way or another”.
Furthermore, the lecturers had stated that, especially in the branch 
programme, the students themselves had requested more free study time, 
over and above the fifteen hours allocated for self-directed study, because  
they felt that they did not have enough reading time to supplement the
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sessions done in the classroom. Thus, guided study time with negotiated 
learning outcomes and worksheets was given in order to allow the students to 
take responsibility for their own learning and to meet their individual learning 
needs. The students also had a choice of topics for some of the seminar 
sessions such a s philosophy, ethics and nursing studies.
It was evident from an examination of the course document that this
collaborative learning approach was to be encouraged and it is stated:
“The lecturer is seen as working in partnership with the student 
facilitating learning and offering support. It is believed that 
(partnership) is necessary in order to promote an educational 
environment conducive to learning, support, experimentation, 
discussion and reflection. This involves respect for individual 
students, support for the idea of co-operation and collaboration 
and autonomy” (Course Document 1 9 9 0 ,1 :13 ) .
6 .5 .2  Students’ responsibility for their learning
It was evident that, from the beginning of the course, a lot of em phasis was
placed on individual students’ responsibility for their learning with back up
tutorial support. Hence, the lecturers were asked to explain what they meant
by giving the students' responsibility for their learning and how they achieved
this. They reported that they tried to engender situations where the students
could take responsibility for their learning. This was done directly by having
sessions on professional responsibility which were incorporated in the
teaching of professional practice and how to become a responsible
practitioner and indirectly by the lecturers acting as role models to the
students. Sharon explained how this was done in the classroom:
“Well, they had sessions on professional responsibility. I suppose, 
we talk about it in theory and we engender responsibility partly 
by our own attitudes as teachers. For students to become 
responsible, they must see that we also are responsible for our 
actions and that we value that. For example, in my teaching there 
is the responsibility to turn up, to contribute to group work, those 
sort of issues. They can also do things like contacting us for 
appointments; we wouldn't chase them up for their assignments,
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they have to take responsibility to come to us, completing 
their work on time”.
It was also acknowledged that it was hard for som e of the students to 
accept responsibility for their learning because they have to do quite a lot of it 
for themselves and this could involve highlighting their own deficits and their 
weaknesses. One way of addressing this difficulty was to get the students to 
work in small groups. The lecturers facilitated this by setting specific tasks, 
giving them guidelines which enabled them to work in the right direction for 
the right information, thus giving the responsibility to the group to learn from 
each other.
Although, the responsibility for learning seemed to be more focused on the 
classroom, the students also had some learning responsibilities in clinical 
settings. For instance, they had specific learning outcomes to achieve when 
on clinical placements. They were, therefore, responsible for ensuring that 
their clinical competencies were assessed and that they undertook any other 
learning activities required of them for each unit of study.
6.5.3 Promoting self-directedness of learning
However, the analysis of the data clearly indicated that whilst the lecturers 
emphasized the reflecting skills, the theory-practice link, shared learning and 
mentors preparation, the two team leaders, on the other hand, seemed to 
focus on the adult education approach to the teaching of these students. 
They reiterated that the curriculum was designed with adult education in mind 
and, as far as the teaching was concerned, they thought that the onus was 
put on the students with various designated resource persons to support 
them. What they also meant by that was that the students had lecturers as 
facilitators of learning and were expected to initiate and pursue some of their 
own learning. The aim was also for the students to become resourceful, 
critical and independent learners. They felt that this approach would help the
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students in their professional development when they qualified as staff
nurses. One team leader discussed this approach by stating:
“With the diploma course, what w e’ve actually done, yes we’ve 
tried to develop the adult education approach. W e’ve given the 
students work which they could actually explore in libraries and 
develop their own opinions and viewpoints to a situation rather 
than taking what they are told in class for granted. W e also 
encourage and motivate them to read as widely as possible. The  
course also demands that they actually do in-depth analysis of 
nursing situations to show critical thinking rather than just looking 
at pure mechanistic aspects of treatment and care, based on bodily 
dysfunction”.
It was evident that the course curriculum supported this approach of learning
nursing studies which were to be applied in clinical practice through the
development of critical thinking:
“It is important that the knowledge base is demonstrated within 
practice and that a critical approach is taken by the student to 
patient care” (Course document 19 9 0 ,1:6 5 ).
6.5.4 Reflecting clinical practice in the classroom
One of the aims of the course was to develop reflective practitioners. One of
the ways the lecturers attempted to achieve this was to encourage students to
reflect on their clinical practice in class. The lecturers reported that to
develop this skill in students proved difficult initially, especially when they had
to examine and justify their views by giving a rationale for their arguments
which formed part of their basis for nursing practice. This was how Pam
described the way the students were helped to reflect on their clinical practice
in the classroom:
“With this particular group of students we've used critical incident 
analysis or reflection, especially when they have been exposed to 
the clinical areas. W e asked them to bring back clinical case studies 
of particular situations, it may be a positive resolutional incident or 
it could be negative, so they are encouraged to bring back both 
situations. I think reflection is a difficult skill to develop in class but 
it's part of the learning process”.
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The lecturers further explained that what they were trying to achieve there
was to engender in the students the way to look at nursing practice, that
they needed to question and that the onus was on the students to make
informed decisions about nursing care. The lecturers were also trying to
demonstrate how a given theory was implemented in practice. The process
by which the students were initially prepared to reflect on their practice in
class was to get them to look at and clarify their own beliefs and values and to
consider those of the patients. Students were also asked to think about the
kinds of options which were available in relation to decision making and then
to articulate the reason for one option of care to have been chosen instead of
another. It was evident that the students at the time could not see the
immediate benefit of this type of learning activity which was a regular feature
of the time-table on their return from clinical placements:
“W e allowed time when they came back from clinical areas to 
discuss what they’d learnt. This worked out very well because  
they were allowed time to reflect, to share a lot of their anxieties 
and concerns about decisions which had been made about 
patients care on the wards. It was very hard at the beginning but 
later on they appreciated the value of why we were actually doing it”.
It becam e very clear that the lecturers were also attempting to address the
link between theory and practice. Besides getting students to bring back
incidents or real work situations in class they were also sent to the wards to
gather information about something learnt in class. Thus the linking of theory
and practice had a two-way process:
“W e would do something in class. For example bodily fluids and 
fluid balance charts, then we’d asked them to go out on their 
clinical areas to find out what was happening in practice, when 
we've given them the theory”.
Hence, this process enabled the students to reflect on theory, learnt in the 
classroom, in clinical practice which as a result would enable them to apply 
knowledge-based practice in the future. This was seen as a continuous 
process and it was felt that it would also form the basis for the development 
of nursing practice in the future in keeping with the underpinning
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philosophy of the P2K course.
6.5.5 Teaching-learning continuum in clinical practice
Although every effort was made to prepare the staff on the wards, especially
those who were going to be mentoring these students, about what the course
intended to do, it was evident from the lecturers’ accounts of
teaching/learning strategies, that the traditional nurses were not fully aware of
the ways the P 2 K  students were being taught in the classroom. Before the
implementation of the course a lot of time was spent preparing the service
staff. The lecturers reported that they went on the wards and all relevant
clinical areas where the new curriculum was to be implemented. They
addressed issues such as the course content, the continuous assessm ent
document, the students’ responsibilities and the role of the mentor. The
staff, especially the potential mentors, did not seem to have been involved in
the planning of the curriculum in any great depth. The lecturers recognized
their omission of not discussing teaching/learning strategies with the staff on
the wards. Paul confirmed this by stating:
“I think basically we told them about the content (of the course), 
we told them about the philosophy of the course, we gave them 
handouts about criteria they needed to meet to become mentors.
But with regards to what we would actually teach and how we 
would teach it, we didn’t explain that sort of issue at all and they 
didn’t ask”.
Consequently, it was difficult for the mentors to fully meet the students’ needs 
in clinical practice together with a lack of continuity with the teaching/learning 
approach in the classroom. Furthermore, if the aim was to influence future 
learning in practice, this gap between classroom and clinical teaching/learning 
and lack of mentors’ awareness could have some implications for the 
professional development of nurses in the future.
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6.6 C onclusion
The lecturers’ perspectives of their experiences of the P 2 K  course was 
highlighted in this chapter. Issues about P 2K  nurses’ professional learning 
emerged within a teaching and learning context, from the lecturers’ perception 
and conception of the P 2K  course. These issues provided added insights 
into the P 2K  nurses’ professional learning, both in the classroom and in 
clinical settings, and the extent of the lecturers’ contribution to the post­
registration learning of these dipiomates.
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C H A P T E R  7 :  T H E  E X P E R I E N C E S  O F  T H E  P 2 K  D I P L O M A T E S '  P O S T ­
Q U A L I F I C A T I O N  L E A R N I N G
7 . 1  I n t r o d u c t i o n
P a r t ic ip a n t s ’ e x p e r i e n c e s  o f  b e in g  o n  a  P 2 K  c o u r s e  a s  d e s c r ib e d  in  C h a p t e r  
f iv e  a n d  t h e  le c t u r e r s ' p e r s p e c t iv e s  o f  t h e  P 2 K  c o u r s e  a s  d e s c r ib e d  in C h a p t e r  
S ix  is  f o llo w e d  b y  a c c o u n t s  o f  t h e  p o s t -q u a lif ic a t io n  le a r n in g  e x p e r i e n c e s  o f  
th e  s a m e  g r o u p  o f  P 2 K  d ip io m a t e s  in t h is  c h a p t e r .  It is  p r e s e n t e d  in  tw o  p a r t s .  
E a c h  p a rt  e x a m i n e s  a n  in d iv id u a l y e a r  o f  t h e s e  d ip io m a t e s '  p r o f e s s io n a l  
le a r n in g  d u r in g  t h e ir  f irs t  tw o  y e a r s  o f  p o s t -q u a lif ic a t io n  r e g is t e r e d  p r a c t ic e .  
T h e  p a r t ic ip a n t s  w e r e  in te r v ie w e d  t w ic e  d u r in g  e a c h  o f  t h e  y e a r s .
T H E  F I R S T  Y E A R  O F  T H E  D I P L O M A T E S '  P R O F E S S I O N A L  L E A R N I N G
T h e  f ir s t  s e t  o f  in t e r v ie w s  w h ic h  t o o k  p l a c e  s ix  m o n t h s  a f t e r  q u a lif ic a t io n  w a s  
c o n s id e r e d  a p p r o p r ia t e  in  t h is  s t u d y  s o  t h a t  t h e  p a r t ic ip a n t s  w o u ld  b e  in  a  
b e tte r  p o s it io n  to  re f le c t  a n d  g iv e  a n  a c c o u n t  o f  t h e  e x t e n t  to  w h ic h ,  t h e y  
t h o u g h t , t h e  c o u r s e  h a d  e q u ip p e d  t h e m  to  p r a c t ic e  n u r s in g  w ith in  t h e  c o n t e x t  
o f p r o f e s s io n a l  le a r n in g . F u r t h e r m o r e , g e tt in g  t h e  p a r t ic ip a n t s  to  r e f le c t  o n  t h e  
p o s s ib le  e f f e c t s  o f  t h e ir  c o u r s e  h e lp e d  t h e m  a n d  t h e  r e s e a r c h e r  to  p u t  t h e ir  
p r o c e s s  o f  p o s t -q u a lif ic a t io n  le a r n in g  in  p e r s p e c t iv e  fro m  t h e  in c e p t io n  o f  t h e ir  
le a r n in g  e x p e r i e n c e s  a s  s t a f f  n u r s e s .  T h i s  p r o v id e d  a  b a s e l in e  s o  a s  to  n o t e  
a n y  c h a n g e s  in  t h e  p a r t ic ip a n t s ’ v ie w p o in t s  a n d  a t t it u d e s  d u r in g  t h e  s t u d y .
T h u s ,  t h e  f o u r  k e y  q u e s t io n s  w h ic h  w e r e  a d d r e s s e d  a f t e r  t h e  g r o u p  in t e r v ie w s  
a n a l y s i s  w e r e :
* H o w  d o  d ip lo m a  n u r s e s  c o n s t r u c t  t h e ir  n o t io n s  o f  p r o f e s s io n a l  le a r n in g  
d u r in g  r e g is t e r e d  p r a c t ic e ?
* W h a t  f a c t o r s  c o n t r ib u te  to  t h e  p r o c e s s  o f  t h e s e  n u r s e s ’ p r o f e s s io n a l  
l e a r n i n g ?
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* H o w  d o  t h e  d ip lo m a  n u r s e s ’ n o t io n s  o f  p r o f e s s io n a l  le a r n in g  a f f e c t  
t h e ir  p r o f e s s io n a l  d e v e lo p m e n t  s t a t u s ?
* In  w h a t  w a y s  a r e  t h e  n u r s e s ’ a t t it u d e s  a n d  b e h a v io u r  r e f le c t e d  in  t h e ir  
c o n c e p t io n s  a n d  c o n s t r u c t io n s  o f  p r o f e s s io n a l  le a r n i n g ?
7 . 2  E f f e c t s  o f  P 2 K  c o u r s e  o n  p o s t - q u a l i f i c a t i o n  p r a c t i c e
A t  t h e  f irs t  p o s t -r e g is t r a t io n  in t e r v ie w s , t h e  p a r t ic ip a n t s  w e r e  in d iv id u a lly  
a s k e d  to  d i s c u s s  t h e  u n d e r p in n in g  p h ilo s o p h y  o f  t h e ir  n u r s in g  c o u r s e  in  o r d e r  
n o t  o n ly  to  e s t a b l is h  t h e ir  u n d e r s t a n d in g  o f  it b u t  m o r e  im p o r t a n t ly  t h e  e x te n t  
to  w h ic h  it w a s  r e f le c t e d  in  t h e ir  c l in ic a l  p r a c t ic e .  A n  a n a l y s i s  o f  t h e ir  v a r ie d  
r e s p o n s e s  r e v e a le d  n in e  f a c t o r s  w h ic h  a p p e a r e d  to  b e  r e la t e d  to  t h e ir  
le a r n in g  e x p e r ie n c e  o f  n u r s in g  a n d  t h e ir  p e r c e p t io n  o f  t h e ir  c l in ic a l  p r a c t ic e  
a fte r  s ix  m o n t h s  o f  r e g is t e r e d  p r a c t ic e .  T h e  f a c t o r s  id e n t if ie d  a ls o  r e f le c t e d  
t h e ir  u n d e r s t a n d in g  o f  t h e  w a y  t h e  c o u r s e  a im e d  to  p r e p a r e  t h e m  a n d  w h a t  it 
m e a n t  to  t h e m . T h e s e  r e s p o n s e s  w e r e  s im ila r  to  t h o s e  d i s c u s s e d  in  th e ir  
g r o u p  in te r v ie w s . T h u s ,  t h e s e  f a c t o r s  w e r e :
1 .  H ig h e r  e d u c a t io n a l  s t a t u s  f o r  n u r s e s
2 .  I n c r e a s e d  p r o f e s s io n a l iz a t io n  o f  n u r s in g
3 .  I n c r e a s e d  a w a r e n e s s  o f  r e s e a r c h  b a s e d  p r a c t ic e
4 . U p g r a d in g  o f  n u r s in g  c a r e
5 .  I n c r e a s e d  t h e o r e t i c a l -b a s e d  n u r s in g  p r a c t ic e
6 . R a t io n a l iz a t io n  o f  n u r s in g  c a r e  (k n o w in g  w h y )
7 .  In f o r m e d  p r a c t ic e  ( k n o w in g  w h a t  a n d  q u e s t io n in g )
8 . H o l is t ic  a p p r o a c h  to  c a r e
9 . A u t o n o m o u s ,  in d e p e n d e n t  p r a c t it io n e r .
It w a s  e v id e n t  t h a t  t h e s e  in t e r r e la t in g  f a c t o r s  c o n s is t e d  o f  b o th  c l in ic a l  a n d  
p r o f e s s io n a l  e f f e c t s  ( T a b l e  7 . 1 )  w h ic h  h a d  h a d  a n  im p a c t  o n  t h e ir  le a r n in g  o f  
n u r s in g  p r a c t ic e  a n d  n u r s in g  a s  a  p r o f e s s io n .  C e n t r a l  to  t h e ir  p e r c e p t io n s  o f
2 1 6
Ta
bl
e 
7.
1:
A
N
A
LY
TI
C 
DA
TA
 
SU
M
M
AR
Y 
OF
 
P2
K 
CO
UR
SE
 
EF
FE
C
TS
 
ON
 
N
U
R
SI
N
G
to 
<D 
to  
f i  
X  
X
I
4 )  
co 
Cl) 
f t  
<+H
0
<D
1
4 )  ft
O
a
CO
p
4 >
X  £
g  - f r8  5  ft
o  . S  «
X  O  4 )  
3 «  X
U - e
o
bO
fi
•53ft
§
l -<
o
too
fi
• i—I
too
§<
JBft
to
§
8p
4 )
O
f i  f i  
8 .  |
■ S  3
co .
g  8X  cd
r i  °o  to 
f t  f i  
f i  4 )  
4 )  * r i  
CO
to
ri
r i
f r
£
£  Cd b  
CD
too 
fi
ift too
O fi
co * a  
co a  
4 )  S  « i  
f i  f i  f t
8  f i <  5
§  fi X
§ 1  °  
£to
f i  . f t  
4 )  X  
f t  CD 
CD f i
to o  £  
fi W to to ft
a  r ift totoo fio* fi
r i *  t o
CD
X
4 )
fi
X
• f i
o
• f t
I dft
8
r i
8o
a
fi
CO
CD
8
§
CD
>
"toO
O
H
4>
o
ft
8
p .
bo
fi
• f t
COft
g
»■' ■ Ifi
o
" f t
8
O
Xft
X  :
4 )  ’ 
co 
cd , 
4 >
s
fi
♦ iH  4 -J  
1= {
X  4 )too ot
• r H  ^
23 fi
. a  o
r  <dft _ Q
CDftft ft
<D co 
X  P
« *  ' w
I  «
X  3
O too
f t
CO * f t  
4 )  O
f t  ^  
f i  CD 
fi X
8
o
a
co"
t o
fi
too
fi
CD . f i
ri g ,
fi
. Nfv • T-H
4> r i
.8  aft o
8  ' X
8  r i
C L
f t
O f i
X o
5 £
b "
CD
• i“H
f r
X
o H
f i ,
i-< 4 )
C L
t o
r i
CD
4 )
a
f t
• f t
4 )
r i
X
f t
. a
4 )
N
t o
f i r i
cd f i
(D . 2
r i r i
o f t
to o
f i
o
+->
• f t
CO
t o
f t
a
f i
f i to o
< f t t f i
o • H
o
G t o
O
* —H
8
r i cd
X
c o
fi
f t
•If
‘ 5 3x
U
X
f t
f t
4 )
■ !
s |
S o
f i  ^
§  af i  o
s  £  
s  g p
CO
4 )
8
§
X
CO
*■ 0
f r
r i
r i
f
oIX
4 )  
-  >  
.  ’ 5 3
f r  1  
£ £  
r i x
r i
4 >  
f i
o  ^  
t o  cd
8 
CD
X
3
X
f t
CD
a
o
co
too
fi•fto
to
g
CD
r i
.f r
f
to
cd
f
£
I
§
I
CO „
fr
a  «
x  " o
cd t o
to
CD 
to
8  - S
I s
to
x  8
cd r i  
fi r i 
% . 2  
8 S
fr
. o
r i
fi 
<D
& 
X
p
O
r i
w r i
f r  O r i ,  w
CO 2fi s  
X  x  
r i
a  8M r i*» ft
2  4>
a  r i
o  . 3  
r i  to
cd afi fi 
O  co 
CD 4 )
. 2  xX  P
CD 
4 >
CL
co
fi 
* f i
ts
4 )
CD
to p  o  
ft to
co
too 
fi• r-HCO
p  
fi to
«  (D
fr  fi
CO
CO
D
8  fi 
CD CD- o  ‘X 
w r i
1 1 *  *8 
°  O too 
3  J 3
fi to 
—  f i  
CD Cd
8  s
<D 
, t o
§
1
MO X  
X  Q 
oo X
X  °  ft
O  CD
ffi CL fr
<3
r i
fi
fi
o
• f tCOCO
X  
. O 
£ J-1
+  Ph 
X  4> fi bi 
to Q
r i  g
«  ao
CD
Pto _ 
4> S
<o
P  P
JrH CD (D »~HX  Xtoo fi•ft c
r f i  <D 
fi o  
too H  
fi -
too
fi
. f tCO
too fi
ft +-<
X  °r* a  - o
■ rH
1  -H fi -a
cd o  o  ft 
to CL 
to >Td
p  r i  „•
q3  cd *5 2
00
X
O
W
PL
(Xpq
X
<
O
X
u
I
>— <
00 go
00 t-H
ES SwO  ix  
C8 IX  
X  X
217
A
u
to
n
o
m
o
u
s,
 
in
d
ep
en
d
en
t 
p
ra
ct
it
io
n
er
: 
“T
o 
m
ak
e 
nu
rs
es
 
m
or
e 
au
to
n
o
m
o
us
 
p
ra
ct
it
io
n
e
rs
 
w
hi
ch
 
I 
fo
u
n
d
, 
in 
p
ra
ct
ic
e,
 
ha
s 
m
ad
e 
m
e
”
.
c l in i c a l  p r a c t ic e  a n d  n u r s in g , t h e  p a r t ic ip a n t s  in d ic a t e d  a n  u p g r a d in g  o f  t h e ir
n u r s in g  c a r e  a n d  th a t  o f  t h e ir  n u r s in g  s t a t u s  c o m p a r e d  to  t r a d it io n a l  n u r s e s .
L iz ' s  r e s p o n s e  w a s  a  g o o d  e x a m p le  o f  t h e  r e la t io n s h ip  o f  t h e  c o u r s e  to  c l in ic a l
p r a c t ic e  a n d  n u r s in g :
“( P 2 K  c o u r s e  p h ilo s o p h y  w a s )  a b o u t  in c r e a s in g  o u r  k n o w le d g e  o f  
n u r s in g  a n d  to  g iv e  n u r s in g  a  h ig h e r  s t a t u s  e d u c a t io n a lly .  E v e n  a s  
w e 'v e  b e e n  t h r o u g h  t h e  c o u r s e  in  r e c e n t  m o n t h s  a t  d ip lo m a  le v e l,  
m o s t  o f  u s  r e a l iz e  t h a t  d e g r e e  le v e l n u r s in g  w ill b e  v e r y  m u c h  t h e  
th in g  o f  t h e  f u t u r e ”.
T h u s ,  a c c o r d in g  to  t h e s e  n u r s e s '  a c c o u n t s  o f  t h e  c o u r s e  p h ilo s o p h y ,  in  
p r a c t ic e  a  r e s e a r c h  a n d  t h e o r e t ic a lly  b a s e d  p r a c t ic e  e n a b l e s  t h e  P 2 K  n u r s e  to  
r a t io n a l iz e  n u r s in g  c a r e  ( 'k n o w in g  w h y  t h e y  d o  w h a t  t h e y  d o ')  a n d  p r o v id e  a n  
in f o r m e d  ( 'k n o w in g  w h a t  t h e y  a r e  d o in g ') , h o lis t ic  a p p r o a c h  to  n u r s in g  c a r e ,  
t a k in g  a ll  a s p e c t s  ( i.e  p h y s ic a l ,  p s y c h o lo g ic a l  a n d  s o c io lo g ic a l)  o f  t h e  p e r s o n  
in to  c o n s id e r a t io n .  P r o f e s s io n a l ly ,  t h e y  c o n s id e r e d  t h a t  t h e  P 2 K  c o u r s e  
p r o v id e d  a  n u r s in g  s t a t u s  w h ic h  w a s  a c h ie v e d  b y  a  h ig h e r  a c a d e m i c  le v e l  o f  
e d u c a t i o n  a n d  t h e  e d u c a t io n a l  a p p r o a c h  u s e d  p r o d u c e d  a n  a u t o n o m o u s ,  
in d e p e n d e n t  p r a c t it io n e r , t h u s  m a k in g  n u r s in g  m o r e  ‘p r o f e s s io n a l ’.
H o w e v e r ,  a s  r e p o r t e d  in  C h a p t e r  f iv e  ( s e c t io n  5 . 3 ) ,  s o m e  o f  t h e  p a r t ic ip a n t s
f a ile d  to  r e c o g n iz e  t h e  n a t u r e  a n d  p u r p o s e  o f  t h e  c o u r s e ,  e s p e c i a l l y  t h e  C F P ,
b u t  t h e y  fe lt t h a t  'th in g s  g o t  b e tte r' in t h e  b r a n c h  a s p e c t  o f  t h e  p r o g r a m m e .
N e v e r t h e l e s s ,  o n c e  q u a lif ie d ,  a lt h o u g h  t h e y  e x p e r ie n c e d  s o m e  d if f ic u lty  in
s e t t l in g  in , t h e ir  c o n f id e n c e  in  t h e ir  k n o w le d g e -b a s e d  a p p r o a c h  h e lp e d  t h e m
to  c o p e  in  t h e ir  ro le  a n d  t h e y  w e r e  a b le  to  a p p r e c ia t e  t h e  r e le v a n c e  o f  t h e
c o u r s e  c o n t e n t  to  t h e ir  n u r s in g  p r a c t ic e :
“O n c e  y o u  g e t  o n  t h e  w a r d s  a n d  s t a r t  p r a c t ic in g ,  t h e n  y o u  k n o w ,  
w h y  y o u  d o  it a ll. N o w  I f in d  a ll t h e s e  ( 'o lo g ie s ')  s o  u s e f u l  in  
m y  n u r s in g  p r a c t ic e ”.
“T h e  k n o w le d g e  o f  p h y s io lo g y  h a s  b e e n  a  m a r v e l lo u s  to o l o n  t h e  
w a r d  w h ic h  s o m e  o f  t h e  o t h e r  n u r s e s  ( tr a d it io n a l n u r s e s )  d o n 't  
h a v e .  S o m e  d o , s o m e  d o n 't  a n d  it g iv e s  y o u  a  g r e a t e r  b a s e  to  
p r e s e n t  y o u r  a r g u m e n t  o r  y o u r  u n d e r s t a n d in g  o f  t h e  p a t ie n t . T o  
b e  r e s e a r c h  m in d e d  d o e s  h e lp  a s  w e ll".
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T h e s e  n u r s e s  f u r t h e r  a r g u e d  t h a t  t h e ir  a p p r o a c h  to  c a r e ,  r e s u lt in g  f r o m  t h e
w a y  t h e y  h a v e  b e e n  t a u g h t , w a s  m u c h  m o r e  f le x ib le  a n d  b r o a d e r  t h a n  t h a t  o f
t h e ir  c o l l e a g u e s .  T h e y  fe lt  t h a t  t h e  d ip lo m a  le v e l  n u r s in g  c o u r s e  h a d
c h a n g e d  t h e ir  p e r c e p t io n s  o f  t h e  n a t u r e  o f  n u r s in g  a n d  h a d  g iv e n  t h e m  a
b e t t e r  f r a m e w o r k  f o r  t h e ir  p r a c t ic e  to  w o r k  a t  a  h ig h e r  le v e l o f  n u r s in g  c a r e .
T h e y  c o n s i d e r e d  t h e m s e l v e s  d if f e r e n t  fro m  t h e  t r a d it io n a l n u r s e s  b e c a u s e  o f
t h e ir  a b il it y  to  s e e  p a t ie n t s ' p r o b le m s  in  m o r e  d e p t h .  J u n e  g a v e  a n  e x a m p le
o f  h o w  s h e  fe lt  P 2 K  h a d  in f lu e n c e d  h e r  c l in ic a l  p r a c t ic e :
“I t h in k  t h e  c o u r s e  h a s  a c t u a l ly  c h a n g e d  m y  o u t lo o k  o n  n u r s in g .
I w a s n 't  q u it e  s u r e  o f  w h a t  n u r s in g  w a s  r e a l ly  a b o u t  a n y w a y ,  b u t  
it c o v e r e d  i s s u e s  t h a t  I n e v e r  d r e a m t  w e r e  in v o lv e d  in n u r s in g .
I'm  m o r e  a w a r e  n o w  o f  i s s u e s  f r o m  t h e  c o r e  s u b j e c t s  w e 'v e  
c o v e r e d  a n d  it h a s  c h a n g e d  m e . I’m  d iffe r e n t , I th in k  I'm  m o r e  
a w a r e  o f  w h a t  I s a y ,  o f  w h a t  I t h in k  o f  d if f e r e n t  t h in g s  o n  t h e  w a r d .
I c a n  lo o k  a t  n u r s in g  fr o m  d iff e r e n t  p e r s p e c t iv e s  a n d  n o t  a s  n a r r o w
m in d e d .  F o r  e x a m p le  lo o k in g  a t  d iffe r e n t  a s p e c t s  o f p a t ie n t  c a r e ;  
h o lis t ic  p a t ie n t  c a r e ,  lo o k in g  a t  s o c ia l  a s p e c t s ,  h o w  s o c ia l  p o l ic ie s  
a f f e c t  p a t ie n t s '  c a r e ,  it's  s o  b r o a d  a n d  v a s t ”.
T h e  k n o w l e d g e - b a s e  o f  t h e s e  n u r s e s  w a s  a ls o  r e f le c t e d  in t h e ir  a p p r o a c h  to
n u r s in g  c a r e ,  in t e r m s  o f  p r o v id in g  in d iv id u a l iz e d ,  h o lis t ic  c a r e  f o r  th e ir
p a t ie n t s .  T h i s  w a s  s e e n  a s  a  d iffe r e n t  w a y  o f  le a r n in g  to  n u r s e  p a t ie n t s
e f f ic ie n t ly  a n d  s a f e ly :
( P 2 K )  “c o u r s e  a d o p t s  a  d if f e r e n t  a tt itu d e , y o u  d e a l  w ith  p e o p le  
a n d  t h e  f a c t  t h a t  in d iv id u a ls  d iffe r, y o u  n e e d  d iffe re n t  a p p r o a c h e s  
a n d  it 's  n o t  o n e  ru le  a ll t h e  t im e . S o  y o u  le a r n  to  b e  a  lo t m o r e  
f le x ib le  in  y o u r  a p p r o a c h ”.
“Y o u  a r e  a b l e  to  m a k e  a  r e a s o n e d  ju g e m e n t ,  u s in g  d iffe r e n t  
p e r s p e c t i v e s ”.
“T h e  h o l is t ic  a p p r o a c h  (to  n u r s in g  c a r e )  is  t h a t , y o u  d o n 't  lo o k  a t  
s o m e o n e  j u s t  p h y s ic a lly ,  y o u  lo o k  a t  t h e  w h o le  p e r s o n . T h i s  
p r o v id e s  b e t t e r  n u r s in g  c a r e  a n d  it's s a f e r  f o r  t h e  p a t ie n t ”.
C o n s e q u e n t l y ,  t h e  p a r t ic ip a n t s  b e l ie v e d  t h a t  t h e y  w e r e  a b le  to  p r o v id e  a  
h ig h e r  le v e l  o f  n u r s in g  c a r e  t h a n  t h e  t r a d it io n a l n u r s e s .  T h e y  a ls o  a r g u e d  
t h a t  t h e y  w e r e  a b l e  to  r a t io n a l iz e  t h e ir  p r a c t ic e  fro m  t h e  t h e o r e t ic a l k n o w le d g e  
t h e y  g a in e d  o n  t h e  c o u r s e .  T h e y  d e m o n s t r a t e d  t h is  a s p e c t  b y  r e p o r t in g
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“W e  a r e  w o r k in g  to  a  h ig h e r  s t a n d a r d .  W e 'v e  g o t  a  s o u n d  b a s i s  
to  h a v e  a  v ie w p o in t ,  to  a c t u a l ly  c o n t r ib u t e  to  d i s c u s s i n g  p a t ie n t 's  
c a r e .  W e  a r e  a b le  to  p u t  fo r w a r d  a  s c ie n t if ic  v ie w p o in t .  In  m y  
o w n  e x p e r i e n c e ,  I t h in k  th a t  I a m  a b le  to  a c h ie v e  t h a t .  I a m  a b le  
to  d o  t h a t  a n d  le a r n in g  to  d o  it m o r e  e a c h  d a y  b u t  t h e  c o u r s e  h a s  
c e r t a in ly  g iv e n  m e  t h e  b a s i c s  to  f e e l t h a t  I c o u ld  a r g u e  a  c a s e  o n  
b e h a lf  o f  t h e  p a t ie n t ”.
“W e  a r e ,  a c t u a l ly ,  a b le  to  a r t ic u la t e  a  p o in t , b a c k e d  u p  b y  s c ie n t if ic  
in f o r m a t io n  th a t  s h o u ld  d o  m o r e  fo r n u r s in g  a s  a  p r o f e s s io n  t h a n  
a n y t h in g  e l s e ,  r e a lly ”.
T h u s ,  fro m  t h e  s t a t e m e n t s  a b o v e ,  it a p p e a r s  t h a t  t h e  in it ia t io n  o f  p r o f e s s io n a l  
b e h a v io u r  o r ig in a t e s  fro m  t h e  p a r t ic ip a n t s ' le a r n in g  e x p e r i e n c e  o n  t h e  c o u r s e ,  
w h ic h  t h e y  p e r c e i v e d  a s  p a r t  o f t h e  p r o c e s s  o f  le a r n in g  to  n u r s e .  S a r a h  
e x p la in e d  t h is :
“( T h e  c o u r s e )  m a k e s  y o u  m o r e  a w a r e  o f  h o w  to  d e v e lo p ,  h o w  to  
b e h a v e ,  h o w  to a c t ,  w h a t  is  p r o f e s s io n a l is m  its e lf , h o w  to  
c o m m u n ic a t e  w ith p e o p le .  I t h in k  t h is  c o u r s e  h a s  c e n t r e d  a  lot  
o n  c o m m u n ic a t io n  a s  w e ll a n d  o n  h o w  to  s p e a k  to  p a t ie n t s  a n d  
o t h e r  p e o p l e  p r o f e s s io n a lly ”.
E m b e d d e d  w ith in  th a t  a s p e c t  o f b e in g  p r o f e s s io n a l ,  w h ic h  t h e y  lin k e d  w ith
t h e ir  t h e o r e t ic a l  b a c k g r o u n d ,  is  th a t  t h e  c o u r s e  e n c o u r a g e d  t h e m  to  b e c o m e
a u t o n o m o u s  p r a c t it io n e r s ;  a c c o u n t a b le  n u r s e s  w h o  a r e  a b l e  to  t a k e  m o r e
r e s p o n s ib i l it y  to  im p r o v e  p a t ie n t  c a r e .  B e in g  a n  a u t o n o m o u s  p r a c t it io n e r  w a s
d e s c r ib e d  a s  t h e  a b ility  to  w o rk  in d e p e n d e n t ly  in  m a k in g  d e c i s io n  a b o u t
p a t ie n t  c a r e .  T o m m y  d e s c r ib e d  t h e  w a y  h e  fe lt  a u t o n o m o u s  in  v a r i o u s
a s p e c t s  o f  n u r s in g  c a r e :
“T h e  w a y  it is  fo r m e  is ,  1 d o n 't  h a v e  to  r e ly  s o  m u c h  o n  t h e  
M u lt id is c ip l in a r y  t e a m  ( M D T ) .  W h e r e a s ,  s o m e  o f  m y  c o l l e a g u e s  
w h o  h a v e  n o t  b e e n  o n  t h e  P 2 K  c o u r s e ,  t h e y  a r e  v e r y  c lo s e t t e d  
a n d  n a r r o w  in  w h a t  t h e y  k n o w , t h e y  r e ly  v e r y  h e a v i ly  o n  t h e  M D T  
in p u t ”.
O t h e r  p a r t ic ip a n t s  c o n f ir m e d  h o w  t h e  c o u r s e  e n a b le d  t h e m  to  a s k  q u e s t i o n s
a n d  to  b e  q u e s t io n in g  in t h e ir  p r a c t ic e :
“T h e  c o u r s e  is  m o r e  a c a d e m i c a l l y - b a s e d ,  it h a s  m a d e  t h e  n u r s e  
m o r e  q u e s t io n in g ,  n u r s e s  a r e  t a u g h t  to  q u e s t io n ,  to  b e  m o r e  c r it ic a l
2 2 0
examples of Involvement in their clinical areas:
t h in k e r s ,  to  q u e s t io n  d e c i s io n s ,  m a k e  s u g g e s t io n s  a n d  to  p la y  a  
g r e a t e r  o r  f u lle r  p a r t  w ith in  t h e  M D T ”.
“( T h e  c o u r s e ) m a d e  m e  q u e s t io n  a  lo t a b o u t  p a t ie n t  c a r e .  W h y  a r e  
w e  d o in g  t h a t ?  W h a t 's  t h a t  f o r ? '
T h i s  p r o c e s s  o f  q u e s t io n in g  le d  t h e  p a r t ic ip a n t s  to  r e f le c t  o n  t h e ir  p r a c t ic e  
w h ic h  w a s  a ls o  v ie w e d  a s  o n e  o f  t h e  p a r t ic ip a n t s '  le a r n in g  s t r a t e g ie s ,  
d i s c u s s e d  la t e r  ( s e c t io n  7 . 3 )  in t h is  c h a p t e r :
“I'm  r e f le c t iv e  all t h e  t im e , I b r o u g h t  t h is  w ith  m e  to  t h e  w a r d '.
“I t h in k , y o u  d o n 't  a c t u a l ly  t e a c h  r e f le c t iv e  p r a c t ic e .  I t h in k  t h e  
c o n t in u o u s  s e l f - a s s e s s m e n t  a n d  e v a lu a t io n  o n  t h e  c o u r s e  t a u g h t  
u s  t h a t  a n d  y o u  le a r n  to  d e v e lo p  t h a t  s k ill  a s  y o u  g o  a lo n g ”.
7 . 2 . 1  E xten t o f  preparation for clinical practice
T h e  p a r t ic ip a n t s  w e r e  a s k e d  h o w  t h e y  f e lt  t h e  c o u r s e  h a d  p r e p a r e d  t h e m  fo r  
t h e ir  c l in ic a l  p r a c t ic e  ( T h e ir  c o n c e r n  a b o u t  t h e ir  la c k  o f  s k i l ls  a n d  u n c e r t a in t y  
a b o u t  t h e ir  p r a c t ic e  w e re  e x p lo r e d  d u r in g  t h e  f irs t  in t e r v ie w s  b e c a u s e  t h e s e  
w e r e  i s s u e s  w h ic h  e m e r g e d  f ro m  t h e  g r o u p  in te r v ie w s  w h ic h  t o o k  p l a c e  a  f e w  
w e e k s  b e f o r e  t h e y  c o m p le t e d  t h e  c o u r s e ) .  S o m e  p a r t ic ip a n t s  fe lt  t h a t  t h e  
c o u r s e  p r e p a r e d  t h e m  a d e q u a t e ly ,  o t h e r s  t h o u g h t  t h a t  it d id  it to  s o m e  e x t e n t  
a n d  t h e  r e s t  fe lt  t h a t  it d id  n o t  p r e p a r e  t h e m  a t  a ll d u e  to  s k i l ls  d e f ic it s .
T h o s e  w h o  fe lt  t h a t  th e y  w e r e  a d e q u a t e ly  p r e p a r e d  t h o u g h t  t h a t  t h e y  g a in e d  
k n o w le d g e  to  d e a l  w ith d if f e r e n t  a s p e c t s  o f  n u r s in g  p r a c t ic e .  T h e y  a c q u ir e d  
r e le v a n t  s k i l ls  t h a t  e n a b le d  t h e m  to  t h in k  a b o u t  w h a t  t h e y  w e r e  d o in g ; a b o u t  
i s s u e s  t h a t  t h e y  w e r e  u n a w a r e  o f  a n d  h o w  to  a p p ly  t h e o r e t ic a l  k n o w le d g e  to  
t h e ir  p r a c t ic e  o f n u r s in g . T h e y  a ls o  t a lk e d  a b o u t  h o w  t h e  c o u r s e  p r e p a r e d  
t h e m  to  a d o p t  a n  h o lis t ic  a p p r o a c h  in  t h e ir  n u r s in g  c a r e ;  m a k in g  t h e m  s e lf ­
d ir e c t e d , a u t o n o m o u s  a n d  e n a b l in g  t h e m  to  m a k e  d e c i s i o n s  a b o u t  p a t ie n t  
c a r e .  F o r  t h e s e  n u r s e s ,  t h e ir  la c k  o f  n u r s in g  s k il ls  d id  n o t  s e e m  to  b e  a  
p r o b le m . A s  tw o  o f  th e m  in d ic a t e d :
“Y e s ,  a b s o lu t e ly ,  b e a r in g  in  m in d  t h a t  w e  w e r e  t h e  f irs t  g r o u p  
to  h a v e  c o m e  th r o u g h  t h e  c o u r s e .  A  c r it ic is m  t h a t  a lw a y s  c a m e
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to  m e , w a s  t h a t  w e  g o t  n o  p r a c t ic a l  t r a in in g ,  w h ic h  to  m e  is  
r u b b is h ,  b e c a u s e  it's  m e r e  p r o c e d u r e s  t h a t  y o u  p ic k  u p , a s  y o u  
g o  a lo n g  a n d  y o u  le a r n  t h e m  v e r y  q u ic k ly ”.
“Y e s ,  t h e  c o u r s e  d id  e q u ip  m e  to  p r a c t ic e ,  I'm  d o in g  it n o w . I f e e l  
c o n f id e n t ,  I k n o w  e v e r y d a y  I le a r n  s o m e t h in g  n e w , n o b o d y  k n o w s  
e v e r y t h in g ”.
A lt h o u g h  s o m e  o f  t h e  p a r t ic ip a n t s  f e lt  t h a t  t h e y  w e r e  g iv e n  t h e  r e q u ir e d
k n o w le d g e  to  p e r f o r m  t h e ir  g e n e r a l  n u r s in g  d u t ie s ,  t h e y  c o n s id e r e d  t h a t  a s  f a r
a s  t h e  p r a c t ic e  o f  c l in ic a l  s k i l ls  w a s  c o n c e r n e d ,  t h e s e  la c k e d  d e p t h .  T h e
c l in ic a l  e x p e r i e n c e  t h e y  h a d  w a s  n o t  lo n g  e n o u g h  f o r  t h e m  c o m p a r e d  to
t r a d it io n a l n u r s e s .  T h e y  s u g g e s t e d  t h a t  t h e  c o u r s e  s h o u ld  h a v e  g iv e n  t h e m
a n  e x tr a  s ix  m o n t h s  o f  c l in ic a l  p r a c t ic e .  S a r a h  a n d  T e r e s a  s t a t e d :
“L ik e  t o -d a y  f o r  in s t a n c e ,  I h a d  a  t e a c h in g  s e s s i o n  o n  t h e  w a r d  
( a c t u a l  s e s s i o n  m e n t io n e d  h e r e )  w h ic h  w a s  e x c e l le n t .  I f e e l t h a t  
w e  w e n t  t h r o u g h  t h e  s a m e  t h in g  o n  t h e  c o u r s e  b u t  n o t  in  d e t a il  a s  
t h a t  n u r s e  d id . Y o u  c o u ld  te ll t h a t  s h e  h a s  h a d  a  lo t o f  p r a c t ic e ,  
s h e  g a in e d  t h e  k n o w le d g e  b y  p r a c t ic in g  o n  t h e  w a r d  w h ile  w e  
d id n ’t g e t  t h e  c h a n c e  to  d o  t h a t ”.
“I t h in k  t h e  c o u r s e  d o e s  p r e p a r e  n u r s e s  in  s o  f a r  a s  t h e y  a r e  g o in g  
to  b e  m o r e  a c c o u n t a b le .  A lt h o u g h  t h e  s k il l  p a rt o f  it is  n o t s u f f ic ie n t  
to  p r e p a r e  t h e m  f o r  w o r k in g  im m e d ia t e ly ,  t h e  s k i l l s - b a s e d  p r a c t ic e  
d o e s  g e t  b e t t e r  a f t e r  s ix  m o n t h s  o r  s o ,  w o r k in g  a s  a  s t a f f  n u r s e ”.
T h u s ,  t h e y  fe lt  h o p e f u l  b e c a u s e  w ith  t h e ir  b a c k g r o u n d  k n o w le d g e  t h e y  w e r e
a b le  to  c a t c h  u p  w ith  t h e ir  s k il ls  d e f ic it  q u it e  q u ic k ly .  H o w e v e r ,  t h e ir
p r e p a r a t io n  to  m e e t  t h e  n e e d s  o f  t h e  w a r d s  w a s  a n o t h e r  f a c t o r  w h ic h  t h e s e
n u r s e s  fe lt  w a s  la c k in g .  T h e y  f o u n d  it d iff ic u lt  a t  t im e s  to  c o p e  w ith  t h e
d e m a n d s  o f  t h e  w a r d s  b e c a u s e  o f  t h e  e m p h a s i s  o n  s k i l l s - b a s e d  p r a c t ic e
r a t h e r  t h a n  t h e o r e t i c a l -b a s e d  k n o w le d g e . D o n n a  a n d  J e a n n e  e x p r e s s e d  t h is
v ie w p o in t  b y  s t a t in g :
“I t h in k  w e  h a v e  b e e n  p o in t e d  in  t h e  rig h t d ir e c t io n  a s  f a r  a s  t h e  
p a t ie n t s  a r e  c o n c e r n e d  b u t  1 w is h  t h a t  t h e  c o u r s e  f itte d  m o r e  w ith  
t h e  e c o n o m ic  c l im a t e  b e c a u s e  a s  I h a v e  b e e n  to ld  o n  t h e  w a r d ,  
e d u c a t io n  is  g o in g  o n e  w a y  a n d  w h a t  t h e y  w a n t  o n  t h e  w a r d s  is  
m o r e  s k i l ls ,  t h e y  d o n 't  w a n t  t h is  w id e r  a p p r o a c h  (to  n u r s in g  c a r e ) ”.
" A lth o u g h  t h e  c o u r s e  tr ie d  to  p r e p a r e  u s  f o r  a  f u t u r e  in  n u r s in g ,  I 
d o n 't  t h in k  it a c t u a l ly  p r e p a r e d  u s  f o r  t h e  s it u a t io n  t h a t  n u r s in g  is
2 2 2
in  a t  t h e  m o m e n t .  T h e  a c t u a l  r e a lit y  o f  n u r s in g  is  t h a t  v e r y  o fte n  
t h e r e  is n 't  t h e  t im e  o r  t h e  s t a f f  a v a i la b l e  fo r  y o u  to  p r a c t ic e  w h a t  
y o u 'v e  b e e n  le a r n in g  d u r in g  t h e  c o u r s e .  I th in k  t h e  c o u r s e  p r e p a r e d  
n u r s e s  f o r  a n  id e a l  jo b  a n d  w e  h a v e  c o m e  o u t  h e r e  a n d  b r o u g h t  
t h o s e  id e a ls  a n d  o u r  k n o w le d g e  a n d  w e  a r e  try in g  o u r  b e s t  t o  g e t  
t h e m  in to  t h e  s it u a t io n  a s  it is .  1 d o n 't  t h in k  t h a t 's  e a s y ”.
T h o s e  n u r s e s  w h o  d id  n o t  f e e l  t h a t  t h e y  w e r e  p r e p a r e d  to  p r a c t ic e  a ls o  t a lk e d  
a b o u t  t h e ir  f e e l in g s  o f  n o t  b e in g  e q u ip p e d  to  d o  “r e a l n u r s in g ”. T h i s  g r o u p  o f  
p a r t ic ip a n t s  w e r e  s o m e w h a t  d is a p p o in t e d  t h a t  t h e y  h a d  h a d  to  le a r n  a  lo t o f  
t h e ir  c l in ic a l  s k i l ls  w h e n  t h e y  w e r e  a lr e a d y  q u a lif ie d .  T h e y  b la m e d  th e  c o u r s e  
s t r u c t u r e  w h ic h  in c lu d e d  a  lot m o r e  t h e o r y  w ith o u t  g iv in g  m u c h  t h o u g h t  to  t h e  
a p p l ic a t io n  o f  t h e o r e t ic a l  k n o w le d g e  to  p r a c t ic e .  T h i s  w a s  t h e  w a y  A n n e  
e x p r e s s e d  h e r  n e g a t iv e  f e e l in g s  a b o u t  h e r  p r e p a r a t io n  to  t h e  p r a c t ic e  o f  
n u r s in g :
“N o , I d id n 't  f e e l a t  a ll  e q u ip p e d  (to p r a c t ic e ) .  I'm  a fr a id , i 
h a t e  to  s a y  b u t I 'v e  b e e n  t o t a lly  m is le d  a n d  a  lot o f  t h e  t im e  
I'v e  b e e n  v e r y  d is h e a r t e n e d  ( a b o u t  P 2 K )  a n d  o fte n  w is h e d  t h a t  
I d id  t h e  t r a d it io n a l c o u r s e  b u t  h a v in g  s a id  th a t, I m a d e  t h e  b e s t  
o f t h e  s it u a t io n  a n d  g o t  o n  w ith  it r e a lly .  I'v e  le a r n t  a  lot ( o n  t h e  
w a r d )  b u t  a s  I s a i d ,  a  lot o f  ( t h e  p r a c t ic a l  k n o w le d g e )  h a s n 't  b e e n  
fro m  t h e  c o lle g e ,  it's  b e e n  f r o m  o t h e r  s o u r c e s  a n d  m y s e l f .
H o w e v e r ,  p e r s o n a !  g ro w th  w a s  a n  a r e a  t h e  p a r t ic ip a n t s  u n a n i m o u s ly
id e n t if ie d  a s  c o n t r ib u t in g  to  t h e ir  p r e p a r a t io n  fo r  c l in ic a l  p r a c t ic e .  T h e y  t a lk e d
a b o u t  a n  i n c r e a s e  o f  s e l f -c o n f i d e n c e ,  b e in g  a b le  to  c o n f id e n t ly  a r t ic u la t e
n u r s in g  i s s u e s ,  a n d  s e l f - a w a r e n e s s  o f  t h e ir  s t r e n g t h s  a n d  l im it a t io n s  o f  t h e ir
c o m p e t e n c i e s  o n  t h e  w a r d .  T h e y  a ttr ib u te d  a ll t h e s e  to  t h e i r  a c a d e m ic
k n o w le d g e  g a in e d  o n  t h e  c o u r s e :
“( T h e  c o u r s e )  h a s  g iv e n  m e  a  lo t o f  c o n f id e n c e  a c a d e m i c a l l y ,  
b e c a u s e  I'v e  le a r n t  t h a t  it's  a ll  r ig h t to  q u e s t io n  a n d  it's a lr ig h t  
to  s a y  y o u  d o n 't  k n o w . I'v e  g a in e d  e n o u g h  c o n f id e n c e  o n  t h e  
c o u r s e .  I'v e  g r o w n  a s  a  p e r s o n  a n y w a y ”.
“T h e  c o u r s e  h a s  m a d e  m e  m o r e  s e lf -a w a r e  t h a n  I w a s  a t  o n e  
s t a g e .  It h a s  m a d e  m e  lo o k  a t  w h e r e  I f e e l I c o u ld  w o r k  w e ll  in  
m y  p r a c t ic e ,  m y  q u a l it ie s ,  w h e r e  t h e y  a ll fit in ”.
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7 .3  Learning to cope with being a newly qualified staff nurse
F o r  t h e s e  p a r t ic ip a n t s ,  b e in g  a  n e w ly  q u a lif ie d  s t a f f  n u r s e  e n t a i le d  le a r n in g  to  
c o p e  w ith  d if f e r e n t  a s p e c t s  o f  t h e  ro le , w h ic h  t h e y  h a d  to  f a c e  in  v a r i o u s  
s it u a t io n s .  T h e i r  m a in  c o n c e r n s  a b o u t  t h e ir  ro le  s e e m e d  to  h a v e  b e e n  t h e ir  
f ig h t  fo r  t h e ir  id e n t it y  a s  s t a f f  n u r s e s ,  to b e  r e c o g n iz e d  a s  v a l u a b l e  m e m b e r s  
o f  t h e ir  t e a m s  in  t h e ir  a t t e m p t  to  m a k e  a  s ig n if ic a n t  a n d  m e a n in g f u l  
c o n t r ib u t io n  to  n u r s in g  c a r e .  T h e y  re p o rte d  t h e  d if f ic u lt ie s  t h e y  e x p e r i e n c e d ,  
w h ic h  t h e y  fe lt  w e r e  d u e  to  u n d e r t a k in g  t h e  P 2 K  c o u r s e .
O n e  o f  t h e  c o n t r ib u t in g  f a c t o r  t h a t  t h e y  fe lt c a u s e d  s o m e  h in d r a n c e  d u r in g  t h e
in itia l s t a g e  o f  t h e  c o p in g  p r o c e s s  w a s  t h e ir  la c k  o f  m a n a g e r ia l  e x p e r i e n c e .
T e r e s a  e x p la in e d  h o w  h e r  l a c k  o f m a n a g e m e n t  s k i l ls  a f f e c t e d  h e r
p e r f o r m a n c e  a s  a  n e w ly  q u a l if ie d  s t a f f  n u r s e :
“I fe lt  t h a t  w h e n  I b e c a m e  a  s t a f f  n u r s e ,  I d id n 't  h a v e  e n o u g h  
p r a c t ic e  b e c a u s e  w e  o n ly  r e a lly  h a d  t h e  la s t  p la c e m e n t  in  w h ic h  
to  d o  ( m a n a g e m e n t ) .  I fe lt  a  la c k  o f  e x p e r ie n c e  a b o u t  m a k in g  
d e c i s i o n s ,  b e in g  c o n f id e n t  a b o u t  t h o s e  d e c i s io n s  a n d  n e g o t ia t in g  
w ith  t h e  m u lt i -d is c ip l in a r y  t e a m . I h a v e n 't  h a d  a  lot o f  p r a c t ic e  a t  
t h o s e  s o r t  o f  t h in g s ”.
T h e y  a ls o  r e a l iz e d  t h a t  t h e y  la c k e d  c l in ic a l  e x p e r i e n c e  d u r in g  t h e  e a r ly
m o n t h s  o f  r e g is t e r e d  p r a c t ic e .  T h e y  c o p e d  w ith  t h is  d e f ic it  b y  a p p ly in g  a n d
b u ild in g  o n  t h e  k n o w le d g e  a n d  b a s i c  s k il ls  a c q u ir e d  d u r in g  t h e  c o u r s e .  T h e
p a r t ic ip a n t s  la c k  o f  s k i l ls  r e p r e s e n t e d ,  m a in ly ,  s o m e  o f  t h e  p r o c e d u r e s  a n d
s k il ls  r e la t in g  to  s p e c i a l is t  s k i l l s  t h a t  t h e y  c a m e  a c r o s s  w h e n  t h e y  b e c a m e
s t a f f  n u r s e s .  T h e y  d id  n o t  h a v e  th e  o p p o r t u n it y  to  g a in  t h o s e  s p e c i a l is t
e x p e r i e n c e s  w h e n  t h e y  w e r e  s t u d e n t  n u r s e s  d u e  to  t h e  lim ite d  t im e  t h e y  s p e n t
o n  c l in ic a l  p la c e m e n t s .  T h e y ,  n e v e r t h e le s s ,  a d m it t e d  t h a t  t h e y  h a d
s o m e  u s e f u l  s k i l ls  w h ic h  t h e y  f o u n d  h e lp fu l in t h e ir  p r a c t ic e :
“I m ig h t  n o t  h a v e  h a d  a ll  t h e  n e c e s s a r y  s k il ls ,  a s  t h e  c o u r s e  w a s  
d e s ig n e d  in  t h a t  w a y , b u t  o b v io u s ly  w e  h a d  lo ts  o f  o t h e r  s k i l l s  t h a t  
w e  g a in e d  o n  t h e  c o u r s e ,  s u c h  a s  in t e r p e r s o n a l  s k i l ls  a n d  s u c h  t h in g s ”.
T h u s ,  fo r  t h e s e  n u r s e s ,  c o p in g  a s  s ta ff  n u r s e s  m e a n t  h a v in g  to  le a r n  t h o s e
s k il ls  w h ic h  t h e y  w e r e  la c k in g ,  in o r d e r  to c a t c h  u p  w ith  t h e  t r a d it io n a l  n u r s e s
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o n  t h e  w a r d s .  S o m e  o f  t h e m  fe lt  t h a t  t h e  b a s i c  k n o w le d g e  g a in e d  f r o m  t h e
c o u r s e  h e lp e d  t h e m  to le a r n  t h o s e  s k i l l s  q u ic k ly ,  w h ils t  o t h e r s  fe lt  t h a t  it t o o k
t h e m  a  little lo n g e r .  H o w e v e r ,  t h e y  b e l ie v e d  t h a t  d e s p it e  t h e  f a c t  t h a t  t h e y
m ig h t  n o t  a l!  d e v e lo p  t h e  s a m e  w a y  o r  a t  t h e  s a m e  r a t e , o n c e  t h e y  h a d
a c q u ir e d  t h o s e  s k i l l s  r e q u ir e d  in t h e ir  p r a c t ic e ,  t h e y  w e r e  a s  g o o d  a s  t h e
t r a d it io n a l  n u r s e s  w ith w h o m  t h e y  w o r k e d . F r o m  t h e ir  o b s e r v a t i o n s  a n d
d i s c u s s i o n s  w ith  t h e  t r a d it io n a l n u r s e s ,  t h e y  m a in t a in e d  t h a t  it t o o k  t h e
t r a d it io n a l n u r s e s  a  lot lo n g e r  to  g a in  s im ila r  k in d  o f  k n o w le d g e  to  t h e ir s :
“Y o u  p ic k  u p  t h o s e  s k il ls  v e r y  q u ic k ly  a n y w a y  a n d  I d o  f e e l  t h e  
c o u r s e  d id  g iv e  u s  t h e  b a s i c  g r o u n d in g  to  w o rk  o n , it d o e s  h e lp  
y o u  in  t h a t  w a y ”.
“O b v io u s ly ,  it c o u ld  t a k e  t h e  P 2 K  n u r s e s  a  little lo n g e r  to  c a t c h  
u p  w ith  t h e  p r a c t ic a l  s i d e  o f  t h in g s ,  o n c e  t h e y  q u a lif y .  It t o o k  m e  
a  little  t im e ,  b u t, I w o u ld  s a y  t h a t , n o w , i ’m  n o  w o r s e  t h a n  a  
t r a d it io n a lly  t r a in e d  n u r s e ”.
T h e  p a r t ic ip a n t s '  g r a s p  o f  t h e  b a s ic ,  m a n a g e r ia l  c o n c e p t  o f  n u r s in g  c a r e  
s e e m e d  to  b e  o n e  o f t h e  r e a s o n s  f o r  s o m e  o f  t h e s e  n u r s e s  to  c la im  t h a t  t h e y  
w e r e  a b le  to  le a r n  t h e  r e q u ir e d  s k i l ls  f o r  t h e ir  p r a c t ic e  r a t h e r  q u ic k ly .
F u r t h e r m o r e ,  b y  t h e  e n d  o f  t h e ir  f ir s t  p o s t -q u a lif ic a t io n  y e a r  t h e  p a r t ic ip a n t s  
h a d  d e d u c e d  t h a t  t h e  b a s i c  c o n c e p t  o f  n u r s in g  w a s  a lw a y s  t h e  s a m e ,  a s  lo n g  
a s  t h e  p a t ie n t 's  s a f e t y  w a s  m a in t a in e d  a n d  t h e y  w e r e  a b le  to  r e c o g n i z e  t h e  
l im it a t io n s  o f  t h e ir  k n o w le d g e  a n d  s k i l ls .  T o m m y  s u m m a r iz e d  t h is  v ie w  p o in t  
a s  f o llo w s :
“I t h in k  t h e  b a s i c s  a r e  a ll t h e  s a m e .  If  y o u  o b s e r v e  t h e  p a t ie n t  
a n d  y o u  k n o w  w h e n  to  c a ll  a  d o c t o r , g e t  t h e  t e a m  to  w o r k  w ith  
y o u , I t h in k  it a ll w o r k s  o u t  t h e  s a m e  a t  t h e  e n d  o f  t h e  d a y ,  it's  
fo r  t h e  p a t ie n t s '  s a f e t y .  Y o u  c o v e r  y o u r s e lf  w e ll, m a k in g  s u r e  
y o u  g o  b y  t h e  g r o u n d  r u le s  r e a lly ;  a ls o  k n o w in g  t h a t  y o u 'll  n e v e r  
g e t  to  k n o w  e v e r y t h in g  t h a t  t h e r e  is  to  k n o w  in n u r s in g ”.
O n c e  t h e y  h a v e  u n d e r s t o o d  a n d  c la r if ie d  t h e  m e a n in g  o f  n u r s in g  p r a c t ic e  
it w a s  a p p a r e n t  t h a t  th e ir  c o n f id e n c e  h a d  in c r e a s e d  a c c o r d in g ly .
T h e y  d e s c r ib e d  t h e m s e l v e s  a s  b e in g  l e s s  u n s u r e  a n d  l e s s  v u ln e r a b le  in  t h e ir
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s t a f f  n u r s e s '  r o le  a n d  a ls o  in  w h a t  w a s  e x p e c t e d  a n d  r e q u ir e d  o f  t h e m . T h e y
b e c a m e  a w a r e  o f  t h e  'r ig h ts  a n d  w r o n g s '  o f  t h e  jo b  a n d  w e r e  a b le  to  m a n a g e
a  w a r d  a t  a  le v e l t h a t  t h e y  f e lt  c o n f id e n t :
“I th in k , it's t h e  b a s i c  t h in g s ,  t h a t  y o u 'v e  le a r n t  a n d  k n o w  n o w ,  
t h a t  c a n  m a k e  y o u  f e e l  m o r e  r e la x e d .  I g o  t h r o u g h  t h e  d a y  a n d  
I d o n 't  w o r r y  a b o u t  a  d r u g  r o u n d , I ju s t  g e t  o n  a n d  d o  it. I d o n 't  
w o rr y  a b o u t  h o w  I c a n  s e n d  a  p a t ie n t  h o m e , I ju s t  o r g a n iz e  it, 
t h e  b a s i c  c o n c e p t s  a r e  t h e r e , m y  m a n a g e m e n t  h a s  im p r o v e d  a n  
a w fu l lo t”.
P r e v io u s ly ,  t h is  p a r t ic ip a n t ,  S i n e a d ,  h a d  d e s c r ib e d  t h e  e x p e r i e n c e  q u ite
d iffe re n tly , in d ic a t in g  a  s h if t  in  c o n f id e n c e :
“It w a s  a  n ig h t m a r e  e v e n  d o in g  a  d r u g  ro u n d  o r  b e  h a n d e d  t h e  
k e y s  a n d  to ld  t h a t  y o u  w e r e  in  c h a r g e ;  t h a t 's  w h e n  y o u  w o r r y  a n d  
t h in k  e v e r y t h in g  w r o n g  is  g o in g  to  h a p p e n ,  it w a s  n e r v e  w r a c k in g ”.
S im ila r  f e e l in g s  w e r e  e x p r e s s e d  in  r e la t io n  to  d e c i s io n  m a k in g  e x p e r i e n c e s
e s p e c i a l ly  w h e n  t h e y  w e r e  in  s o le  c h a r g e  o f  t h e  w a r d . C l a i r e  d e s c r ib e d  h e r
e x p e r ie n c e  w h ic h  r e f le c t e d  t h e  e x t e n t  o f  h e r  v u ln e r a b il it y  w h e n  s h e  w a s  left in
c h a r g e  o f  t h e  w a r d  o n  h e r  o w n :
“1 fe lt  q u it e  v u ln e r a b le  e s p e c i a l l y  w h e n  I w a s  left in  c h a r g e  o n  
m y  o w n  b e c a u s e  I d id n 't  k n o w  w h a t  I w a s  d o in g  m o s t  o f  t h e  t im e .
M o s t  o f  t h e  t im e , I w a s  m a k in g  d e c i s i o n s  w h ic h  1 t h o u g h t  w e r e  
m a k in g  s e n s e ,  b u t  w h e t h e r  t h e y  w e r e  rig h t o r  n o t, I d id n 't  k n o w  
a n d  a t  t h e  e n d  o f  t h e  d a y  I w a s  r e s p o n s ib le  f o r  t h e m ”.
T h u s ,  a t  t h e  t im e  o f  t h e s e  in t e r v ie w s , t h e  p a r t ic ip a n t s  c le a r ly  r e c a l le d  t h e ir
f e e lin g s  o f  a n x ie t y , i n a d e q u a c y  a n d  a p p r e h e n s io n  w h e n  t h e y  in it ia lly  s t a r t e d
to  w o rk  a s  s t a f f  n u r s e s .  H o w e v e r ,  t h e y  r e p o r t e d  t h a t  t h e y  fe lt  c o n f id e n t
e n o u g h  a b o u t  t h e ir  a c a d e m i c  s t a t u s  b u t  t h e y  h a d  p r e -c o n c e i v e d  id e a s  a b o u t
t h e ir  lim ite d  c l in ic a l  a b il it ie s ,  w h ic h  w e r e  p e r p e t u a t e d  to  s o m e  e x t e n t  b y  t h e ir
p r e v io u s  n e g a t iv e  e x p e r i e n c e s  a s  s t u d e n t  n u r s e s .  O n  t h e  o t h e r  h a n d ,  t h is
h e lp e d  t h e m  f a c e d  t h e ir  r o le  in a  m o r e  p o s it iv e  a n d  p r o -a c t iv e  m a n n e r ,  in
t e r m s  o f  t h e ir  w il l in g n e s s  to  le a r n  t h e  s k i l l s  t h e y  fe lt t h e y  w e r e  la c k in g :
“I fe lt  v e r y  in a d e q u a t e  to  s ta r t  w ith . I fe lt  q u it e  in s e c u r e ,  
q u ite  n e r v o u s  a b o u t  t h e  w h o le  t h in g  b u t  1 r e a l iz e  t h a t  w e  w e r e  
a ll in  t h e  s a m e  b o a t , r e a l ly ”.
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“I r e m e m b e r  s it u a t io n s  o n  t h e  w a r d  w h e n  I fe lt  r e a lly  s e l f -  
c o n s c io u s ,  r e a lly  n e r v o u s  b u t  y o u  c a n  a c t u a l ly  f e e l c o m f o r t a b le  
in  a  s t a f f  n u r s e  ro le  b y  j u s t  d o in g  it to  t h e  b e s t  o f  y o u r  a b ility ;  
p r o v in g  to  y o u r s e lf  a n d  to  o t h e r s  t h a t  y o u  h a v e  t h e  s k i l ls  to  
c o n t r ib u t e  to  p a t ie n t  c a r e  a n d  le a r n in g  t h e  r o p e s  a s  y o u  g o  a lo n g ,  
r e a l ly ”.
7 . 3 . 1  F a c t o r s  i n f l u e n c i n g  t h e  s t a f f  n u r s e  a d j u s t m e n t  p r o c e s s
A d ju s t m e n t  to  t h e  s t a f f  n u r s e  ro le  w a s  a  g r a d u a l  p r o c e s s  f o r  a ll  th e  
p a r t ic ip a n t s ,  in s p it e  o f  s o m e  b e in g  g iv e n  t h e  r e s p o n s ib i l it y  o f  t a k in g  c h a r g e  o f  
t h e  w a r d  s o o n e r  t h a n  o t h e r s .  D u r in g  t h e ir  in it ia l p e r io d  o f  r e g is t e r e d  p r a c t ic e ,  
t h e  p a r t ic ip a n t s  h a d  a n o t h e r  s t a f f  n u r s e  w o r k in g  a lo n g s id e  t h e m  a n d ,  a s  
s t a t e d  e a r l ie r  in t h is  c h a p t e r ,  it w a s  w h e n  t h e y  w e r e  left in  s o le  c h a r g e  o f  t h e  
w a r d  t h a t  t h e y  f o u n d  it h a r d  to  le a r n  to c o p e .
T h e  h a r d e s t  o f  a ll t h e  in f lu e n c in g  f a c t o r s  d u r in g  t h e  s t a f f  n u r s e  a d ju s t m e n t
p r o c e s s ,  w ith  r e g a r d  to  t h e ir  le a r n in g  o f t h e  s t a f f  n u r s e  ro le , s e e m e d  to  b e  th e
c o n f lic t  o f  in t e r e s t  w h ic h  e x is t e d  b e t w e e n  t h e m  a n d  t h e  o t h e r  s t a f f  o n  t h e
w a r d . T h e s e  d ip lo m a t e s  w e n t  o n  t h e  w a r d s  w ith  t h e ir  o w n  p e r c e p t io n  o f
p r o f e s s io n a l  le a r n in g  a n d  i d e a s  o f  n u r s in g  c a r e  w h ic h  d id  n o t e n t ir e ly  m a t c h
t h o s e  o f  t h e  t r a d it io n a l n u r s e s .  T h e y  le a r n e d  to  a p p ly  t h e o r e t ic a l /r e s e a r c h
b a s e d  p r a c t ic e  fro m  t h e  c o u r s e ,  w h ils t  t h e  w a r d  r o u t in e s  w e r e  n o t  in  lin e  w ith
t h e  t h e o r y  t h e y  h a d  le a r n t  o n  t h e  c o u r s e .  T h e y ,  t h u s ,  r e p o r te d  t h e  d if f ic u lt ie s
o f  e n t e r in g  a  w a r d  c u lt u r e  w h ic h  w a s  a lr e a d y  w e ll e s t a b l is h e d  a n d  in  m a n y
i n s t a n c e s  t h e  s t a f f  w e r e  s o m e w h a t  r e s is t a n t  to  a n y  n e w  id e a s  b r o u g h t  in to  th e
w a r d s  b y  t h e m . T e r e s a  g a v e  o n e  o f  th e  r e a s o n s  fo r  th is :
( T h e  t r a d it io n a l n u r s e s )  a r e  a  v e r y  t ig h t  k n it  t e a m , t h in g s  g e t  
d o n e  b u t  y o u  a r e  n o t  q u it e  s u r e  w h a t  is  g o in g  o n  a n d  w h o  is  
d o in g  w h a t  a n d  w h o  is  w h o  a n d  t h e  r e s t  o f  it. T h e y  h a v e  s e t  
w a y s  o f  d o in g  t h in g s ,  s o m e  w h ic h  I t h o u g h t  w e r e  v e r y  g o o d  
a n d  s o m e  w h ic h  I d id n 't  a g r e e  w ith . S o ,  m a k in g  t h e  a d ju s t m e n t  
w a s  m o r e  d iff ic u lt  t h a n  I a n t ic ip a t e d ”.
S o m e  o f  t h e  p a r t ic ip a n t s  a ls o  f o u n d  th a t  it w a s  q u ite  d iff ic u lt  to  q u e s t io n  t h e  
s t a f f  o n  t h e  w a r d s  a n d  t h a t  q u e s t io n in g  n u r s in g  p r a c t ic e  w a s  n o t a lw a y s
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w e lc o m e d .  T h e y  fe lt  t h a t , a t  t h a t  t im e , t h e y  h a d  to  d e p e n d  o n  o t h e r s  to  h e lp
t h e m  c o p e  b u t  a t  t im e s  it w a s  a s  if t h e y  w e r e  o n  t h e ir  o w n . T h u s ,  fo llo w in g
s e t  r o u t in e s  in  t h e  w a y  t h in g s  w e r e  d o n e  o n  t h e  w a r d s  c a u s e d  s o m e  p r o b le m s
fo r  t h e m , in it ia lly . It w a s  e v id e n t  t h a t  s u c h  p r o b le m s  w e r e  b e in g  e x p e r ie n c e d
in b o th  t h e  a d u lt  a n d  m e n t a l  h e a lt h  n u r s in g , a s  tw o  o f  t h e m  f r o m  e a c h  o f
t h e s e  n u r s in g  s p e c i a l i t ie s  s t a t e d :
“I t h in k  t h e r e  a r e  s t ill w a r d  r o u t in e s  a n d  e v e r y  w a r d  h a s  t h e ir  
s e t  r o u t in e s  in  w h a t  t h e y  d o  a n d  t h e y  w e r e  n o t  g o in g  to  l is t e n  
to  u s .  W h a t  is  la id  d o w n  b y  t h e  to p  p e r s o n  o n  t h a t  w a r d  g o e s  
a n d  a  lo t o f  n u r s e s  h a v e  to  fo llo w  t h a t ”.
“( T h e  n u r s e s  o n  t h e  w a r d s )  h a v e  a  r e a l p r o b le m  w ith  q u e s t io n in g  
b e c a u s e  t h e y  a r e  q u it e  in s t it u t io n a liz e d . W h o e v e r  is  in  c h a r g e ,  
w h a t e v e r  t h e y  s a y  g o e s .  T h e y  d o  t h in g s  b e c a u s e  t h a t 's  t h e  w a y  
t h e y 'v e  a lw a y s  d o n e  t h e m ”.
H o w e v e r ,  t h e  p a r t ic ip a n t s  a d d r e s s e d  t h is  b y  g r a d u a lly  w o r k in g  o u t  v a r io u s
s t r a t e g ie s  to  c o p e  w ith  t h e ir  d iff ic u lt  s it u a t io n s  a n d  r e ly in g  o n  t h e  k n o w le d g e
a n d  s k i l ls  t h e y  f e lt  s u r e  a b o u t .  T h e y ,  t h e n , b e g a n  to  m a k e  s u g g e s t io n s  b y
t a k in g  r is k s ,  b e in g  n o n -c o n f r o n t a t iv e  a n d  a s s e r t in g  t h e m s e l v e s .  B y  th a t  t im e ,
s o m e  o f  t h e m  h a d  b e e n  g iv e n  s p e c if ic  r e s p o n s ib i l it ie s  s u c h  a s  b e c o m in g  a
w o u n d  c a r e  r e s o u r c e  n u r s e  f o r  t h e  w a r d  o r  a  k e y  w o r k e r  f o r  a  g r o u p  o f
p a t ie n t s  a n d  t h e y  h a d  h a d  a  lot m o r e  o p p o r tu n it ie s  to  t a k e  c h a r g e  o f  th e  w a r d
o n  t h e ir  o w n . T h i s  w a s  a ls o  w h e n  t h e y  fe lt  th a t  t h e y  w e r e  m o r e  a c c e p t e d  b y
s o m e  o f  t h e  s t a f f  o n  th e  w a r d s  a n d  t h e  d o c t o r s  a s  w e ll:
“I t h in k , b e c a u s e  I'm  t h e  p r e s s u r e  c a r e  a n d  w o u n d  c a r e  r e s o u r c e  
n u r s e ,  I s u p p o s e ,  I t e n d  to  s a y  t h a t  t h is  d r e s s in g  is  b e t t e r  t h a n  
t h a t  d r e s s in g  or, ‘c a n  w e  try  t h is  o r  I’v e  r e a d  a b o u t  t h is ,  c o u ld  w e  
try  t h i s ' ? ”
“If t h e r e  w a s  s o m e t h in g  t h a t  c r o p p e d  u p  o n  t h e  w a r d , y o u  w o u ld n 't  
ju s t  t a k e  it t h a t , t h a t  w a s  t h e  n e c e s s a r y  th in g  to  d o , y o u 'd  s a y  
r e s e a r c h  h a s  s h o w n  t h a t .. .  w h a t e v e r ”.
T h e  p a r t ic ip a n t s  id e n t if ie d  t h e  r e s o u r c e s  w h ic h  t h e y  u s e d  to  h e lp  t h e m  le a r n  
to  c o p e ,  e s p e c i a l l y  w h e n  d e a l in g  w ith  d iff ic u lt  a n d  n e w  s it u a t io n s  o r  w h e n  t h e y  
w e r e  n o t  s u r e  w h a t  t h e y  s h o u ld  b e  d o in g , d u r in g  t h e ir  a d ju s t m e n t  p e r io d .
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T h e y  f o u n d  a s k in g  q u e s t io n s  a n d  h a v in g  d i s c u s s i o n s  w ith  t h e  w a r d  m a n a g e r ,  
o t h e r  s t a f f  n u r s e s  a n d  t h e  d o c t o r s  h e lp f u l. T h e y  a ls o  r e f e r r e d  to  w ritte n  
r e s o u r c e s  k e p t  o n  t h e  w a r d s  t h a t  t h e y  c o u ld  u s e  to  g a in  a n s w e r s  to  t h e ir  
p r o b le m s .
7 . 3 . 2  D iplom ates' m eaning o f  nursing  practice
H o w e v e r ,  t h e  p a r t ic ip a n t s '  a p p r o a c h  to  n u r s in g  c a r e  s e e m e d  to  c o n t in u o u s ly
c r e a t e  a  c o n f lic t  w ith  s o m e  o f  t h e  t r a d it io n a l n u r s e s  o n  t h e  w a r d s  a s
d i s c u s s e d  in  t h e  p r e v io u s  s e c t io n .  T h e  m a in  f r u s t r a t io n  f o r  t h e s e  n u r s e s  w a s
t h a t ,  w h ils t  s o m e  o f  t h e  t r a d it io n a l n u r s e s  w e r e  q u ite  o p e n  to  s u g g e s t io n s  a n d
f le x ib le  in t h e ir  a t t it u d e s , t h e r e  w e r e  still o t h e r s  w h o  w e r e  q u it e  r ig id  in t h e  w a y
t h e y  a p p r o a c h e d  n u r s in g  c a r e .  T h e y ,  n e v e r t h e le s s ,  fe lt  t h a t  t h e  p o s s ib le
r e a s o n  fo r s u c h  a t t it u d e s  c o u ld  b e  t h a t  t h e  t r a d it io n a l n u r s e s  w e r e  n o t  t r a in e d
to  q u e s t io n  t h e ir  p r a c t ic e  a s  t h e y  d id  o n  t h e  P 2 K  c o u r s e .  J o e  e x p la in e d  t h is :
“If y o u  a r e  ju s t  d o in g  s o m e t h in g  lik e  r e g u r g ita t in g  a n  a c t io n ,  
w h e n  c h a n g e s  c o m e  it’s  d iff ic u lt  f o r  y o u  to  c h a n g e  b e c a u s e  
y o u 'r e  d o in g  s o m e t h in g  t h a t  s o m e b o d y  h a s  t a u g h t  y o u  to  d o  
w ith o u t  q u e s t io n in g  a n y t h in g . It w a s n 't  lik e  t h a t  fo r  u s ”.
T h e y ,  t h e r e f o r e , r e a l iz e d  t h a t  t h e ir  s t y le  o f  n u r s in g  c a r e  w a s  in f lu e n c e d  b y  t h e  
w a y  t h e y  w e r e  t a u g h t  a t  c o lle g e ,  b u t  t h is  in  tu rn  c a u s e d  p r o b le m s  o n  t h e  
w a r d s  w h e n  t h e y  h a d  to  le a r n  fro m  t h o s e  w h o  d id  n o t s h a r e  a  s im ila r  n u r s in g  
e t h o s :
“I t h in k  d o in g  t h in g s  lik e  s o c io lo g y ,  p s y c h o lo g y ,  r e s e a r c h ,  a n d  
o t h e r  s u b j e c t s ,  it m e a n t ,  y o u  g o  o n  t h e  w a r d s  w ith  a  m u c h  b r o a d e r  
o u tlo o k , w ith  a n  o p e n  m in d . I t h in k  fo r  m e  a n y w a y , I'm  m u c h  m o r e  
lik e ly  to  c h a l le n g e  w h a t 's  b e in g  d o n e ”.
7 . 3 . 2 . 1  Application o f  theoretically-based know ledge
T h u s ,  c h a l le n g in g  p r a c t ic e  w a s  f o u n d  to  b e  a n o t h e r  w a y  t h e s e  d ip lo m a t e s  
f u r t h e r  p e r c e iv e d  t h e ir  p r a c t ic e  o f  n u r s in g .  T h i s  w a s ,  e s s e n t ia l ly ,  d o n e  b y  
c o n t in u o u s ly  q u e s t io n in g  t h e ir  o w n  p r a c t ic e  a n d  t h a t  o f  o t h e r s  ( n u r s e s ,  
d o c t o r s ,  p h y s io t h e r a p is t s  a n d  o t h e r  h e a lt h  c a r e  p r a c t it io n e r s ) .  W h e n
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t h e y  w e r e  a s k e d  w h a t  t h e y  m e a n t  b y  'q u e s t io n in g ’, t h e y ,  u n a n im o u s ly ,
d e s c r ib e d  a  p r a c t ic e  w h ic h  c o n s is t e d  o f  u n d e r s t a n d in g  a n d  a p p ly in g
t h e o r e t ic a l ly -b a s e d  k n o w le d g e  u n d e r p in n in g  p a t ie n t  c a r e  a n d  n o t c a r r y in g  o u t
a  p r o c e d u r e  b lin d ly . In  f a c t ,  t h e y  w e r e  a ll a d a m a n t  t h a t  t h e y  w o u ld  n o t d o
s o m e t h in g  w ith o u t  a  s o u n d  r a t io n a le  o r  t h a t  t h e y  d id  n o t  u n d e r s t a n d .  T h i s
a p p r o a c h  w a s  s e e n  a s  t h e  b a s i c  p r in c ip le  in  t h e  p r a c t ic e  o f  n u r s in g .  W h e n
t h e y  w e r e  in  d o u b t  t h e y  w o u ld  c h e c k  w ith  o t h e r  n u r s e s  o r  r e le v a n t  h e a lt h  c a r e
p r o f e s s io n a ls  a n d  if t h e y  w e r e  n o t  s a t is f ie d  t h e y  w o u ld  g o  o u t  a n d  f in d  o u t  fo r
t h e m s e lv e s .  J o e  c o n f ir m e d  t h is  a n d  e x p la in e d  h is  n u r s in g  a p p r o a c h :
“M y  w a y  o f  d o in g  a n y t h in g  (in  n u r s in g )  is  b y  u n d e r s t a n d in g  w h a t  
I'm  d o in g , i d o n 't  d o  a n y t h in g  w ith o u t  g iv in g  t h e  r e a s o n s .  If I d o  
s o m e t h in g  I g iv e  r e a s o n s  o r  I e x p la in .  S o ,  it's  m o r e  o r  l e s s ,  
a c t u a l ly ,  f in d in g  t h e  s o u r c e  o f  k n o w le d g e ; w h e r e  d o e s  t h a t  c o m e s  
fr o m . Y o u  n e e d  to  k n o w  w h a t  y o u  a r e  d o in g . Y o u  d o n 't  d o  it b e c a u s e  
e v e r y b o d y  d o e s  it, d e f in it e ly  n o t; it 's  b e c a u s e  y o u  c a n  w o rk  it o u t  in  
y o u r  h e a d ”.
H o w e v e r , t h e y  r e p o r t e d  t h a t  s o m e  o f  t h e  t r a d it io n a l  n u r s e s  w e r e  a ls o
b e g in n in g  to  q u e s t io n  a n d  d e v e lo p  t h e ir  p r a c t ic e .  T h i s  w a s  p a r t ic u la r ly
e v id e n t  in  t h e  s e c o n d  in d iv id u a l  in te r v ie w s . T h e y  w e lc o m e d  t h is  in it ia t iv e
s i n c e  t h e y  fe lt it w a s  a n  e s s e n t ia l  p a r t  o f  c l in ic a l  d e v e lo p m e n t  a n d
p r o f e s s io n a l  le a r n in g . L iz  n o t e d :
“I u s e  to  t h in k  t h a t  t h e  t r a d it io n a l n u r s e s  d id n 't  q u e s t io n  e n o u g h ,  
t h e y  t o o k  t h in g s  a s  t h e y 'v e  a lw a y s  d o n e ,  t h e y  j u s t  a c c e p t e d  it.
I d o n 't  th in k  t h a t 's  e n t ir e ly  t h e  c a s e  t h e s e  d a y s ,  s o m e  o f  t h e m  
a r e  in to  d e v e lo p in g  t h e m s e l v e s ,  t h e y  k n o w  t h e y  h a v e  to  le a r n  
to  d o  it th a t  w a y ”.
7 . 3 . 2 . 2  R eflective practice
It w a s  e v id e n t  t h a t  t h e  p r o c e s s  o f  q u e s t io n in g  n u r s in g  c a r e  e n a b le d  t h e s e  
n u r s e s  to  b e  r e f le c t iv e  in t h e  w a y  t h e y  le a r n e d  to  p r a c t ic e .  T h e y  r e c o g n iz e d  
th a t, a s  s t u d e n t  n u r s e s ,  t h e y  t h e y  d id  n o t  h a v e  t h e  o p p o r t u n it y  to  a lw a y s  a p p ly  
k n o w le d g e  to  p r a c t ic e .  H o w e v e r ,  w h e n  t h e y  q u a l if ie d  t h e y  w e r e  a b le  to  
re fle c t  o n  t h e  k n o w le d g e  t h e y  h a d  a c q u ir e d  d u r in g  t h e ir  n u r s in g  c o u r s e  a n d  
w e r e  a b le  to  a p p ly  it to  p r a c t ic e .  H e n c e ,  r e f le c t iv e  le a r n in g  w a s  e x p r e s s e d  b y
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s e l f - a s s e s s m e n t  o f  t h e ir  o w n  p e r f o r m a n c e  a n d  c r it ic a l  e v a lu a t io n  o f  n u r s in g
p r a c t ic e ;  c o n t in u a l ly  q u e s t io n in g  w h e t h e r  t h e  n u r s in g  p r o c e d u r e s  t h a t  w e r e
b e in g  c a r r ie d  o u t  w e r e  c o r r e c t ,  u p  to  d a t e ,  t h e o r e t ic a l ly  b a s e d  o r  ju s t  d o n e  a s
a  m a t t e r  o f  t h e  w a r d  r o u t in e . C l a i r e ' s  r e s p o n s e  e x e m p lif ie s  t h is  r e f le c t iv e
le a r n in g  a p p r o a c h  to  n u r s in g  p r a c t ic e :
“A lt h o u g h  s o m e t h in g  lo o k s  a lr ig h t , y o u  s t a r t  q u e s t io n in g  it a n d  
s o m e t i m e s  y o u  f in d  t h a t  t h e r e 's  n o  c o n c e p t u a l  f r a m e w o r k , n o  
t h e o r e t ic a l  b a s e ,  it's n o t  s o u n d ,  n o b o d y  k n o w s  w h e r e  it c o m e s  
f r o m , s o m e b o d y  h a s  d e s ig n e d  ( a  n u r s in g  f r a m e w o r k )  b u t  it h a s n 't  
c o n t r ib u t e d  to  t h e  n u r s in g  k n o w le d g e ,  to  t h e  t h e o r e t ic a l  f r a m e w o r k  
u n d e r p in n in g  p a t ie n t  c a r e  o r  w h a t e v e r ”.
F r o m  t h e  a b o v e  d is c u s s i o n ,  it w a s  e v id e n t  t h a t  t h e  p a r t ic ip a n t s  c o n t in u e d  to  
le a r n  b y  a p p ly in g  t h e o r e t ic a lly  b a s e d  k n o w le d g e  to  t h e ir  p r a c t ic e  o f  n u r s in g .  
C o n s e q u e n t l y ,  w h e n  t h e y  w e r e  a s k e d  to  e x p la in  w h a t  m a d e  t h e m  r e f le c t  o n  
t h e ir  p r a c t ic e  t h e  w a y  t h e y  d id , b e s i d e s  t h e  f a c t  t h a t  t h is  w a s  o n e  o f  t h e  w a y s  
t h e y  a p p r o a c h e d  le a r n in g  d u r in g  t h e  P 2 K  C o u r s e ,  t h e y  id e n t if e d  s a f e  n u r s in g  
p r a c t ic e  a n d  t h e ir  r e s p o n s ib i l it y  a n d  a c c o u n t a b i l i t y  fo r  p a t ie n t  c a r e  a s  
c o n t r ib u to r y  f a c t o r s .  T h e y  a ls o  m e n t io n e d  t h a t  t h e s e  f a c t o r s  w e r e  in f lu e n c e d  
b y  t h e ir  a w a r e n e s s  o f  t h e  im p o r t a n c e  o f  a d h e r in g  to  t h e  U K C C  p r o f e s s io n a l  
c o d e  o f  p r o f e s s io n a l  c o n d u c t  fo r  n u r s e s ,  t h e ir  h o s p it a l  T r u s t s '  p o l ic ie s  a n d  t h e  
p a t ie n t s '  c h a r t e r .
7 . 3 . 2 . 3  Sa fe  nursing  practice
T h e  p a r t ic ip a n t s  p e r c e iv e d  p a t ie n t s '  s a f e t y  a s  a n  im p o r t a n t  a s p e c t  o f  n u r s in g  
a n d  t h is  w a s ,  t h e r e f o r e , in c o r p o r a t e d  in  t h e ir  p r o f e s s io n a l  le a r n in g . T h e ir  
c o n c e p t io n  o f  s a f e  n u r s in g  p r a c t ic e  w a s  to  e n s u r e  t h e  a p p lic a t io n  o f  
t h e o r e t ic a l ly  b a s e d  p r a c t ic e .  T h e y  d e m o n s t r a t e d  t h is  b y  t h e  w a y  t h e y  
c h e c k e d  t h e ir  p r a c t ic e  w h e n  t h e y  w e r e  in  d o u b t  a n d  b y  c o n t in u o u s ly  
e v a lu a t in g  it:
“( C h e c k in g  p r a c t ic e  is )  v e r y  m u c h  a  s a f e t y  t h in g . If y o u  f e e l  it's 
n o t  rig h t, if y o u  a r e  n o t  s u r e  o f  s o m e t h in g  a n d  y o u  d o  n o t te ll  
s o m e b o d y ,  t h a t 's  d a n g e r o u s  b e c a u s e  le ttin g  s o m e t h in g  g o  
u n n o t ic e d ,  it's  n o t s a f e  fo r  t h e  p a t ie n t  a n d  y o u  c a n  b e  f o u n d
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out very easily. You need to query whether it's safe or not”.
“W e  a r e  q u ite  o p e n  a b o u t  o u r  c a p a b il i t ie s  a n d  I w o u ld n 't  g o  
a r o u n d  p r e t e n d in g  t h a t  I k n e w  s o m e t h in g  t h a t  I d o n 't . T o  b e  
q u it e  h o n e s t ,  n o w a d a y s ,  y o u  ju s t  c a n 't  a ffo rd  to  m a k e  a n y  
m i s t a k e s ”.
7 . 3 . 2 . 4  R esponsib ility  and  accountability
T w o  o t h e r  im p o r t a n t  a s p e c t s  o f  n u r s in g ,  w h ic h  t h e s e  n u r s e s  l in k e d  w ith  t h e
s a f e t y  o f  t h e ir  p r a c t ic e ,  w e r e  b e in g  r e s p o n s ib le  a n d  a c c o u n t a b le  f o r  p a t ie n t s '
c a r e .  R e s p o n s ib i l i t y  a n d  a c c o u n t a b il it y  w e r e  d e m o n s t r a t e d  b y  t h e ir  t e n d e n c y
to  r e f u s e  to  c a r r y  o u t  p r o c e d u r e s  t h a t  t h e y  fe lt  w e r e  n o t  s a f e  b e c a u s e  t h e y
w e r e  a w a r e  o f  t h e  c o n s e q u e n c e s  f o r  p a t ie n t  c a r e .  H e n c e ,  t h e y  w e r e  le a r n in g
to  d o  t h in g s  c o r r e c t ly  b y  c h e c k in g  a n d  e n s u r in g  t h e  s a f e t y  o f  t h e ir  p a t ie n t
c a r e .  S a r a h  a s s e r t e d :
“1 w o u ld n 't  ju s t  c o p y  s o m e o n e ,  n o , b e c a u s e  a t  t h e  e n d  o f  t h e  
d a y ,  it's  y o u r  P I N  n u m b e r  t h a t 's  o n  t h e  l in e . Y o u 'v e  g o t  to  
p r o t e c t  y o u r s e lf  a n d  p r o t e c t  y o u r  p a t ie n t s .  I h o p e  I d o n 't  c o m e  
a c r o s s  s o m e t h in g  lik e  t h a t  ( h a v in g  to  c o p y  s o m e o n e  w ith o u t  
q u e s t io n in g )  a n y w a y .  In  a n y  c a s e  I'll s t o p  a n d  c h e c k  first'.
7 . 3 . 3  R elationship  with o ther n u rses  on the wards
A s  in  t h e  p r e v io u s  in t e r v ie w s  r e la t io n s h ip s  w ith  t r a d it io n a l n u r s e s  w a s  a n
i s s u e .  T h e  n e g a t iv e  a t t it u d e s  o f  a  lot o f  t h e  t r a d it io n a l n u r s e s  c a u s e d
in t e r p e r s o n a l  r e la t io n s h ip  p r o b le m s  d u r in g  t h e s e  n u r s e s '  in it ia l r e g is t e r e d
p r a c t ic e .  T h e y  fe lt t h e s e  a f f e c t e d  t h e ir  le a r n in g  a n d  t h e ir  w o r k in g
r e la t io n s h ip s  o n  t h e  w a r d s .  T h i s  g r o u p  o f  n u r s e s  r e s e n t e d  t h e  la b e l  o f  P 2 K
a n d  w a n t e d  to  b e  r e c o g n iz e d  a n d  t r e a t e d  a s  t h e  o t h e r  s t a f f  n u r s e s  o n  t h e
w a r d s .  A n g i e  r e p o r t e d  a n g r ily :
“T h e r e  w e r e  a lw a y s  s o m e  j o k e s  a b o u t  u s ,  P 2 K  s t a f f  n u r s e s  a n d  
w h a t e v e r .  W e  w o u ld  b e  in t r o d u c e d  t h a t  w a y ,  n o t  ju s t  a s  s t a f f  
n u r s e s .  It w a s  m o r e  o f  a  jo k e  r e a lly , b u t  y o u  a lw a y s  h a v e  to  f a c e  
s u c h  a t t it u d e s ”.
232
T h e  p a r t ic ip a n t s ,  a ls o ,  t h o u g h t  t h a t  t h e y  h a d  p r o v e d  to  t h e  o t h e r  n u r s e s  t h a t
t h e y  w e r e  c a p a b l e  o f  le a r n in g  w h a t  w a s  e x p e c t e d  o f  t h e m  in  o r d e r  to  f u n c t io n
a t  t h e  r e q u ir e d  le v e l.  M o r e o v e r , t h e y  fe lt  t h a t  t h e y  h a d  p e r f o r m e d  b e tte r  t h a n
t h e  t r a d it io n a l n u r s e s  h a d  a n t ic ip a t e d . D a v id  a n d  S a r a h  d e s c r ib e d  t h e  e f f e c t
o f  t h e ir  p e r f o r m a n c e  o n  t h e  w a r d s  r e s p e c t iv e ly :
“I th in k  I h a v e  o p e n e d  t h e ir  e y e s  a s  to  w h a t  P 2 K  is  r e a lly  a b o u t .
It 's  n o t a b o u t  w a lk in g  a r o u n d  b e h in d  a  n u r s e  a ll d a y ,  e v e r y d a y ,  
n o t  k n o w in g  a n y t h in g ,  n o t  d o in g  a n y t h in g . I th in k , in  t h a t  s e n s e ,
I 'v e  m a d e  t h e m  m o r e  a w a r e  a n d  t h e y  d o  a s k  m e  q u e s t io n s  a b o u t  
t h e  c o u r s e ,  t h e  s o r t  o f  t h in g s  I d id  o r  t h e y  w o u ld  s a y  w h a t  t h e y  d id  
d u r in g  t h e ir  t r a in in g  a n d  w o u ld  c o m p a r e  it w ith  m in e ”.
“I t h in k  a t  t h e  b e g in n in g  t h e y  d id n 't  k n o w  h o w  to  t a k e  u s  r e a lly  
b u t  I k n o w  c e r t a in ly  t h e  s is t e r  t h e r e  a n d  o t h e r  n u r s e s  h a v e  s a id  
t h a t  w e  a r e  d o in g  s o  w e ll. S o m e t im e s ,  I t h in k  it c a n  b e  q u it e  
p a t r o n iz in g  b u t  o n  t h e  w h o le  it's q u ite  n ic e  to  h e a r  t h a t  r e a lly .
! t h in k  w e  a r e  e q u a l  to  t h e m  n o w  b u t  it t a k e s  a  little t im e ”.
H o w e v e r ,  t h e  r e la t io n s h ip  w ith  t h e  o t h e r  n u r s e s  o n  t h e  w a r d s  w a s  s a id  to  b e  
b e t t e r  a n d  t h e  p a r t ic ip a n t s '  le a r n in g  e n h a n c e d  w h e n  t h e  w a r d  m a n a g e r  o r  
s t a f f  n u r s e  w a s  y o u n g ,  n o t  lo n g  q u a lif ie d ,  o p e n  m in d e d , h a d  s o m e  k n o w le d g e  
a b o u t  t h e  P 2 K  c o u r s e ,  s h o w e d  in t e r e s t  in  w h a t  t h e y  w e r e  d o in g  a n d  w a s  o p e n  
to  s u g g e s t io n s .  T h u s  t h e  q u a lit y  o f  r e la t io n s h ip  w ith  o t h e r s  o n  t h e  w a r d s  
d e p e n d e d  o n  c e r t a in  id e n t if ie d  p e r s o n a l  a tt r ib u t e s . S i n e a d  c la r if ie d  t h is  w h e n  
s h e  s t a t e d :
“I le a r n t  a  lot f r o m  t h is  p a r t ic u la r  s t a f f  n u r s e .  S h e  w a s  s im ila r  to  
m y s e lf  in  t h e  s e n s e  t h a t  s h e  w a s  y o u n g ,  s h e 'd  o n ly  b e e n  q u a lif ie d  
tw o  y e a r s  b e f o r e  m e .  S h e  w a s  v e r y  o p e n  m in d e d , s h e  a c c e p t e d  
y o u r  v ie w p o in t s  a n d  id e a s .  S h e  w o u ld  a lw a y s  g iv e  y o u  t h e  c h a n c e  
to  d o  w h a t  y o u  fe lt  w a s  r ig h t”.
7 . 3 . 4  Coping with the  a ttitudes o f  traditional nu rses
S im i l a r  t o  f in d in g s  in  p r e v io u s  in t e r v ie w s , t h e  p a r t ic ip a n t s  f e lt  t h a t  t h e  c o u r s e
h a d  n o t  a d e q u a t e ly  p r e p a r e d  t h e m  to  m e e t  t h e ir  e m p lo y e r s '  (th e  N H S  T r u s t s ’)
n e e d s .  T e r e s a  e x p la in e d  t h e  e x t e n t  o f  t h is  c o n f lic t :
“S e r v i c e  is  still s e e i n g  t h in g s  d iff e r e n t ly  fro m  e d u c a t io n .
S e r v i c e  is  s t ill lo o k in g  fo r  a  s k i l l -b a s e d  n u r s e ,  w h ils t  t h e
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c o lle g e  h a s  t a u g h t  u s  to  b e  q u e s t io n in g  a n d  to  h a v e  a  g o o d  
t h e o r e t ic a l  b a s e .  W h e n  y o u  g e t  in to  c l in ic a l  a r e a s ,  t h e y  a r e  
n o t  in t e r e s t e d  in  th e  t h e o r y , a s  lo n g  a s  t h e  w o r k  g e t s  d o n e  a n d  
w h a t  t h e y  lo o k  f o r  is  s k i l ls .  T h e r e  is  still a  g a p  o r  a  n e g a t iv e  
lin k  b e t w e e n  s e r v ic e  a n d  e d u c a t io n .  W h a t  w e 'v e  b e e n  le a r n in g  
is  n o t a lw a y s  k n o w n  o n  t h e  w a r d s ,  t h e r e  d o e s n 't  s e e m  to  b e  a  lot  
o f k n o w le d g e  a b o u t  t h e  c o u r s e  t h e o r e t ic a l  c o n t e n t  o n  t h e  w a r d ”.
C o n s e q u e n t ly ,  t h e s e  d ip io m a t e s  w e r e  m e t  w ith  a  c e r t a in  a m o u n t  o f
e s t r a n g e m e n t  fro m  s o m e  o f t h e  s t a f f  o n  t h e  w a r d s .  T h e y  fe lt  t h a t  t h is  a tt it u d e
a f f e c t e d  t h e ir  le a r n in g  p r o c e s s ,  to  s o m e  e x te n t :
“T h e r e  w a s  a lm o s t  a  c o n s p ir a c y ,  w h ic h  s o u n d s  a b s o lu t e ly  h o r r id ,  
th a t  p r e v e n t e d  u s  fro m  d o in g  a n y t h in g  p r a c t ic a l  e x c e p t  c o m m o d e s  
a n d  b e d p a n s .  Y o u  c a n 't  g e t  t h e  c l in ic a l  p r a c t ic e  ju s t  d o in g  t h a t !”
“T h e  d iff ic u lty  w a s  c o m in g  in to  t h e  c l in ic a l  a r e a  w ith  p e o p le  w h o  
w e r e  v e r y  n e g a t iv e  a b o u t  P 2 K .  T h e y  ju s t  fe lt  it w a s  a  c o m p le t e  
s h a m b l e  a n d  a  w a s t e  o f  t im e  b e c a u s e ,  I s u p p o s e ,  t h e y  fe lt  
t h r e a t e n e d  b y  it o r  w h a t e v e r ,  t h a t  m a d e  it e v e n  h a r d e r  f o r  u s ”.
In  o r d e r  to  a d d r e s s  t h is  n e g a t iv e  a tt it u d e  o f  t h e  t r a d it io n a l  n u r s e s ,  t h e
p a r t ic ip a n t s  p r o p o s e d  m o r e  s t a f f  e d u c a t io n  a b o u t  P 2 K :
“P e r h a p s ,  if p e o p le  w e r e  a b le  to  b e  m o r e  in f o r m e d , t h e y  w o u ld  
b e  l e s s  t h r e a t e n e d  a n d  m o r e  s u p p o r t iv e .  T h e  m o r e  in f o r m a t io n  
p e o p le  h a v e ,  t h e  le s s  t h r e a t e n e d  t h e y  s h o u ld  f e e l ”.
A lt h o u g h , t h e y  fe lt  t h a t  t h e y  w e r e  t r e a t e d  d if f e r e n t ly  a n d  n o t  a p p r o v e d  o f  b y  
t h e  t r a d it io n a l n u r s e s ,  t h e y  t h o u g h t  t h a t  b y  t h e  e n d  o f  t h e ir  s i x  m o n t h s  t h e r e  
w a s  n o t m u c h  d if f e r e n c e  b e t w e e n  t h e m  a n d  o t h e r  n e w ly  q u a l if ie d  n u r s e s  t h e y  
h a d  c o m e  a c r o s s  o n  t h e  w a r d s .  N e v e r t h e le s s ,  t h e y  fe lt  t h a t  t h e y  h a d  c o p e d  
q u ite  w e ll:
“I'v e  b e e n  c o n d it io n e d  to  th in k  t h a t  I'd  b e e n  m i s s i n g  o n  d r u g s ,  
o n  n u r s in g  p r o c e d u r e s  a n d  a ll t h a t  w e  d id n 't  g e t  a s  P 2 K  s t u d e n t s  
b u t, lo w  a n d  b e h o ld ,  t r a d it io n a l n u r s e s '  in p u t  o n  t h e  w a r d , t h o s e  
w h o  a r e  a t  t h e  s a m e  le v e l  a s  m y s e lf ,  is  t h e  s a m e  a s  m in e  o r  
p e r h a p s  le s s .  T o  m e  t h a t  d is p e l s  t h a t  m y th . T h e r e  is  g o o d  a n d  
b a d  in a il. I d id n 't  lo o k  a t  t h e  c o u r s e  a s  h a v in g  g r e a t  d e f ic it s ,  
n o th in g  is  p e r f e c t ”.
"If e v e r y b o d y  w h o  h a d  d o n e  n u r s in g  b e f o r e  is  a g a i n s t  P 2 K  c o u r s e ,  
y o u  a s k  y o u r s e lf ,  w h a t  is  t h e  v a l u e  o f  t h is  n u r s in g  c o u r s e .  A t  o n e  
t im e  I w a s  m o r e  o r  l e s s  l is t e n in g  to  t h e s e  p e o p le  a n d  t h e n  I h a v e
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c o m e  to  r e a l iz e  t h a t  it d o e s n 't  m a k e  a n y  d if f e r e n c e . N o w  t h a t  I'm  
o n  t h e  w a r d  p e r f o r m in g , 1 f e e l  t h e r e 's  n o  d if f e r e n c e  b e t w e e n  a  P 2 K  
a n d  a  t r a d it io n a l n u r s e ”.
A n g i e  e x p la in e d  h o w  s h e  fe lt  t h e y  h a d  c o p e d  w ith  th is  c o n f lic t in g  s it u a t io n
w ith  t r a d it io n a l n u r s e s  in a  p r o a c t iv e  m a n n e r :
“A f te r  a  w h ile  o n  t h e  w a r d  y o u  s e t t le  in , y o u  b e c o m e  m o r e  
p r e p a r e d  a n d  y o u  m a k e  y o u r s e lf  s e t t le  in f a s t e r  b e c a u s e  t h e r e  
is  t h is  b a r r ie r  a f t e r  b e in g  a  P 2 K  s t u d e n t .  T h a t  w h a t  m a k e s  y o u  
w a n t  to  k n o w  e v e n  m o r e  t h a n  t h e  tr a d it io n a l s t a f f  n u r s e s  a n d  
y o u  h a v e  to  p r o v e  y o u r s e lf  e v e n  m o r e ”.
7 . 3 . 4 . 1  Peer su p p o rt
In  v ie w  o f t h e  d if f ic u lt ie s  e x p e r ie n c e d  o n  t h e  w a r d s  w ith t h e  t r a d it io n a l  n u r s e s '
n e g a t iv e  a tt it u d e , e s p e c i a l l y  d u r in g  t h e  in it ia l s t a g e  o f  b e in g  s t a f f  n u r s e s ,  t h e
i s s u e  o f  s u p p o r t  w a s  a d d r e s s e d  h e r e .  It w a s  a p p a r e n t  t h a t  c l in ic a l  s u p p o r t
w a s  m a in ly  a v a i la b le  a m o n g  t h e  p a r t ic ip a n t s  t h e m s e lv e s  to  s u p p le m e n t  t h e ir
o w n  in d iv id u a l  le a r n in g . T h e  e m p h a s i s  w a s  o n  p e e r  s u p p o r t ,  in  t e r m s  o f
s h a r e d  le a r n in g  a n d  s h a r in g  o f  in fo r m a t io n  w ith  e a c h  o t h e r  o u t s id e  w o rk .
A n n e  e x p la in e d  t h e  e x t e n t  o f  t h e ir  p e e r  s u p p o r t  w h ic h  t h e y  h a d  id e n t if ie d :
“W e  s o r t  o f  h e lp  e a c h  o t h e r  o u t  q u it e  a  lot w h e n  it c o m e s  to  
le a r n in g  n e w  t h in g s .  W e  h a v e  b e e n  a  g o o d  s u p p o r t  f o r  e a c h  
o t h e r  in t h a t  r e s p e c t  W e  a ll h a d  a  c e r t a in  a m o u n t  o f  t h in g s  to  
le a r n . W e  w o u ld  h e lp  e a c h  o t h e r  a n d  w e  h a v e  le a r n t  a  lo t f r o m  
e a c h  o t h e r ”.
A p a r t  fro m  t h is  p a r t ic ip a n t - in it ia t e d  p e e r  s u p p o r t , th e  o t h e r  t y p e  o f  c l in ic a l  
s u p p o r t  w a s  fr o m  t h e  p r e c e p t o r s h ip  s y s t e m  w h ic h  w ill b e  d i s c u s s e d  in  S e c t i o n  
7 . 4 . 3 . 2 .
7 . 4  M e t h o d s  o f  p r o f e s s i o n a l  l e a r n i n g
T h e  p a r t ic ip a n t s  w e r e  a s k e d  a b o u t  p r o f e s s io n a l  le a r n in g  t h r o u g h o u t  a ll t h e  
in t e r v ie w s ; w h a t  it m e a n t  to  t h e m  a n d  h o w  t h e y  w e n t  a b o u t  it. T h e y  id e n t if ie d  
a  r a n g e  o f  le a r n in g  m e t h o d s  t h a t  t h e y  h a d  e x p e r ie n c e d . T h e  w a y  t h e y
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p e r c e iv e d  t h is  p r o c e s s  o f  le a r n in g  w a s  b y  c o n t in u o u s ly  b u ild in g  o n  w h a t  t h e y  
h a d  a lr e a d y  le a r n t  a n d  w h a t  t h e y  still n e e d e d  to  le a r n  to  m e e t  t h e  
r e q u ir e m e n t s  o f t h e ir  jo b s .
T h u s  le a r n in g  n e e d s  w e r e  m o s t ly  id e n t if ie d  in f o r m a lly  a n d  s p o n t a n e o u s ly ,
e x c e p t  f o r  o n e  p a r t ic ip a n t  w h o  s a id  t h a t  s h e  h a d  h a d  a n  “In d iv id u a l
P e r f o r m a n c e  R e v ie w ” ( I P R )  w ith  h e r  t e a m  le a d e r ,  w h e r e b y  s h e  h a d  id e n t if ie d
a n d  f o r m a lly  r e c o r d e d  h e r  le a r n in g  n e e d s  f o r  t h e  fo llo w in g  tw o  y e a r s .
H o w e v e r ,  t h e  id e n t if ic a t io n  o f  le a r n in g  n e e d s  w a s  s e e n  a s  a n  o n g o in g  a c t iv it y
w h ic h  t h e s e  n u r s e s  h a d  to  d o  r e g u la r ly  f r o m  t h e  t im e  t h e y  w e r e  o n  t h e  P 2 K
c o u r s e .  T h e r e  w a s  n o  a c t u a l  w ritte n  f o r m a t  s u c h  a s  a  le a r n in g  a g r e e m e n t .  It
w a s  left u p  to in d iv id u a ls  to  id e n t if y  w h a t  t h e y  n e e d e d  to  le a r n  d u r in g  t h e
c o u r s e  o f  th e ir  w o rk . E x p la n a t io n s  o f  h o w  t h is  w a s  d o n e  w e r e  g iv e n . F o r
e x a m p le ,  J u n e  a n d  J o e  s t a t e d :
“E v e n  t h o u g h , I d id n 't  a c t u a l ly  s a y  t h a t  t h e s e  a r e  m y  le a r n in g  
n e e d s  a n d  1 d id n 't  w rite  t h e m  d o w n , t h is  is  w h a t  I n e e d  to  le a r n  
b u t  it is  a lw a y s  a t  t h e  b a c k  o f  m y  m in d ,  it is  a n  o n g o in g  th in g  a s  
a  s t a f f  n u r s e ”.
“O n l y  w h a t  ( le a r n in g  n e e d s )  I id e n t if ie d  f o r  m y s e lf  a n d  t h a t  w o u ld  
b e ,  lik e , if s o m e t h in g  h a p p e n e d  o n  t h e  w a r d  a n d  I r e a l iz e d  t h a t  I 
d id n 't  k n o w  h o w  I w o u ld  d e a l  w ith  t h a t , t h e n  I'd k n o w  w h a t  I n e e d e d  
to  le a r n  . S o ,  I'd a s k  s o m e o n e  o n  t h e  w a r d  a n d  f in d  o u t  t h a t  w a y  
o r  w h a t e v e r ,  t h e r e  is n 't  a n y  f o r m a l t e a c h i n g  a s  s u c h ”.
7 . 4 . 1  Learning p ro c e ss
A ll t h e  p a r t ic ip a n t s  r e it e r a te d  t h a t  t h e y  h a d  n o t  f in is h e d  le a r n in g  a n d  
e m p h a s i z e d  th a t  le a r n in g  is  a n  o n -g o in g  p r o c e s s  in  n u r s in g ,  w h e t h e r  o n e  is  a  
n e w ly  q u a lif ie d  s t a f f  n u r s e  o r  n o t. T h e y  a ls o  s u g g e s t e d  t h a t  in  o r d e r  to  
c o n t in u e  in  th e  p r a c t ic e  o f  n u r s in g , o n e  h a s  to  b e  le a r n in g  a ll t h e  t im e . F o r  
t h e m , h a v in g  a  b a s i c  n u r s in g  q u a lif ic a t io n  t o  p r a c t ic e  w a s  n o t  e n o u g h .  T h e y  
fe lt  t h a t  n u r s e s  n e e d  n o t  d o  a c a d e m i c  c o u r s e s  to  k e e p  u p  to  d a t e  w ith  t h e ir  
p r a c t ic e  a n d  th a t  t h e r e  a r e  o t h e r  le a r n in g  a c t iv it ie s  t h a t  t h e y  c o u ld  e n g a g e  in . 
T h e y  a l s o  c o n s id e r e d  t h a t  f a ilu r e  to  u p d a t e  n u r s in g  k n o w le d g e  a n d  s k il ls
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c o u ld  le a d  to  u n s a f e  p r a c t ic e .  T h e y  t h e r e f o r e  p e r c e iv e d  p r o f e s s io n a l  
le a r n in g  a s  a  d y n a m ic  p r o c e s s  a n d  t h a t  it w a s  im p o r t a n t  f o r  le a r n in g  to  b e  
v a lu e d  b y  a ll n u r s e s  b e c a u s e  o f  t h e  r a p id  c h a n g e s  in n u r s in g .  A d d it io n a lly ,  
t h e y  e m p h a s iz e d  t h e  r e s p o n s ib i l it y  o f  in d iv id u a l  n u r s e s  in  t h e ir  p r o f e s s io n a l  
d e v e lo p m e n t :
“I'v e  n o t f in is h e d  le a r n in g ,  le a r n in g  is  a n  o n -g o in g  p r o c e s s  fo r  
m e . W h a t  1 h a v e  f in is h e d  is  t h e  P 2 K  c o u r s e .  T h i s  w a s  a  f irs t  
s t e p ,  t h e n  i s t a r t e d  a g a in .  L e a r n in g  is  a  life  lo n g  p r o c e s s .
T h e r e  is  a  lot o f t h in g s  to  le a r n  in  n u r s in g ,  y o u  c a n  g o  o n  a n d  
o n , t h e r e 's  n o  e n d  to  it”.
“I w ill n e v e r  f in is h  le a r n in g , i m e a n ,  y o u  le a r n  d iff e r e n t  t h in g s  
e v e r y d a y  in  n u r s in g . It h a s  ju s t  s t a r t e d  fo r  m e .  E v e r y t h in g  is  
c h a n g in g ,  n e w  r e s e a r c h  is  c o m in g  o u t, y o u  c a n 't  s t a g n a t e ,  
y o u  h a v e  g o t  to  c o n t in u o u s ly  le a r n .  T h e s e  d a y s  to  a d v a n c e  
y o u r s e lf ,  y o u 'v e  g o t  to  b e  r e s p o n s ib l e  fo r  it. It's  a ll a b o u t  t h e  
a u t o n o m y  o f  th e  n u r s e  a n d  p r o f e s s io n a l  d e v e lo p m e n t  o f  t h e  
n u r s e .  T h a t ’s  w h a t  t a k e s  y o u  f o r w a r d , y o u  c a n 't  s t a y  in  o n e  
p l a c e  a n d  s t a g n a t e ”.
It w a s  a p p a r e n t  t h a t  t h e s e  n u r s e s  r e c o g n i z e d  t h e  im p o r t a n c e  o f  t h e  o n -g o in g ,
c y c l i c a l  le a r n in g  p r o c e s s  w h ic h  is  in v o lv e d  in  n u r s in g .  T h e y  a ll im p lie d  th a t
t h e  o u t c o m e  o f  a  p r o f e s s io n a l  q u a l if ic a t io n  w a s  n o t s u f f ic ie n t  in  th e
d e v e lo p m e n t  o f  a  c o m p e t e n t  n u r s e .  T h i s  is  a n  e x a m p le  o f  h o w  J o h n
d e s c r ib e d  h is  p r o f e s s io n a l  le a r n in g :
“I v ie w  le a r n in g  n o t  j u s t  g a in in g  a n  e n d  p r o d u c t , g a in in g  
q u a lif ic a t io n s .  ( P r o f e s s io n a l)  le a r n in g  h a s  to  d o  w ith  d e v e lo p in g  
y o u r s e lf  a n d  le a r n in g  h o w  to  le a r n  in  m a n y  d iffe r e n t  w a y s ”.
7 . 4 . 2  Learning stra teg ies
T h u s ,  a t  t h is  p o in t  in t h e  r e s e a r c h ,  it w a s  fe lt  a p p r o p r ia t e  to  e x p lo r e  th e  
m e t h o d s  b y  w h ic h  t h e  p a r t ic ip a n t s  w e r e  le a r n in g  in  t h e ir  r e s p e c t iv e  c l in ic a l  
a r e a s .  A c c o u n t s  o f a  v a r ie t y  o f  le a r n in g  m e t h o d s  t h a t  t h e  p a r t ic ip a n t s  h a d  
e x p e r i e n c e d  s o  f a r  w e r e  r e p o r t e d  a s  e it h e r  a  s e r i e s  o f  le a r n in g  a c t io n s  t a k e n ,  
o r  s e r i e s  o f  le a r n in g  e v e n t s  t h a t  t h e y  f e lt  h e lp e d  t h e m  to  le a r n  in t h e ir  c l in ic a l  
s e t t in g s ,  fro m  t h e  t im e  t h e y  q u a lif ie d .
237
A  c o n t e n t  a n a l y s i s  o f  t h e  la r g e  n u m b e r  o f  d a t a  s e g m e n t s  a t t a c h e d  to  t h is  
c a t e g o r y ,  p a r t ic u la r ly  d u r in g  t h e  f irs t  in d iv id u a l  in t e r v ie w s , s h o w e d  t h a t  
le a r n in g  m e t h o d s  u s e d  w e r e  la r g e ly  a t  a n  in fo r m a l le v e l,  o n  t h e  w a r d s  
e s p e c i a l l y  a t  t h e  t im e  o f  t h e  f irs t  s e t  o f  p o s t -q u a lif ic a t io n  in t e r v ie w s  ( A p p e n d ix  
E ) .  T h e  in f o r m a l le a r n in g  a c t iv it ie s  a n d  le a r n in g  m e t h o d s  u s e d  w e r e  m o s t ly  
in it ia te d  b y  t h e  p a r t ic ip a n t s  t h e m s e lv e s .  T h e  f e w  le a r n in g  m e t h o d s  w h ic h  
w e r e  e it h e r  m a n d a t o r y  o r  in it ia te d  b y  o t h e r s  e .g .  w a r d  m a n a g e r s ,  a c c o r d in g  to  
t h e  d e m a n d s  o f  t h e  w a r d s ,  w e r e  d o n e  b o th  f o r m a lly  a n d  in f o r m a lly . T h u s ,  
t h e  n u r s e s '  p r o f e s s io n a l  le a r n in g  c o n s is t e d  o f  b o th  f o r m a l a n d  in fo r m a l  
s t r a t e g ie s .
7 . 4 . 2 . 1  Inform al learning activities
In f o r m a l le a r n in g  s t r a t e g ie s  w e r e  t h o s e  w h ic h  t h e  p a r t ic ip a n t s  le a r n t  a s  t h e y
'w e n t a lo n g '  w h ils t  w o r k in g  o n  t h e  w a r d s .  J u n e  c o n f ir m e d  t h is  e x p la n a t io n
w h e n  s h e  s t a t e d :
Y o u  le a r n  w h a t  y o u  s e e  a s  w e ll, w h ic h  is  p r o b a b ly  in fo r m a l.
I m e a n  a s  y o u  g o  a lo n g  y o u  s e e  t h in g s  y o u  d o n 't  u n d e r s t a n d  
o r  y o u  d o n 't  k n o w  h o w  to  d e a l  w ith ”.
W h e n  t h e  p a r t ic ip a n t s  w e r e  a s k e d  a b o u t  t h e ir  p r o f e s s io n a l  le a r n in g  a c t iv it ie s  
o n  t h e  w a r d s ,  a t  t h e  s e c o n d  s e t  o f  in t e r v ie w s  w h ic h  t o o k  p la c e  a t  t h e  e n d  o f  
t h e ir  p o s t -q u a l i f ic a t io n  y e a r ,  n o  fo r m a l w a r d  t e a c h in g  w a s  r e p o r t e d . T h u s ,  
t h e  m a in  t y p e s  o f  le a r n in g  s t r a t e g ie s  a n d  s o u r c e  o f  k n o w le d g e  w h ic h  t h e s e  
n u r s e s  id e n t if ie d  a t  t h a t  t im e  w e r e :
1 .  L is t e n in g ,  o b s e r v in g  a n d  q u e s t io n in g  o t h e r s . In fo r m a tio n  w a s  s o u g h t  
f r o m  t h e ir  m o r e  e x p e r ie n c e d  o r  s p e c ia l is t ,  n u r s in g  c o l le a g u e s ,  d o c t o r s ,  
p h a r m a c i s t s ,  s o c ia l  w o r k e r s  a n d  a n y  o t h e r  h e a lt h  c a r e  p r o f e s s io n a ls  
in v o lv e d  a t  t h e  t im e .
2 .  'D o in g ',  w h ic h  m e a n t  p r a c t ic in g  t h e ir  s k i l ls  o n  a c t u a l  p a t ie n t s .
3 .  R e a d i n g  a n d  re fe r r in g  to  t e x t b o o k s , jo u r n a ls ,  e it h e r  o n  t h e  w a r d s ,  f r o m
p e r s o n a l  c o lle c t io n  o r  b o r r o w e d  fro m  t h e  lib r a r y  o r  c o l le a g u e s .
4 .  R e f e r r in g  to  w a r d  r e s o u r c e  f ile s , p o l ic y /p r o c e d u r e  m a n u a l s  a n d  
c l in ic a l ly  b a s e d  b o o k le t s .
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5 .  V is i t in g  t h e  lib r a r y  to  e it h e r  b o r r o w  b o o k s  o r  u s in g  t h e  C D - R O M  to  d o  a  
c o m p u t e r  lite ra tu r e  s e a r c h  o n  a  g iv e n  t o p ic  o r  s u b j e c t  a r e a  t h e y  k n e w  
v e r y  little  a b o u t  o r  to  f in d  u p d a t e d  lite ra tu r e .
6 . A t t e n d in g  s p e c i a l is t  in t e r e s t  g r o u p  m e e t in g s  / d i s c u s s i o n s  e .g  c a r d i a c ,  
w o u n d  c a r e  a n d  s h a r in g  u p d a t e d  lite ra tu r e .
7 .  M e n t o r in g  a n d  t e a c h in g  s t u d e n t  n u r s e s  o n  t h e  w a r d s .  S o m e  w e r e  a ls o  
in v o lv e d  in p r e p a r in g  a n d /o r  u p d a t in g  t e a c h in g  p a c k a g e s  f o r  s t u d e n t s  
n u r s e s .
It w a s  e v id e n t ,  fro m  t h e  a c c o u n t s  o f  le a r n in g  a c t iv it ie s  in  w h ic h  t h e s e  
d ip lo m a t e s  h a d  p a r t ic ip a t e d  in  t h e ir  f irs t  y e a r ,  t h a t  t h e y  h a d  u s e d  a  w id e  
r a n g e  o f  in f o r m a l le a r n in g  m e t h o d s  f o r  t h e  v a r io u s  le a r n in g  a c t iv it ie s  o n  t h e  
w a r d s .  S o m e  o f  t h e s e  m e t h o d s  s e e m  to  h a v e  b e e n  b r o u g h t  in fr o m  t h e  
c l a s s r o o m ,  f o r  in s t a n c e  “g r o u p / s h a r e d  le a r n in g ”; “lo o k in g  u p  a n d  f in d in g  o u t  
f o r  s e l f ’ a n d  t h is  n e e d  fo r w a n t in g  to  c h e c k  in fo r m a tio n  o u t  fo r t h e m s e l v e s ,  n o t  
r e ly in g  t o o  m u c h  o n  o t h e r s  a n d  a c t u a l ly  n o t t a k in g  f o r  g r a n t e d  w h a t  b e in g  
t a u g h t  b y  o t h e r s .  T h e  p a r t ic ip a n t s ,  t h e r e f o r e , a s s u m e d  r e s p o n s ib i l it y  f o r  t h e  
q u a n t it y  a n d  q u a lit y  o f  t h e ir  le a r n in g  a s  w e ll a s  b e in g  m o t iv a t e d  to  le a r n  
f u r t h e r , in d e p e n d e n t ly ,  a n d  in a  s e lf -d ir e c t e d  m a n n e r .
T h e  p a r t ic ip a n t s '  le a r n in g  a c t iv it ie s  w e r e  v e r y  m u c h  p a t ie n t  c e n t r e d ,  le a r n in g
t h r o u g h  c a r in g  f o r  p a t ie n t s ,  a n d  t h e r e  w a s  a  d e f in ite  e m p h a s is  o n  t h e  le a r n in g
o f  c l in ic a l  n u r s in g  s k il ls .  T h e y  f o u n d  t h a t  t h e ir  c o u r s e  w a s  m o r e  k n o w le d g e -
b a s e d  w ith  m in im a l p r a c t ic e  o f  n u r s in g  s k i l ls .  A s  M a u r e e n  s a id :
“I t h in k  y o u  c a n  le a r n  a ll t h e  t h e o r y  b e h in d  t h e  p r a c t ic e  
t h r o u g h o u t  t h e  c o u r s e  b u t  o n c e  y o u  q u a lif y  a n d  y o u  a r e  o n  t h e  
w a r d , t h a t 's  w h e n  y o u  r e a lly  s t a r t  to  le a r n  n u r s in g .  I h a v e  a  lot 
o f  k n o w le d g e  b u t  s k i l ls  a r e  b y  n o  m e a n s  u p  to  w h a t  I t h in k  I 
s h o u ld  b e .  I'm  n o t  b e in g  a s s e s s e d  fo r  m y  le a r n in g  o r  a n y t h in g  
n o w  b u t  I t h in k  t h e r e  is  s o  m u c h  to  le a r n ”.
H o w e v e r ,  t h e ir  a c c o u n t s  o f  le a r n in g  a t  t h is  s t a g e  o f  t h e ir  n u r s in g  p r a c t ic e  a ls o  
d e m o n s t r a t e  t h e ir  u s e  o f  in t e r p e r s o n a l /c o m m u n ic a t io n  s k il ls  w h ic h  w e r e  
e m b e d d e d  in  t h e ir  m o d e  o f  le a r n in g  e .g .  q u e s t io n in g , l is t e n in g , o b s e r v in g .  
“R e f le c t in g  o n  t h e ir  p r a c t ic e ” a n d  “t e a c h in g  o f  o t h e r s ” w e r e  a ls o  tw o  o t h e r
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m e t h o d s  w h ic h  t h e y  h a d  p r e v io u s ly  e x p e r ie n c e d  in c l a s s r o o m  le a r n in g  a n d  
t h e y  w e r e  a b le  to  a c t iv e ly  u s e  t h e s e  a p p r o a c h e s  in  c l in ic a l  s e t t in g s .
S h a r in g  o f  c l in ic a l  in f o r m a t io n  o n  t h e  w a r d s  w a s  a n o t h e r  m e th o d  w h ic h  t h e
p a r t ic ip a n t s  id e n t if ie d  a s  in fo r m a l le a r n in g . T h e y  d id  t h is  b y  t a k in g  r e le v a n t ,
u p d a t e d  lite r a tu r e  o n  t h e  w a r d s  a n d  s h a r in g  t h e  in f o r m a t io n  w ith  o t h e r s  e it h e r
b y  d i s c u s s i o n s  o r  m a k in g  t h e  in f o r m a t io n  a v a i la b l e  to  o t h e r s .  T h i s  e x c h a n g e
o f  in fo r m a tio n  s e e m e d  to  h a v e  m a in ly  a  p o s it iv e  e f f e c t  b e t w e e n  t h e m  a n d  t h e
t r a d it io n a l n u r s e s  e s p e c i a l l y  w h e n  t h e  la tte r w e r e  in n e e d  o f  a c a d e m i c
m a t e r ia l .  C o n s e q u e n t l y ,  t h is  s e e m e d  to  h a v e  a l s o  c o n t r ib u t e d  to  t h e
im p r o v e m e n t  in  t h e ir  r e la t io n s h ip  w ith  t h e  t r a d it io n a l  n u r s e s :
“A  lot o f  t h e  t r a d it io n a l n u r s e s  o n  t h e  w a r d  w ill a c t u a l ly  c o m e  
to  m e  w h e n  t h e y  a r e  d o in g  ( E n g l is h  N a t io n a l  B o a r d )  c o u r s e s .
T h e y 'l l  a s k  fo r  o u r  e s s a y s  a n d  h o w  t o  r e f e r e n c e  a n d  t h in g s  lik e  
th a t, w h ic h  t h e y 'v e  n e v e r  d o n e  b e f o r e . W e  g e t  o n  f in e  w ith  
t r a d it io n a l n u r s e s  n o w , r e a lly  w e ll”.
“( A  s t a f f  n u r s e )  u s e d  to  a s k  m e  q u e s t io n s  a n d  I t r ie d  to  tell h e r  
w h a t  I r e m e m b e r e d  fro m  c o l le g e .  I le a r n t  a  lot f r o m  t h a t  p a r t ic u la r  
s t a f f  n u r s e ”.
O n  t h e  o t h e r  h a n d ,  s h a r in g  o f  in fo r m a tio n  a n d  k n o w le d g e  h a d  a  l e s s  p o s it iv e
e f f e c t  in o t h e r  i n s t a n c e s ,  w h e r e b y  s o m e  o f  t h e  t r a d it io n a l  n u r s e s  w e r e  l e s s
in t e r e s t e d  in  u p d a t e d  lit e r a t u r e . A n n e  o b s e r v e d :
“I o fte n  b r in g  a r t ic le s  to  t h e  w a r d  a n d  p u t  t h e m  o n  t h e  n o t ic e  
b o a r d  fo r  p e o p le  to  r e a d ,  s o m e  o f  ( t h e  t r a d it io n a l n u r s e s )  w o u ld  
u p d a t e  t h e m s e l v e s  a n d  o t h e r s ,  I s u p p o s e ,  a r e  s t u c k  in a  rut, 
t h e y  h a v e  b e e n  o n  t h e  jo b  f o r  s o  lo n g  a n d  t h e y  a r e  n o t g o in g  
to  c h a n g e  t h e ir  w a y s ,  t h e y  p r o b a b ly  t h in k  t h a t  t h e  r e s e a r c h  th in g  
is  a  lo a d  o f  r u b b is h ,  y o u  k n o w , b u t s o m e  o f  t h e m  a r e  q u ite  
in t e r e s t e d  in  t h e  r e s e a r c h - b a s e d  s t u f f ’.
7 . 4 . 2 . 2  Formal learning actvities
B y  c o n t r a s t ,  f o r m a l s t r a t e g ie s  w e r e  d e s c r ib e d  a s  s o m e  o f  t h e  f o r m a l s o u r c e s  
o f le a r n in g  w h ic h  in c lu d e d  s h o r t  c o u r s e s  a n d  s t u d y  d a y s .  T h e s e  w e r e  
c l in ic a l ly  r e le v a n t  to  t h e ir  in d iv id u a l  n u r s in g  s p e c i a l i t ie s  a n d  o r g a n iz e d  b y  t h e
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h o s p it a ls  w h e r e  t h e y  w o r k e d  e .g .  s t a f f  n u r s e  d e v e lo p m e n t ,  v e n o u s -p u n c t u r e ,
m e n t o r s h ip  a n d  t e a c h in g  a n d  a s s e s s i n g  c o u r s e s .  A lt h o u g h , t h e s e  c o u r s e s
w e r e  m a n d a t o r y  a n d  w e r e  la r g e ly  s u g g e s t e d  b y  t h e  w a r d  m a n a g e r s  o r  t e a m
le a d e r s ,  s o m e  o f  t h e  p a r t ic ip a n t s  a lr e a d y  k n e w  a b o u t  t h e m  fr o m  t h e  n u r s in g
c o lle g e  o r  fro m  o t h e r  c o l l e a g u e s .  In  m a n y  in s t a n c e s ,  t h e s e  n u r s e s  h a d  to
a s k  to  g o  o n  s o m e  o f  t h e s e  c o u r s e s  a n d  b e c a u s e  o f  t h e  g r e a t  d e m a n d ,  t h e y
h a d  to  a s s e r t  t h e m s e l v e s  w h e n  t h e y  fe lt  r e a d y  to  a tt e n d  t h e m :
“! k n e w  t h is  (s t a f f  d e v e lo p m e n t )  c o u r s e  w a s  a b o u t  a n d  t h e r e  is  
q u it e  a  lot o f  c o m p e t it io n  to  g e t  o n  it a n d  I r e a lly  h a d  to  p u s h  to  
g e t  o n  it”.
“O n  t h e  w a r d  t h e y  m ig h t  s u g g e s t  t h a t  y o u  d o  (a  m a n d a t o r y  c o u r s e )  
b u t  I’d  a s k e d  to  d o  it a n y w a y ,  s o  I d o n 't  k n o w  w h e t h e r  t h e y  w o u ld  
h a v e  a s k e d  m e  to  g o  o n  it a t  t h is  s t a g e .  1 t h in k  n o t, I t h in k  y o u  n e e d  
to  a s k  fo r  t h e  c o u r s e s  w h e n  y o u  f e e l  r e a d y  r e a lly , e v e n  t h o u g h  w e  
a r e  m e a n t  to  b e  d o in g  t h e m  a t  s o m e  s t a g e  o r  a n o t h e r ”.
H o w e v e r ,  t h o s e  c l in i c a l l y -b a s e d ,  n u r s in g  r e la t e d  c o u r s e s  a n d  s t u d y  d a y s  
w h ic h  w e r e  n o r m a lly  u n d e r t a k e n  b y  n e w ly  q u a lif ie d  s t a f f  n u r s e s  w e r e  
c o n s i d e r e d  e s s e n t ia l  b e c a u s e  t h e  d ip lo m a t e s  fe lt  t h a t  t h e y  h e lp e d  t h e m  m e e t  
t h e  b a s i c  r e q u ir e m e n t s  o f  t h e ir  ro le , a c c o r d in g  to  t h e  n u r s in g  s p e c i a l it y  a n d  
t y p e s  o f  p a t ie n t  g r o u p  t h e y  w e r e  in v o lv e d  w ith . A t  t h is  s t a g e  o f  t h e  
in t e r v ie w s , n o t  a ll o f  t h e  p a r t ic ip a n t s  h a d  h a d  t h e  o p p o r tu n it y  to  a t t e n d  t h e  
r e le v a n t  s t u d y  d a y s  a n d  s h o r t  c o u r s e s  b e c a u s e  o f  t h e ir  v a r y in g  le n g t h  o f  
p r a c t ic e  s i n c e  q u a lif ic a t io n . N e v e r t h e l e s s ,  t h e  o n e s  w h ic h  t h e y  m e n t io n e d ,  
c o v e r e d  t h r e e  m a in  a r e a s  o f  t h e ir  p r a c t ic e :
1 .  S p e c i f i c  n u r s in g  p r o c e d u r a l  t e c h n i q u e s  e .g  b lo o d  g lu c o s e  m o n it o r in g .
2 .  S t a f f  n u r s e  d e v e lo p m e n t  c o u r s e  e .g  m e n t o r s h ip  o f  s t u d e n t  n u r s e s .
3 .  C o m p u t e r iz e d  n u r s in g  d o c u m e n t a t io n .
T h e  le a r n in g  m e t h o d s  w h ic h  t h e  p a r t ic ip a n t s  s a id  t h e y  u s e d  w e r e  a t t e n d a n c e  
o n  s t u d y  d a y s  a n d  c o u r s e s .  T h e s e  s e e m e d  to  b e  t h e  f a v o u r e d  m e t h o d s  o f  
p r o f e s s io n a l  le a r n in g  w h ic h  w a s  a ls o  r e f le c t e d  in t h e ir  le a r n in g  p l a n s  f o r  t h e  
f o llo w in g  tw o  y e a r s  w h e r e b y  p la n n e d  f o r m a l c o u r s e s  w e r e  in c lu d e d  in  a ll  o f  
t h e ir  s t r a t e g ie s .  T h e  m o s t  p o p u la r  o f  t h e s e  w e r e  m a n a g e m e n t  c o u r s e s  a n d
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s p e c i f ic  s p e c i a l is t  n u r s in g  c o u r s e s .  E le v e n  d if f e r e n t  c o u r s e s  w e r e  q u o t e d ,  
in c lu d in g  w o u n d  c a r e ,  u r o lo g y , c o r o n a r y  c a r e ,  o n c o lo g y  a n d  c o u n s e l l in g .  
H o w e v e r ,  s o m e  o f  t h e m  d id  n o t  f e e l  it n e c e s s a r y  to  g o  o n  a  c o u r s e  to  m a n a g e  
a  w a r d  o r  a  g r o u p  o f  p a t ie n t s  a n d  c o n s id e r e d  t h a t  it w a s  a  s k ill  w h ic h  c o u ld  b e  
le a r n t  d u r in g  t h e  c o u r s e  o f  t h e ir  w o rk . T e r e s a  c o n f ir m e d  t h is  v ie w  p o in t  b y  
s t a t in g :
“M a n a g e r ia l ly ,  I t h in k  t h e r e  is  still a  b it o f  d e f ic it ,  b u t  I d o n 't  
t h in k  t h a t 's  a  h u g e  p r o b le m , to  b e  h o n e s t .  I t h in k , y o u  c a n  
le a r n  to  m a n a g e  a  w a r d , a  g r o u p  o f  p a t ie n t s .  Y o u  n e e d  h e lp  
to  le a r n  to  m a n a g e  b u t  y o u  c a n 't  r e a lly  le a r n  t h a t  u n til y o u  a r e  
in  d if f e r e n t  w a r d  s i t u a t io n s ”.
T h e  t h r e e  o t h e r  t y p e s  o f  c o u r s e s  w e r e  t h o s e  to  d o  w ith  t e a c h in g  a n d  
a s s e s s i n g  o f  n u r s e s ,  a p p lic a t io n  o f  r e s e a r c h  to  c l in ic a l  p r a c t ic e  a n d  h e a lt h  
r e la t e d  d e g r e e  c o u r s e s .
7 . 4 . 3  O ther learning m e th o d s
O t h e r  le a r n in g  m e t h o d s  w h ic h  t h e s e  n u r s e s  h a d  id e n t if ie d  a n d  e x p lo r e d  w e r e  
a s  a  r e s u lt  o f  t h e ir  e x p e r i e n c e s  o f  m e n t o r s h ip /p r e c e p t o r s h ip  s y s t e m  a n d  t h e ir  
in v o lv e m e n t  in t e a c h i n g  s t u d e n t  n u r s e s .
7 . 4 . 3 . 1  Learning through m entorship /preceptorship  s y s te m
A t  t h is  s t a g e  o f  t h e  in t e r v ie w s  t h e  t e r m s  m e n t o r s h ip  a n d  p r e c e p t o r s h ip  w e r e  
u s e d  in t e r c h a n g e a b ly .  P r e c e p t o r s h ip  w a s  a  f a ir ly  n e w  s y s t e m  in t h e  c l in ic a l  
s u p e r v is io n  o f  n u r s e s  in t h e  U .K .  N o r m a lly ,  m e n t o r s h ip  a p p l ie s  to  t h e  
s u p e r v is io n  o f  s t u d e n t  n u r s e s ,  w h ils t  p r e c e p t o r s h ip  o c c u r s  w h e n  n e w ly  
q u a lif ie d  n u r s e s  a r e  b e in g  s u p e r v is e d .  H o w e v e r ,  fo r  t h e  m a jo r it y  o f  t h e s e  
p a r t ic ip a n t s ,  t h is  s y s t e m  h a d  n o t  b e e n  im p le m e n t e d  in  t h e ir  a r e a  o f  w o rk , 
h e n c e  t h e  t e n d e n c y  to  u s e  t h e  te rm  “m e n t o r ” r a t h e r  t h a n  “p r e c e p t o r ”.
T w o  o u t  o f  t h e  t h ir t e e n  p a r t ic ip a n t s  in t e r v ie w e d  r e p o r t e d  t h a t  t h e y  d id  n o t  g o
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t h r o u g h  s u c h  a  p r o g r a m m e  a t  a ll  a n d  t h o u g h t  th a t  t h e  m a in  r e a s o n  fo r  t h is
w a s  b e c a u s e  o f  a  s h o r t a g e  o f  q u a l if ie d  n u r s e s  o n  th e ir  w a r d s .  T h e s e  w a r d s
w e r e  a ls o  u n d e r g o in g  a  lot o f  c h a n g e s  a t  t h e  t im e . T h e  w a y  t h e s e  tw o
n u r s e s  c o p e d  w ith  t h is  w a s  b y  a p p r o a c h in g  e x p e r ie n c e d  s t a f f  n u r s e s  w ith
w h o m  t h e y  w e r e  w o r k in g . A d a m  c o n f ir m e d  t h is :
“W h e n  I s t a r t e d  o n  t h e  w a r d ,  I n e v e r  h a d  a  m e n to r , I w a s  ju s t  
ieft a lo n e ,  i p ic k e d  u p  b its  a n d  p ie c e s  h e r e  a n d  t h e r e , b y  
a s k in g  w h o e v e r  I h a p p e n  to  b e  w o r k in g  w ith ”.
A ll  t h e  o t h e r  p a r t ic ip a n t s  r e p o r t e d  th a t  t h e y  h a d  h a d  o n e  o r  tw o  n a m e d  
p r e c e p t o r s  a t  s o m e  s t a g e  d u r in g  t h e  in it ia l s ix  m o n t h s  o f  w o r k in g  a s  s t a f f  
n u r s e s .  T h e s e  n u r s e s '  e x p e r i e n c e s  o f  b e in g  p r e c e p t o r e d  v a r ie d  to  s o m e  
e x t e n t  b u t  m o s t  o f  t h e m  h a d  p o s it iv e  e x p e r i e n c e s  a n d  w e r e  a b le  to  d e v e lo p  a  
g o o d  w o r k in g  r e la t io n s h ip  w ith  t h e ir  p r e c e p t o r s  w h ic h  h e lp e d  t h e ir  le a r n in g .
F o u r  o f  t h e  p a r t ic ip a n t s  f o u n d  t h a t  t h e ir  p r e c e p t o r s  d id  n o t  r e a lly  k n o w  w h a t  
p r e c e p t o r s h ip  e n t a ile d .  T h e y  h a d  n o t f o r m a lly  a t t e n d e d  a  s e s s i o n  o n  it n o r  
h a d  t h e y  r e c e i v e d  a n y  h o s p it a l  T r u s t 's  g u id e l in e s  o n  h o w  p r e c e p t o r s h ip  
s h o u ld  b e  c a r r ie d  o u t. T h u s ,  in it ia lly  t h e  p r e c e p t o r s  d id  n o t k n o w  w h a t  t h e s e  
n u r s e s  w e r e  m e a n t  to b e  le a r n in g  a n d  t h e y  h a d  to w o r k  w ith  t h e  p a r t ic ip a n t s ,  
in  a  c o l la b o r a t iv e  m a n n e r ,  s i n c e  n o n e  o f  t h e m  h a d  p r e v io u s  e x p e r i e n c e  o f  
p r e c e p t o r in g  n e w ly  q u a lif ie d  n u r s e s .  S i n e a d  r e c a lle d  h e r  e x p e r i e n c e  o f  b e in g  
p r e c e p t o r e d :
“S h e  w a s n 't  v e r y  a w a r e  o f  t h e  r o le  o f  a  p r e c e p to r , in it ia lly .
W e  d id  lo o k  into  s o m e  lit e r a t u r e , t h e r e  w e r e  s o m e  a r t ic le s  w e  
f o u n d  o n  p r e c e p t o r s h ip  a n d  w e  d id n 't  r e a lly  k n o w  h o w  to  
a p p r o a c h  it. W e  u s e d  to  d i s c u s s  it b e t w e e n  t h e  tw o  o f  u s ,  
t h e r e  w a s  n o b o d y  e l s e  b e in g  p r e c e p t o r e d  o n  t h e  w a r d  a n d  i 
w a s  t h e  f ir s t  p e r s o n  to  h a v e  to  b e  p r e c e p t o r e d  a n d  n o b o d y  h a d  
t h e  e x p e r i e n c e ”.
H o w e v e r ,  it a p p e a r s  t h a t  g u id e l in e s  w e r e  is s u e d  t o w a r d s  t h e  la tte r  p a r t  o f  t h e ir  
p r e c e p t o r s h ip .  T h e  p a r t ic ip a n t s '  a c c o u n t  o f  p r e c e p t o r s h ip  c o n v e y e d  a n  
in f o r m a l a p p r o a c h  t h r o u g h o u t , e x c e p t  fo r  o n e  w h o  re p o rte d  to  h a v e  h a d  'th r e e  
in f o r m a l in t e r v ie w s ' w ith h e r  p r e c e p t o r  a n d  h a d  s ig n e d  a  fo rm  a t  t h e  e n d  o f  s ix
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m o n t h s .  O t h e r w is e ,  fo r  a ll t h e  o t h e r s ,  t h e r e  w e r e  n o  s p e c i f i c  t im e s  s e t  a s i d e
to d i s c u s s  t h e  p r e c e p t e e 's  p r o g r e s s  a n d  f e e d b a c k  s e e m e d  t o  h a v e  b e e n
g iv e n  o n  a n  a d  h o c  b a s is :
“E v e r y  s o  o fte n , m a y b e  a t  t h e  e n d  o f  a  s h ift , ( th e  p r e c e p t o r )  
w o u ld  c a l l  m e  in  t h e  o ff ic e  a n d  a s k  if I h a d  a n y  p r o b le m s  o r  if 
s o m e t h in g  in  p a r t ic u la r  h a p p e n e d  t h a t  d a y ,  s o m e t h in g  m a jo r .
S h e ' l l  a s k  h o w  1 fe lt  a b o u t  t h a t  o r  w h e t h e r  I t h o u g h t  I'd  c o p e d  
w e ll o r  w h a t e v e r ”.
“( P r e c e p t o r s h ip )  w a s  n o t  s t r u c t u r e d  in a  w ritte n  f o r m , b u t  t h e r e  
w e r e  c e r t a in  t h in g s  t h a t  I h a d  to  le a r n  to  d o  o n  m y  o w n , f o r  
e x a m p le ,  (th e  p r e c e p t o r  w o u ld )  te ll m e  (th a t) I h a v e  to  le a r n  th is  
a n d  th a t . S o  it w a s  v e r y  in fo r m a l r e a l ly ”.
It w a s  e v id e n t  t h a t  o n c e  t h e r e  w e r e  s o m e  g u id e l in e s ,  a n  a t t e m p t  w a s  m a d e  to
fo llo w  t h e m  a n d  t h e  p r e c e p t o r s h ip  im p r o v e d . H o w e v e r ,  o n e  o f  th e  m a in
p r o b le m s  e n c o u n t e r e d  in  m e e t in g  t h e  r e q u ir e m e n t s  o f  t h e  g u id e l i n e s  w a s  t h a t
th e  p a r t ic ip a n t s  f o u n d  it d iff ic u lt  to  w o r k  o n  t h e  s a m e  s h if t  a s  t h e i r  p r e c e p t o r s .
A s  a  r e s u lt , t h e y  c o u ld  n o t  id e n t ify  w ith  o n e  p r e c e p t o r  a n d  h a d  to  in v o lv e  a ll
th e  o t h e r  e x p e r ie n c e d  s t a f f  n u r s e s  o n  t h e  w a r d , in  t h e ir  p r e c e p t o r s h ip .
D o n n a  d e s c r ib e d  t h is  p r o b le m  o f  m e e t in g  t h e  r e q u ir e m e n t s  o f  t h e
p r e c e p t o r s h ip  g u id e l in e s  b y  s t a t in g :
“M y  p r e c e p t o r  a n d  I r a r e ly  w o r k e d  t o g e t h e r . S o ,  a lt h o u g h ,  I 
h a d  h e r  a s  a  p r e c e p t o r , I u s e d  e v e r y b o d y  e l s e  o n  t h e  w a r d .
Y o u  c o u ld n 't  fo llo w  t h e  g u id e l in e s  c o m p le t e ly ,  t h e y  a s k e d  u s  
to  m a k e  a p p o in t m e n t s  to  u p d a t e  r e g u la r ly ,  b u t  t h a t  w a s n 't  
p o s s ib le .  I m e a n ,  b e s id e s  t h e  d iff e r e n t  s h if t s ,  it c o u ld  b e  a ls o  
s o  h e c t ic  o n  t h e  w a r d . W e  n e v e r  s e e m e d  to  b e  a b l e  to  m a k e  th e  
a p p o in t m e n t s ,  it w a s  ju s t  a  m a t te r  o f  t a k in g  t h e  o p p o r t u n it ie s  a s  
t h e y  a r o s e ”.
P r e c e p t o r s ,  c le a r ly ,  h a d  a  ro le  to  p la y  in c l in ic a l  le a r n in g  f o r  t h e s e  n e w ly  
q u a lif ie d  n u r s e s  a lt h o u g h  n o t a ll  o f  t h e m  s e e m e d  to  h a v e  b e e n  a llo c a t e d  
s p e c if ic  p r e c e p t o r s  a t  t h e  t im e  o f  t h e  f irs t  in te r v ie w s . T h u s ,  f o r  m o s t  o f  t h e m ,  
a s  d i s c u s s e d  e a r l ie r  in t h is  s e c t io n ,  s u p e r v is io n  w a s  d o n e  in f o r m a lly .  N o n e  
o f t h e  p a r t ic ip a n t s  a c t u a l ly  m e n t io n e d  b e in g  f o r m a lly  p r e p a r e d  b y  a  p r e c e p t o r  
d u r in g  t h e  in it ia l s t a g e  o f  t h e ir  s t a f f  n u r s e  ro le .
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H e n c e ,  t h e r e  w a s  a  v a r ia t io n  in  t h e  m e n t o r s '  in v o lv e m e n t  in  th e  p a r t ic ip a n t s '
c l in ic a l  s e t t in g s .  S o m e  o f  t h e m  g a v e  c o m p r e h e n s iv e  a c c o u n t s  o f  t h e ir
m e n t o r s '  in v o lv e m e n t ,  w h ils t  o t h e r s  fe lt  t h a t  t h e y  h a d  to  in it ia te  t h e
in v o lv e m e n t  o f  m e n t o r s  in a  h a p h a z a r d  m a n n e r .  T h o s e  w h o  h a d  to  e lic it  t h e ir
p r e c e p t o r s ’ in v o lv e m e n t  fe lt  t h a t  t h e y  h a d  to  d o  t h is  b e c a u s e  “th e  m e n t o r s  d id
n o t  u n d e r s t a n d  e n o u g h  a b o u t  t h e  P 2 K  c o u r s e ” a n d  t h e ir  n e e d s  a s  n e w ly
q u a l if ie d  n u r s e s .  D a v id  a n d  J e a n n e  d e s c r ib e d  t h e ir  c o n t r a s t in g  e x p e r i e n c e s :
“( T h e  p r e c e p to r )  w ill g iv e  m e  f e e d b a c k ,  I'll a s k  f o r  f e e d b a c k ,  
n o r m a lly  a t  t h e  e n d  o f  e a c h  s h ift . I'll ju s t  r e f le c t  o n  w h a t  I'v e  
d o n e  d u r in g  t h e  s h if t ”.
“T h e r e  a g a in  e v e r y b o d y 's  e x p e r i e n c e  is  in d iv id u a l.  B y  a n d  la r g e  
a n d  c e r t a in ly , fo r  e x a m p le  o n  t h e  w a r d , y o u  le a r n  w h o  to  g o  to  
a n d  w h o  is  n o t p e r h a p s  s o  s u p p o r t iv e  o r  a b le  to  fu lf ill t h a t  ro le  (o f  
p r e c e p t o r s h ip ) .  Y o u  w o r k  t h a t  o u t  f o r  y o u r s e l f .
O n  t h e  w h o le ,  p r e c e p t o r s  w e r e  p e r c e iv e d  a s  b e in g  v a l u a b l e  p e o p le  to  le a r n
c l in ic a l  s k i l ls  f r o m , b u t  t h is  d id  n o t  a lw a y s  h a p p e n .  It w a s  a p p a r e n t  t h a t  t h e s e
n u r s e s  le a r n t  a  lot fro m  t h e ir  p r e c e p t o r s  w h e n  t h e y  w e r e  a c c e s s i b l e ,  w illin g  to
t e a c h  a n d  s e e n  a s  a p p r o a c h a b le .  A n n e  e x p la in e d  h e r  e x p e r i e n c e  o f  w o r k in g
w ith  p r e c e p t o r s :
" W h e n  (th e  p r e c e p t o r s )  h a v e  t h e  t im e  a n d  t h e y  a r e  in t e r e s t e d ,
I le a r n  a  lot fro m  t h e m  a n d  t h e  t e a c h in g  s e s s i o n s  o n  t h e  w a r d .
It is n 't  a lw a y s  t h e  c a s e  t h a t  t h e y  a r e  in t e r e s t e d  o r  h a v e  t h e  t im e  
to  t e a c h  (n e w ly  q u a lif ie d  n u r s e s ) ”.
T h e  w a y  t h a t  le a r n in g  t o o k  p l a c e  w ith  p r e c e p t o r s  v a r ie d  b u t  it s e e m e d  t h a t  
t e a c h i n g  w a s  o n  a n  a d  h o c  b a s i s  w ith  m in im a l  s t r u c t u r e  a n d  m o s t  o f  t h e  t im e  
a t  t h e  r e q u e s t  o f  t h e  n u r s e s  t h e m s e l v e s .  W h e n  d i s c u s s i n g  th e ir  e x p e r i e n c e  
o f  p r e c e p t o r s h ip ,  t h e  p a r t ic ip a n t s  t e n d e d  to  t a lk  in t e r m s  o f  “h e lp ” r e c e iv e d ,  
u s u a l l y  f r o m  a n  “a p p r o a c h a b le ” p r e c e p t o r ,  w ith  c e r t a in  t a s k s  o r p r o c e d u r e s  
f r o m  w h ic h  t h e y  le a r n t . V e r y  f e w  o f  t h e m  m e n t io n e d  t h e  t e a c h in g  w h ic h  t o o k  
p l a c e  in r e la t io n  to  t h e ir  id e n t if ie d  le a r n in g  n e e d s .  T h e  r e a s o n  fo r t h is  c o u ld  
b e  b e c a u s e  m o s t  o f  t h e m  r e p o r t e d  t h a t  t h e y  d id  n o t a lw a y s  le a r n  o r s e e k  h e lp  
f r o m  t h e ir  d e s ig n a t e d  p r e c e p t o r . T h e s e  a r e  s o m e  e x a m p l e s  o f  h o w  t h e  
d ip lo m a t e s  e x p e r ie n c e d  le a r n in g  t h r o u g h  t h e  p e r c e p t o r s h ip  s y s t e m :
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“M e n t o r s  h a v e  g iv e n  m e  f o o d  fo r  t h o u g h t , to  g o  a w a y  a n d  
t h in g s  u p ”.
“T h e  ( p r e c e p t o r )  I h a v e ,  a t  t h e  m o m e n t ,  is  e x c e l le n t .  S h e  is  
r e a l ly  v e r y  g o o d  a n d  s h e  t a k e s  in t e r e s t  in w h a t  I'm  d o in g  a n d  
w h a t  I n e e d  to  d o  o r  w h a t  1 n e e d  to  le a r n , a lt h o u g h  I d o n 't  
a lw a y s  w o r k  w ith  h e r . W h e n  I d o , s h e ' s  b e e n  a  g r e a t  h e lp  a n d  
s h e  h a s  t a u g h t  m e  q u ite  a  lo t a n d  I 'v e  le a r n t  a  lot, w ith o u t  d o u b t'.
“P r e c e p t o r s h ip  h e lp s  m e  w ith  d e c i s io n  m a k in g  a n d  m a n a g e m e n t .
I d o  m a k e  u s e  o f  ( p r e c e p t o r s )  w h e n  a p p r o p r ia t e ,  t h o s e  w h o  a r e  
m o r e  a p p r o a c h a b l e ”.
T h e r e  w a s  t h u s  e v i d e n c e  t h a t  t h e  n u r s e s  w e r e  a ls o  s e le c t iv e  a b o u t  t h e ir  u s e
o f p r e c e p t o r s ;  t h e y  o n ly  u s e d  t h e  o n e s  w h o  t h e y  fe lt  w e r e  “a p p r o a c h a b l e ” a n d
w e r e  w illin g  to  s h a r e  t h e ir  p r a c t ic a l  k n o w le d g e  w ith t h e m . In  t h e  p a r t ic ip a n t s '
v ie w s , p r e c e p t o r s  w e r e  o n ly  g o o d  a t  t e a c h in g  t h e m  p r a c t ic a l  s k i l ls  b e c a u s e
t h e y  c o n s i d e r e d  t h e m s e l v e s  to  h a v e  a  h ig h e r  a c a d e m i c  s t a t u s  in  t e r m s  o f
k n o w le d g e -b a s e d  n u r s in g  c a r e .  A s  C l a i r e ,  o n e  o f t h e  p a r t ic ip a n t s  e x p la in e d :
“If it w a s  a n y t h in g  t h e o r e t ic a l  t h e n  I w o u ld  lo o k  it u p  f o r  m y s e lf  
b e c a u s e  n o r m a lly  m y  k n o w le d g e  is  b e t t e r  t h a n  (th e  p r e c e p t o r s ) ,  
s o  t h e y  w o u ld  n o t  b e  a b le  to  h e lp  m e ”.
T h u s ,  o v e r a ll ,  d e s p it e  s o m e  o f  t h e m  h a v in g  d if f e r e n t  p r e c e p t o r s ,  
p r e c e p t o r s h ip  s e e m e d  to  h a v e  w o r k e d  q u it e  w e ll f o r  t h e s e  n e w ly  q u a lif ie d  
n u r s e s .  T h e y  a ls o  r e c o g n iz e d  t h e  e x t e n t  to  w h ic h  t h e y  c o u ld  le a r n  fro m  t h e  
p r e c e p t o r s h ip  s y s t e m  b u t  s t a f f in g  le v e ls ,  in t e r e s t  o f  t h e  p r e c e p t o r  in t h e m  a n d  
a n  u n d e r s t a n d in g  o f  P 2 K  n u r s e s  d ic t a t e d  h o w  m u c h  le a r n in g  t o o k  p la c e .  T h e  
v a r io u s  m e t h o d s  t h e y  u s e d  to  le a r n , u n d e r  s u c h  a  s y s t e m ,  w e r e  a ls o  
in d ic a t e d .
A lt h o u g h  t h e y  a ll  w e lc o m e d  t h e  id e a  o f  b e in g  p r e c e p t o r e d  d u r in g  t h e  in it ia l 
m o n t h s  o f  r e g is t e r e d  p r a c t ic e ,  s o m e  o f  t h e m  fe lt t h a t  t h e y  w e r e  g iv e n  v e r y  
little r e s p o n s ib i l it y  d u r in g  t h a t  t im e . T h e y  w e r e  n o t v e r y  h a p p y  b e in g  
s u p e r v is e d  a ll t h e  t im e , e s p e c i a l l y  t o w a r d s  th e  e n d  o f  t h e ir  p r e c e p t o r s h ip  
w h e n  t h e y  fe lt  t h a t  t h e y  c o u ld  h a v e  le a r n t  a  lot m o r e  a b o u t  t h e  p r a c t ic e  o f
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m a n a g in g  a  w a r d . S a r a h  e x p la in e d  t h is  s it u a t io n :
2 4 6
“Y o u  a r e  u n d e r  s o m e b o d y 's  w in g  a ll  t h e  t im e . T h e y  m a n a g e  t h e  
w a r d , y o u  l e a v e  t h e m  to  m a n a g e  a n d  y o u  g o  o u t (o n  th e  w a r d )  ju s t  
d o in g  b it s  a n d  p i e c e s ”.
F r o m  t h e s e  d ip lo m a t e s '  a c c o u n t s  o f  t h e ir  p r e c e p t o r s h ip  e x p e r i e n c e s ,
d e v e lo p in g  c l in i c a l  s u p p o r t  w a s  a n  im p o r t a n t  c o n tr ib u tiv e  f a c t o r  to  t h e ir
p r o f e s s io n a l  le a r n in g .  S e lf - in it ia t e d  c l in ic a l  a s s i s t a n c e  w a s  s o u g h t  o n  t h e
w a r d s  f r o m  n u r s in g ,  m e d ic a l  a n d  o t h e r  h e a lt h  c a r e  p r o f e s s io n a ls  s u c h  a s
p h a r m a c i s t s .  A s  L i z  s a id :
“It w a s  u p  t o  m e  to  g o  to  ( o n e  o f  t h e  h e a lt h c a r e  p r o f e s s io n a ls )  
if I h a d  a  p r o b le m , if I d id n 't  u n d e r s t a n d  s o m e t h in g  o r  a  p r o c e d u r e ,
I w o u ld  a s k  s o m e o n e  to  h e lp  m e ”.
7 . 4 . 3 . 2  Clinical su p p o rt
D e s p it e  t h e  v a r i o u s  s o u r c e s  o f  s u p p o r t  u s e d  o n  t h e  w a r d s  t h e s e  n u r s e s  
m a in t a in e d  t h a t  t h e y ,  n e v e r t h e le s s ,  t e n d e d  to  s u p p o r t  e a c h  o t h e r  a s  
d i s c u s s e d  in  t h e  p r e v io u s  s e c t io n  o f  t h is  c h a p t e r  ( S e c t io n  7 . 3 . 4 . 1 ) .  T h e y  fe lt  
m o r e  c o m f o r t a b le  d i s c u s s i n g  c l in ic a l  o r  m a n a g e r ia l  m a t t e r s  w ith  t h e ir  p e e r s ,  
t h o s e  w h o  w e r e  o n  t h e  s a m e  c o u r s e  a s  t h e m s e lv e s .  P e e r  s u p p o r t  t o o k  p l a c e  
m o s t ly  o u t s id e  w o r k . N o w  a n d  a g a in ,  a  s m a l l  g r o u p  o f  t h e m  w o u ld  g e t  
t o g e t h e r  to  d i s c u s s  t h e ir  p r o b le m s ,  d if f ic u lt ie s ,  f e a r s  a n d  w o r r ie s . T h e y  fe lt  
t h a t  t h e y  w e r e  a b l e  to  e m p a t h iz e  w ith  e a c h  o t h e r  a n d  t h a t  it t o o k  p l a c e  in a  
s u p p o r t iv e ,  n o n -t h r e a t e n in g  e n v ir o n m e n t .  T h e s e  p e e r  s u p p o r t  m e e t in g s  
w e r e  v e r y  o ft e n  u s e d  to  r e f le c t  o n  t h e ir  p r a c t ic e .  T h e y  w o u ld  d i s c u s s  a  d a y 's  
w o rk , t a lk  a b o u t  a n y  p r o b le m s  a n d  d if f ic u lt ie s ,  o r  s h a r e  n e w  e x p e r i e n c e s  t h e y  
h a d  e n c o u n t e r e d  o n  t h e  w a r d s .  T h e y  f o u n d  th is  to  b e  a  u s e f u l  w a y  o f  
le a r n in g  a n d  u p d a t in g  e a c h  o t h e r  a n d  it w a s  s o m e t h in g  t h a t  w a s  e n c o u r a g e d  
w h e n  t h e y  w e r e  s t u d e n t  n u r s e s .  T h e r e  a ls o  s e e m e d  to  b e  a n  e le m e n t  o f  
p a s t o r a l  c a r e  e m b e d d e d  in  t h is  m u t u a l  u n d e r s t a n d in g ,  w h ic h  w a s  b e in g  
p r o v id e d  in  t h e ir  s e l f -h e lp ,  s u p p o r t  g r o u p s .  T h e y  f o u n d  t h is  a p p r o a c h  to  b e  a  
u s e f u l  w a y  to  le a r n  u n c o n d it io n a lly .  L iz  a n d  D a v id  d e s c r ib e d  t h e  w a y  t h e y  
le a r n e d  t h r o u g h  t h e ir  p e e r  s u p p o r t  g r o u p  w h ic h  w a s  still t a k in g  p l a c e  a t  t h e  
e n d  o f  t h e ir  f ir s t  p o s t -q u a lif ic a t io n  y e a r :
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“I still c a r r y  o n  w ith  t h a t  ( p e e r  s u p p o r t ) ,  y o u  k n o w , v is it in g  
f r ie n d s  ( t h o s e  f r o m  t h e  s a m e  n u r s in g  c o h o r t) , t a lk in g  a b o u t  
t h in g s  t h a t  h a d  h a p p e n e d  o n  t h e  w a r d . T h e  o t h e r s  k n o w  
w h e r e  I'm  c o m in g  fro m  a n d  w h a t  I'm  t a lk in g  a b o u t . W e  t a lk  
a b o u t  o u r  f e a r s ,  a n x ie t ie s  t o g e t h e r , t h in g s  t h a t  h a d  h a p p e n e d  
a n d  la u g h  t h e m  off, s c r e a m ,  c r y  t o g e t h e r . S o m e t im e s ,  w h e n  
I d o n 't  k n o w  h o w  to  d o  s u c h  a n d  s u c h ,  w e 'll d i s c u s s  it, g e t  o u t  
o u r  b o o k s  a n d  f in d  o u t. S o ,  t h a t 's  t h e  w a y  w e  d o  it, r e a l ly  a n d  
it 's  a  g o o d  le a r n in g  p r o c e s s ”.
“V e r y  o fte n  w h e n  w e  s it  d o w n  a n d  t a lk  a b o u t  o u r  d a y 's  w o r k ,  
y o u  h e a r  s o m e t h in g  t h a t  y o u  h a v e n 't  m e t  b e f o r e  a n d  y o u  q u e s t io n  
it, it d o e s  h e lp ”.
H e n c e ,  fro m  t h e s e  n u r s e s '  a c c o u n t s  a  r e c u r r e n t  t h e m e  w h ic h  e m e r g e d  w a s  
t h e  s i g n if ic a n c e  o f  c l in ic a l  s u p p o r t  e it h e r  fro m  o t h e r s  o n  t h e  w a r d s  o r  
e s s e n t ia l ly  fro m  t h e ir  p e e r s  o u t s id e  w o rk . A d d it io n a lly ,  p a r t  o f  t h e  le a r n in g  
p r o c e s s  w h ic h  t o o k  p l a c e  w ith in  t h e  c l in ic a l  s u p p o r t  w a s  t h e  d e v e lo p m e n t  
a n d  m a in t a in a n c e  o f  in t e r p e r s o n a l  r e la t io n s h ip s  w h ic h  w a s  a ls o  c o n s i d e r e d  to  
b e  im p o r ta n t .
7 . 4 . 3 . 3  L e a r n i n g  b y  t e a c h i n g
O n e  o f  t h e  w a y s  th a t  t h e  p a r t ic ip a n t s  id e n t if ie d  c l in ic a l  le a r n in g  w a s  b y
t e a c h i n g  o t h e r s  o n  t h e  w a r d . T h e y  v ie w e d  c l in ic a l  t e a c h in g  a s  p a r t  o f  t h e ir
c o n t in u o u s  le a r n in g ; a  w a y  o f  lin k in g  t h e o r y  a n d  p r a c t ic e  in  a n  in f o r m e d
m a n n e r ,  k e e p in g  u p  to  d a t e  w ith  n u r s in g  p r a c t ic e  a n d  m a k in g  t h e m  a w a r e  o f
t h e ir  o w n  p r a c t ic e :
“W h a t  I f in d  is  n o t  o n ly  le a r n in g  w h e n  n u r s in g  p a t ie n t s ;  y o u  
a r e  a ls o  le a r n in g  a l! t h e  t im e  b y  t e a c h in g  b e c a u s e  w h e n  y o u  
a r e  t e a c h in g  y o u  a r e  s e lf -a w a r e  a n d  s o m e t i m e s  y o u  g e t  s t u c k  
a n d  y o u  g o  b a c k  to  it a n d  d e v e lo p  s o m e  m o r e  s k i l ls  a n d  r e -d o  
it b e tte r  n e x t  t im e ”.
“W h e n  y o u  a r e  t e a c h in g  o t h e r s ,  t h e y  a s k  q u e s t i o n s  a n d  it m a k e s  
y o u  th in k , y o u  a r e  a c t u a l ly  m a k in g  t h o s e  lin k s  b e t w e e n  t h e o r y  a n d  
p r a c t ic e ,  it's  n o t  m e c h a n ic a l ,  n o t  r o u t in e , y o u  a r e  t h in k in g  it t h r o u g h ”.
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S o m e  o f  t h e s e  n u r s e s  w e r e  a ls o  a c t iv e ly  in v o lv e d  in  m e n t o r in g  s t u d e n t
n u r s e s ,  o n c e  t h e y  h a d  c o m p le t e d  t h e ir  o w n  p r e c e p t o r s h ip  a n d  h a d  b e g u n  to
d e v e lo p  t h e ir  o w n  a p p r o a c h  to  t e a c h i n g .  T h e y  a ls o  r e c o g n iz e d  th a t  t e a c h in g
s t y le  w a s  im p o r t a n t  in  m o t iv a t in g  s t u d e n t s  to  le a r n  o n  t h e  w a r d :
“I t a k e  in t e r e s t  in  t h e  s t u d e n t s '  v i e w s  a n d  t h e ir  t h o u g h t s ,  in  w h a t  
t h e y  w a n t  to  le a r n  a n d  n o t  t e a c h i n g  b e c a u s e  I h a v e  to  g e t  it d o n e ,  
to  h a v e  t h e ir  a s s e s s m e n t  d o c u m e n t s  s ig n e d  o f f ’.
“I t h in k  if s o m e o n e  c o m e s  p r e p a r e d  a n d  e n g a g e s  t h e  a u d ie n c e  
o r if t h e y  h a v e  a n e c d o t e s  t h e y  c a n  u s e  to  b r in g  t h e  t e a c h i n g  a liv e ,  
t h e n  it b e c o m e s  s t im u la t in g  a n d  p e o p le  a r e  w illin g  to  l e a r n ”.
T h u s ,  t h e ir  t e a c h in g  s t y le s  r e f le c te d  t h e  w a y  t h e y  h a d  le a r n t  f r o m  t h e  c o u r s e
a n d  f o u n d  b e n e f ic ia l .  T h e  p a r t ic ip a n t s ’ a ls o  im p lie d  a  s e lf -d ir e c t e d  a p p r o a c h
to  t h e  s t u d e n t s '  le a r n in g  a n d  t e n d e d  to  e n c o u r a g e  p a r t ic ip a t io n  in  d i s c u s s i o n s
a s  w e ll a s  b e in g  q u e s t i o n i n g :
“I a lw a y s  f e e l  t h a t  I h a v e  to  d o  s o m e  w o r k  fo r  m y s e lf .  I e x p e c t  
o t h e r s ,  s t u d e n t s  to  d o  t h e  s a m e  ( b e in g  s e lf -d ir e c t e d ,  in d e p e n d e n t )  
t h e n  y o u  a r e  s u r e  o f  t h e  q u a lit y  o f  y o u r  t e a c h in g  a n d  le a r n in g ”.
“M y  p r e fe r r e d  t e a c h in g  s t y le  is  to  g e t  u p  a n d  d o  it y o u r s e lf ,  b u t I 
g iv e  s o m e  g u id a n c e  a n d  m a k e  s u r e  t h a t  t h e  s t u d e n t s  a r e  g e ttin g  
t h e  rig h t in f o r m a t io n ”.
7 . 4 . 4  Self-initiated learning
F r o m  t h e  p a r t ic ip a n t s '  a c c o u n t s  o f  t h e ir  p r o f e s s io n a l  le a r n in g  a t  t h is  s t a g e  o f  
t h e ir  c a r e e r ,  it w a s  e v id e n t  t h a t  t h e y  c o n t in u e d  to  m a k e  d e c i s i o n s  a b o u t  t h e ir  
le a r n in g  (w h a t  a n d  w h e n  to  le a r n )  b y  id e n t if y in g  t h e ir  le a r n in g  n e e d s  a n d  
in it ia t in g  t h e ir  s o u r c e s  o f  k n o w le d g e  w ith in  t h e  w a r d s  o r  o u t s id e  w o rk .  
N e v e r t h e le s s ,  in s t e a d  o f  a s k in g  s o m e o n e ,  t h e y  c la im e d  t h a t  v e r y  o fte n  t h e y  
w o u ld  lo o k  u p  in fo r m a tio n  fo r t h e m s e l v e s .  S e lf -d ir e c t e d  n e s s  w a s  s t ill v e r y  
m u c h  in e v i d e n c e .  S i n e a d  a n d  J u n e  g a v e  e x a m p le s  o f  t h e ir  s e lf - in it ia t e d  
le a r n in g :
“If y o u  w a n t  to  lo o k  u p  t h in g s ,  ( t h e  lib r a r y )  r e a l ly  h e lp s  y o u  to  
le a r n  t h in g s , to  f in d  o u t  fo r  y o u r s e l v e s ,  w h ic h  is  g o o d ”.
“It is n 't  a  c a s e  o f  w h a t  I le a r n  o n  t h e  w a r d  o r  w h a t  I d o n 't .  I th in k ,
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it's  m o r e  a b o u t  w h a t  to  d o  a n d  w h a t  to  le a r n  if s o m e t h in g  c a m e  u p  
o n  t h e  w a r d . W e  c a n  g o  a n d  lo o k  u p  fo r  o u r s e lv e s  w h a t  w e  w a n t  
to  f in d  o u t, w h a t  w e  in t e n d  to  le a r n  a n d  d e v e lo p  o u r  ( p r o f e s s io n a l)  
le a r n in g  t h a t  w a y  a n d  b r in g  it b a c k  o n  t h e  w a r d ”.
C l in ic a l  s u p e r v is io n ,  w h ic h  w a s  o r g a n iz e d  b o th  f o r m a lly  a n d  in f o r m a lly ,
e s s e n t ia l ly  in m e n t a l  h e a lt h  n u r s in g ,  w a s  a n o t h e r  s e lf - in it ia t e d  s t r a t e g y  u s e d
f o r  p r o f e s s io n a l  le a r n in g . T h e s e  s e e m e d  to  h a v e  b e e n  m o s t ly  s e lf - in it ia t e d
a s  a n d  w h e n  r e q u ir e d  d u r in g  t h e ir  p r a c t ic e  o f  n u r s in g . A s  tw o  o f  t h e  m e n t a l
h e a lt h  n u r s e s  in d ic a t e d :
“I h a v e  to  u s e  a  lo t o f  m y  o w n  in it ia t iv e  fo r  a  lot o f  t h e  t im e .
It is  ju s t  d o in g  w h a t  I t h in k  is  rig h t. Y o u  g e t  s u p e r v is io n ,  s o  
I u s e  t h e  s u p e r v is io n  f o r  t h e  c l in ic a l  w o r k ”.
“I w a s  a ls o  g iv e n  a  s u p e r v is o r  j u s t  in c a s e  I'm  s t u c k  w ith  t h in g s  
l ik e  c o u n s e l l in g  a n d  a ls o  b e c a u s e  I h a v e  a  f e w  o f  m y  o w n  p a t ie n t s ,
I'm  lik e  a  k e y  w o r k e r . S o ,  w h e n  I n e e d  s u p e r v is io n ,  I r e fe r  to  m y  
s u p e r v is o r ”.
F u r t h e r m o r e , w h ils t  m o s t  o f  t h e  s h o r t  c o u r s e s  a n d  s t u d y  d a y s  w e r e  
m a n d a t o r y  a n d  w e r e  a t t e n d e d  a s  a  r e q u ir e m e n t  o f  t h e ir  jo b s ,  t h e r e  w a s  a n  
in c id e n c e  o f  o n e  p a r t ic ip a n t  w h o  a t t e n d e d  a  s t u d y  d a y ,  w h ic h  s h e  s e lf - f u n d e d ,  
o n  h e r  d a y  off. S h e  fe lt  t h a t  s h e  w a s  in t e r e s t e d  in it a n d  it w o u ld  b e  u s e f u l  in  
h e r  p r a c t ic e .  S h e  t h e r e f o r e  m a d e  t h e  n e c e s s a r y  a r r a n g e m e n t s  to  a t t e n d  it 
w ith o u t  b e in g  p r o m p t e d  b y  a n y o n e .
H o w e v e r  w h e n  t h e  d ip io m a t e s ’ s e lf - in it ia t e d  le a r n in g  a c t iv it ie s  w e r e  f u r th e r  
e x p lo r e d ,  t h is  w a s  e x p r e s s e d  in  t h e  w a y  t h e y  w e r e  t a u g h t  in  c l a s s  a n d  
n u m e r o u s  r e f e r e n c e s  w e r e  m a d e  to  t h e  p r o c e s s  o f  'g o in g  a n d  f in d in g  o u t  fo r  
o n e s e l f .  T h e ir  e x p la n a t io n s  f o r  t h is  p r o c e s s  r e m a in e d  c o n s i s t e n t  a n d  
e x a m p l e s  w e r e  g iv e n  b o th  fro m  t h e  c l a s s r o o m  a n d  c l in ic a l  s e t t in g s .  It w a s  
e v id e n t  f ro m  t h e  a n a l y s i s  o f  t h e  d a t a  t h a t  t h e s e  n u r s e s  b e l ie v e d  t h a t  s e lf ­
d ir e c t e d  le a r n in g  is  a n  a d u lt  a p p r o a c h  to  le a r n in g  w h ic h  t a k e s  p l a c e  in  a n y  
le a r n in g  e n v ir o n m e n t ,  s u c h  a s  in  t h e ir  c a s e ,  t h e  c l a s s r o o m  a n d /o r  in  c l in ic a l  
s e t t in g s .
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A n  e x a m in a t io n  o f  t h e  P 2 K  c o u r s e  c u r r ic u lu m  r e v e a le d  a  p h ilo s o p h y  o f  
“a n d r a g o g ic a l” a p p r o a c h  to  le a r n in g ,  w h e r e b y  “t h e  s t u d e n t s  a r e  s e e n  a s ” 
a d u lt s  “p r o g r e s s in g  a lo n g  a  c o n t in u u m  fro m  d e p e n d e n c e  to  i n d e p e n d e n c e ”. 
A d d it io n a lly ,  t h e  c o u r s e  a im e d  “n o t  o n ly  t o  p r e p a r e  s t u d e n t s  to  b e c o m e  
c o m p e t e n t  n u r s e s  b u t to  b e c o m e  s e lf -d ir e c t e d  le a r n e r s ” ( C o u r s e  d o c u m e n t ,  
1 9 9 0 ,  1 :  1 3 ;  S t u d e n t s '  c o u r s e  h a n d b o o k  1 9 9 1 : 9 ) .  T h u s ,  a c c o r d in g  to  t h e  
s a m e  d o c u m e n t  a n d  t h e  s t u d e n t s '  h a n d b o o k ,  it is  e v id e n t  t h a t  t h is  n o t io n  o f  
a n d r a g o g ic a l  a p p r o a c h  to  le a r n in g  e m p h a s i s e s  a  “p r o c e s s  (o f  le a r n in g )  w h ic h  
p r o m o t e s  in d e p e n d e n t  le a r n in g ” ( Ib id , 4 0 ,9 ) .
It is  a ls o  c le a r ly  s t a t e d  in  t h e  c o u r s e  d o c u m e n t  ( 1 9 9 0 :  3 8 )  w ith in  t h e  c o u r s e
t e a c h in g / le a r n in g  s t r a t e g ie s ,  t h a t  “a  p r o p o r t io n  o f  th e  s t u d e n t  le a r n in g  w ill b e
s e lf -d ir e c t e d ” a n d  “th e  r e s p o n s ib i l it y  f o r  le a r n in g  r e s t s  w ith  e a c h  s t u d e n t ”.
T h i s  m e a n t  t h a t  o u t  o f  a  t h ir t y -f iv e  h o u r  w e e k , t h e  s t u d e n t s  w e r e  “e x p e c t e d  to
d o  f ifte e n  h o u r s  o f  p r iv a te  s t u d y  e a c h  w e e k ” ( S t u d e n t  h a n d b o o k  : 8 ) . T h u s ,
s e l f - d ir e c t e d n e s s  o f  le a r n in g  w a s  m a d e  e x p lic it  fro m  t h e  t im e  t h e  p a r t ic ip a n t s
c o m m e n c e d  t h e ir  P 2 K  c o u r s e  a n d  w a s  r e in f o r c e d  t h r o u g h o u t  t h e  c o u r s e .
T h i s  w a s  c o n f ir m e d  in t h e ir  a c c o u n t s  o f  t h e ir  u n d e r s t a n d in g  o f  s e lf -d ir e c t e d
le a r n in g  in r e la t io n  to  t h e  P 2 K  c o u r s e .  T o m m y  a n d  J u n e  e x p la in e d :
“S e lf -d ir e c t e d  le a r n in g , t h a t ’s  w h a t  th e  c o u r s e  w a s  m e a n t  to  
b e  r ig h t fro m  t h e  v e r y  b e g in n in g .  S e lf -d ir e c t e d  in t h e  s e n s e  
t h a t  tu to r s  w o u ld  d ir e c t  y o u ,  t h e n  y o u  g o  a n d  d o  it y o u r s e lf .
It w a s  s e lf -d ir e c t e d  le a r n in g  f r o m  o u r  f ir s t  d a y  a n d  in  o u r  c o u r s e  
p r o file . I t h o u g h t  it w a s  o b v i o u s ,  it w a s  v e r y  c le a r .  Y o u  w ill b e  
g iv e n  s o  m a n y  t h o u s a n d s  h o u r s  in p u t o n  c e r t a in  s u b j e c t s  a n d  t h e  
r e s t  is  u p  to  y o u . Y o u  w ill b e  e x p e c t e d  to  d o  a  m in im u m  o f 2 0  
h o u r s  p e r  w e e k  o n  y o u r  o w n ”.
“W e 'v e  a lw a y s  b e e n  to ld  t h a t  it w a s  u p  t o  u s  to  g o  a w a y  a n d  
e x p a n d  o n  i s s u e s  w h ic h  w e  w e r e  in s t r u c t e d  in c l a s s ,  s o  I d o n 't  
th in k  w e  w e r e  le d  a s t r a y  w ith  r e g a r d  to  t h e  c o u r s e ,  it w a s  a lw a y s  
s o m e t h in g  t h a t  w e  k n e w ”.
7 . 4 . 4 . 1  U nderstanding o f  post-qualification self-d irec ted  learning
It w a s  fe lt  a p p r o p r ia t e  a t  t h is  p o in t  o f  t h e  s t u d y  to  s e e k  f u r t h e r  c la r if ic a t io n  o f
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w h a t  s e lf -d ir e c t e d  le a r n in g  m e a n t  to  t h e s e  n u r s e s  in  t h e ir  f irs t  y e a r  o f  p o s t ­
q u a l if ic a t io n .  It w a s  e v id e n t  th a t  t h e ir  e x p la n a t io n s  o f  s e lf -d ir e c t e d  le a r n in g  
c o n v e y e d  a  s e n s e  o f in d iv id u a l  r e s p o n s ib i l it y  f o r  t h e ir  le a r n in g  a n d  t h a t  t h e y  
w e r e  a w a r e  t h a t  t h e y  w e r e  n o t  g o in g  to  le a r n  e v e r y t h in g  t h e r e  w a s  to  le a r n  in 
th e  c l a s s r o o m .  T h e  f o llo w in g  e x c e r p t s  fro m  J u n e  a n d  J e a n n e  in t e r v ie w s  
e x e m p lif y  t h e  p a r t ic ip a n t s '  m e a n in g  o f  t h e  s e lf -d ir e c t e d  le a r n in g  p r o c e s s :
“W e  g o t  a n  in tr o d u c t io n  a n d  g u id e l i n e s  f r o m  tu to r s  b u t  it w a s  ju s t  
a  b a s i s ,  a  f o u n d a t io n  a n d  w e  h a d  to  g o  a r o u n d  a n d  f in d  o u t  m o r e  
o n  t h e  t o p ic s ,  it w a s n 't  g iv e n  to  u s  o n  a  p la t e . W e  h a d  to  g o  a w a y  
a n d  e x p a n d ,  t h e r e f o r e , it w a s  a n  in d iv id u a l  r e s p o n s ib i l it y .  It's  
s o m e t h in g  y o u  t a k e  w ith  y o u  e v e n  w h e n  y o u  b e c o m e  a  s t a f f  n u r s e ”.
“T h e  in f o r m a t io n  w a s  t h e r e , f o r  e x a m p le  in t h e  c o lle g e  lib r a r y , b u t  
it w a s  a  q u e s t io n  o f  f in d in g  o u t  f o r  y o u r s e lf .  W e  c e r t a in ly  k n e w  
w h e r e  to  f in d  r e s o u r c e s  fro m  d if f e r e n t  l ib r a r ie s  a n d  c e r t a in ly  d r u g  
c o m p a n i e s  w h o  w o u ld  b e  h u g e ly  h e lp f u l a n d  o t h e r  s p e c i a l is t s  a s  w e l l”.
H o w e v e r ,  a c c o r d in g  to  t h e s e  n u r s e s ,  s e lf -d ir e c t e d  le a r n in g  w a s  n o t o n ly  a b o u t
w h e r e  to  f in d  t h e  in fo r m a t io n  fo r  t h e m s e l v e s  b u t  a ls o  k n o w in g  h o w  to  f in d  it.
T h e y  a tt r ib u t e d  t h e  le a r n in g  o f  t h is  p r o c e s s  t h r o u g h  t h e  t y p e s  o f  a s s i g n m e n t s
t h e y  h a d  to  d o  t h r o u g h o u t  t h e  c o u r s e  a n d  t h e  t e a c h in g  s t y le s  o f  t h e  le c t u r e r s :
“W e  w e r e  t a u g h t  h o w  to  g o  o u t  a n d  g e t  in fo r m a tio n , h o w  to  u s e  
t h e  o n - l in e  c o m p u t e r ,  C D - R O M ,  w h e r e  t h e s e  p l a c e s  w e r e  a n d  
t h e n  s e n t  o u t  to g o  a n d  fin d  m o r e ”.
“W e  h a d  t o  f in d  t h e  in fo r m a tio n  o u t  f o r  o u r s e lv e s  b e c a u s e  w e  
w e r e  g iv e n  a s s ig n m e n t s  to  c o m p le t e ,  w h ic h  w a s  p a rt  o f  o u r  
a s s e s s m e n t s  a n d  o u r  a b ility  to  c o n t in u e  o n  t h e  c o u r s e  d e p e n d e d  
o n  t h e s e ”.
A lt h o u g h  s e lf -d ir e c t e d  le a r n in g  w a s  n e w  to  s o m e  o f  t h e  p a r t ic ip a n t s ,  
e s p e c i a l l y  t h e  m o r e  m a t u r e  n u r s e s  ( d e f in e d  a s  t h o s e  o v e r  2 6  y e a r s  o ld , in  t h e  
c o u r s e  d o c u m e n t ) ,  t h e y  fe lt  p o s it iv e  a b o u t  t h is  le a r n in g  a p p r o a c h .  D o n n a  
e x p la in e d :
“B e f o r e  c o m in g  o n  t h is  c o u r s e ,  s e lf -d ir e c t e d  le a r n in g  w a s n 't  
t h e  t h in g  a b o u t , y o u  ju s t  s a t  a n d  l is t e n e d . F o r  s o m e o n e  lik e  m e ,  
( s e lf -d ir e c t e d  le a r n in g )  h a s  h e lp e d  m e  to  le a r n  a ll a lo n g ,  it w a s  
c e r t a in ly  a  g o o d  t h in g , it f o c u s e d  m e  o n  a r e a s  I h a v e  to  lo o k  in , 
w a y s  o f  le a r n in g , s o  I b e n e f itt e d  b y  it e v e n  it w a s  n e w  to  m e  a n d  
I c e r t a in ly  b e n e f it  f r o m  it n o w ”.
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A d d it io n a l ly ,  e v e n  t h o u g h  t h e  p a r t ic ip a n t s  s a w  t h is  m e th o d  o f  le a r n in g  a s  v e r y
m u c h  p a r t  o f  t h e  c o u r s e ,  t h e y  fe lt  t h a t  t h e r e  w a s  a lw a y s  a  s e t  a m o u n t  o f  t h e
c o u r s e  c o n t e n t  t h a t  t h e y  h a d  to  fu lfil. T h i s  r e s tr ic t io n  im p o s e d  b y  t h e
c u r r ic u lu m  p r e v e n t e d  t h e m  s t u d y in g  o th e r  a r e a s  o f  in te r e s t  t h a t  t h e y  m ig h t
h a v e  h a d  a t  t h e  t im e . T h u s ,  it w a s  e v id e n t  fro m  t h e  f irs t  s e t  o f  in d iv id u a l
in t e r v ie w s  ( s ix  m o n t h s  p o s t -q u a lif ic a t io n )  t h a t  t h e y  s e e m e d  to  b e  e n jo y in g  t h e
f r e e d o m  o f  c h o i c e  w ith  r e g a r d  to  w h a t  t h e y  w e r e  in te r e s t e d  to  le a r n :
“D u r in g  t h e  c o u r s e ,  w e  d id  d e c i d e  w h a t  to  le a r n  fo r o u r s e lv e s ,  
to  a  c e r t a in  e x te n t , w h e n  it c a m e  to  o u r  p e r s o n a l  d e v e lo p m e n t  
b u t  w h e n  it c a m e  to  s p e c i f ic  a s s ig n m e n t s  th a t  w a s  la id  d o w n  
fo r  u s .  B u t  n o w , I'm  a b le  to  s p e n d  m o r e  t im e  d o in g  t h in g s  t h a t  
I r e a l ly  w a n t  to  d o  f o r  m y s e l f .
“I k n o w  w h a t  I'm  la c k in g  in , s o  I ju s t  h a v e  to  lo o k  t h e m  u p  fo r  
m y s e lf  b u t  a t  c o l le g e  w e  w e r e  b e in g  t a u g h t  w h a t  w a s  r e q u ir e d  
fro m  t h e  c u r r ic u lu m  a n d  a  little  o f w h a t  w e  w a n t e d  to  le a r n  fo r  
o u r s e l v e s ”.
7 . 4 . 4 . 2  Application o f  se lf-d irec ted  learning in registered practice
T h e  p a r t ic ip a n t s  r e c o g n iz e d  t h a t  t h e ir  e x p e r ie n c e  o f  s e lf -d ir e c t e d  le a r n in g  in
t h e  c l a s s r o o m  w a s  a  w a y  in  w h ic h  th e  c o u r s e  a im e d  to  p r e p a r e  t h e m  fo r
n u r s in g  p r a c t ic e ,  in  t h e ir  r o le  a s  s t a f f  n u r s e s .  T h i s  r e f le c t s  o n e  o f  t h e  a im s  o f
t h e  c o u r s e  a s  s t a t e d  in  t h e  c o u r s e  d o c u m e n t  ( 1 9 9 0 ,  1 : 1 4 )  w h ic h  r e c o m m e n d s
t h e  d e v e lo p m e n t  o f  “a  c o m p e t e n t ,  a c a d e m ic a l ly  a n d  p r o f e s s io n a lly
a u t o n o m o u s  p r a c t it io n e r ”. C l a i r e  d e s c r ib e d  t h is  v ie w p o in t :
“I t h in k  t h e  c o u r s e  t a u g h t  u s  t o  b e  in d e p e n d e n t  o r  tr ie d  to  t e a c h  
u s  to  b e  in d e p e n d e n t  in  o u r  le a r n in g  b e c a u s e  w h e n  w e  a r e  q u a lif ie d ,  
w e  c a n  g o  o u t  a n d  le a r n  t h in g s  a n d  n o t  e x p e c t  to  b e  t a u g h t ”.
T h u s ,  t h e  p a r t ic ip a n t s  p e r c e iv e d  t h e  e f f e c t  o f  a  s e lf -d ir e c t e d  a p p r o a c h  to  
le a r n in g  in  t h e  c la s s r o o m ,  w h ic h  t h e y  s e e m e d  to  h a v e  le a r n e d  to  v a lu e ,  a s  
e s s e n t ia l  f o r  t h e ir  c l in ic a l  p r o f e s s io n a l  d e v e lo p m e n t .  H e n c e  f o r  t h e s e  
d ip lo m a t e s  t h e  p r o c e s s  o f  s e l f -d ir e c t e d  le a r n in g  in  c l in ic a l  s e t t in g s  s t a r t e d  w ith  
t h e  id e n t if ic a t io n  o f  le a r n in g  n e e d s  w h ic h  w e r e  b a s e d  o n  s o m e  o f  t h o s e  
c l in ic a l  s k i l ls  t h e y  fe lt  t h e y  w e r e  la c k in g  o r  t h o s e  t h e y  w e r e  u n s u r e  a b o u t .
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T h e y ,  t h e n ,  t o o k  t h e  r e s p o n s ib il it y  fo r  w h a t  t h e y  w a n t e d  to  le a r n  b y  'g o in g  o u t
a n d  f in d in g  o u t' f o r  t h e m s e lv e s .  S a r a h  g a v e  a n  e x a m p le  o f  t h is  p r o c e s s  o f
s e lf -d ir e c t e d  le a r n in g  a n d  h o w  s h e  t o o k  r e s p o n s ib i l it y  f o r  h e r  o w n  le a r n in g :
“S a y ,  f o r  e x a m p le ,  t h in g s  lik e  d r u g s ,  w h e n  I t h in k  t h a t  I d o n 't  
k n o w  e n o u g h  a b o u t  s o m e  o f  t h e m , I w o u ld  m a k e  a  list o f  a ll  
t h o s e  I s h o u ld  k n o w , p e r t in e n t  to  t h e  w a r d ,  g e t t h e  B N F  ( B r it is h  
N a t io n a l  F o r m u la r y )  a n d  s e e  w h a t  t h e y  a r e  fo r a n d  t h e n  d o  a  
b it o f  b a c k g r o u n d  r e a d in g  a b o u t  t h e  t y p e s  o f d r u g s ,  w h a t  t h e y  
a r e ,  w h a t  t h e y  d o  a n d  a ll t h a t  s o r t  o f  t h in g s ”.
T h e  n u r s e s  a ls o  f o u n d  th a t  t h is  m e th o d  w a s  u s e f u l t o  t h e m  in  t h e ir  c l in ic a l
p r a c t ic e  a n d  p r o f e s s io n a l  d e v e lo p m e n t .  T h e y  w e r e  a b le  to  s t a t e  h o w  t h e y
w e r e  b e n e f it t in g  fr o m  b e in g  s e lf -d ir e c t e d :
“I'v e  a c t u a l ly  le a r n t  to  b e  in t e r e s t e d . I 'v e  le a r n t  t o  q u e s t io n  
(o n  t h e  w a r d s ) ,  to  lo o k  f o r  in fo r m a tio n  m y s e lf .  S o ,  I'm  m u c h  
m o r e  lik e ly  to  h a v e  t h e  c o n f id e n c e  to  g o  o n , n o w  t h a t  I'v e  
f in is h e d  t h e  c o u r s e ”.
“A s  p r a c t it io n e r s ,  w e 'v e  g o t  to  b e  a b le  to  g o  o u t a n d  (fin d  o u t  
fo r  o u r s e lv e s )  b e c a u s e  if w e  a r e  g o in g  to  b e  a b l e  to  t a k e  c a r e  
o f  o u r  c a r e e r  d e v e lo p m e n t ,  w e  r e a l ly  d o  h a v e  to  b e  a b le  to  b e  
s e lf -d ir e c t e d ”.
H o w e v e r ,  t h e y  im p lie d  th a t  e m b e d d e d  w ith in  t h e  n o t io n  o f  s e l f - d i r e c t e d n e s s
th e r e  s h o u ld  b e  a  c e r t a in  a m o u n t  o f  s e lf -m o t iv a t io n  b y  w h ic h  t h e y  m e a n t  a
w is h  to  f in d  o u t  fo r  o n e s e lf  a n d  b e  in c o n t r o l o f  w h a t  is  r e q u ir e d  to  b e  le a r n t  a t
a  g iv e n  p o in t  a n d  t im e . A n n e  illu s t r a t e d  t h is  p o in t  of v ie w  w h e n  s h e  s t a t e d :
“I t h in k  a  lot o f  w h a t  I le a r n t  is  b e c a u s e  it 's  d u e  t o  t h e  f a c t  
t h a t  I m o t iv a t e d  m y s e lf  to  le a r n  a n d  t h a t  I, so rt o f, p u s h  m y s e lf  
to  le a r n .  A  lot o f  it d id n 't  c o m e  f r o m  o t h e r  s o u r c e s  a s  s u c h .
In  f a c t ,  I f e e l  I d id n 't  r e a lly  le a r n  v e r y  m u c h  fro m  t h e  c o lle g e  a n d  
fr o m  t h e  t h e o r e t ic a l  in p u t  t h a t  w e  g o t, it w a s  a ll a n d  still is ,  o ff  m y  
o w n  b a c k ”.
T h e s e  n u r s e s  a ls o  a r g u e d  th a t  t h e y  d id  n o t  w a it  to  b e  t a u g h t  b y  o t h e r s  o n  t h e  
w a r d s  b e c a u s e  t h e r e  m ig h t  b e  p e r s o n a l,  c l in ic a l  i s s u e s  w h ic h  e m e r g e d  in  
c l in ic a l  s i t u a t io n s  t h a t  t h e y  fe lt  t h e y  w a n t e d  to  le a r n  f o r  t h e m s e l v e s  a n d  o t h e r  
n u r s e s  m ig h t  n o t  h a v e  b e e n  a w a r e  o f. T h e y  a l s o  w a n t e d  to  lo o k  b e y o n d  w h a t
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t h e y  w e r e  to ld  o n  t h e  w a r d s  b e c a u s e  o f  t h e ir  p r e v io u s  e x p e r i e n c e  o f  
c o n f lic t in g  m e s s a g e s  fro m  t r a d it io n a l  n u r s e s  a n d  t h e ir  b e l ie f  t h a t  th e ir  
k n o w le d g e  w a s  b e t t e r  t h a n  t h e  o t h e r  n u r s e s  o n  t h e  w a r d .
A lt h o u g h  t h e y  d id  n o t t a k e  w h a t  t h e y  w e r e  to ld  f o r  g r a n t e d , t h e y  a d m it t e d  to  
h a v e  t a k e n  a d v i c e  a n d  r e s p e c t e d  o t h e r  n u r s e s '  a d v i c e  a s  w e ll a s  th e ir  
e x p e r i e n c e s  a n d  k n o w le d g e . T h e y  w o u ld  n e v e r t h e le s s  c h e c k  in f o r m a t io n ,  
g a in e d  f ro m  o t h e r  s t a f f  o n  t h e  w a r d s .  T h i s  s e e m e d  to  b e  t h e  w a y  t h e y  le a r n e d  
t o  p r a c t ic e :
“T h i s  ( s e lf -d ir e c t e d )  a p p r o a c h  to  le a r n in g  m a d e  m e  in q u is it iv e  
a n d  t h is  Is  t h e  w a y  I n o w  p r a c t ic e  o n  t h e  w a r d .  I c a n  s t a n d  b a c k  
a n d  s e e  t h in g s  a s  t h e y  a r e .  I w o u ld  s it  a n d  r e a s o n  t h in g s  o u t  f o r  
m y s e lf .  1 w o n 't  ju s t  t a k e  a n y t h in g  t h a t 's  t a u g h t  to m e  o r  w h a t 's  
s a id .  I w o u ld  g o  a n d  lo o k  fo r  m y s e l f .
“I ju s t  d o n 't  g o  b y  w h a t 's  t h e r e  in  f ro n t  o f  m e .  If I s e e  s o m e t h in g  
a n d  I d o n 't  u n d e r s t a n d  it, I'm  m o r e  lik e ly  to  g o  a n d  lo o k  it u p , f in d  
o u t  a s  w e ll a s  a s k in g  p e o p le  o n  t h e  w a r d  to  te ll m e , b u t  t h a t  s e l f ­
d ir e c t e d  p a r t  is  t h e r e  n o w  a n d  I'll c o n t in u e  w ith  t h a t . It 's  a lr ig h t  
w h e n  1 f in d  t h in g s  o u t  f o r  m y s e lf  b u t, y o u  k n o w , it's s o m e t i m e s  
d iff ic u lt  to  a c c e p t  w h a t  o t h e r  ( t r a d it io n a l n u r s e s )  a t  t h e  s a m e  le v e l  
a s  y o u r s e lf  te ll y o u ”.
It w a s  e v id e n t  t h a t  t h is  s e lf -d ir e c t e d  a p p r o a c h  to le a r n in g  w h ic h  th e
p a r t ic ip a n t s  h a d  a c q u ir e d  fro m  t h e  c o u r s e  e n h a n c e d  t h e ir  e a g e r n e s s  to
i n c r e a s e  t h e ir  k n o w le d g e  a n d  n u r s in g  s k i l ls  s o  th a t t h e y  c o u ld  b e  m o r e
e f f ic ie n t  in t h e ir  w o rk . A s  A d a m  a n d  S a r a h  c o n f ir m e d :
“T h e  c o u r s e  m a d e  u s  m o r e  a w a r e  o f  t h e  w a y  to s t u d y ,  w e  le a r n t  
f r o m  it. Y o u  c a n  lo o k  a t  d if f e r e n t  t h in g s  a n d  p ic k  u p  w h a t  y o u  
w a n t  a n d  n e e d  to  le a r n .  F o r  m e ,  ! d o n 't  f in d  th is  d iff ic u lt , I l ik e  
to  lo o k  a t  t h in g s  a n d  d e v e lo p  m y  o w n  i d e a s ,  a n  o p in io n ”.
“T h e  c o u r s e  h a s  t a u g h t  m e  t h a t  t h e r e 's  n o  w a y  y o u  c a n  s t a y  in 
y o u r  little w o rld , a ll b y  y o u r s e lf .  It h a s  t a u g h t  m e , y o u 'v e  g o t  to  
g o  o u t  o n  t h e  w a r d s  w ith  a  p o s it iv e  a t t it u d e  to  le a r n in g  a n d  t h e r e f o r e  
i n c r e a s e  y o u r  k n o w le d g e , y o u r  s k i l ls ,  s o  y o u  c a n  b e  b e t t e r  a t  y o u r  
w o r k ”.
T h u s ,  f ro m  t h e s e  f in d in g s , it w a s  e v id e n t  t h a t  t h e  c o u r s e  d id  h a v e  s o m e  
i n f lu e n c e  o n  t h e  p a r t ic ip a n t s ' s e l f - d ir e c t e d n e s s  o f  le a r n in g  in  c l in ic a l  p r a c t ic e
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w h ic h  in  t u r n  e n h a n c e d  t h e ir  p r o f e s s io n a l  le a r n in g . T h i s  w a s  s u p p o r t e d  b y  
J e a n n e  w h o  d e s c r ib e d  h o w  s h e  a p p lie d  s e l f -d ir e c t e d n e s s  in  h e r  n u r s in g  
p r a c t ic e :
“F o r  e x a m p le ,  o n e  o f  m y  p a t ie n t s  c a m e  in w ith  a  le g  u lc e r ;  
it w a s  a  lo n g  t im e  s i n c e  I'v e  d o n e  s u c h  d r e s s in g .  I w a n t e d  to  
c h e c k  it o u t. S o ,  I g o t  in  t o u c h  w ith  t h e  'g r a n u fle x ' re p . a n d  
t h e  w o u n d  c a r e  s p e c i a l is t  f o r  t h e  w a r d . I k n e w  w h o  to  c o n t a c t ,
I fe lt  c o n f id e n t ,  b u t  I n e e d e d  m o r e  b a c k  u p , m o r e  in fo r m a tio n .
S o ,  y o u  k n o w  w h e r e  to  m a k e  y o u r  l in k s ;  k n o w in g  t h o s e  t h in g s ;  
k n o w in g  w h o  t o  c o n t a c t ;  k n o w in g  w h e r e  to  g o  a n d  g e t  m o r e  
in f o r m a t io n  f r o m  s p e c ia l is t ;  r e s o u r c e s  fro m  d r u g  c o m p a n y  o r  
w h a t e v e r ,  c o n t in u in g  t h e  s e lf - le a r n in g  a c t u a l ly  in  t h e  w a r d  
e n v ir o n m e n t .  It's  r e a lly  p a r t  o f  w h a t  it's  a b o u t . It 's  a ls o  in t e n s e ly  
s a t is f y in g  w h e n  w e  d o  t h a t ,  b u t  I s e e  it a s  b e in g  v e r y  m u c h  p a r t  o f  
n u r s in g ,  b o th  in t r in s ic  a n d  e x t r in s ic ”.
7 . 5  A t t i t u d e s  t o w a r d s  p r o f e s s i o n a l  l e a r n i n g
T h e  d ip io m a t e s  fe lt  t h a t  t h e  P 2 K  c o u r s e  o r ie n t a t e d  t h e m  to  le a r n
in d e p e n d e n t ly  a n d  to  b e  a b l e  to  m e e t  t h e ir  in d iv id u a l  le a r n in g  n e e d s
a c c o r d in g ly .  T h u s  t h is  n o t io n  o f  in d e p e n d e n t  le a r n in g , w h ic h  t h e  p a r t ic ip a n t s
r e c o g n iz e d  t o  h a v e  b e e n  b o u r n e  o u t  o f  t h e  n u r s in g  c o u r s e  t h e y  u n d e r t o o k ,
s e e m e d  to  h a v e  h a d  a n  in f lu e n c e  o n  t h e  w a y  t h e y  v ie w e d  p r o f e s s io n a l
le a r n in g . T h i s  w a s  p a r t ic u la r ly  e v id e n t  w h e n  t h e  p a r t ic ip a n t s  e x p r e s s e d  t h e ir
a b ilit y  to  t a k e  c h a r g e  o f  t h e ir  o w n  le a r n in g  a n d  to  d e v e lo p  p r o f e s s io n a l ly  a s
s t a f f  n u r s e s .  A s  J u n e  s a id :
“I'm  s t ill  d o in g  t h a t , le a r n in g  f o r  m y s e lf .  Y o u  d o n 't  d e p e n d  o n  
o t h e r s  to  tell y o u  e v e r y t h in g .  1 f e e l  it's  n o t  rig h t, y o u  n e e d  to  f in d  
o u t  f o r  y o u r s e lf  a n d  t a k e  t h e  r e s p o n s ib i l it y  fo r  y o u r  k n o w le d g e ,  
t h e  d e v e lo p m e n t  o f  y o u r  s k i l l s ”.
T h e  p a r t ic ip a n t s '  e x p e r i e n c e s  o f  w o r k in g  o n  t h e  w a r d s ,  s o  fa r , h a d  a ls o  m a d e  
t h e m  r e a l is e  t h a t  t h e y  still h a d  a  lot to  le a r n .  T h e y  t a lk e d  a b o u t  t h e ir  n e e d  to  
d e v e lo p  a n d  u p d a t e  t h e ir  n u r s in g  s k i l ls .  T h e y  fe lt  t h a t  t h e  m o r e  u p d a t e d  s k i l ls  
t h e y  h a d ,  t h e  b e tte r  it w a s  g o in g  to  b e  f o r  t h e m  to  c o p e  w ith  t h e  o n g o in g  
c h a n g e s  in  t h e  p r a c t ic e  o f  n u r s in g .  T h e y  a ls o  b e l ie v e d  t h a t  if n u r s in g  s k il ls  
w e r e  n o t c o n t in u o u s ly  p r a c t is e d ,  t h e y  w o u ld  d e t e r io r a t e  o r  b e c o m e  o u t d a t e d :
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“O b v io u s ly ,  y o u  lo o s e  y o u r  s k i l ls ,  y o u r  a b ility  to  u p d a t e ,  
u n l e s s  y o u  k e e p  o n  d o in g  it, p r a c t is in g  a n d  u p d a t in g . Y e s ,  
t h a t 's  s o m e t h in g  I'v e  a lw a y s  d o n e ,  I t h in k  m o s t  o f  u s  a r e  p r o b a b ly  
( p r a c t is in g  a n d  u p d a t in g ) ”.
“W e  a r e  g e a r e d  t o w a r d s  t h e  f u t u r e  a n d  t h e  c h a n g e s .  W h e n  y o u  
c o n t in u e  to  d e v e l o p  y o u r  s k i l l s ,  y o u  b e c o m e  v e r y  a d a p t a b le  to  d e a l  
w ith  w h a t e v e r  c o m e s  u p , w h i c h e v e r  w a y , r e s e a r c h ,  c h a n g e s  in  
n u r s in g  a n d  s o  o n ;  ju s t  d e v e lo p in g  y o u r s e lf  a n d  u n d e r s t a n d in g  t h e  
c h a n g e s ”.
7 . 5 . 1  F a c t o r s  i n f l u e n c i n g  p r o f e s s i o n a l  l e a r n i n g
W h e n  t h e  p a r t ic ip a n t s  w e r e  a s k e d  a b o u t  w h a t  f a c t o r s  t h e y  fe lt  w e r e  
c o n t r ib u t iv e  to  t h e ir  p r o f e s s io n a l  le a r n in g ,  b o th  e n h a n c in g  a n d  h in d e r in g  
f a c t o r s  w e r e  id e n t if ie d .  T h e s e  f a c t o r s  r e la t e d  m o s t ly  to  t h e ir  a t t e n d a n c e  o n  
f o r m a l c o u r s e s  a n d  s t u d y  d a y s .
E n h a n c i n g  f a c t o r s  w e r e  e x p r e s s e d  in  t e r m s  o f  le a r n in g  o p p o r t u n it ie s ,
c o n s is t in g  o f  e it h e r  a t t e n d in g  r e le v a n t  c o u r s e s / s t u d y  d a y s  o r  b e in g  g iv e n  t h e
o p p o r t u n it ie s  to  b e  e x p o s e d  to  c e r t a in  c l in ic a l  e x p e r ie n c e  s o  t h a t  t h e y  c o u ld
a p p ly  in  p r a c t ic e  w h a t  t h e y  h a d  a lr e a d y  le a r n t  in t h e o r y . D o n n a  a r g u e d :
“L e a r n in g  is  m o r e  a b o u t  h a v in g  t h e  c h a n c e  to  e x p e r ie n c e  n e w  
t h in g s  o n  t h e  w a r d .  U s u a lly ,  w h a t  I le a r n  a r e  t h in g s  t h a t  I k n o w  in  
t h e o r y  b u t  t h a t  I'm  c o m in g  a c r o s s  n o w  in p r a c t ic e  a n d  o fte n  k n o w in g  
s o m e t h in g  in  t h e o r y  h a s  v e r y  little  to  d o  w ith  t h e  p r a c t ic a l  e le m e n t s  
o f  d e a l in g  w ith  t h in g s  o n  t h e  w a r d ”.
T h e  h in d e r in g  f a c t o r s  c o n s i s t e d  o f  t h e  la c k  o f  o p p o r tu n it ie s  to  a t t e n d  c o u r s e s  
a n d  s t u d y  d a y s  d u e  t o  e it h e r  s h o r t a g e  o f  s t a f f  o n  t h e  w a r d s ;  t o o  m a n y  s t a f f  
a t t e n d in g  c o u r s e s  a t  t h e  s a m e  t im e ; b e in g  m a d e  a w a r e  o f  s t u d y  d a y s  a n d  
c o u r s e s  a t  s h o r t  n o t ic e  o r  n o t b e in g  to ld  o f  w h a t  w a s  a v a i la b le  f o r  t h e m  to  
a t t e n d .  H e n c e ,  t h e y  e x p e r i e n c e d  d if f ic u lt ie s  in g e tt in g  t im e  o ff  f ro m  w o rk .
7 . 5 . 2  The in fluence o f  the P2K co u rse  on further learning
V a r i o u s  a s p e c t s  o f  'fu r th e r  le a r n in g ' w e r e  r e p o r te d  d u r in g  t h e  in t e r v ie w s . K e y
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e m e r g in g  i s s u e s  w h ic h  w e r e  c o n s id e r e d  im p o r t a n t  to  t h e s e  n u r s e s  w e r e  t h u s
e x p lo r e d .  F u r t h e r  le a r n in g , in t h e  c o n t e x t  o f  le a r n in g  b e y o n d  w h a t  is
e x p e c t e d  o f  t h e m  in  t h e ir  p r o f e s s io n a l  d e v e lo p m e n t ,  w a s  fe lt to  h a v e  b e e n
p r im a r ily  in f lu e n c e d  b y  t h e  P 2 K  c o u r s e .  T h e  in f lu e n c e  w a s  no t o n ly  s e e n  a s
t h e  r e s u lt  o f  g o in g  t h r o u g h  t h e  p r o c e s s  o f  le a r n in g  o n  s u c h  a  c o u r s e  a n d  its
h ig h e r  a c a d e m i c  s t a t u s  b u t , a ls o ,  b e c a u s e  o f  its  e n d  p r o d u c t  i.e . “s k i l l s  d e f ic it ”
w h ic h  t h e  p a r t ic ip a n t s  h a d  id e n tif ie d  in  t h e ir  a c c o u n t s  o f  th e ir  e x p e r i e n c e  o f
t h e  P 2 K  c o u r s e ,  d i s c u s s e d  in  t h e  p r e v io u s  c h a p t e r .  C l a i r e  a n d  J o e  e x p la in e d
t h e  in f lu e n c e  o f  t h e  c o u r s e  o n  t h e ir  f u r t h e r  le a r n in g  a c c o r d in g ly :
“I t h in k  ( P 2 K  c o u r s e )  is  b e t t e r  in  t h e  p r e p a r a t io n  f o r  p r o f e s s io n a l  
d e v e lo p m e n t .  I t h in k  m o r e  P 2 K  n u r s e s  w ill g o  a n d  d o  c o u r s e s  
t h a n  t h e  t r a d it io n a l n u r s e s ”.
“T h e o r e t ic a l ly ,  w e  g a in e d  a  lot o f  k n o w le d g e  b u t  in  t h e  p r a c t ic a l  
s k i l ls  a s  s u c h ,  w e  n e e d  to  d e v e lo p  fu r th e r , m u c h  fu rth e r" .
7 . 5 . 3  Rationale for 'Further Learning'
C o n s e q u e n t l y ,  h a v in g  b e e n  g iv e n  t h e  o p p o r tu n it y  to  g o  f u r t h e r  in t h e ir  le a r n in g
a n d  b e in g  m a d e  a w a r e  o f  t h e ir  s k i l ls  d e f ic it s  a s  a  r e s u lt  o f  th e  c o u r s e ,  t h e
d ip lo m a t e s  d e m o n s t r a t e d  a  s e n s e  o f  in d iv id u a l  r e s p o n s ib i l it y  t o w a r d s  t h e ir
p r o f e s s io n a l  le a r n in g :
“It's  u p  to  u s  to  d e v e lo p  o u r s e lv e s  r e a lly ,  d o in g  o t h e r  c o u r s e s ,  
d e g r e e s  a n d  s o  o n . W e  h a v e  m o r e  o p t io n s  to  i n c r e a s e  o u r  
s t a t u s  b u t  it a ll d e p e n d s  o n  in d iv id u a l  n u r s e s “.
“B e y o n d  t h e  p r e c e p t o r s h ip ,  I'll s t ill b e  r e s p o n s ib le  f o r  m y  
d e c i s i o n s  to  le a r n .  I e x p e c t ,  I'll still c o m e  a c r o s s  t h in g s  th a t  
I p r o b a b ly  d o n 't  k n o w  m u c h  a b o u t ”.
T h e  p a r t ic ip a n t s  o ff e r e d  a  w id e  r a n g e  o f  o t h e r  r e a s o n s  f o r  th e ir  w is h  to  le a r n  
f u r t h e r  w h ic h  w a s  s e e n  a s  p a r t  o f  p e r s o n a l  a n d  p r o f e s s io n a l  d e v e lo p m e n t .
A t  a  p e r s o n a l  le v e l,  t h e y  e x p r e s s e d  s a t is f a c t io n  in  th e ir  a c a d e m i c  
a c h ie v e m e n t ,  t h e  n e e d  to  le a r n  f u r th e r  in o r d e r  to  p r o g r e s s  in  t h e ir  c a r e e r  a n d  
t h e  e f f e c t  o f  P 2 K  c o u r s e  o n  t h e ir  m o t iv a t io n  to  c o n t in u e  t h e ir  le a r n in g  
c o m p a r e d  to  t h e  t r a d it io n a l n u r s in g  c o u r s e .  A s  T o m m y  a n d  A n n e  s a i d :
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“T h e  c o u r s e  m a k e s  y o u  e a g e r  to  g o  o n . I h a v e  c o n t a c t e d  a  g o o d  
f e w  o f  m y  c l a s s m a t e s  a n d  t h e  d if f e r e n c e  b e t w e e n  u s  a n d  t h e  o t h e r  
n u r s e s  o n  t h e  w a r d  is  t h a t  w e  a r e  n o t  p r e ju d ic e d  a g a in s t  f u r t h e r  
e d u c a t io n ,  w h e r e a s  a  lot o f  t h e  s t a f f  o n  t h e  w a r d  c a n  o n ly  s e e  a s  
f a r  a s  t h e  E N B  ( E n g l is h  N a t io n a l  B o a r d )  c e r t if ic a t e . T h e y  c a n 't  s e e  
b e y o n d ,  a  d ip lo m a , a  d e g r e e  a s  t im e  g o e s  o n . T h e  c o u r s e  m a d e  
m e  in t e r e s t e d , I e n jo y e d  t h e  a c h ie v e m e n t  o f  d o in g  it. If  I c a n  d o  
t h a t , I c a n  g o  a n d  d o  s o m e t h in g  e l s e ,  o t h e r  c o u r s e s ,  a  d e g r e e ,
I d o n 't  h a v e  a n y  f e a r ”.
“( F u r t h e r  le a r n in g )  is  p a r t  o f  m y  d e v e lo p m e n t .  A s  y o u  c l im b  u p  t h e  
la d d e r ,  y o u  n e e d  to  f u r t h e r  y o u r  k n o w le d g e ”.
O n  t h e  o t h e r  h a n d ,  “f u r th e r  le a r n in g ”, f o r  t h e s e  n u r s e s ,  a t  a  p r o f e s s io n a l  le v e l
t a k e s  t h e  p a t ie n t  in to  c o n s id e r a t io n ,  t h e  p r o v is io n  o f  b e t t e r  n u r s in g  c a r e  fo r
t h e  p a t ie n t s ,  fo r  t h e  b e n e f it  o f  t h e  w a r d  a n d  m e e t in g  t h e  n e e d s  o f  t h e  T r u s t
(t h e ir  e m p lo y e r )  a n d  t h e  s e r v i c e s  to  t h e  p a t ie n t s  b y  d e v e lo p in g  t h e ir  p r a c t ic a l
s k i l ls .  S o m e  o f  t h e m  a ls o  t a lk e d  a b o u t  n u r s in g  a s  d e v e lo p in g  in to  a
r e s e a r c h - b a s e d  p r o f e s s io n  a n d  t h e  n e e d  to  a p p ly  u p -t o -d a t e  r e s e a r c h
f in d in g s  in  t h e  c a r e  o f  t h e  p a t ie n t s :
“A s  I g o  o n , I w o u ld  t a k e  in to  c o n s id e r a t io n  w h a t e v e r  t h e  T r u s t  
n e e d s ,  w h e r e  s e r v ic e s  f o r  p a t ie n t s  a r e  g o in g , s o  t h a t  I'm  a b le  to  
t a ilo r  m y  n e e d s  to t h e ir s ”.
“I h a v e  t h o u g h t  a b o u t  m y  p r o f e s s io n a l  d e v e lo p m e n t .  M y  a im  w a s  
to  s t a r t  o n  t h e  w a r d s  a n d  to  d e v e lo p  f r o m  t h e r e , n o t a c a d e m i c a l l y  
r e a lly ,  I m e a n  a s  in c o l le g e ,  u n iv e r s it y .  A t  t h e  m o m e n t ,  m y  a im  is  
to  f u r t h e r  d e v e lo p  m y  p r a c t ic a l  s k i l l s ”.
“D u e  to  r e s e a r c h ,  a  lo t o f  t h in g s  h a v e  c h a n g e d  in n u r s in g .  A  lot o f  
t h in g s  t h a t  I'v e  le a r n t  n o w  m ig h t  n o t  b e  t h e  s a m e  la te r . A  lo t o f  
t h in g s  m ig h t  n o t  b e  u s e f u l,  n o t  r e le v a n t  d u e  to  m o r e  u p  to  d a t e  
r e s e a r c h  f in d in g s ”.
7 . 5 . 4  C om m itm ent to further learning
T h e  d ip io m a t e s  d e m o n s t r a t e d  c o m m it m e n t  to  th e ir  le a r n in g  a c t iv i t ie s  b y  
d i s c u s s i n g  t h e ir  w il l in g n e s s  to  f in a n c e  t h e ir  o w n  c o u r s e s  if f u n d in g  w a s  n o t  
p r o v id e d  f o r  t h e m . S o m e  w e r e  m o r e  s p o n t a n e o u s  t h a n  o t h e r s  o n  t h is  r a t h e r  
s e n s it iv e  i s s u e  o f  p r o f e s s io n a l  d e v e lo p m e n t .  T h e y  v ie w e d  it a s  b e n e f i c i a l
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b o th  to  t h e m s e l v e s  a n d  t h e ir  p a t ie n t s .  A lt h o u g h  a ll e x p r e s s e d  a  w is h  to  s e lf -
f in a n c e ,  s o m e  s t a t e d  c e r t a in  c o n d it io n s .  N e v e r t h e l e s s ,  it s e e m s  t h a t  t h e y  a ll
h a d  a n  in s ig h t  in to  t h e  e c o n o m ic  c l im a t e  o f  t h e  N H S  a n d  t h a t  th e  e d u c a t io n a l
b u d g e t  w a s  d e c r e a s in g  f u r th e r :
“I w o u ld  lik e  to  d o  a  lo t o f  s t u d y  d a y s  b u t  it's  a  q u e s t io n  o f  m o n e y  
n o w , w h e t h e r  y o u  a r e  f in a n c e d  f o r  t h e s e  o r  w h e t h e r  y o u  p a y  f o r  
t h e m  y o u r s e lf .  If  it in t e r e s t s  m e , I t h in k  I w o u ld  p a y  m y s e l f .
T H  p a y  f o r  m y  d e g r e e ,  s o  lo n g  a s  t h e y  g iv e  m e  a n  e x t r a  d a y  o f f .
F u r t h e r m o r e , c o m m it m e n t  w a s  n o t  o n ly  t r a n s la t e d  in  t e r m s  o f  f in a n c e  b u t  a ls o
p e r s o n a l  s a c r i f ic e s ,  a s  T e r e s a ,  o n e  o f  t h e  m a t u r e  n u r s e s  p o in t e d  o u t:
“I'll d o  m y  d e g r e e  a t  t h e  s a m e  c o s t  a s  1 d id  m y  d ip lo m a .  T h is  
w a s  a  b ig  c o s t  f o r  m e , in  t e r m s  o f  f a m ily  life  a n d  c o m m it m e n t  
a n d  a  l o s s  o f  q u it e  a  lot o f  p a r t s  o f  m y  life , b u t  it b e c o m e s  v e r y  
im p o r t a n t . I t h in k  it b e c o m e s  s l ig h t ly  a d d ic t iv e .  Y e s ,  I'm  w illin g  
to  p a y  f o r  m y  d e g r e e  a n d  a n y  o t h e r  c o u r s e s  if I h a v e  t o ”.
7 . 6  P r o f e s s i o n a l  d e v e l o p m e n t  s t a t u s
It w a s  fe lt  a p p r o p r ia t e  a t  t h e  e n d  o f  t h e s e  n u r s e s '  f irs t  p o s t -q u a lif ic a t io n  y e a r
to  e s t a b l is h  w h e r e  t h e  p a r t ic ip a n t s  t h o u g h t  t h e y  w e r e ,  in  t h e ir  p r o f e s s io n a l
d e v e lo p m e n t .  W h e n  t h e y  w e r e  a s k e d  to  r e f le c t  o n  t h e ir  p r o f e s s io n a l
d e v e lo p m e n t  s o  fa r , t h e y  d e s c r ib e d  t h e ir  v a r i o u s  s t a g e s  o f p r o f e s s io n a l
d e v e lo p m e n t .  W h i ls t  s o m e  o f  t h e m  w e r e  m o r e  s p e c i f i c  in  w h a t  t h e y  h a d
le a r n t  a n d  w h a t  t h e y  w a n t e d  to  le a r n  a t  t h is  s t a g e  o f  t h e ir  c a r e e r ,  o t h e r s
s e e m e d  to  b e  a t  a  c r o s s - r o a d ,  u n c e r t a in  a b o u t  w h a t  t h e y  w o u ld  lik e  to  d o , to
d e v e lo p  p r o f e s s io n a l ly :
“M y  g o a l  is  to  s t a y  o n  t h is  w a r d  a n d  d e v e lo p  m y  n u r s in g  s k il ls  
f u r th e r , t h e n  m o v e  o n  to  a  d if f e r e n t  s p e c ia l it y  o f  n u r s in g ”.
“R e c e n t ly ,  p r o f e s s io n a l  d e v e lo p m e n t  h a s  b e e n  m o r e  o n  m y  m in d .
I'm  n o w  a  s t a f f  n u r s e  a n d  I'v e  b e e n  w o n d e r in g  w h e r e  1 w a n t  to  g o  
a n d  ( a s k in g  m y s e lf )  a m  I fu lf illin g  m y  r o le  p r o p e r ly  o r  a d e q u a t e ly ? ;
A m  I d o in g  t h e  r ig h t t h in g ?  Is  t h is  w h a t  I r e a l ly  w a n t  t o  d o ? ”.
“Y e s ,  I'm  d e f in it e ly  s t a y in g  in  n u r s in g  b u t  I f e e l  I'm  a t  a  c r o s s  r o a d  
a t  t h e  m o m e n t ,u n c e r t a in  a s  to  w h ic h  p a t h  to  t a k e ”.
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T h i s  f e e lin g  o f  b e in g  a t  a  ’c r o s s - r o a d '  w a s  fu r th e r  e x p lo r e d  to  c la r if y  its
m e a n i n g .  T h e  k e y  f a c t o r s  id e n t if ie d  w e r e  t h a t  th e r e  w e r e  a  lo t o f  c h a n g e s ,
w h e r e  t h e y  w e r e  w o r k in g , w h ic h  d is c o u r a g e d  t h e m  fro m  lo o k in g  t o o  f a r  a h e a d
in to  t h e  f u tu r e . C o n s e q u e n t ly ,  s o m e  o f  t h e  p a r t ic ip a n t s  f o u n d  t h e m s e l v e s  in
a  d i le m m a  b e c a u s e  t h e y  h a d  p la n n e d  to  a p p ly  f o r  a  h ig h e r  g r a d e  a t  t h a t  s t a g e
o f  t h e ir  c a r e e r  a n d  w e r e  u n a b le  to  d o  s o  b e c a u s e  o f  t h e  T r u s t 's  f in a n c ia l
c o n s t r a in t s .  T h o s e  w h o  h a d  p la n n e d  to  t r a v e l a n d  w o rk  a b r o a d  w e r e
d e b a t in g  w h e t h e r  it w a s  t h e  r ig h t t im e  to  d o  s o  a fte r b e in g  q u a l if ie d  a  y e a r .
O t h e r s  h a d  p la n n e d  to  a tt e n d  v a r i o u s  c o u r s e s  a n d  w e r e  ju s t  d e c id in g  o n  t h e
b e s t  a n d  m o s t  a p p r o p r ia t e  o n e s  to  a t t e n d . W h i ls t  s o m e  fe lt  r e s t le s s ,  w a n t in g
to  m o v e  w ith  f e a r  o f  b e c o m in g  s t a g n a t e d  lik e  s o m e  o f  t h e  t r a d it io n a l n u r s e s
t h e y  h a d  o b s e r v e d  o n  t h e  w a r d s ,  t h e y  a ls o  fe lt  b o re d  a n d  d id  n o t  f in d  t h e ir
p a t ie n t s  c h a l le n g in g  a n y m o r e .  S i n e a d  d e s c r ib e d  th is  r e s t le s s  p e r io d :
“I m e a n  a t  t h e  m o m e n t ,  I'm  g e t t in g  it c h y  f e e t , v e r y  m u c h  s o .
1 w a n t  to  d o  s o m e t h in g  b u t  it 's  t r y in g  to  d e c i d e  w h a t  I w a n t  
to  d o . ,S o m e t h in g  to  d o  w ith  a n y  s h o r t  c o u r s e s  o r  a n y t h in g  
lik e  t h a t ”.
H o w e v e r ,  t h o s e  w h o  fe lt  m o r e  s e t t le d ,  s e e m e d  to  b e  t a k in g  t h in g s  s t e a d ily ,
n o t  w a n t in g  to  o v e r lo a d  t h e m s e l v e s  w ith  f u r t h e r  le a r n in g  in  t e r m s  o f  f o r m a l
c o u r s e s .  T h e y  w e r e  a ls o  a  f e w  o f  t h o s e  w h o  h a d  r e c e n t ly  m a n a g e d  to  g e t  a
h ig h e r  g r a d e  a n d  fe lt  t h e y  h a d  a  lo t m o r e  to  le a r n , t h e y  w e r e  g e n e r a l ly
s a t is f ie d  w ith  t h e ir  w o r k  a n d  t h e ir  p r o f e s s io n a l  d e v e lo p m e n t :
“I d o n 't  w a n t  to  o v e r lo a d  m y s e l f  w ith  w h a t  I'm  le a r n in g  a n d  t a k e  
o n  n e w  t h in g s .  E v e r y d a y ,  t h e r e  is  s o m e t h in g  t h a t  I'm  a s k in g  
p e o p le  o r  I'm  f in d in g  o u t  f o r  m y s e lf .  T a k in g  u p  t h e  'E '  g r a d e  is  
e n o u g h  f o r  m e  a t  t h is  m in u t e ,  t h a t 's  h o w  it is  a t t h e  m o m e n t  b u t  
I w o u ld  lik e  to  d o  m o r e  c o u r s e s ”.
7 . 6 . 1  P rofessional d eve lo p m en t plan
T h e  d ip lo m a t e s  u n a n im o u s ly  c la im e d  to  h a v e  a  p r o f e s s io n a l  d e v e lo p m e n t  
p la n  w h ic h  t h e y  w e r e  a b le  to  d i s c u s s  in d e t a il .  S o m e  o f  t h e m  h a d  it a ll  
p la n n e d  a t  t h e  t im e  o f  q u a lif ic a t io n  a n d  o t h e r s  p la n n e d  t h e ir  d e v e lo p m e n t  a s  
t h e y  w e n t  a lo n g ,  a c c o r d in g  to  t h e ir  id e n t if ie d  le a r n in g  n e e d s .  H o w e v e r ,  n o n e
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o f  t h e m  a c k n o w le d g e d  h a v in g  a  p r o f e s s io n a l  d e v e lo p m e n t  p la n  w h ic h  w a s
f o r m a lly  r e c o r d e d ,  e x c e p t  f o r  o n e  w h o  r e c e n t ly  h a d  a n  I P R  d o n e .  T h e ir  p l a n s
c o n s i s t e d  o f  f o r m a l,  m a n d a t o r y  o r  s e lf -s e le c t e d ,  c l in ic a l ly  b a s e d  c o u r s e s / s t u d y
d a y s  a n d  in fo r m a l le a r n in g  c o n t r ib u t in g  to  t h e ir  p r o f e s s io n a l  d e v e lo p m e n t .
T h e  f o r m a l c o u r s e s  w e r e  e it h e r  p la n n in g  to  s t a r t  a  h e a lt h  r e la t e d  d e g r e e ;  to
s p e c i a l i z e  f u r t h e r  in  t h e ir  c h o s e n  n u r s in g  s p e c ia l it ie s ;  to  a t t e n d  t h e  t e a c h in g
a n d  a s s e s s i n g  c o u r s e  fo r  n u r s e s ;  o r s h o r t ,  c l in ic a l  o r  m a n a g e m e n t  c o u r s e s
w ith  a c a d e m i c a l l y  r e c o g n iz e d  c r e d it s .  In fo r m a lly , t h e y  t a lk e d  a b o u t  c l in i c a l ly -
b a s e d  s t u d y  d a y s ;  u p d a t in g  o f  a lr e a d y  a c q u ir e d  p r o f e s s io n a l  k n o w le d g e ;
jo in in g  p r o f e s s io n a l  b o d ie s / in t e r e s t  g r o u p s  o f  o w n  s p e c i a l is m  s u c h  a s  c h ild
p s y c h ia t r y ,  c o r o n a r y  c a r e  a n d  m o v in g  to  a n o t h e r  s p e c ia l it y  o r  s e e k i n g  a
h ig h e r  n u r s in g  g r a d e .  H o w e v e r ,  t h e y  a ll  s e e m e d  to  c o n c e n t r a t e  o n  c l in ic a l
k n o w le d g e  to  m e e t  t h e  d e m a n d s  o f  th e  T r u s t s :
“S o ,  w h a t  I'm  d o in g  n o w , e v e n  t h o u g h  s o m e  o f  m y  p la n s  h a v e  
c h a n g e d ,  I'm  u s in g  it to  m y  b e n e f it  in  th a t, I w ill d e v e lo p  c l in ic a lly ,  
m a k e  m y s e lf  m a r k e t a b le ”.
“I'm  try in g  to  s t ic k  to  in - h o u s e  p r a c t ic a l  c o u r s e s  a n d  try  to  k e e p  
m y  k n o w le d g e  u p d a t e d  t h a t  w a y  a n d  k e e p  a  p r o f e s s io n a l  p r o f ile ”.
7 . 6 . 2  P rofessional profile
S o m e  o f  t h e  p a r t ic ip a n t s  h a d  b e g u n  to  k e e p  a  p r o f e s s io n a l  p r o file  o f  a ll t h e ir
le a r n in g  a c t iv it ie s ,  w h ils t  o t h e r s  w e r e  a w a r e  o f  it a n d  in t e n d e d  to  d o  s o  in  t h e
v e r y  n e a r  f u t u r e  s i n c e  a ll o f  t h e m  h a d  b e e n  e n g a g e d  in  f o r m a l,  a c a d e m i c a l l y
r e c o g n iz e d  n u r s in g  c o u r s e s  a n d  h a d  g a in e d  n u r s in g  c e r t if ic a t e s  o r  h a d
r e c e iv e d  c e r t if ic a t e s  o f  a t t e n d a n c e  fo r in fo r m a l, i n -h o u s e  c o u r s e s  t h e y  h a d
a t t e n d e d . T h e  f o r m a t  o f  t h e ir  p r o f e s s io n a l  p ro file  w a s  e it h e r  a n  o ff ic ia l p a c k
o r  a  s e l f -d e s i g n e d  p o r fo lio  o r  d ia r y  w h e r e  a  r e c o r d  o f  a ll le a r n in g  a c t iv it ie s  w a s
k e p t  b y  in d iv id u a l  n u r s e s .  T h e  id e a  o f  t h e  p r o file  o r ig in a t e d  fro m  t h e  t im e
t h e y  w e r e  a t  c o lle g e ,  f o llo w e d  b y  s u g g e s t io n s  m a d e  b y  s o m e  o f  t h e  w a r d
m a n a g e r s .  A n n e  c o n f ir m e d :
“( T h e  p r o f e s s io n a l  p r o f ile )  w a s  o r ig in a lly  f ro m  t h e  c o lle g e  a n d  
t h e n  w h e n  I s t a r t e d  h e r e  t h e  w a r d  s is t e r  s u g g e s t e d  t h a t  it w o u ld
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b e  a  g o o d  id e a  to  p u t  a  f o ld e r  t o g e t h e r  w ith  c e r t if ic a t e s  a n d  t h in g s  
l ik e  th a t . It's  ju s t  fo r  f u t u r e  r e f e r e n c e ,  if w e  a r e  g o in g  f o r  s o m e  o t h e r  
j o b s  o r  w h a t e v e r ”.
T H E  S E C O N D  Y E A R  O F  T H E  D I P L O M A T E S '  P R O F E S S I O N A L  L E A R N I N G  
7 . 7  I n t r o d u c t i o n
W h e n  t h e  d ip lo m a t e s ’ n o t io n s  of p r o f e s s io n a l  le a r n in g  a n d  t h e  w a y  t h e s e  h a d
s h a p e d  t h e ir  b e h a v io u r  a t  d iff e r e n t  s t a g e s  o f  th e ir  r e g is t e r e d  p r a c t ic e  h a d
b e e n  e s t a b l is h e d ,  tw o  r e s e a r c h  q u e s t i o n s  p e r t in e n t  to  t h e  o v e r a ll  a n a l y s i s  o f
t h e  c o m b in e d  in d iv id u a l  in t e r v ie w s ’ d a t a  w e r e  fu r th e r  a d d r e s s e d :
0 H o w  d id  t h e  d ip lo m a t e s ’ p e r c e p t io n s  a n d  c o n c e p t io n s  o f  p r o f e s s io n a l  
le a r n in g  e v o lv e  d u r in g  th e  tw o  y e a r s  o f  r e g is t e r e d  p r a c t i c e ?
0 A r e  t h e s e  n u r s e s ’ n o t io n s  o f  p r o f e s s io n a l  le a r n in g  r e f le c t e d  in  t h e ir  
tw o  y e a r s ’ e x p e r i e n c e  o f r e g is t e r e d  p r a c t ic e ?
T h e s e  q u e s t i o n s  t h e r e f o r e  f o c u s e d  o n  t h e  d ip lo m a t e s ’ c o n s t r u c t io n  a n d  r e ­
c o n s t r u c t io n  o f  t h e ir  n o t io n  o f  p r o f e s s io n a l  le a r n in g  b a s e d  o n  t h e ir  n u r s in g  
e x p e r i e n c e s  a t  t h e  t im e  a n d  th e  m a n n e r  in  w h ic h  t h e s e  in f lu e n c e d  t h e m  in  
s h a p i n g  t h e ir  a t t it u d e s  a n d  b e h a v io u r  t o w a r d s  c o n t in u e d  p r o f e s s io n a l  
le a r n in g .
T h u s ,  d u r in g  t h e  d ip lo m a t e s '  s e c o n d  p o s t -q u a lif ic a t io n  y e a r ,  a n  a t t e m p t  w a s  
m a d e  to  a s c e r t a in  t h e  w a y  in  w h ic h  t h e s e  n u r s e s '  p e r c e p t io n s  o f  p r o f e s s io n a l  
d e v e lo p m e n t  h a d  e v o lv e d ,  in  t e r m s  o f  t h e ir  le a r n in g , a n d  to  e s t a b l is h  w h e t h e r  
t h e ir  n o t io n s  o f  p r o f e s s io n a l  le a r n in g  r e la t e d  to  th e ir  e x p e r i e n c e  o f  r e g is t e r e d  
p r a c t ic e  s i n c e  t h e y  q u a l if ie d .
7 . 8  P e r c e p t i o n  o f  P r o f e s s i o n a l  D e v e l o p m e n t
T h e  p a r t ic ip a n t s  w e r e  a s k e d  f ir s t ly  to  e x p la in  t h e ir  u n d e r s t a n d in g  o f  
p r o f e s s io n a l  d e v e lo p m e n t ,  in  th e  la s t  tw o  in d iv id u a l in t e r v ie w s . T h e y
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e x p r e s s e d  p r o f e s s io n a l  d e v e lo p m e n t  a s  t h e  d e v e lo p m e n t  o f  th e ir  s k il ls ,
k n o w le d g e  a n d  a t t it u d e s . T h e y  a ll h e ld  t h e  v ie w  t h a t  t h e r e  w a s  b o th  a  n e e d
a n d  a  r e q u ir e m e n t  f o r  a ll  n u r s e s  to  d e v e lo p  p e r s o n a l ly  a n d  p r o f e s s io n a lly .
T h e y  a ls o  fe lt  t h a t  it w a s  n e c e s s a r y  to  k e e p  o n  u p d a t in g  a lr e a d y  a c q u ir e d
s k il ls  a n d  k n o w le d g e  f o r  t h e  b e n e f it  o f  t h e  p a t ie n t s :
“P r o f e s s io n a l  d e v e lo p m e n t  is  a  n e v e r  e n d in g  d e v e lo p m e n t .
T h e  d e v e lo p m e n t  o f  s k il ls ,  k n o w le d g e  a n d  a t t it u d e s .  T h e r e  
w ill a lw a y s  b e  s k i l ls  y o u 'v e  g o t  to  le a r n  a n d  s k i l l s  y o u  n e e d  
to  d e v e lo p ”.
“I th in k  f o r  m e , p r o f e s s io n a l  d e v e lo p m e n t  is  u p d a t in g .  It's  
k e e p in g  u p d a t e d  o n  y o u r  le a r n in g , n e w  p r o c e d u r e s  a n d  
r e s e a r c h ,  s o  t h a t  y o u  c a n  u s e  t h e m  o n  t h e  w a r d . If y o u  k e e p  
y o u r s e lf  u p  to  d a t e ,  it is  t h e  p a t ie n t  w h o  is  g o in g  to  b e n e f it  a n d  
it a ls o  r a i s e s  t h e  s t a n d a r d s  o f  n u r s in g  a s  a  p r o f e s s io n ”.
A s  s t a t e d  in p r e v io u s  in te r v ie w s , f o r  t h e s e  n u r s e s ,  p r o f e s s io n a l  d e v e lo p m e n t
w a s  r e g a r d e d  a s  in d iv id u a l  n u r s e s '  r e s p o n s ib i l it y  t h r o u g h o u t  t h e ir  n u r s in g
c a r e e r .  C o n s e q u e n t ly ,  s e v e n  o u t  o f  t h e  e l e v e n  n u r s e s  in t e r v ie w e d  r e ite r a te d
th e  o n -g o in g  le a r n in g  p r o c e s s  o f  p r o f e s s io n a l  d e v e lo p m e n t .  T h u s ,  w h e n
a s k e d  a b o u t  p r o f e s s io n a l  d e v e lo p m e n t ,  tw o  o f  t h e m  e x p la in e d :
“Y o u  c a n  n e v e r  s t o p p e d  le a r n in g , h o w e v e r  m a n y  y e a r s  y o u 'v e  
b e e n  q u a l if ie d ;  t h e r e  is  a lw a y s  s o m e t h in g  to  le a r n ;  t h in g s  g e t  
o u t d a t e d  a n d  y o u  h a v e  to  b e  le a r n in g  a s  y o u  g o  a lo n g ,  a ll  t h e  
t im e . I j u s t  d o n 't  t h in k  t h a t  a n y b o d y  k n o w s  it a ll  ( in  n u r s in g ) .  I 
th in k  t h a t  e v e n  t h e  w a r d  s i s t e r  is  still le a r n in g ”.
“( P r o f e s s io n a l  d e v e lo p m e n t )  is  a n  o n -g o in g  t h in g  w h ic h  e n a b l e s  
t h e  n u r s e  to  r e a c h  t h e ir  fu ll p o t e n t ia l .  T h e y  h a v e  to  lo o k , to  s e a r c h ,  
to  g o  to  t h e  lib r a r y  a n d  d o  a  lo t o f  r e a d in g ”.
H o w e v e r ,  b e s i d e s  t h e ir  a c k n o w le d g e m e n t  o f  t h e ir  r e s p o n s ib i l it y  to  p a r t ic ip a t e
in v a r i o u s  le a r n in g  a c t iv it ie s ,  a n o t h e r  d im e n s i o n  o f  p r o f e s s io n a l  d e v e lo p m e n t
w h ic h  t h e s e  n u r s e s  id e n t if e d  w a s  t h e  d e v e lo p m e n t  o f  t h e  n u r s e s '  ro le  a n d  t h e
w a y  t h e y  f u n c t io n  w ith in  a  h e a lt h c a r e  t e a m  f o r  t h e  b e n e f it  o f  t h e  p a t ie n t .
A n n e  e x p la in e d  t h is  v ie w p o in t :
“I d o n 't  t h in k  t h a t  p r o f e s s io n a l  d e v e lo p m e n t  is  a ll  a b o u t  d o in g  
c o u r s e s  a n d  t h in g s  lik e  th a t. I t h in k  p r o f e s s io n a l  d e v e lo p m e n t
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i s  a ls o  y o u r  d e v e lo p m e n t  w ith in  a  t e a m ;  w o r k in g  a s  a  p a t ie n t ’s  
a d v o c a t e .  I t h in k  it's  a  lo t o f  t h in g s  to  d o  w ith  d e v e lo p in g  y o u r  
r o le  o n  t h e  p a t ie n t 's  b e h a lf ,  it 's  n o t  ju s t  d o in g  c o u r s e s  a n d  r e a d in g  
b o o k s ,  r e a d in g  jo u r n a ls ,  a lt h o u g h  t h a t 's  o b v io u s ly  a  b ig  p a r t  o f  it”.
F u r t h e r m o r e , p r o f e s s io n a l  d e v e lo p m e n t  a ls o  m e a n t  t h e  le a r n in g  w h ic h  t a k e s
p la c e  a t  v a r io u s  s t r a t a  o f  t h e ir  c a r e e r  p a t h  a n d  p r o g r e s s io n .  It in c lu d e d  t h e
ro u te  t h e  n u r s e  c h o o s e s ,  to  r e a c h  w h e r e  s h e  w a n t s  to  g o  a n d  t h e  m e t h o d s
s h e  u s e s  to  a c h ie v e  t h is  b y  c o n t in u o u s ly  e x p a n d in g  h e r  k n o w le d g e  a n d  s k i l ls ,
'le v e l b y  le v e l', a c c o r d in g  to  e a c h  n u r s e 's  n e e d s :
“T h e  w a y  I v ie w  p r o f e s s io n a l  d e v e lo p m e n t  is  t h a t  it g o e s  le v e l  
b y  le v e l, y o u  a c h ie v e  t h e  f o u n d a t io n  a n d  y o u  b u ild  o n  t h a t  a n d  
t h e n  y o u  g o  h ig h e r  a n d  h ig h e r .  Y o u  d o n 't  s t a y  a t  o n e  le v e l.
F o r  e x a m p le  w h e n  I f in is h  t h is  p a rt , I g o  o n  to  t h e  n e x t  o n e ,  I'll 
a lw a y s  k e e p  o n  g o in g  u n til I r e a c h  w h e r e  I w a n t  to  g o , w h a t  I 
w a n t  to  a c h i e v e ”.
A n o t h e r  p a r t ic ip a n t  e x p e r ie n c e d  a c h ie v i n g  m o r e  t h a n  w h a t  s h e  a n t ic ip a t e d
tw o  y e a r s  p r e v io u s ly .  T h i s  a d d e d  a n o t h e r  d im e n s io n  to  h e r  p e r c e p t io n  o f
p r o f e s s io n a l  d e v e lo p m e n t .  D o n n a  e x p la in e d  h o w  h e r  n o t io n  h a d  c h a n g e d
o v e r  t h e  tw o  y e a r s :
“1 d id  t h in k  t h a t  p r o f e s s io n a l  d e v e lo p m e n t  is  s o m e t h in g  w h ic h  
i s  o n -g o in g  b u t  1 s a w  it a s  o n -g o in g  a t  t h e  s a m e  le v e l.  1 m e a n ,
I s a id  t h a t  I w a s  q u ite  c o n t e n t e d  to  j u s t  b e  a  s t a f f  n u r s e  b u t  n o w  
I'm  a p p ly in g  fo r  a n  'F* g r a d e ,  w h ic h  is  g o in g  t o w a r d s  a  w a r d  
m a n a g e r  g r a d e .  S o  p r o f e s s io n a l  d e v e lo p m e n t  d o e s  n o t  o n ly  
m e a n  o n -g o in g  le a r n in g  a t  t h e  s a m e  le v e l  a n y m o r e .  It d o e s  
m e a n  w o r k in g  t o w a r d s  p r o g r e s s io n  a s  w e ll, d e p e n d in g  o n  t h e  
in d iv id u a l  n u r s e 's  p e r f o r m a n c e  a n d  c o n f id e n c e .  S o ,  n o w  t h a t  
I f e e l  I c a n  d o  m o r e , I'm  p u s h in g  m y s e lf  m o r e  t h a n  I e x p e c t e d ”.
7 . 9  D i p i o m a t e s ’ n o t io n  o f  p r o f e s s i o n a l  l e a r n i n g :  o w n  p r o c e s s  a n d  
e x p e r i e n c e s
H a v in g  e s t a b l is h e d  t h e s e  d ip io m a t e s '  p e r c e p t io n  o f  p r o f e s s io n a l  d e v e lo p m e n t  
a t  th is  s t a g e  o f  t h e ir  n u r s in g  c a r e e r ,  t h e  e x t e n t  to  w h ic h  t h e ir  n o t io n  o f  o n ­
g o in g  le a r n in g  r e la t e s  to  t h e ir  o w n  p r o c e s s  a n d  e x p e r ie n c e  o f  p r o f e s s io n a l  
d e v e lo p m e n t ,  o v e r  t h e  p e r io d  o f  tw o  y e a r s ,  w a s  t h e n  e x p lo r e d .
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7.9.1 Rationale for continued learning
W h e n  t h e  p a r t ic ip a n t s  w e r e  g iv in g  a c c o u n t s  o f  t h e ir  v a r io u s  le a r n in g  a c t iv it ie s  
a t  d if f e r e n t  s t a g e s  o f  t h e ir  p r o f e s s io n a l  d e v e lo p m e n t ,  t h e y  w e r e  a s k e d  a ls o  to  
s t a t e  t h e  r a t io n a le  b e h in d  t h e ir  a c t io n s .  T h e y  re p o rte d  t h a t  b e s i d e s  b e in g  
e x p o s e d  to  d if f e r e n t  n u r s in g  s it u a t io n s  w h e r e  t h e y  p r a c t is e d  a n d  le a r n t  t h e  
r e le v a n t  s k i l l s  d u r in g  t h e  l a s t  tw o y e a r s ,  t h e  r a t io n a le  fo r  t h e ir  c o n t in u e d  
p r o f e s s io n a l  le a r n in g  s t e m m e d  la r g e ly  fro m  t h r e e  m a in  s o u r c e s .  T h e y  t a lk e d  
a b o u t  e x p e c t a t io n s  o f  t h e m s e lv e s ,  t h e  e x p e c t a t io n s  o f  t h e  N H S  T r u s t s  fo r  
w h ic h  t h e y  w e r e  w o r k in g , in c lu d in g  t h e ir  w a r d  m a n a g e r s  a n d  o t h e r  s ta f f , a n d  
t h e  e x p e c t a t io n s  o f  t h e  p r o f e s s io n .
S e lf  exp ecta tio n s
T h e y  fe lt  t h a t  t h e r e  w a s  a  lot t h a t  t h e y  e x p e c t e d  to  le a r n  c o n t in u o u s ly
A lt h o u g h  t h e y  w e r e  a t  a  s t a g e  w h e n  t h e y  fe lt  t h a t  t h e y  c o u ld  d e a l  w ith  m o s t  o f
t h e ir  p a t ie n t s ,  t h e y  a r g u e d  t h a t  k n o w in g  w h a t  to  d o  d id  n o t  m e a n  t h a t  le a r n in g
w a s  n o t  t a k in g  p la c e .  T h e y  c o n f ir m e d  th a t  t h e y  c o n s t a n t ly  r e v ie w e d  t h e ir
a p p r o a c h  to  c a r e .  T h i s  w a s  o n e  of t h e  r e a s o n s  g iv e n  fo r  t h e m  to  c o n t in u e  w ith
t h e ir  p r o f e s s io n a l  le a r n in g . A d a m  w h o  s h a r e d  t h is  v ie w p o in t  s t a t e d :
“W h e n  y o u 'v e  g a in e d  m o r e  p r a c t ic a l  k n o w le d g e , y o u  f e e l  y o u 'v e  
a c h i e v e d  s o m e t h in g .  Y o u  th e n  f e e l  y o u  c a n  g o  o n  a n d  d e v e lo p  
y o u r  s k i l ls  a  b it m o r e  a n d  r e v ie w  t h e m  a s  y o u  g o  a lo n g ,  a ll  t h e  t im e ”.
T h u s  t h e  p a r t ic ip a n t s '  s e l f -e x p e c t a t io n s  a n d  t h e  w a y  t h e y  p e r c e iv e d  t h a t
p r o f e s s io n a l  d e v e lo p m e n t  w a s  o n -g o in g  m a d e  t h e m  r e a l iz e  t h a t  t h e ir  c l in ic a l
s k i l ls  c o u ld  im p r o v e , n o t o n l y  b y  g a in in g  c l in ic a l  e x p e r ie n c e  b u t  a ls o  b y
p a r t ic ip a t in g  in  v a r i o u s  p r o f e s s io n a l  le a r n in g  a c t iv it ie s .  A s  T e r e s a  s t a t e d :
“I'v e  n o w  c o m e  to  t h e  d e c is io n  t h a t  p r o f e s s io n a l  d e v e lo p m e n t  
w o u ld  a lw a y s  b e  o n -g o in g .  Y o u  a r e  a lw a y s  le a r n in g  a n d  y o u  
n e e d  to  c o n t in u e  le a r n in g .  I'd s a y  th a t  w h a t  w o u ld  m a k e  y o u  g e t  
b e t t e r  a n d  b e t t e r  c l in ic a l ly ”.
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E xpecta tions o f the  NHS T rusts
T h e  N H S  T r u s t s  f o r  w h ic h  t h e y  w o r k e d  e x p e c t e d  a  c e r t a in  d e g r e e / le v e l  o f  
k n o w le d g e  a n d  s k i l l s  d e p e n d in g  o n  t h e  g r a d e  a n d  s p e c ia l it y  fo r  w h ic h  t h e y  
w e r e  e m p lo y e d .  O n  t h e  w a r d s ,  d if f e r e n t  s k il ls  w e r e  n e e d e d  a t  d iffe r e n t  t im e s .  
F o r  in s t a n c e  b e in g  a p p o in t e d  a  r e s o u r c e  n u r s e  f o r  a  g iv e n  s p e c ia l it y  m e a n t  
t h a t  t h e  n u r s e  w a s  e x p e c t e d  to  a c q u i r e  m o r e  in -d e p t h  a n d  u p  to  d a t e  
k n o w le d g e  in  th a t  p a r t ic u la r  a r e a ,  o r  w h e n  in s o le  c h a r g e  o f  t h e  w a r d  t h e y  
w e r e  e x p e c t e d  to b e  a b le  to  m a n a g e  t h e  s t a f f  a n d  p a t ie n t s  w ith in  t h e  
c o n s t r a in t s  o f  a v a i la b l e  r e s o u r c e s .  S i n c e  t h e  e x p e c t a t io n s  o f  o t h e r s  w e r e  
a lw a y s  a  c o n c e r n  o f  t h e ir s ,  t h e y  fe lt  t h a t  t h e y  ju s t  h a d  to  c a r r y  o n  le a r n in g  
w h a t  w a s  r e q u ir e d  o f  t h e m  f r o m  t h e ir  e m p lo y e r s  a t  d iffe r e n t  s t a g e s  o f  th e ir  
c a r e e r :
“Y o u  h a v e  to  le a r n  to  c o m e  to  t e r m s  w ith  y o u r s e lf  a s  a  s t a f f  
n u r s e  a n d  h o w  to  d e a l  w ith  p e o p le ,  e v e n  s o m e t h in g  t h a t  y o u  
w e r e  n o t  t a u g h t  a s  a  s t u d e n t ,  y o u  ju s t  h a v e  to  le a r n  it. A ll  o f  
a  s u d d e n ,  o n e  d a y  y o u  a r e  e x p e c t e d  to  k n o w  h o w  to  d o  it a n d  
y o u  a r e  n o t g iv e n  a n y  t e a c h i n g ;  t h a t 's  w h y  y o u  h a v e  to  p u s h  
to  g e t  o n  w ith  t h o s e  c o u r s e s  to  b e  a b le  to  k e e p  o n  to p  o f  it a ll  
t h e  t im e .  T h e r e  a r e  c e r t a in  t h in g s  t h a t  y o u  a r e  ju s t  e x p e c t e d  
to  k n o w  a s  a  'D 'o r  'E '  g r a d e ,  o n  w h a t e v e r  w a r d  y o u  a r e  w o r k in g ”.
E xpecta tions o f the  p ro fess io n
T h e y  a ll a c k n o w le d g e d  t h a t  b e c a u s e  o f  t h e  c h a n g in g  n a t u r e  o f  n u r s in g ,
n u r s e s  a r e  e x p e c t e d  to  c a r r y  o n  le a r n in g  a ll t h e  t im e  t h e y  a r e  p r a c t is in g :
" N u r s in g  is  n o t  s t a g n a n t  n o w a d a y s .  E v e n  if y o u  w a n t e d  to  b e  
la id  b a c k  a n d  j u s t  g e t  o n  w ith  y o u r  jo b  y o u  c a n 't  r e a lly , y o u 'v e  
g o t  to  c o n t in u o u s ly  u p d a t e  y o u r s e lf  in r e s p e c t  o f  t h e s e  c h a n g e s  
a s  w e ll  a s  t h e  e x t e n d e d  r o le  o f  t h e  n u r s e .  I a ls o  t h in k  f r o m  a  
p r o f e s s io n a l  p o in t  o f  v ie w , y o u 'v e  g o t  to  b e  a b le  to  c o m p e t e  a s  
w e ll, i th in k  t h a t 's  w h a t  it's  c o m in g  d o w n  to . If y o u  ju s t  s it  b a c k ,  
y o u  w o n 't  g e t  a n y w h e r e ,  y o u 'd  s t a y  a s  y o u  a r e ,  y o u  w o n 't  p r o g r e s s .
I t h in k  t h a t  c o i n c i d e s  w ith  p r o f e s s io n a l  d e v e lo p m e n t ”.
7 . 9 . 2  Further learning
P a r t ic ip a n t s  w e r e  a s k e d  a b o u t  t h e  k in d  o f  c l in ic a l  le a r n in g  t h a t  w a s  t a k in g
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p l a c e  o n  t h e  w a r d s  in  o r d e r  to  a s c e r t a i n  w h e t h e r  t h is  h a d  a n  e f f e c t  o n  t h e ir
p r o f e s s io n a l  d e v e lo p m e n t  s t a t u s  a f t e r  a  y e a r  o f r e g is t e r e d  p r a c t ic e .  T w o
f a c t o r s  w e r e  c o n s id e r e d  to  b e  im p o r t a n t  in  t h e ir  r a t io n a le  fo r  f u r t h e r  le a r n in g
a t  t h is  p o in t . F ir s t ly ,  t h e s e  n u r s e s  fe lt  t h a t  t h e y  w e r e  a t  t h e  s t a g e  b y  w h ic h
t h e y  h a d  to  d e v e lo p  a n d  b u ild  o n  t h o s e  b a s i c  n u r s in g  s k i l ls  t h e y  h a d  a lr e a d y
a c q u i r e d  in  o r d e r  to  f u n c t io n  o n  t h e ir  r e s p e c t iv e  w a r d s .  It w a s  a ls o
a c k n o w le d g e d  b y  s o m e  o f  t h e m  t h a t  t h e y  h a d  to  le a r n  n e w  s k i l l s  a n d  f o u n d
t h a t  t h e r e  w a s  a lw a y s  s o m e t h in g  n e w  to  le a r n  o n  t h e  w a r d  b e c a u s e  o f  t h e
d if f e r e n t  t y p e s  o f  p a t ie n t s  a n d  n e w  c l in ic a l  p r o c e d u r e s  t h e y  e n c o u n t e r e d
d u r in g  t h e  c o u r s e  o f  t h e ir  w o rk . T h e r e f o r e ,  t h e r e  w a s  a  n e e d  f o r  t h e m  to
le a r n  m o r e  s p e c i a l is t  s k i l ls  a t  a  h ig h e r  le v e l  a n d  in m o r e  d e p th :
“I'v e  g o t  t h e  b a s i c s  a n d  I'm  d e v e lo p in g  t h o s e  s k i l ls ,  s o  I n o w  
n e e d  to  le a r n  t h e  m o r e  a d v a n c e d  s k i l ls .  Y o u  le a r n  t h a t  b y  
p r a c t ic in g  a n d  le a r n in g  t h e m  o n  t h e  w a r d ;  t h e r e  a lw a y s  n e w  
p a t ie n t s ,  d iff e r e n t  p r o c e d u r e s  a n d  t h a t  s o r t  o f t h in g ”.
S e c o n d ly ,  t h o s e  w h o  w e r e  s e e k in g  a  h ig h e r  g r a d e  r e p o r t e d  t h a t  t h e y  h a d  to
le a r n  s p e c i f ic  s k i l ls  a n d  k n o w le d g e  f o r  t h e ir  c a r e e r  p r o g r e s s io n :
“I m e a n ,  y o u  h a v e  to  a c h ie v e  c e r t a in  t h in g s  if y o u  w a n t  a n  'E '  
g r a d e .  Y o u  h a v e  to  h a v e  d o n e  y o u r  l . V .  a d m in is t r a t io n  c o u r s e ,  
y o u  s h o u ld  h a v e  d o n e  y o u r  m e n t o r s h ip  p a c k a g e  a n d  t h in g s  lik e  
t h a t ”.
T w o  o t h e r  r a t io n a le s  w e r e  g iv e n  b y  t h e s e  n u r s e s  to e x p la in  t h e ir  n e e d  to  le a r n  
f u r t h e r . T h e s e  w e r e  p e r io d ic a l,  m a n d a t o r y  u p d a t in g  o f  c e r t a in  s k i l ls ,  fo r  
i n s t a n c e ,  c a r d i a c  r e s u s c it a t io n  w h ic h  r e q u ir e s  a n  a n n u a l  u p d a t e ,  a n d  t h e  
e x p e c t a t io n s  o f  t h e  s t a f f  o n  t h e  w a r d s  a s  w e ll  a s  m e m b e r s  o f  t h e  m u lt i­
d is c ip l in a r y  h e a lt h c a r e  t e a m . W h e n  t h e y  w e r e  a s k e d  to  e x p la in  h o w  t h e  
e x p e c t a t i o n s  o f  o t h e r s  h a d  in f lu e n c e d  t h e ir  le a r n in g  a t  a  h ig h e r  le v e l,  it w a s  
e v i d e n t  t h a t  t h e r e  w e r e  g r e a t e r  d e m a n d s  m a d e  o f  th e m  in t h e  s e c o n d  y e a r  o f  
t h e ir  r e g is t e r e d  p r a c t ic e :
“I t h in k , t h e  r e a s o n  w h y  I'm  ( le a r n in g  a t  a  h ig h e r  le v e l)  is  
b e c a u s e  o f  a  lo t o f  p e o p le ,  d o c t o r s  a n d  o t h e r  p r o f e s s io n a ls ;  t h e y  
c o m e  o n  t h e  w a r d  a n d  t h e y  e x p e c t  y o u  t o  k n o w  a  lot m o r e  n o w ,  
t h a n  b e f o r e .  T h e y 'v e  s e e n  y o u  h e r e  f o r  q u ite  a  w h ile , s o  t h e y
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lo o k  a t  y o u  a s  s o m e b o d y  s e n io r  o n  t h e  w a r d  a n d  to  te l! t h e m  
“o h , I d o n 't  k n o w ” is  n o t  r e a lly  right".
“E v e n  t h e  sta ff , t h e  n u r s e s  w h o 'v e  b e e n  h e r e  a  lo n g  t im e  a s k  m e  
a b o u t  ( n u r s in g )  c a r e  p la n s  a n d  th a t , b e c a u s e  I c a n  r e e l t h e m  o f f ’.
7 . 9 . 3  Clinical su p p o rt
it w a s  e v id e n t  t h a t  d u r in g  t h e  s e c o n d  p o s t -q u a lif ic a t io n  y e a r ,  t h e  p a r t ic ip a n t s
fe lt  m o r e  a c c e p t e d  b y  t h e  sta ff . T h e y  c o n s id e r e d  t h e m s e l v e s  to  b e  p a r t  o f
t h e  h e a lt h c a r e  t e a m  a n d  t h e y  fe lt  t h a t  t h e y  w e r e  a b le  to  m a k e  v a lu a b le
c o n t r ib u t io n s  o n  t h e  w a r d s  w h e r e  t h e y  w e r e  w o r k in g  w h ic h  m a d e  t h e m  f e e l
s o m e w h a t  s u p p o r t e d  b y  o t h e r  n u r s e s .  B e f o r e  t h a t  t im e , t h e y  w e r e  s e e n  a s  a
d iff e r e n t  t y p e  o f  s t a f f  n u r s e s  w ith  lim ite d  c l in ic a l  s k i l ls  a n d  t h e y  w e r e  la b e lle d
‘P r o je c t  2 0 0 0  ( P 2 K )  s t a f f  n u r s e s ’. H o w e v e r , t h is  d ic h o t o m y  b e t w e e n  t h e m
a n d  t h e  t r a d it io n a l s t a f f  n u r s e s  s e e m e d  to  g r a d u a lly  d is a p p e a r :
“W e  a r e  n o t P 2 K  s t a f f  n u r s e s  a n y m o r e ,  t h a t 's  f o r g o tt e n , j u s t  
s t a f f  n u r s e s  w h o  f u n c t io n  t h e  s a m e  w a y  a s  t h e  o t h e r  s t a f f  n u r s e s  
o n  t h e  w a r d s .  I m e a n ,  t h e y  e x p e c t  t h e  s a m e  o f  m e  a s  o f  a n y  
o t h e r  s t a f f  n u r s e ”.
“T h e r e 's  t h e  t y p e  o f  n u r s in g  w h ic h  is  n o t P 2 K  a n y m o r e ,  it 's  ju s t  
n u r s in g ,  p e o p le  u s e d  to  s a y  P 2 K  n u r s e s  b u t  t h a t 's  m o r e  o r  l e s s  
s t o p p e d  n o w , p e r h a p s  o n e  o r  tw o  m ig h t  still s a y  it. I t h in k , it's
b e c a u s e  t h e y  h a v e  to  a c c e p t  u s  a s  w e  a r e ”.
H o w e v e r ,  s o m e  o f  p a r t ic ip a n t s  r e p o r t e d  t h a t  t h e  s t u d e n t  n u r s e s  w h o  w e r e
a llo c a t e d  to  t h e ir  w a r d s  w e r e  s u r p r is e d  to  k n o w  t h a t  t h e y  u n d e r t o o k  th e  P 2 K
p r o g r a m m e  b e c a u s e  o f  t h e  e x te n t  o f  t h e ir  c l in ic a l  k n o w le d g e . A p p a r e n t ly ,
t h e s e  s t u d e n t  n u r s e s  c a m e  o n  t h e  w a r d s  w ith  t h is  p r e c o n c e iv e d  id e a  o f  t h e
la b e l a t t a c h e d  to  P 2 K  n u r s e s .  T h e y  e x p e c t e d  to  m e e t  P 2 K  s t a f f  n u r s e s  w ith
lim ite d  c l in ic a l  s k il ls  a n d  d e t a c h e d  fro m  c l in ic a l  s it u a t io n s .  C l a i r e  n o t e d :
“P e o p le  a r e  q u ite  s u r p r is e d  w h e n  I tell t h e m  I'm  P 2 K .  T h e  
s t u d e n t s  s a y  “w e ll, it's  b e c a u s e  y o u  k n o w  w h a t  y o u 'r e  d o in g ” 
a n d  t h a t  I k n o w  s o  m u c h .  I w o u ld n 't  s a y  t h a t  I k n o w  s o  m u c h ,  
b u t  e n o u g h  to  b e  a c c e p t e d .  T h e r e  is  a ls o  t h e  f a c t  t h a t , a lt h o u g h  
I'v e  b e e n  ( a  s t a f f  n u r s e )  f o r  w e ll o v e r  a  y e a r ,  I c a n 't  s a y  I k n o w  
e v e r y t h in g  ( a b o u t  n u r s in g ) ”.
A s  a  r e s u lt  o f  t h is  o b s e r v a t io n  fro m  t h e  s t u d e n t s ,  a n d  t h e  p a r t ic ip a n t s '  f e e l in g s
o f  a c c e p t a n c e  a n d  r e c o g n it io n  b y  o t h e r s  o n  t h e  w a r d s ,  t h e s e  n u r s e s  w e r e
a s k e d  to  e x p la in  w h a t  t h e y  t h o u g h t  h a d  h a p p e n e d  a n d  w a s  h a p p e n in g  to
t h e m . T h e y  fe lt  t h a t  t h e r e  w a s  a  r o le  c h a n g e  w h ic h  w a s  t a k in g  p l a c e  a n d  to
s o m e  e x t e n t  a  r o le  r e v e r s a l  d u e  to  t h e ir  a d d e d  k n o w le d g e  a n d  s k i l l s  g a in e d
w ith  t h e ir  e x p e r i e n c e s  s o  fa r, a s  w e ll  a s  a  c h a n g e  o f  t r a d it io n a l  n u r s e s '
a t t it u d e s  t o w a r d s  t h e m . In it ia lly , t h e y  c o p e d  w ith  t h e ir  s t a f f  n u r s e  r o le  b y
g o in g  a n d  a s k in g  o t h e r  s t a f f  o n  t h e  w a r d s  b u t  t h e r e  w a s  e v i d e n c e  t h a t ,  a t  t h a t
t im e , o t h e r s  (a ll g r a d e s  o f s ta ff)  w e r e  g o in g  to  t h e m :
“W h e n  1 w a s  first  h e r e ,  I u s e d  to  g o  to  o t h e r  p e o p le  a n d  a s k  
t h e m  w h a t  to  d o  a n d  n o w  I f in d  t h e y  c o m e  to  m e  a n d  a s k  m e ,  
s o  m y  r o le  h a s  c h a n g e d  r e a lly . I s u p p o s e  it m e a n s  I'v e  
d e v e lo p e d  a n d  p e o p le  v a lu e  m y  o p in io n ”.
T h u s ,  a  d e g r e e  o f  d e p e n d e n c e  o f  o t h e r s  o n  t h e s e  n u r s e s  w a s  e v id e n t  w h ic h  
f u r t h e r  e x p la in s  t h e ir  m o t iv a t io n  to  c o n t in u e  to  u p d a t e  t h e ir  s k il ls ,  le a r n  n e w  
s k i l ls  a n d /o r  a c q u i r e  s p e c ia l is t  s k il ls .  A d d it io n a l ly ,  t h e s e  a c c o u n t s  o f  a d d e d  
r e s p o n s ib i l it y  f o r  o t h e r s  in d ic a t e d  t h a t  t h e y  w e r e  o ffe r in g  c l in ic a l  s u p p o r t  to  
o t h e r s .  T h e y  w e r e ,  t h e r e fo r e , a s k e d  to  t a lk  a b o u t  t h e  w a y  t h e y  t h e m s e l v e s  
w e r e  s u p p o r t e d  c l in ic a l ly  s i n c e ,  in p r e v io u s  in t e r v ie w s , c l in ic a l  s u p p o r t  w a s  fe lt  
to  b e  e s s e n t ia l  to  t h e ir  le a r n in g .
D e s p it e  a  m u c h  im p r o v e d  r e la t io n s h ip  b e t w e e n  t h e s e  n u r s e s  a n d  t h e  
t r a d it io n a l n u r s e s ,  c l in ic a l  s u p p o r t  a m o n g  p e e r s  ( s t a f f  n u r s e s )  s e e m e d  to  b e  
m in im a l o n  t h e  w a r d s  for m o s t  o f t h e m . T h e y  d id ,  h o w e v e r ,  re p o rt  t h a t  if t h e y  
h a d  p r o b le m s  w h e n  in  c h a r g e  o f  t h e  w a r d  t h e y  c o u ld  a p p r o a c h  a  s e n io r  n u r s e  
a n d  h e lp  a n d  s u p p o r t  w e r e  r e a d ily  a v a i la b l e  t h e n . A t  o t h e r  t im e s ,  s o m e  o f  
t h e m  t u r n e d  to  t h e ir  p r e v io u s  p r e c e p t o r .
C o n s e q u e n t l y ,  t h e  p a r t ic ip a n t s  t e n d e d  to  m a in t a in  t h e ir  lin k  w ith  o t h e r  n u r s e s  
t h e y  o r ig in a lly  d id  t h e  c o u r s e  ( P 2 K )  w ith . T h u s ,  t h e y  c o n t in u e d  to  s e e k  
c l in ic a l  s u p p o r t  o u t s id e  w o r k  a s  r e p o r t e d  in p r e v io u s  in t e r v ie w s  a n d  t h is  
s u p p o r t  n e tw o r k  w a s  still t h e r e  fo r  t h e m  a n d  A n n e  s t a t e d :
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“I s u p p o s e  I'm  m u c h  f r ie n d lie r  w ith  t h e  s t a f f  n o w  t h a n  I w a s  s ix  
m o n t h s  a g o  b u t , y o u  k n o w , to  t a lk  a b o u t  w o r k  a n d  t h in g s  lik e  th a t,
I p r e f e r  to  s t ic k  to  t h e  p e o p le  I'm  c l o s e  to ; s o m e b o d y  I d id  t h e  c o u r s e  
w it h ”.
T h e y  r e p o r t e d  t h a t  a lt h o u g h  t h e  f r e q u e n c y  o f  t h e ir  m e e t in g s  h a d  b e e n  
r e d u c e d  b e c a u s e  o f  s h if t  w o r k  a n d  o t h e r  p e r s o n a l  c o m m it m e n t s ,  t h e y  
c o n t in u e d  to  m e e t  in  s m a l l  g r o u p s  a n d  fe lt  t h a t  t h e  s u p p o r t  o f  t h e ir  p e e r s  w a s  
a lw a y s  a v a i la b le  w h e n  n e e d e d  a t  o t h e r  t im e s .  H o w e v e r ,  t h e  n a t u r e  o f  t h e  
s u p p o r t  r e m a in e d  t h e  s a m e ;  t h e y  d i s c u s s e d  v a r i o u s  i s s u e s  p e r t a in in g  to  t h e ir  
w o r k  a n d  a n y  p r o b le m s  o r  d if f ic u lt ie s  t h e y  h a d  e n c o u n t e r e d .  T h e y  w o u ld  
s h a r e  a n y  n e w  le a r n in g  e x p e r i e n c e s  a n d  g e n e r a l ly  t a lk e d  a b o u t  h o w  t h e y  fe lt  
a b o u t  t h e ir  w o rk , t h u s  p r o v id in g  e m o t io n a l  s u p p o r t  if a n d  w h e n  r e q u ir e d .  T h e  
d i s c u s s i o n s  w e r e  c o n s i d e r e d  to  b e  m a k in g  a  u s e f u l  c o n t r ib u t io n  to  t h e ir  
c l in ic a l  le a r n in g  a n d  s o m e  a ls o  f e lt  t h a t  t h e s e  p e r io d ic a l  m e e t in g s  w ith  t h e ir  
p e e r s  m o t iv a t e d  t h e m  to  d e v e lo p  a n d  e n c o u r a g e  t h e m  to  le a r n  fu r th e r . A n g ie  
c la r if ie d  t h e  w a y  t h e  s u p p o r t  f r o m  t h e ir  p e e r s  w a s  f o u n d  h e lp f u l in  t h e ir  
le a r n in g :
“W e  still k e e p  in  t o u c h .  It 's  r e a l ly  h e lp f u l. S o ,  if w e  fe lt  
r e a l ly  b a d  a b o u t  s o m e t h in g  w e  w o u ld  ( k e e p  in t o u c h )  o r  if 
w e  le a r n t  s o m e t h in g  o u r s e lv e s ,  w e 'll te ll t h e  o t h e r s . If  t h e r e  
w e r e  s o m e  n e w  p o l ic ie s  o r  p r o c e d u r e s  in  t h e  h o s p it a l  w e  w o u ld  
d i s c u s s  t h e m  b e c a u s e  w e  m ig h t  h a v e  n o t, a ll, k n o w n  a b o u t  t h e m .
S o ,  w e  ju s t  d i s c u s s  t h in g s ,  m u ll  o v e r  t h in g s  a n d  h o w  w e  f e e l  a b o u t  
t h in g s  a t  w o r k  a n d  j u s t  le a r n in g  fro m  e a c h  o th e r , r e a l ly ”,
7 . 1 0  F a c t o r s  i n f l u e n c i n g  p r o f e s s i o n a l  l e a r n i n g
B e s i d e s  t h e  r a t io n a le  g iv e n  b y  t h e  p a r t ic ip a n t s  f o r  t h e ir  c o n t in u e d  p r o f e s s io n a l  
le a r n in g , f a c t o r s  w h ic h  w e r e  fe lt t o  h a v e  in f lu e n c e d  t h e ir  le a r n in g  d u r in g  t h e  
tw o  y e a r s  o f  t h e  s t u d y  w e r e  a ls o  e x p lo r e d .  W h e n  t h e  p a r t ic ip a n t s  w e r e  a s k e d  
a b o u t  p o s s ib le  f a c t o r s  w h ic h  m a y  h a v e  in f lu e n c e d  t h e ir  p r o f e s s io n a l  le a r n in g  
in t e r m s  o f  t h e ir  p r o f e s s io n a l  d e v e lo p m e n t ,  t h e  p h r a s e  'g e t  o n  w ith  it' e m e r g e d  
o n  s e v e r a l  o c c a s i o n s .  W h a t  t h e y  m e a n t  w a s  t h a t  t h e r e  d id  n o t  s e e m  to  b e  
a n y  p a tt e r n  to  t h e ir  p r o f e s s io n a l  le a r n in g  a n d  u p d a t in g .  It w a s  a t  t h e  n u r s e s '
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d is c r e t io n  h o w  t h e y  w e r e  to  p r o f e s s io n a l ly  d e v e lo p  a n d  t h e y  w e r e  le ft  to
d e c i d e  w h a t  t h e y  fe lt  w a s  b e s t  fo r  t h e m . H o w e v e r ,  d e s p it e  t h is  d is c r e t io n a r y
a p p r o a c h ,  s o m e  o f  t h e m  f o u n d  it d iff ic u lt  to  a d o p t  t h is  a tt itu d e  b e c a u s e  o f  a
h id d e n  a g e n d a  a n d  m ix e d  m e s s a g e s  t h e y  w e r e  g e ttin g  fro m  s o m e  o f  t h e
s ta ff . A s  o n e  o f  t h e  p a r t ic ip a n t s  e x p la in e d :
“T h e y  ju s t  le t  y o u  g e t  o n  w ith  it r e a lly ,  to  im p r o v e  y o u r s e lf ,  
t o  d e v e lo p ,  b u t  I f in d  it's  still q u it e  d iff ic u lt  b e c a u s e  it's  h a r d  
f o r  u s  to  im p r o v e  o u r s e lv e s ,  s o m e t i m e s  y o u  f e e l  t h a t  p e o p le  
d o n 't  w a n t  y o u  to , a n y w a y .  It's  l ik e  y o u 'r e  k e p t  d o w n  in to  y o u r  
o w n  ro le , y o u  a r e  ju s t  b e in g  a  s t a f f  n u r s e  a n d  a s  if y o u  d o n 't  
n e e d  a n y  m a n a g e r ia l  e x p e r ie n c e ,  a n y  r o le s  w h e n  r e la t iv e s  a r e  
c o n c e r n e d  o r  w ith  c e r t a in  t y p e s  o f  p a t ie n t s  o r  w ith  t h e  d o c t o r s .
Y o u 'l l  ju s t  b e  t h e  s t a f f  n u r s e  k e p t  a s i d e  to  d o  a ll th e  r o u t in e s  a n d  
r it u a ls ,  b u t  it ju s t  d e p e n d s  w h o  a r e  w o r k in g  w ith ”.
F u r t h e r  e x p lo r a t io n  o f  t h is  s it u a t io n  r e v e a le d  t h a t  m o s t  o f t h e s e  n u r s e s  w e r e  
lo o k e d  u p o n  a s  ju n io r  s t a f f  n u r s e s  a n d  w h e n  w o r k in g  w ith  s o m e  o f  t h e  s e n io r  
s t a f f  n u r s e s  it s e e m e d  t h a t  t h e y  fe lt t h e y  w e r e  n o t  g iv e n  t h e  o p p o r t u n it ie s  to  
e x t e n d  t h e ir  s k il ls  a n d  k n o w le d g e  a b o v e  t h e ir  ju n io r  s t a f f  n u r s e s '  r o le . T h e y ,  
n e v e r t h e le s s ,  a d m it t e d  t h a t  t h e y  g o t m o r e  e x p e r ie n c e  o f  d e a l in g  w ith  d if f e r e n t  
s i t u a t io n s  w h e n  t h e y  w e r e  in  c h a r g e  o f  a  s h if t  o n  t h e ir  o w n . T h u s ,  s o m e  o f  
t h e  s e n i o r  n u r s e s  w e r e  f a ilin g  to  r e c o g n i s e  t h e s e  n u r s e s '  n e e d s  f o r  
p r o f e s s io n a l  d e v e lo p m e n t  a n d  fu r th e r  le a r n in g .
H o w e v e r ,  in  t h e ir  a c c o u n t s  o f  p o s s ib le  in f lu e n c e s  o n  p r o f e s s io n a l  le a r n in g ,  
t h e r e  w a s  e v i d e n c e  o f  t h r e e  c le a r ly  d e f in e d  f a c t o r s :  p e r s o n a l;  o r g a n is a t io n a l  
a n d  p r o f e s s io n a l .
7 . 1 0 . 1  P ersonal factors
T h e  p e r s o n a l  f a c t o r s  c o n s is t e d  o f  t h e  d ip lo m a t e s '  p e r s o n a l  p e r c e p t io n  o f  
p r o f e s s io n a l  d e v e lo p m e n t  a n d  la c k  o f  c h a l le n g e  o n  t h e  w a r d s .  T h e s e  
d ip l o m a t e s ’ p e r s o n a l  p e r c e p t io n  o f  p r o f e s s io n a l  d e v e lo p m e n t ,  d i s c u s s e d  in  
s e c t io n  7 . 1  o f  t h is  c h a p t e r ,  in d ic a t e d  a n  o n -g o in g  le a r n in g  p r o c e s s  f o r  w h ic h
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t h e y  fe lt  in d iv id u a lly  r e s p o n s ib le .  N e v e r t h e le s s ,  t h e r e  w a s  e v i d e n c e  t h a t  in
s o m e  c a s e s  t h e  p a r t ic ip a n t s  fe lt  t h e y  h a d  le a r n t  a ll t h e r e  w a s  to  le a r n  o n  a
p a r t ic u la r  w a r d . T h e y  a ls o  t h o u g h t  t h a t  t h e y  h a d  r e a c h e d  t h e ir  p e a k  w h e n
t h e y  fe lt  t h a t  t h e y  w e r e  n o t  m a k in g  a n y  f u r t h e r  p r o g r e s s  in  t h e ir  d e v e lo p m e n t :
“O v e r  t h e  la s t  f e w  m o n t h s ,  I'v e  b e e n  in c o n s t a n t  re p e tit io n  o f  
c e r t a in  t h in g s .  I still g o  o u t  a n d  f in d  o u t  w h y  I d o  t h e m , h o w  
t h e y 'r e  d o n e  b u t  I t h in k  t h a t  m y  s k i l ls  h a v e  g o n e  a s  f a r  a s  w h e r e  
I t h in k  t h e y  s h o u ld  b e ”.
7 . 1 0 . 2  Organizational factors
T h e s e  f a c t o r s  in c lu d e d  n u r s in g  g r a d e ;  a c c e s s  to  c o u r s e s ;  a tt it u d e  o f  t h e  w a r d  
m a n a g e r  a n d  t h e  t y p e  o f  w a r d .
N u r s i n g  g r a d e :  T h e  f in d in g s  o n  t h e  la c k  o f c h a l le n g e  in t h e ir  jo b  le d  to  a n
a tte m p t  to  e s t a b l is h  w h e t h e r  n u r s in g  g r a d e  h a d  a n y  in f lu e n c e  o n  th e
p a r t ic ip a n t s ' p r o f e s s io n a l  le a r n in g .  T h u s ,  th e  a n a l y s is  o f  t h e  d a t a  r e v e a le d
t h a t  t h e r e  w e r e  c e r t a in  s k i l ls  w h ic h  w e r e  g r a d e  r e la t e d . It w a s  r e p o r t e d  for
in s t a n c e  t h a t  in  o r d e r  to  b e  in s t r u c t e d  a b o u t  s k il ls  s u c h  a s  c a n u la t io n  a n d
p h le b o t o m y , a  n u r s e  n e e d e d  to  b e  a t  a n  'E '  g r a d e  a n d  t h a t  in  o r d e r  to  s e c u r e
a n  'F ' g r a d e  o n e  n e e d e d  to  h a v e  d o n e  t h e  E N B  9 9 8  c o u r s e  w h ic h  in v o lv e s
t e a c h in g  a n d  a s s e s s i n g  o f  n u r s e s  in  c l in ic a l  s e tt in g . S u b s e q u e n t ly ,  C l a i r e
e x p la in e d  h o w  s h e  h a d  to  g o  a n d  d o  a  c o u r s e ,  w h ic h  s h e  w a s  n o t  in t e r e s t e d
in , ju s t  fo r  t h e  s a k e  o f  s e e k i n g  p r o m o t io n  to  a  h ig h e r  g r a d e :
“If y o u  w a n t  a n  'F ' g r a d e ,  y o u  h a v e  to  h a v e  t h e  ( E N B )  9 9 8  c o u r s e  
b e h in d  y o u . I m e a n ,  I w o u ld n 't  h a v e  c h o s e n  to  d o  t h e  9 9 8  if it 
w a s n 't  fo r  t h a t  b e c a u s e  I d id n 't  f in d  it p a r t ic u la r ly  in t e r e s t in g  b u t  y o u  
h a v e  to  h a v e  it. S o ,  I w e n t  o ff  a n d  d id  it”.
S u b s e q u e n t ly ,  h ig h e r  n u r s in g  g r a d e s  a p p e a r e d  to  b e  a  s t r o n g  in f lu e n c in g  
f a c t o r  f o r  m o s t  o f  t h e s e  n u r s e s  to  c o n t in u e  t h e ir  p r o f e s s io n a l  le a r n in g .  
N e v e r t h e le s s ,  t h e r e  w a s  a ls o  e v i d e n c e  o f  f o u r  o f t h e  p a r t ic ip a n t s  w h o  w e r e  a t  
t h e  s a m e  n u r s in g  g r a d e  s i n c e  q u a lif ic a t io n  b u t w e r e  e q u a l ly  m o t iv a t e d  to  le a m  
a n d  t h e y  e x p e c t e d  to  f u r t h e r  d e v e lo p  t h e ir  s k il ls  a t  a  h ig h e r  le v e l r e g a r d l e s s  of  
th e ir  g r a d e s :
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“A p p a r e n t ly ,  to  d o  t h e  I V  c a n u la t io n  y o u  n e e d  t o  b e  a n  'E '  g r a d e .
I d id  rin g  t h e  c o lle g e  a t  o n e  s t a g e  a n d  I w a s  to ld  t h a t  I c o u ld  
p e r h a p s  d o  it if I c o u ld  p r o v e  t h a t  1 r e a l ly  n e e d e d  it in  t h e  
e n v ir o n m e n t  w h e r e  I'm  w o r k in g . I h a d  a  b it o f  a n  a r g u m e n t  w ith  
t h e  p e r s o n  c o n c e r n e d  t h e r e  b e c a u s e  I fe lt  t h a t  I d id  n e e d  it b e c a u s e  
1 fe lt  I w a s  d o in g  t h e  jo b  o f  a n  'E '  g r a d e .  I d id n 't  p a r t ic u la r ly  w a n t  to  
m o v e  w a r d s  ju s t  fo r  t h e  s a k e  o f  a n  'E '  g r a d e ”.
It w a s  t h u s  e v id e n t  t h a t  t h e s e  n u r s e s '  p r o f e s s io n a l  le a r n in g  w a s  r e la t e d  to  
t h e ir  c a r e e r  in t e n t io n s .
A c c e s s  t o  c o u r s e s :  T h u s ,  t h e  p u r s u it  o f  h ig h e r  le v e l  o f  n u r s in g  s k i l l s  le d
to  t h e  p a r t ic ip a n t s  s e e k in g  to  g a in  a c c e s s  to  r e le v a n t  c o u r s e s .  T h e y  r e p o r t e d
t h a t  k n o w in g  h o w  to  g o  a b o u t  g e tt in g  o n  c o u r s e s  w a s  e s s e n t ia l  a s  w e ll a s
s e le c t in g  t h o s e  c o u r s e s  w h ic h  w e r e  r e la t e d  to  t h e ir  jo b  a n d  in s o m e  c a s e s
t h e ir  g r a d e .  H a v in g  a  c le a r e r  p ic t u r e  o f  t h e m s e l v e s  in  t e r m s  o f  t h e ir  r o le s ,
p e r f o r m a n c e  a n d  s k il ls ,  h e lp e d  t h e m  to  s e l e c t  c o u r s e s  a p p r o p r ia t e ly  s o  th a t
t h e y  c o u ld  d e v e lo p  fu r th e r :
“I n o w  k n o w  w h a t  is  e x p e c t e d  o f  m e  o n  t h e  w a r d ,  w h a t  o t h e r  
s k i l ls  I n e e d  fo r  m y  jo b ,  w h e r e  I'm  a t, s o ,  I'm  g e tt in g  o n  w ith  it.
I h a v e  a ls o  a  b e tte r  id e a  o f  h o w  to  g o  a b o u t  g e tt in g  o n  c o u r s e s .
A ll  t h e s e  i n -h o u s e  c o u r s e s  a r e  b r illia n t , y o u  k n o w , t h e y  a r e  r e la t e d  
to  y o u r  jo b ”.
“I'm  in a  m o r e  f o r t u n a te  p o s it io n  t h a n  I w a s  a n d  I'm  a b le  to  d o  c o u r s e s  
w h ic h  a r e  d ir e c t ly  r e la t e d  to  m y  p o s it io n , to  m y  e v e r y d a y  w o r k . I 
h a v e  n o  o p t io n  b u t to  c o n t in u e  le a r n in g , k e e p  u p  to  d a t e  a n d  c o m e  
a c r o s s  t h e  m o s t  u p  to  d a t e  p a p e r s ”.
H o w e v e r ,  it s e e m s  t h a t  a lt h o u g h  t h e  p a r t ic ip a n t s  c o u ld  g a in  a c c e s s  to  r e le v a n t  
c o u r s e s ,  t h e y  w e r e  n o t a lw a y s  a b le  to  d o  t h o s e  t h e y  h a d  id e n t if ie d  a s  
a p p r o p r ia t e  fo r  t h e ir  le a r n in g  n e e d s  a n d  t h e y  s o m e t i m e s  h a d  to  d o  c o u r s e s  
t h a t  w e r e  a v a i la b le  to  t h e m  a t  t h e  t im e . O n e  o f  t h e  r e a s o n s  fo r  t h is  w a s  o fte n  
b e c a u s e  o f  lo n g  w a it in g  lis t s  fo r c e r t a in  c o u r s e s .  O n e  o f  t h e  p a r t ic ip a n t s  
f o u n d  t h a t  t h e r e  w a s  a  tw o  y e a r  w a it in g  list  fo r  t h e  E N B  9 9 8  c o u r s e  in t h e  
h o s p it a l  w h e r e  s h e  w a s  w o rk in g .
A t t i t u d e  o f  t h e  w a r d  m a n a g e r :  S o m e  o f  t h e  n u r s e s  f o u n d  t h a t  t h e ir  w a r d
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m a n a g e r s  w e r e  v e r y  a c c o m o d a t in g  in  f a c il it a t in g  t h e ir  r e q u e s t  to  p a r t ic ip a t e  in 
v a r io u s  le a r n in g  a c t iv it ie s  s u c h  a s  a t t e n d a n c e  o n  c o u r s e s ,  s t u d y  d a y s  a n d  
c o n f e r e n c e s .  O t h e r s  f o u n d  t h a t  t h e r e  w a s  a  la c k  o f  e n c o u r a g e m e n t  o n  t h e  
p a r t  o f  t h e  w a r d  m a n a g e r s .  T h e y  r e p o r t e d  t h a t  t h e y  w e r e  c o n t in u o u s ly  g iv e n  
s o m e  s o r t  o f  e x c u s e  w h ic h  p r e v e n t e d  t h e ir  a t t e n d a n c e  a t  t h e ir  s e le c t e d  
le a r n in g  a c t iv it ie s .  T h e y  b e l ie v e d ,  t h e r e f o r e , t h a t  t h e y  h a d  l e s s  o p p o r t u n it ie s  
t h a n  o t h e r  n u r s e s .
T y p e  o f  w a r d :  T h e  t y p e  o f  w a r d  w h e r e  t h e  n u r s e s  w e r e  w o r k in g  s e e m e d  to
a ls o  b e  a n  in f lu e n c in g  fa c to r . It w a s  e v id e n t  t h a t  s o m e  h a d  m o r e
o p p o r t u n it ie s  to  p r o g r e s s  t h a n  o t h e r s  a n d  t h e y  fe lt  t h a t  t h e  n a t u r e  o f  t h e  w a r d
w a s  r e s p o n s ib le  fo r  t h is .  T h e  c o n t r ib u t iv e  f a c t o r s  w h ic h  t h e y  q u o t e d  a s
in f lu e n c in g  t h e ir  c o n t in u e d  p r o f e s s io n a l  le a r n in g  w e r e :  b e in g  g iv e n
o p p o r t u n it ie s  to  m a n a g e  a  w a r d  a n d  t h e  o n -g o in g  c h a n g e s  o n  t h e  w a r d , s u c h
a s  n e w  p r o c e d u r e s ,  t e c h n i q u e s  a n d  t y p e s  o f  p a t ie n t s  b e in g  a d m it t e d .  A n n e ,
w h o  h a d  to  m o v e  to  a n o t h e r  s p e c i a l it y  a s  p a r t  o f  h e r  p r o f e s s io n a l
d e v e lo p m e n t ,  e x p la in e d :
“I c a n  h o n e s t ly  s a y  t h a t  s i n c e  I 'v e  s t a r t e d  o n  t h is  w a r d  s o m e  
n in e  m o n t h s  a g o ,  I'v e  le a r n e d  s o m e t h in g  n e w  e v e r y  s in g le  d a y  
b e c a u s e  it's a n  a d m is s i o n  w a r d  a n d  t h e  n a t u r e  o f  t h e  w a r d  is  
s u c h  t h a t  t h e r e 's  a lw a y s  s o m e t h in g  n e w  t h a t  y o u  h a v e n 't  c o m e  
a c r o s s ”.
W h i ls t  T e r e s a  w h o  w a s  w o r k in g  in a  m e n t a l  h e a lt h  w a r d  s t a t e d ;
“P e r h a p s  I'm  v e r y  lu c k y  in  t h a t , t h is  w a r d  a c t u a l ly  m o v e s ,  it is n 't  
s t u c k  in  t r a d it io n , it m o v e s  a n d  b e c a u s e  it m o v e s ,  m y  jo b  e x p a n d s  
a il t h e  t im e . It h a s  d o n e  s o  o v e r  t h e  la s t  tw o  y e a r s ;  s o  I'v e  h a d  to  
k e e p  u p  to  d a t e  w ith  w h a t  I'm  a s k e d  to  d o , t h e  r e s p o n s ib i l it ie s  I'm  
a s k e d  to  t a k e  o n ”.
7 . 1 0 . 3  Professional factors
T h e s e  w e r e  e x p r e s s e d  in  r e la t io n  to  n u r s in g  p r a c t ic e .  T h u s  t h e  tw o  o t h e r  
im p o r t a n t  f a c t o r s  w h ic h  w e r e  id e n t if ie d  a s  h a v in g  s o m e  in f lu e n c e  o n  t h e  
p a r t ic ip a n t s ' p r o f e s s io n a l  le a r n in g  w e r e :  c o p in g  w ith  r it u a ls  a n d  r o u t in e s  o n
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the wards and maintaining safe practice.
C o p i n g  w it h  r i t u a l s  a n d  r o u t i n e s  o n  t h e  w a r d s :  H a v in g  to  a d h e r e  to
w a r d  r o u t in e s  a n d  r it u a ls  w a s  a n  a r e a  w h ic h  c a u s e d  s o m e  c o n c e r n  to  t h e s e  
p a r t ic ip a n t s .  T h e y  a ll a c k n o w le d g e d  t h a t  t h is  o c c u r r e d  to  v a r y in g  d e g r e e s  o n  
t h e  w a r d s  w h e r e  t h e y  w o r k e d . T h e y  f o u n d  it d iff ic u lt  to  c o p e  a t  t im e s  
b e c a u s e  t h is  a p p r o a c h  to  c l in ic a l  p r a c t ic e  w e n t  a g a in s t  t h e ir  n o t io n  o f  n u r s in g  
a n d  p r o f e s s io n a l  d e v e lo p m e n t ,  w h ic h  to  t h e m  m e a n t  d e v e lo p in g  b y  
c o n t in u o u s ly  c h a l le n g in g ,  q u e s t io n in g  t h e ir  p r a c t ic e ,  t h u s  e n s u r in g  a p p lic a t io n  
o f u p -t o -d a t e  k n o w le d g e  a n d  s k i l ls .  C o n s e q u e n t ly ,  fo r  t h e s e  n u r s e s ,  h a v in g  
to  a d h e r e  to  r it u a ls  w a s  c le a r ly  c o n s i d e r e d  to  b e  a  h in d r a n c e  to  p r o f e s s io n a l  
d e v e lo p m e n t  a n d  a  b a r r ie r  to  f u r t h e r  le a r n in g  a n d  p r o g r e s s io n .
H o w e v e r ,  t h e  p a r t ic ip a n t s  fe lt  t h a t  t h e r e  w a s  a  d if f e r e n c e  b e t w e e n  r o u t in e s  
a n d  r it u a ls .  A c c o r d i n g  to  t h e m , r o u t in e s  in v o lv e d  v a r io u s  a c t iv it ie s  w h ic h  t o o k  
p la c e  in a  s p e c i f ic  o r g a n is e d  s e q u e n c e  w ith in  t h e  w a r d  d u r in g  t h e  c o u r s e  o f  a  
d a y  f o r  t h e  s m o o t h  r u n n in g  o f  t h e  w a r d ,  fo r in s t a n c e  p r e s c r ib e d  d r u g s  w h ic h  
h a v e  to  b e  a d m in is t e r e d  a t  s p e c i f ic  t im e s .  O n  t h e  o t h e r  h a n d ,  r it u a ls  w e r e  
d e s c r ib e d  a s  t h o s e  w a r d  a c t iv it ie s  w h ic h  a r e  c a r r ie d  o u t  w ith o u t  a n y  r a t io n a le  
to  s u p p o r t  o n e 's  a c t io n s  o r  a n y  e x p la n a t io n  a s  to  t h e  r e a s o n s  fo r  d o in g  t h e m .
F u r t h e r m o r e , w h e n  t h e  d if f e r e n c e  b e t w e e n  r o u t in e s  a n d  r it u a ls  w a s  b e in g  
c la r if ie d , s o m e  p o in t e d  o u t  t h a t  f o r  t h e m  c e r t a in  s k il ls  o r  p r o c e d u r e s  fe lt  lik e  
r it u a ls  b e c a u s e  t h e y  h a d  r e p e a t e d ly  d o n e  t h e m  fo r  t h e  la s t  e ig h t e e n  m o n t h s  
a n d  w e r e  a b l e  to  d o  t h e m  w ith o u t  g iv in g  t h e m  m u c h  t h o u g h t . M a u r e e n  
c o n f ir m e d :
“Y o u  g e t  u s e  to  t h e m , y o u 'v e  p r a c t ic e d  t h e m  a n d  y o u  f e e l  
c o m f o r t a b le  w ith  t h e m . It d o e s n 't  m e a n  y o u  d o n 't  k n o w  w h y  
y o u  a r e  d o in g  t h e s e  t h in g s  b u t  y o u  d o n ’t h a v e  to  t h in k  a b o u t  
w h y  y o u  a r e  d o in g  t h e m ”.
C o n s e q u e n t l y ,  t h e  s t r a t e g ie s  t h e  p a r t ic ip a n t s  u s e d  to  c o p e  w ith  r it u a ls  w h ic h  
t o o k  p l a c e  o n  t h e  w a r d s  w e r e  e x p lo r e d .  It w a s  fe lt  n e c e s s a r y  to  d o  s o  a t  t h is
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point, in an attempt to understand how this behaviour compares with the 
participants' previous statements that they would not do anything without a 
rationale. This exploration of rituals was also to establish whether the coping 
strategies used had any effect on these nurses' professional learning. 
Different coping mechanisms were reported.
Having identified existing rituals, it was clearly indicated that the participants 
had to initially deal with them on their own. However, at the time of this set of 
interviews, they felt that it was becoming easier for them to address the issue 
of rituals on the wards because they were working with other staff nurses 
(mainly the P2K nurses) who shared their notions of nursing and had similar 
views about rituals. They also felt more confident and not as vulnerable and 
dependent on the traditional nurses for their clinical learning and to 'survive' 
within the ward culture as they did during the early months after they had 
qualified. Some of them, therefore, felt able to challenge ward rituals when 
they came across them by asking for explanations and questioning ward 
practices.
On the other hand, some expressed feelings of frustration when they worked 
with staff who had been on the same wards for many years and who refused 
to alter their ways “of doing things” on the basis that “they've always done 
them that way”.
There was evidence from some of these nurses' statements that, very often, it 
did not make any difference when they had challenged the ward sister or the 
nurse in charge of the ward even though they had produced evidence of the 
effects and consequences of certain rituals. This led to a feeling of 
resignation and some also talked about suppressing their feelings of 
frustration as a coping strategy. Others felt that there was avoidance of 
confrontation because of adverse consequences such as being transferred to 
other wards.
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It was apparent during the interviews that the participants responded with a lot 
hesitation, after a long pause or monosyllabically, when they were discussing 
the issue of confrontation. Although the adverse consequences mentioned 
had not happened to any of the nurses who participated in the study, two of 
them had already asked to be transferred to other wards instead of 
challenging the ward manager. This was their way of coping as a result of 
having to carry out ward rituals which they felt were preventing them from 
progressing and developing professionally.
Nevertheless, there were illustrations of ways which demonstrated that a few
of these nurses were able to alter some of the wards' rituals proactively so
that practices became more informed with rationales and understanding of
the care being given. However, it seemed that changes were taking place as
a result of a joint effort rather than individually and if the ward manager was
flexible and open to change, it was then possible to implement non-ritualistic,
progressive ideas. Sinead observed:
“i think if (the ward) sister is willing to change, she is usually 
quite adaptable, that helps and if she passes it on and encourages 
people to change their ways, then it will happen”.
Maintaining safe practice: a continued learning process in clinical 
settings:
Whilst discussing the importance of challenging ward rituals it became 
apparent that the participants still held their views of safe practice which they 
discussed at the end of their first year of registered practice. One of the 
ways they had expressed this, then, was the need to check and re-check their 
practice to ensure the safety of their patients. This issue of ‘checking and re- 
checking’ was thus explored within the context of their continued clinical 
learning, to establish to what extent they were applying this process and their 
undertanding of its meaning, six months hence.
When the participants were asked to comment on the purpose of this
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behaviour, they still maintained that it was because of ensuring “safe practice”
at a time when they felt vulnerable and lacked confidence. Although, they
continued to ‘check and re-check’ when they were unsure about something
such as a new procedure or one which was rarely done or an hospital policy,
it was evident that this process of “checking and re-checking” had greatly
reduced because of the experience they had gained, their increased
knowledge and skills as well as their self-confidence:
“I don't check and re-check as much now, I do it in a smaller way, 
obviously because my confidence has increased a vast amount, 
but I would always confer and make sure it was right. I'm not as 
hesitant and not as insecure about myself, as I used to be, but I 
will still check certain things as I go on, yes definitely”.
“As you become more familiar with the job, the checking and 
rechecking is not done to the same extent but it's certainly still 
there, I'll check things for myself or with someone else, like a 
colleague”.
Some maintained that even though they still had the need to 'check and re­
check' some aspects of their work because they had to be cautious in their 
practice, it was not done for the same reasons and in the same way as 
before. They considered this process to be important in their practice 
because of their professional accountability and their responsibility as staff 
nurses to ensure the safety of the patients in their care as well as being 
aware of the consequences of clinical errors. They, therefore, continued to 
learn to be safe practitioners. As three of the participants stated:
“I still do it. I like to know that things are done and that they've 
been done properly. If I'm not sure, I'll check it again because of 
things that have happened in the past, mistakes that have been 
made on the ward that I've heard of. Mistakes can be detrimental 
to somebody’s health, you'd sit down and think that if things had 
been checked again they wouldn't have happened”.
“Checking is something you've got to do continuously because at 
the end of the day it's your qualification, your job on the line”.
“I think that it's very important to keep checking and rechecking, 
even now".
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7.11 E x p e r ie n c e  o f  p ro fe s s io n a l  le a rn in g  a n d  u p d a tin g
The participants were asked to describe and discuss their own experience of 
professional development; the way they felt they had professionally 
developed since they qualified. They ail recognised that they had learnt a lot 
of the required skills which had enabled them to function as staff nurses. As 
a result, they felt that their performance on the ward had much improved 
which had made them more confident in their role. They all reported that 
when they were first qualified their priority was to acquire the clinical skills 
which they felt were lacking at the time and that they were more concerned 
about proving themselves to others (traditional nurses) that they were safe 
practitioners. They further added that when they were in charge of the ward, 
they were only doing what was needed for that shift and did not look beyond. 
At that time they also felt pressurised about learning the role of a staff nurse 
as well as having to justify their position as staff nurses but they had moved 
on since then. Anne explained how she had developed through this shift of 
professional experience:
"I was really trying to prove myself, to make an impression, 
so I had to develop very quickly but all that has changed now.
I'm more interested in what courses the Trust can send me on, 
we get a lot of literature; different things; new equipment; new 
drugs and drug trials and things like that on the ward. So, I'm 
really interested in that sort of things now, I mean it's really good”.
“These practical skills and communication skills don't bother me 
anymore these days, they are second nature to me now, so I'm 
interested in looking ahead and go on courses. It's moving on, 
picking up and learning about other things, really”.
It was evident that the participants felt responsible for their professional 
development from the time they qualified. They, thus, maintained that they 
did not think that their views about professional development had changed as 
such but it appears that there had been a change of emphasis. As Teresa 
further explained:
280
“I think I maintain the same belief about developing professionally 
and learning, I think what does change slightly is the emphasis. I 
think when you are more confident with your clinical skills then you 
can move forward, you can branch out and look at other things. So,
I think the emphasis changes slightly as you become more confident 
and you take on more responsibility which demands a different type 
of learning”.
Despite this reported change of emphasis, all of them demonstrated from an 
account of their learning activities that professional learning took place to 
some extent, formally and informally throughout the two years of this study. 
A formal approach to professional learning involved attending relevant short 
and/or long term courses and informal learning consisted of the learning 
which took place during the course of their work and keeping up to date by 
reading relevant literature from nursing journals or those displayed on notice 
boards at work.
However, it was also evident from these nurses' accounts of their professional 
learning that they differentiated between the learning of skills and that of 
knowledge. Skills were described as being built on basic nursing skills they 
had acquired as student nurses and knowledge, on the other hand, was seen 
as adding to what they gained on the P2K course, but both were reported to 
be at a higher and deeper level. Furthermore, for the four mental health 
nurses, learning to work within a multidisciplinary team was also seen as an 
important part of professional development. Their rationale for this was that 
there is more to nursing than just caring for the patients. When asked the 
meaning of this rationale they explained that holistic care involves recognising 
other health professionals' participation and contribution to the care of 
individual patients.
7.11.1 Perception of clinical skills deficit
When the participants were challenged about their initial perception of lack of 
skills, they put forward several arguments to explain this. They identified that
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acknowledging their own limitations was the first step towards professional 
development. Unlike at the time of qualification and six months after they 
qualified, they all felt that they did have the basic nursing skills of how to care 
for their patients and they gave examples such as knowing how to wash 
them, dress them, communicate with them and meet their patients' basic 
nursing needs. The lack of skills seemed to have been linked with the 
participants' fear of the unknown especially initially when it was a question of 
being responsible for the whole ward. They also talked about the belief, 
among nurses, that P2K nurses came out of college as less clinically skilled 
than the traditional nurses. Consequently, this belief seemed to have 
influenced these nurses' self-concept resulting in a kind of self-fulfilling 
prophecy:
“Looking back now, I think (the idea of lack of skills) was just a 
fear of the unknown when we started because we were the first 
group. Nobody had confidence in us and everybody thought we 
didn't know anything. So, we sort of believed it ourselves for a 
while. Looking back now, well, I did know quite a lot but I was 
just a little afraid to say what I knew, I was afraid to take the chance.
I never regretted doing the P2K course, it was just because it was 
new and people were a bit afraid of it really”.
“I think that P2K nurses may have been less skilled than the 
traditional nurses but it was only during the initial stage (of being 
a staff nurse) and probably (the skill deficit) was not as much as I 
thought it was at the time. I think it was because how other people 
perceived P2Kthen. They looked upon us to be less skilled and 
when you are very new, you pick up a lot on what other people are 
saying and you think it must be right because they are more 
experienced, so I think that was part of it”.
The participants also indicated that during the initial stage of their experiences 
as staff nurses they had failed to recognise the skills they had because they 
were more concerned with what they felt they did not know, such as the more 
technical, advanced skills. They were also aware of their responsibility for 
running a ward and being responsible for patients' care. Consequently, the 
managerial skills were overlooked during that initial stage when they had to 
catch up with the required clinical skills:
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I'm beginning to get much more interested in management 
issues such as where do our resources come from; who makes 
those decisions; how do we get involved in that decision making 
process; how does the money get spent. I really didn't consider 
those things very much at the beginning because of having to 
concentrate on clinical skills. I got much more interested as time 
went on, when I realised how decision making further up affects 
how I can do my job”.
One of the participants, Joe, explained how he felt that the skills deficit 
experienced during the initial stage of being a staff nurse seemed to have 
disappeared:
“I don't feel there's a skill deficit now because I'm involved 
with most things on the ward, management, clinical and 
everything".
7.11.2 Process of own professional development
These nurses expressed their meaning of professional development when 
they were asked to give an account of how they felt they had developed 
professionally within the two years of this study. They discussed the various 
stages of their individual professional development.
When they started as staff nurses, all those clinical skills they felt they
needed to know as staff nurses were identified first of all. They explained
that they had to consolidate their basic skills before they began to undertake
and progress towards more specialised, technical skills:
“I think the basic skills needed to be a staff nurse had to be 
learnt and consolidated before I could start specialising and 
thinking about the management aspects of the ward”.
They also talked about their feelings of inadequacy at this initial stage when 
they had to take charge of a group of patients or of the ward. Then, when 
they realised that they knew more than they thought and got use to their role 
as staff nurses, they began to engage themselves more in the management
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and specialised aspects of their development. These aspects of skills
development were considered to be at higher levels which brought another
dimension to their professional development:
“At first you work with the team and you've got a group of 
patients to care for, so all you do is to concentrate on getting 
that done whereas now, you have a wider aspect of the ward 
to think about and you are functioning at a higher level, skillwise.
You know how to delegate and you don't see yourself as a basic 
staff nurse”.
Sinead described a similar pattern of professional development but identified
a period of reflection and a pause described as a ‘status quo' situation at the
end of the first year, whereby the whole development was reconsidered
before moving on. This was evident in a large number of the participants and
fully discussed in the previous chapter (Section 6.6):
“At first it was a settling down period, you start to settle for 
about a year and then you start, not having itchy feet but you 
go towards a status quo, this is when you think of changing 
direction, doing major courses or major pieces of work. So, 
you go back in the swing of things, doing small courses relating 
to your work and you eventually learn more technical skills.
Anyway, I'm starting my (ENB) 998 course soon. Learning took 
place throughout really and 1 feel I was developing all the time”.
Thus, their pattern of developing and professional learning went from a more
general stance when they felt they had to know everything to more specific,
in-depth aspects of their work concentrating on what they felt was required of
them. Teresa illustrated this by stating:
“My professional learning is much more focused than it used 
to be. It used to be fairly general and I used to swallow 
everything but now i realise you can't take it all in. You need 
to take in what you feel is necessary and there are certain things 
that you need to know in more depth than others. You realise 
that as you go along really”.
7.11.3 Professional development through practice
The participants' professional development was an on-going learning process 
through their practice of nursing. They, therefore, believed that they
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developed professionally during the course of their work, continuously gaining
practical experience as staff nurses which they considered to be part of their
learning process. They also maintained that such experience could not be
gained from reading textbooks:
“1 think you learn more when you are practising something than 
just sitting and reading a book”.
“I think by dealing with your day to day work, you come to learn the 
skills, you do your courses and you come to grips with your skills as 
it were”.
However, it was evident that although the emphasis was on gaining clinical
skills they were also attempting to make sense of what they were learning and
how they were developing professionally. Thus, fitting their skills to
previously acquired knowledge and reflecting on them was considered to be
important during their on-going learning process:
"1 think you learn as you go on really, you are able to put all 
that theory behind it, into what you are doing on the wards and 
you are always reflecting on what you've done. It's important 
because you can learn a lot that way”.
Moving from one nursing grade to another and from one nursing speciality to 
another were also considered as professional development. It was evident 
that they chose what they wanted to learn and how they accordingly wished to 
develop professionally. Claire who was doing a part-time degree course 
explained:
“I think I could have got away with doing absolutely nothing 
about my own learning since I qualified. I mean, 1 didn't have 
to go on the 998 course, I didn't have to go for the ‘E’ grade 
and do any of what I’ve done but I chose to do these things”.
Adam, who was working part-time at the time, also reiterated that he had not 
stopped learning in clinical practice even though he was working as an 
agency nurse in order to fund his full-time degree course. Thus, regardless 
of their circumstances, these nurses felt that they were learning and 
developing professionally all the time in their clinical practice.
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7 .11 .4  S ig n ific a n t a s p e c t s  o f  n u r s in g
This sub-category emerged from the participants' discussion of the way their 
learning needs had developed throughout their two years, experience of 
professional development. They addressed this when they talked about 
aspects of nursing they expected to learn during the course of their work once 
they were qualified. Three different aspects of nursing were considered as 
the most important to learn once they qualified. Eight of the participants 
identified communication, six mentioned ward management and three thought 
that safe nursing practice were the most important aspects they expected to 
learn. Six of these nurses had identified three different important aspects.
Communication: Those who identified communication as the most
important aspects of nursing implied that it was to do with the confidence and
effectiveness when interacting not only with patients but increasingly with
other healthcare professionals and relatives, at a staff nurse level. They
maintained that every aspect of nursing involves communication:
“Everything in nursing involves communicating with people 
around you. Nursing is not just you and the patient. Nursing 
is much bigger than that, it's to do with all the people around 
you and I don't think you can learn it properly until you are 
actually on the wards with them”.
“Communication has to be one of the most important parts of 
nursing, for instance we've got physiotherapists, occupational 
therapists, doctors coming on the ward but we are the ones who 
see the patients twenty-four hour a day whilst the others, they 
only flit in and out to see patients. Everyone comes to the nurse. 
Nurses are the link between what's happening with the patient 
and each discipline as it were and I feel that communication is a 
huge part of the nurse's role”.
Management: At the time of this interview, managerial skills seemed to be
the focus of learning for some of the participants. They identified these 
learning needs as a shift from clinical nursing skills which were a priority 
during the earlier months of registered practice. Nursing management was
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considered important because as staff nurses they were increasingly in 
charge of their wards which demanded an ability to deal with staff and the 
whole organisation of their work. They also claimed that these were aspects 
of nursing which they found they could not learn from textbooks and at 
college:
“As a staff nurse you are responsible for coping with emergency 
situations, you are very often in charge when those emergencies 
occur. That's something you need to learn at work and the whole 
running of the system, as it were. You can only learn these things 
on the ward, not from a book and certainly not at college”.
“The skills in management are probably the most important (to 
learn on the ward) because during your training you get the skills 
with patients who you spend most of your time with but you don't 
get the management skills, not all of them, anyway”.
Safe nursing practice: Besides viewing maintaining safe practice as one
of the influencing factors on their professional learning (discussed in section 
7.10.3), participants also felt that safe nursing practice was part of their staff 
nurses' role:
“With (nursing) management you can try things out but you can't 
try things out with patients (in nursing practice) because of the 
consequences”.
One of the mental health participants also argued that ensuring patients' 
safety in the practice of nursing raises standards and helps in the monitoring 
of patient care:
“I think patient safety is very important because it raises nursing 
standards and it's a way of evaluating standards of care”.
7.11.5 Responsibility for and commitment to professional learning
The diplomates acceptance of their responsibility for and commitment to their 
own professional development was evident. They indicated how they sought 
their own reading materials regardless of whether they are on a course. They 
tended to take it upon themselves to find out about different things they came
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across during the course of their work. They also reflected on their
performances and they felt that this facilitated and motivated their learning.
Moreover, they looked out for relevant courses, study days and/or
conferences to attend. This reflected these nurses1 perceptions of
professional development. One of the participants, Joe, explained:
“i remember saying that I leave my professional development to 
myself, I more or less do everything myself. Maintaining 
professional development is the development of the self. It's you 
who is responsible for it and unless you do it for yourself, it doesn't 
get done basically”.
Sinead further explained the strategies she used to initiate some of her
professional learning:
"It’s up to me to put my name down and attend those courses, 
study days, conferences or whatever. In my case, the sister on 
the ward is very good but she doesn't initiate those things, you've 
got to go and look for them yourself. The study forms all come on 
the ward, you need to keep an eye out for them and it's better for 
you to initiate these things because neither the ward sister nor any 
one else will do it for you”.
Hence, the above accounts reinforce the participants' responsibility for their 
professional development and this seemed to have been perpetuated by the 
lack of support and encouragement from others on the ward. They, 
nevertheless, appeared to have maintained the peer support outside work 
which they seemed to value. They continued to meet on a regular basis to 
discuss issues of concern from work which they felt helped and motivated 
them in keeping up with their professional learning.
Lack of formal and informal feedback on their clinical performance was also 
identified as another motivating factor which made them take responsibility 
for their professional learning. Only five of the eleven participants reported to 
have had individual performance reviews (IPRs). As stated in the previous 
chapter some of these nurses continued to maintain that the only time they 
got feedback on the wards was when they had done something wrong;
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“I never had an IPR, the only feedback you get here is when 
you do something wrong. I mean I know that I'm not useless 
because I never get told off for doing things wrong but that's ail 
I know”.
However, those who had not had IPRs recognised the importance of such 
activity. They felt that it would have helped them in their professional 
development by getting some kind of direction and guidance from someone 
more experienced rather than having to rely on their judgement and their own 
instincts:
“Nobody says that's what you need to know, you need to learn.
1 went through the preceptorship (support system) but nobody 
really said this is what you need, this is what you're good or bad 
at; talked about courses, the future; asked what I'd liked to do, 
so on and so forth”.
“I feel if we had IPRs here, it would be helpful because I don't 
know what I do right and what I do wrong apart from the fact that 
1 don't get told off or anything. So, 1 mean, it would be good to get 
some sort of guidance sometimes but everything is left up to me”.
7.12 Professional (earning and updating strategies
When the participants were asked to describe the ways they had used to 
learn and update their clinical knowledge and skills, which they had described 
as being fundamental to professional development, they identified various 
strategies for different aspects of nursing. They maintained that clinical 
learning was taking place all the time, learning new procedures or updating 
those they had already learnt. The main principle of learning seemed to be 
what they described as 'learning as you go along', meaning 'picking up' and 
developing their skills, knowledge and attitude as they went along during the 
course of their work.
The methods they identified included:
0 observing and practising 
0 reading textbooks and nursing journals
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0 asking other nurses on the ward
0 doing and participating in formal and informal ward-based teaching 
sessions
0 sharing of up-to-date literature with other members of staff 
0 keeping up with updated or new ward policies and procedures 
0 watching nursing videos or television programme 
0 informal discussion with other healthcare professionals and 
0 attending relevant courses, study days.
Thus, for these nurses, the ongoing process of developing oneself 
professionally involved participation in various learning activities. They 
reported the learning of skills which mostly took place on the wards, attending 
clinically based courses relevant to their specialities, reading books and 
nursing journals. Knowledge was seen as being acquired by doing academic 
courses such as a degree. David's response provided a summary of the 
process of professional learning the nurses used during their second post­
qualification year:
“The way I learn knowledge is by going away and doing courses.
The knowledge about the patients would be by reading it up or 
asking people. The skills would be by being self-aware and 
knowing what I need to develop, what I need to practice, what I'm 
not good at and getting feedback from people whenever I can 
because they are not very good at it, whereas, attitudes would 
be to be aware of my attitude and again relying on feedback from 
others”.
Liz described updating as:
"Updating is usually in terms of in-house or outside study days; 
reading your nursing journals and using textbooks; going to 
libraries looking for recent research articles and also often in a 
(nursing) journal section you have something equivalent to a study 
day where you can actually read over and answer the questions at 
the end of it, a sort of distance learning package. There are 
nursing videos and television programmes available which also 
help us to keep updated with our knowledge”.
290
7.12.1 S e l f-d ir e c te d  a p p ro a c h  to  fu r th e r  lea rn in g  a n d  u p d a tin g
From the participants accounts of further learning and updating it was evident
that it was mostly seif-initiated, in terms of taking the initiative to learn further
and to keep themselves updated. Although some of the courses were a
requirement of their employers, they initiated most of the courses they
attended themselves. Even, when they had attended certain courses, they
found that what was being taught was not enough for them and they would
normally look for more literature and tried to learn in more depth. Some of
them felt that although they might be encouraged to attend a particular
course, but when it came to further learning, unless they did it for themselves,
there did not seem to be anyone else to encourage them to do so:
“I don't think we are encouraged to learn more on this ward, it’s 
up to ourselves really. I mean sister doesn't object if you want 
to go on a particular course, she'd back you up but I think you've 
got to be self-directed and stand up for yourself, very much so”.
“Whatever knowledge that you need to know, you identify them 
yourself and you do something about it. You go and find out for 
yourself because people don't come and tell you”.
Although the identification of learning needs was mostly self-directed, some of 
them had the opportunity to discuss their learning needs with someone else 
such as the ward sister, especially when it entailed requesting time off the 
ward to attend a course or some other hospital Trusts' funded learning 
activity. Learning needs were generally, informally identified except when 
they had a performance review, and then the ward sister might suggest 
something specific according to the ward needs or the hospital policy, it, 
therefore, seemed that everyday, skill-based learning needs were identified 
by individual nurses themselves and appropriate actions taken.
7.12.2 Learning in the clinical practice setting
Having established the participants' self-directed identification of learning
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needs, it was felt appropriate to further explore the learning methods they had 
experienced in their respective clinical settings. Four distinct forms of 
learning emerged: learning by practising; learning through informal teaching; 
learning through collaboration and learning through mentorship/preceptorship 
system.
Learning by practising: One of the methods which these nurses
repeatedly talked about during these interviews was learning 'by doing', 'the
experience of doing something', ’hands on care', by which they meant
constant practice in clinical settings until they felt competent:
“So, you've done something once, you've experienced it, you 
remember it, then it comes again the second time, you improve 
on it and so on and so forth”.
“You can't learn (nursing) skills overnight, they come by practising 
them more than one time”.
Thus, they were continuously trying to learn and improve their clinical 
techniques which enabled them to gain further experience and develop 
professionally. However, for these nurses, learning skills also involved an 
understanding of their actions and they sought the underpinning knowledge of 
the skills by ensuring that they were aware of the rationale of what they were 
being taught. They described the process of a procedure being first 
explained, followed by observation of a demonstration before doing it 
themselves. They did not believe in learning just by imitation. When unsure 
they would discuss it with someone and/or read about it first. Moreover, for 
some of the forma! skill-based courses which all of them had attended at that 
stage, they had to practice under supervision. They were then formally 
assessed and had to demonstrate that they were competent to perform the 
skill or procedure independently.
Learning through informal teaching: The participants found that they
learnt quite a lot from informal teaching sessions on the wards. They
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described various types of teaching sessions in which they have participated 
which they described as being informal. These could be on a 1:1 basis or 
within a small group which might last just a matter of minutes. Although 
these sessions seemed to be on an ad hoc basis they seemed to be quite a 
regular occurrences. The topics were largely skilled-based and specific to 
their respective specialities. From the participants accounts, these sessions 
did not seem to be always exclusively for nurses, other members of the 
healthcare teams were also involved, thus learning in a inter-disciplinary 
manner.
Learning through collaboration: Learning in collaboration with other staff
on the wards and/or other healthcare disciplines was a method that all the 
participants had experienced and was felt to be beneficial. These took the 
form of discussions, presentation of papers or the sharing of a learning 
experience whereby every member was encouraged to contribute, informally.
Additionally, when the nurses had attended a study day or a course, they
were expected to share what they had learnt with others on the wards. Teresa
gave an example of this method of learning through collaboration:
“If I learn something on a study day I'll bring it back on the 
ward. You were obviously expected to report back anything 
to the ward, any new updates, any information, any handouts 
that were given to you, you would share these with others”.
Learning through mentorship/preceptorship system: Due to the
seniority of these nurses, they were at the stage when they were involved in 
mentoring student nurses and some of them in preceptoring newly qualified 
nurses.
They viewed being involved in such activities as a contributive factor towards 
their own professional development which they maintained involved learning 
and updating. Consequently, they found that they had to pass on their skills 
and knowledge to others, hence another reason for them to continuously
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learn at a higher level and update their basic clinical skills. Conversely, they
reported that this process enabled them to learn from the student nurses and
other nurses. Donna explained how mentoring and preceptoring contributed
to her learning:
“I don't set out to learn from (students and newly qualified 
nurses) but I always find I do learn from them because they 
would have had different experiences and when the 
students come with their practice documents, it sort of reminds 
me that I have to keep up with things. Sometimes it's like a 
revision for me”.
7.13 Monitoring of clinical development
So far these nurses have expressed their views about their experience of 
professional learning which included their rationale for further learning and the 
influencing factors; their added responsibilities of being depended upon; the 
clinical support on the wards; peer support network outside work and the 
methods they had used in their professional learning. It was evident from 
their accounts of the various aspects of professional learning that these 
nurses were continuing to progress by: learning new skills, building on already 
acquired skills, updating their skills and generally performing at a higher level. 
However, an area of interest at this point of the study was to establish the 
effects of such learning activities on their clinical practice and more 
importantly whether the clinical development was being monitored on the 
wards.
The participants recognised the value of clinical monitoring and perceived this 
exercise as useful in their professional development particularly when 
planning further learning because it enabled them to identify areas for 
development. When the question of monitoring clinical performance was 
asked, some of the participants identified the ward manager as being the only 
person on the ward to have this responsibility for all her staff, in terms of 
ensuring that the staff regularly attended relevant courses and kept updated.
294
In some cases, a list of courses that the nurses had attended was kept by the 
ward manager. It was clear, at this stage, that other aspects of monitoring 
needed to be explored.
The recurrent theme which emerged with regard to monitoring of clinical
development was that the nurses assumed they were functioning
satisfactorily all the time there was a positive outcome to their actions. The
following excerpts from Joe and Maureen's responses demonstrate what they
meant when they were asked to indicate what made them realise that they
were performing at the required standards:
“I feel confident that I have progressed within myself because 
I don't get any negative feedback from people, so I feel I must 
be doing fine”.
“I suppose (that I'm doing well) because no one complains at 
the end of the day, really. It's just the mere fact that they ask 
you to be in charge of the ward and you know you must be doing 
well. Also, being asked why I haven't applied for the 'E' grade 
by the senior nurse on the ward means that I must be doing well”.
However, further probing revealed four other methods which reflected ways 
used to monitor these nurses' clinical development on the wards: Individual 
Performance Review (IPR), informal feedback, self-initiated monitoring of 
clinical performance and reflecting on clinical practice.
7.13.1 Individual Performance Review
Nearly half (six out of thirteen interviewed) of the participants reported to have 
had an IPR within the first eighteen months as registered nurses. It was 
done either by the ward manager or their team leader after being 
preceptored. The review was usually done yearly except for one of the 
nurses who reported to have had a six monthly performance review. IPR 
was considered a formal way of monitoring their performance and it was the 
only time they felt they were being assessed. However, they also felt that
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this periodical review was not adequate to continuously assess their skills. 
IPR was seen to be too broad. They described the process as reflecting their 
performance globally whereby the learning activities they had undertaken 
were recorded and some goals, which were largely to do with courses they 
intended to attend, were set from one meeting to another.
Five of the participants were waiting to be called for their reviews. The 
reasons given for this were because of changes that had been taken place or 
that the IPR system was gradually being introduced on the wards where they 
were working. Nevertheless, they all acknowledged that they had heard of 
IPR being discussed on their respective wards and that it was just a matter of 
being implemented. The other two participants said that they had not had a 
formal appraisal of their performance since they qualified and, according to 
them, there was no indication of one planned for in the near future.
7.13.2 Informal feedback
Feedback was considered to be important in the monitoring of clinical 
development and the participants feit that it was a way of knowing the extent 
of their performance in terms of their clinical skills and knowledge which 
provided a baseline from which to take appropriate actions. Getting feedback 
from others was also identified as a mode of learning in clinical settings.
June confirmed to have always had feedback from the ward sister and talked
about its effect on clinical performance:
"I've always had feedback from sister at some stage and I do 
meet nurses who get no feedback and there is a difference, they 
are not confident about what they are doing”.
All the other participants reported a lack of regular, individual, specific 
feedback which was essentially skill-based. Some of them found that the 
only time feedback was offered was when they were appraised at their IPR.
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Some had experienced a collective (whole team) type of feedback at ward
meetings which they felt did not meet their individual learning needs. From
their experiences, it also seemed that some believed that this lack of
feedback was part of the nursing culture and that the more senior one gets in
nursing, the less feedback one expects to get. They also gave the
impression that it was something that they had to learn to accept:
"People are not very good about giving feedback on the wards.
(Nurses) here, well, everywhere in nursing, nobody tells you, 
you've done something really well or really bad, you just get on 
with that and the higher up you go, the less people tell you”.
“1 suppose feedback is really lacking, to be honest. I think you 
assume that you are doing all right and you're getting on well if 
nothing is said to you. I think that's how it is, really in nursing”.
Futhermore, some of these nurses spoke about how they relied on their
instincts and 'gut feelings' when they described how they monitored their
clinical performances as a result of limited or total lack of feedback from
others on the wards:
“I may get (feedback) sometimes. You get some positive 
comments, you know, that you’re managing well, you're doing 
well but nothing specific, no assessment, no pattern for individual 
appraisal. After a while or a few months, you just get a 
continuous feeling of being part of the team and feeling wanted”.
“You know deep down when something is right and when 
something is not right, so you go by your instincts and your 
colleagues or the outcome of whatever you've done”.
Hence, the above accounts of lack of regular, individualistic and specific 
feedback led to another aspect of monitoring clinical development which the 
participants identified as self-initiated monitoring.
7.13.3 Self-initiated monitoring
The participants indicated a sense of responsibility in the monitoring of their 
clinical development. They again referred to 'just having to get on with it'.
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When asked to explain what it meant within that context, they described this
monitoring approach of clinical development as a ‘laissez-faire1 culture of
some of the wards, whereby these nurses were left to evaluate their ciinical
performances as they wished. They no longer had a preceptor, thus a lot
depended on their own initiative to assess their skills and their professional
development. Sinead summarised the manner in which she monitored her
own clinical performance:
“I don't get any sort of criticism, assessment or appraisal of 
my work. So I have to depend a lot on others, my peers, asking 
them for feedback and just get on with it really”.
Thus, the way they coped with this lack of feedback and monitoring of clinical 
development was that, besides undertaking their own self-monitoring, they 
sought feedback from others, essentially their peers.
7.13.4 Reflecting on clinical practice
For these participants, feedback on their practice was done after a day's 
work, when something significant had happened on the ward or when the 
ward was busy and there were a lot of decisions to be made. Regular 
reflection on what they have done at work was also considered to be a 
method of professional learning for them. This process seemed to be 
continuous and was found to be helpful in individual clinical development. As 
Sinead said:
“I think (reflection) helps you look back and see what you've done 
for the day. I don't think you can move on unless you reflect on 
what you do, all the time”.
Reflecting on practice was carried out individually, with another person or in 
small groups at work or outside work, among peers. It was considered very 
much part of their clinical learning and particularly essential to look back at 
their overall performance, establishing the extent of their professional 
development. However, reflecting on their practice seemed to be part of their
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job and a natural process regardless of the fact that they were more confident
as a result of having gained more clinical experiences and some of them
working at a higher nursing grade. Sarah illustrated this natural process of
reflecting on their practice by pointing out:
“Despite the fact that you're an 'E' grade and you feel more 
confident in yourself, you still reflect. Have I done this right 
and are there any other ways of doing that and so on”.
Thus, for these nurses the process of reflecting on their practice clearly
involved self-evaluation of their clinical performance, continuously questioning
their performance, being inquisitive and seeking alternative solutions to
problems so that when similar performances were repeated they were better
informed and would improve on their skills each time. They recognised the
benefits of the reflective approach and viewed them as part of their nursing
practice as well as the learning process:
“It's good to reflect on what you do at work, especially when 
you come across a new situation because if it happens a next 
time you know what to do, you've made note of it. It's to do with 
the learning process really”.
“In some situations, you don't always know if you are doing 
something correctly, it's only by reflecting that, often, you realise 
where you've made the mistakes because when you are in the 
middle of the situation you don't often pick up the mistakes you 
made and it's through looking back on the whole experience that 
you learn”.
The nurses were therefore suggesting that reflecting was not only a way of
monitoring their performance but also a way of learning from past
experiences. Hence, Donna described how looking back on one's practice
becomes a useful learning tool:
“It's not until afterwards you sit down and think about a situation 
on the ward and look back on it that you learn. You reflect on 
what you did and you can almost draw out your own guidelines 
for what you need to do next time. You can't always predict what 
you're going to do in every situation but you almost have a plan of 
action for next time, based on what you did last time, but an 
improved version of it”.
299
Another way of reflecting on clinical practice, identified by the mental health 
nurses, was during their clinical supervision whereby reflection was done in a 
formal manner by giving a rationale for one's actions and interventions and by 
reviewing in details one's performance with another person, who is usually 
someone outside the ward team. Individual strengths and areas for 
development also emerged during such sessions and the nurses felt they 
continuously learned from these.
7.14 Professional development status
The professional development status, which was explored during the second
year of registered practice, consisted of the stage of learning the participants
felt they had reached. They reported that they were at a stage when they
considered their clinical expertise was at the same level as that of the
traditional nurses of similar grades and that they were 'part of the team' and
described themselves as being 'one of them'. Angie confirmed this:
“If it was comparing ourselves with other nurses who qualified 
at the same time, I would say that we are on par with them, with 
the clinical knowledge and skills”.
Although these nurses felt positive about their stage of professional
development and reported that their increased knowledge and experience
have enabled them to function more confidently on the ward and that they
were able to make decisions independently, they still felt that they needed to
update their clinical skills and knowledge. As David stated:
“So I'll be going on those study days, just to update myself, 
really. I feel i'm at a stage when I really need to start updating 
so that I don't forget really. Otherwise I still read a lot”.
This feeling of the need to update and to move forward in their learning was 
further expressed in various ways. Only a few of them felt quite settled and 
contented with their jobs, others appear to be going through a period of unrest 
with their professional learning. They expressed feelings of reaching
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'saturation point', therefore finding their work getting 'monotonous and
mundane', not challenging enough and not professionally progressing.
These feelings not only came from those who were at the same grade since
qualification and still at a ‘cross-road' as discussed in section 7.6, but also
those who were at a higher grade and had remained on the same ward. To
them, a higher grade did not make any difference in relation to learning
because they were ‘acting up' in the grade before they were officially
promoted. Thus, they felt that a change of ward or speciality would have been
more beneficial and motivating for them:
“Although I'm continuously learning but there's nothing new 
really. 1 feel this is the end of the line now, as far as this ward 
is concerned anyway. Professionally, I’m not learning, not 
continuing on from where I was really, I'm just at a standstill.
“It's not challenging anymore, there isn't much to learn anymore 
and i feel 1 have learnt it all, I mean, on this ward”.
Consequently, those nurses who felt that they had reached a stage where 
there was not much new learning to achieve on their particular ward were 
planning to move elsewhere which they hoped would keep them motivated in 
their learning. They felt they had to be challenged in different learning 
environments:
“I feel I have had enough of this ward, I've learnt as much as 
I can learn in this speciality, I need to move on. So I think it's 
stemming from within myself actually, just wanting to move in a 
different direction and learn something totally new”.
“I feel I have to be challenged by something, that's probably why 
I'm taking this direction now, in moving in a different area. It will 
be a new challenge, I'm going to be learning so many new things 
gain”.
7.14.1 Professional learning opportunities
In view of the participants stated notion of professional development which 
they maintained consisted of continued learning, it was felt appropriate, at this 
stage of the study, to ascertain what learning opportunities were available for
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them. Lack of opportunities to develop professionally was a key factor which 
the participants had identified as having an effect on their continued learning. 
These were expressed in terms of the difficulties they experienced with 
regard to attending relevant clinically-based courses. Several reasons were 
reported to describe the lack of learning opportunities and the way it affected 
them. They claimed that shortage of staff on the wards and/or because of 
other nurses who were already studying prevented them to take time off to 
attend courses, unless they were prepared to give up their ‘days off work.
Furthermore, even when these nurses were willing to pay for the courses
themselves it was not always possible to attend for the reasons stated above.
Thus, very often in order to attend a course they had to be self-paying plus
give up their days off:
“It's really hard, because to get on any course it's a question of time 
and money. Sister decides which ones we need to go on, really”.
“So, for us to go on other courses, we have to do them off our own 
back; if we are prepared to study on our days off and pay for it 
ourselves".
This clearly confirmed that the ward manager had a lot of control over course 
attendance. They found that the longer one worked on a particular ward or 
the higher the grade, the better were the chances of attending courses, which 
were linked to the individual learning needs. Another reason which was also 
identified for the lack of opportunities, was that the nurses were not being 
informed of the availability of courses and study days.
However, when they were asked about the types of learning activities (more 
specifically courses and study days) which they had attended since the last 
interviews, they all reported on clinically based, mandatory courses which 
focused on their practice specialities. They all had therefore continuously 
attended work-related short and/or long-term courses. Two of them were on 
a degree course, one full-time and the other part-time and another one was
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awaiting to start her degree course. Some had attended in-house1 study 
days; nursing and health care conferences and workshops and the frequency 
of attendance of these learning activities varied.
7.14.2 Current grade
During the initial post-qualification/registration months, all the participants 
started their nursing career as a 'D' grade the lowest of a staff nurse scale. 
At the time of the last set of interviews, all except four of these nurses had 
moved on to one grade higher and two from mental health were seeking an 
'F* grade which was equivalent to a deputy ward manager grade. These two 
nurses felt that they had learnt as much as they could at their existing grade 
(E grade). Another one of the nurses was also in the process of applying for 
an ‘E' grade. These three nurses expressed a sense of achievement in 
their professional development because they felt that they were achieving 
more than they had anticipated.
7.14.3 Increased confidence
A recurrent theme which emerged in the analysis of this set of data segments 
was that all the participants reported a high degree of confidence which they 
felt was due to their increased clinical experiences that they had had since 
they qualified. What these nurses meant by ‘increased confidence' and the 
way this had manifested itself was thus explored. They explained this by 
comparing how they felt that their confidence had increased from the time 
they qualified. It was evident that their skills deficit had been addressed by 
the further practical knowledge they had gained in all aspects of nursing 
throughout the two years. The increased clinical knowledge and experience 
had also made them feel more settled in their staff nurses' role and they were 
able to deal better with different situations on their respective wards. This 
was how three of them reflected on their increased confidence which had 
gradually been developed:
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“I suppose when I started, everything was new, we just didn't 
get enough practical skills and now that doesn't bother me, I feel 
confident, I feel competent and I would try anything new and things 
seem to be second nature”.
“I'm much more confident, I know my job, 1 feel I know my job quite 
well, I have confidence in dealing with patients, relatives, doctors, 
emergency situations, crises and how to handle different situations, 
whereas eighteen months ago I perhaps would not have had that 
confidence to speak of, but now, yes definitely a hell of a lot more 
confident”.
“I suppose although I'm new where I'm working now, overall I think 
I've got a lot more confidence in my abilities, my skills, that's the 
difference, I'm much more confident. I can communicate much 
better with people in the MDT, I can put my point across better,
I know from my experience, I know more about any area of nursing 
really”.
This increase of confidence seemed to have also made them feel capable to 
do as much as traditional nurses and they were able to take on more 
responsibility on their respective wards. Moreover, some of them expressed 
the feeling of confidence which had made them feel more relaxed and less 
frightened about everyday nursing duties such as the handover of a shift and 
dealing with other healthcare professionals. They also felt that they were 
more able to act as mentors to student nurses and they were equipped to 
preceptor newly qualified nurses.
7.15 Future professional development plans
Having established the extent of these dipiomates' professional development 
and how far they had reached in their learning, it was felt appropriate to find 
out about their future professional development plans. They were all specific 
about their intentions for the future and some expressed an ongoing plan 
which demonstrated their commitment to their continued professional 
learning, thus upholding their conception of on-going professional 
development. Joe, who was still consolidating his clinical skills, specified his 
professional development plans by stating:
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“My next move will be an 'E' grade obviously, hopefully after 
that, in one or two years time, I'll go further on for an 'F1 grade 
and carry on studying. So, by the time I'm an 'F' grade, I want 
to go through management. For the time being I'll just concentrate 
on the clinical practice and use my own skills, keep on updating 
them and learning new ones as I go along”.
There was evidence from the data that all the participants expected to 
continue to learn on the wards and to carry on with their professional 
development by learning more advanced and specialist skills. This was 
reflected in their accounts of their future development plans which consisted 
of specific, specialists areas of nursing such as bereavement counselling, 
palliative care and intensive care. It was further evident that they all felt 
ready to function at a much higher level regardless of their nursing grades, 
whether they were working full-time or part-time and whether they were doing 
a degree or not.
It was, therefore, evident that these nurses were functioning at a higher level 
of professional development to what they were two years previously. As 
Sharon succinctly stated:
“I'm now looking for things at a much higher level to what I used to”.
An analysis of the data aiso showed that by the end of these interviews seven 
out of the eleven participants talked about doing a degree as a priority in their 
plan for professional development and three of them were starting the year of 
these interviews. A further two had applied to work abroad.
Finally, besides IPR, discussed earlier in this chapter (section 7.13.1), the 
way they reported that they monitored their professional development and 
what they had learnt was by either keeping a diary which they referred as a 
'professional profile' or a portfolio which some of them had been given by their 
employers. They found that keeping a record of their learning activities, 
helped them to reflect on what they have achieved and to identify their 
learning needs, thus enabling them to continue further in their professional
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learning.
This two-part chapter discussed the individual years of the P2K nurses’ 
professional learning during their first two years of registered practice. 
Issues which had emerged from the previous two chapters on the 
participants’ and lecturers’ perspectives of the P2K course were compared 
and contrasted within a professional learning context. Key aspects of the 
P2K nurses’ notion of professional learning are reflected in the various stages 
of professional learning as they experienced them during the course of the 
study.
7 .16  C o n c lu s io n
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CH APTER EIGHT: DISCUSSION O F FINDINGS
8.1 Introduction
This chapter focuses on the discussion of the findings presented in chapters 
five, six and seven. The discussion was informed and guided by the insights 
extrapolated from the study findings and their respective thematic conceptual 
frameworks. A theoretical perspective is offered which helps to illuminate the 
models discussed in Chapter four, Figure 4.12 and Figure 8.1 (p.308). 
These were drawn from the findings emerging from data of varied sources: 
primarily the dipiomates' group and individual interviews and the lecturers' 
individual interviews. The relevant supporting data from the examination of 
course documents including the students' course handbook were also found 
to be useful.
The chapter is presented in two parts. Part one is the discussion of the 
experiences of the P2K course from the dipiomates' perspectives and those 
of their lecturers within the context of learning and teaching. In part two, the 
dipiomates' own experiences of professional learning during their first two 
years of registered practice when the study was conducted are discussed. 
This decision was based on the assumption that pre-registration education is 
related to the post-registration professional development of nurses. Thus 
any knowledge, skills and attitude acquired during the P2K course would have 
some influence on the post-qualification professional learning of these 
dipiomates. Lathlean et al (1986:84) also pointed out, in their report on the 
evaluation of three post-registration development schemes for newly qualified 
nurses, that “basic training and continuing professional development are 
interdependent”. Furthermore, the course documents' findings clearly 
highlight an underpinning philosophy in which P2K views learning in nursing 
"as continuing beyond the end of the course” (Course document 1990, 1:13) 
in its aim to prepare professionally competent, credible nurses for their roles
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8. 2 The diplomates’ and lecturers' perspectives of P2K course: 
learning and teaching experiences
Key issues which emerged from recurrent themes of the findings were 
identified. These were considered to be significant to the continued 
professional learning of this group of P2K diplomates' and from their lecturers' 
perspectives of teaching on the course as well as having a clinical link in 
practice settings. These key findings largely address the extent to which the 
P2K course equipped these nurses for their continued professional learning 
and the extent of the lecturers' contribution to the post-registration learning of 
P2K nurses, which are the first two of the objectives identified for the study.
8.2.1 Perception of nursing as a dynamic learning process
The diplomates' commitment to continued professional learning emerged 
from an apparent change in their perception of nursing by the end of the 
course: They perceived nursing, at that time, as a dynamic learning process 
that goes beyond the end of the pre-registration course because of new 
technology, rapid changes in nursing practice and an increasing amount of 
nursing knowledge through research. A need to continuously pursue 
professional learning was thus evident from these nurses' philosophy of 
nursing as a profession. This need clearly reflects Roper’s (1994b) beliefs 
about the non-static nature of nursing. It is also consistent with previous 
research findings which showed that orientations to nursing are not stable, 
fixed entities but vary according to the knowledge and experiences of nursing 
and continue to change once the student nurse has qualified (Brotherton 
1988). The lecturers shared similar views about this perception of the 
professional development of nurses and this was also in keeping with the P2K 
course philosophy which was designed “to enable the qualified nurse to 
continue to develop personally and professionally” (Course Documents 1990,
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1:13 & Student's Handbook 1990: 9). This would suggest that these 
dipiomates' notion of professional learning derived from their internalisation of 
the P2K course philosophy.
Another factor which seemed to have influenced the dipiomates' perception of 
nursing during the P2K course was the apparent lack of skills. The 
identification of their lack of nursing skills, which was found to be due to their 
limited opportunities to practice nursing during their short clinical placements 
and a misinterpretation of their supernumerary status along with rapid 
changes in nursing, contributed to their need for further and continued 
learning. The findings about the dipiomates' accountability and responsibility 
for patient care and their own professional development in terms of the extent 
of their learning, which emerged from the way they were taught in the 
classroom and their experiences of nursing in ciinical settings, were also 
identified as contributive factors for continued learning. Hence, the emphasis 
on further learning was mostly on the practical aspects of nursing. 
Hertzberg's (1966) theory of motivation suggested that responsibility, 
achievement, self-satisfaction and challenge of a job itself are motivating 
factors which Adair (1990) maintained have a positive and longer-lasting 
effect. Consequently, this situation of skills deficits motivated the dipiomates 
to develop their clinical skills further in order to prove themselves capable and 
'on a par' with the other nurses. It is thus evident that these dipiomates' 
professional ideology of nursing developed through exposure to both 
classroom and clinical settings.
8.2.2 Conflict of interests between the classroom and clinical settings
It was evident from the account of the dipiomates' learning experiences in the 
classroom and in practice areas that a tension existed between the two 
settings. Although the participants found the core subjects, which were 
translated in the theoretical knowledge learnt in the classroom, irrelevant in
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the CFP, they later appreciated the relevance and importance of these 
subjects in the branch programme. The tension was between what the 
course aimed to achieve and the diplomates' expectations of a nursing 
course. This is consistent with previous findings of studies into the 
implementation of Project 2000 in England and Wales (see for example 
Robinson 1991, Elkan et al 1993, Luker et al 1993, Jowett et ai 1994).
Thus learning became meaningful in the branch programme when the nurses 
were exposed to clinical settings for a longer period of time which enabled 
them to recognise and appreciate that theoretical knowledge was 
fundamental for the practice of nursing. They also found that the theoretical 
knowledge provided them with a rationale for holistic care which they viewed 
as underpinning the P2K course philosophy and gave them some continuity 
of learning from the classroom to clinical settings. In their writings on 
situated cognition theory, Brown et al (1989) presented a useful way in which 
formal knowledge can be applied to practice. These authors referred to the 
relevance and importance of the situated or contextual nature of learning 
which suggest that all the components of knowledge, whether formal or 
informal, are inextricably a product of learning activities and take place in 
situations in which they are produced. This contextual nature of learning 
would appear to be a feasible explanation for the nurses' meaningful learning 
experience in their branch programme since they viewed their experience of 
the common foundation programme as a “non-situated” nursing context, due 
to their minimal exposure to clinical settings and participation in nursing 
practice during the first eighteen months of the P2K course.
The mutual, peer support and group cohesiveness which were fostered 
through the ethos of the classroom and various educational activities such as 
shared/collaborative learning seem to be also in conflict with what the 
diplomates had experienced in clinical areas where they were labelled, hence 
alienated, by traditional nurses because of their lack of skills and ‘excessive’
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theoretical knowledge. They were also seen by non-P2K nurses as being 
different from and not part of the healthcare team because of their 
supernumerary status. Similarly, Van Maanen (1977) found that a lack of 
identity within an organisation can alienate the individual within their own 
culture. Stigma attached to the P2K course has been reported in other P2K 
studies such as Macleod Clark et al (1997). Bircumshaw and Chapman 
(1988) also found antagonistic reactions of other staff in their studies of newly 
qualified graduate nurses due to the fact that these nurses had a degree.
A conflict of interest was further evident here, emerging from the negative 
attitudes of traditional nurses who did not seem to appreciate the nature of 
the P2K course and the approach by which these nurses were learning. This 
situation could be partly explained by the lack of clinical staff preparation 
about the course curriculum, the appropriate level of supervision of P2K 
students and what to expect of the nurses qualifying from such a course as 
acknowledged by the lecturers interviewed in this study. Findings from other 
P2K studies (Robinson et al 1992, Twinn and Davies 1996, White et al 1994) 
also showed that the extent of non-P2K nurses’ preparation for the 
supervision of the dipiomates was inadequate and did not meet the 
requirements of the course.
Additionally, a conflict of interest was also identified particularly by the 
lecturers who found that the P2K philosophy did not match the reformed NHS 
Hospital Trusts' requirements of skilled-based nurses. Whilst the P2K course 
aimed at developing academically credible nurses, the Trusts were aiming at 
recruiting skilled nurses. Conflicts were therefore associated with these 
differences in emphasis. Hence, the lecturers' anxieties about whether these 
nurses would be employable and the Trusts' concern about these newly 
qualified nurses’ skills deficit. This disquiet was justified since the Trusts 
have no legal obligation either to provide or to finance continuing professional 
education of the nurses as mandated by PREP (Nursing Times 1995).
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8 .2 .3  T h e  d ip lo m a te s ' r e a d in e s s  to  p ra c tic e
It is evident that skill deficits and alienation which emerged from the students' 
experience of the P2K course had also some effect on these nurses' 
readiness to practice. Although they felt ready to practice as staff nurses, 
there was a sense of vulnerability among them emanating from a feeling of 
self-doubt and apprehension about the extent of their nursing practice. 
These feelings were linked to the diplomates' lack of nursing skills which they 
perceived would lead to non-acceptance, being labelled and alienation of the 
traditional nurses in clinical areas. Subsequently, a lack of occupational role 
identity, self-worth and belongingness arose. However, Robinson et al's 
(1992) study drew attention to the similarity in the feelings and needs of all 
new staff nurses, in view of the change in role and responsibility which are 
inevitably experienced and the effects of any transition on confidence levels 
regardless of the type of pre-registration education they had received.
Furthermore, the findings showed that the occurrences of being labelled 
seemed to Indicate a type of alienation consisting of three interconnected 
dimensions which had affected these nurses' readiness to practice. Firstly, 
the alienation as perceived by the diplomates from the traditional nurses e.g 
“P2K nurses don't know anything”. Then there was alienation perpetuated by 
the participants themselves who considered themselves to be superior to and 
independent of traditional nurses and the third dimension was alienation 
instigated by the lecturers and the curricula, for instance the emphasis on 
P2K course being better, with a high academic profile which provides more 
opportunities for higher level of academic activities. Similarly, previous 
studies (Crocker and Brodie 1974, Conway 1983) of student nurses have 
shown that their views of the profession reflect those portrayed by their 
teachers which produces a conflict when these students begin their practice. 
Hence, the diplomates' readiness to practice as staff nurses was hindered by 
feelings of apprehension in the classroom and alienation in clinical areas at 
the end of the course because of the diplomates, their lecturers and the
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traditional n u rse s ' percep tion  of P2K  and  their a ttitudes tow ards th e  course .
8.2.4 Dipiomates' preparation to undertake the staff nurse role
Despite these conflicting feelings and hindering factors in the dipiomates' 
readiness to practice, they were quite optimistic about their future practice 
and the theoretical knowledge acquired in the classroom gave them 
confidence and hope for their future in nursing. Thus the academic status 
and theoretically based knowledge contributed to what could be described as 
‘academic self-empowerment’ which was used, among other strategies, ‘to 
survive’ as staff nurses in clinical areas. In this context the theory of 
empowerment which implies assisting and enabling others to develop their 
own self-helping skills (Nelson-Jones 1995) could be extended here as 
enabling these nurses to take control of their own practice through skills 
development.
Self-directed skills and interpersonal skills learnt in the classroom, largely 
influenced by the teaching and learning methods as confirmed by the 
lecturers and in the curricula, contributed to the manner in which the 
dipiomates dealt with the negative attitudes of traditional nurses in ciinical 
settings. The coping strategies which they discussed were based on, or 
influenced by, their past ciinical learning experiences. The anticipated 
manner in which these nurses had planned to cope as staff nurses was to 
build on already acquired strategies utilised during their three year course as 
student nurses. They found that by adopting a non-confrontative and 
assertive approach towards the traditional nurses, as well as initiating their 
own learning needs, there were favourable outcomes in their attempt to cope 
with negative attitudes in clinical settings.
8.2.5 Effects of P2K course on professional learning
Despite the tension and conflicts of the dipiomates' learning experiences in
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the classroom and clinical settings, these two settings seemed to be 
nonetheless related as far as continued professional learning was concerned. 
The findings indicate that the classroom had influenced professional learning 
in clinical settings to a large extent as a result of the teaching and learning 
strategies used. Further learning needs were clearly identified by these 
nurses and anticipated measures to cope in the future articulated. Within the 
context of this study, the participants referred to further learning as short term 
learning activities whereas continued professional learning meant long term 
learning activities. Maben and Macleod Clark's (1997) study on the impact of 
Project 2000 also showed that the P2K students and diplomates were 
particularly committed to lifelong learning.
It is also evident from the interactive cognitive map (Figure 4.1, Chapter Four) 
of learning experiences in the classroom and in clinical settings that further 
learning and continued professional learning overlap in both settings. The 
course facilitated the participants’ self-awareness which gave rise to the 
identification of their skills deficit and provoked feelings of inadequacy and 
vulnerability in clinical settings. Consequently, they were motivated to further 
learning and eventually to continued professional learning (CPL). Whilst in the 
classroom, further learning and CPL were influenced and facilitated by the 
course is self-directed teaching and learning style, and the development of 
these nurses taking responsibility for their own learning with a view “to foster 
a commitment to continued personal and professional development” as stated 
in the Course Document (1990, 1:14). The findings from the lecturers' 
interviews also highlighted the manner in which CPL underpins the aims and 
the teaching and learning of the course. The course ethos was presented as 
one which emphasises the students' learning process within a person-centred 
approach and developing skills of “learning how to learn” (Rogers 1969; 
Gagne 1975; Knowles 1980) which means a shift from a traditional 
educational approach.
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The lecturers had also reported that, in class, the nursing code of 
professional conduct was used as a framework in their study of nursing 
profession and practice. These nurses were therefore prepared to follow the 
expectations of the code of professional conduct which states that “every 
registered nurse is accountable for his or her practice and in the exercise of 
professional accountability shall take every reasonable opportunity to 
maintain and improve professional knowledge and competence” (UKCC 
1992:2). This clearly determines the manner in which nurses are required to 
conform and perform to a professional standard. Although Morton-Cooper 
and Palmer (1993) argued that this in itself is a powerful motivator to 
continuing learning, at this point the UKCC had not stipulated the extent of 
this expectation from the nurses. The mandatory requirements of PREP 
were agreed in 1995.
Nevertheless, a clear misfit between the diplomates1 personal values and 
beliefs about the nature of nursing and the organisational culture of nursing 
was evident from the time they were exposed to clinical practice. This 
resulted in socialisation problems due to the way they internalised the nature 
of nursing which clearly stemmed from the P2K course. Thus, these 
diplomates' pre-registration notion of professional learning confirms the 
impact of the P2K course which had implications for their post-qualification 
professional learning.
8.2.6 P2K: A  perspective of learning within a reformed nursing 
education programme
In order to understand more effectively these diplomates and lecturers' 
experience of the P2K course, the socialisation process within which the 
findings are located is examined and applied in the context of a reformed 
nurse education. Socialisation is referred here as a process of induction 
(Clausen 1968) and adaptation where values and norms are acquired within a 
defined situation, in this instance, a college of nursing structure. Values are
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the collective beliefs which have been developed and held within the college 
and norms are the ways of thinking, feeling and acting that reflect those 
beliefs. In his writings on medical sociology, Tuckett (1977) insisted that 
norms and values have to be learnt and he referred to Freudian psychological 
theory to argue that a sense of reality has to be developed so as to allow the 
individual to behave in accordance with the demands of reality. Thus 
learning the reality of the P2K course was fundamental in the nurses' 
socialisation process at college as well as in clinical settings.
The three types of socialisation which are usually identified by sociologists are 
primary, secondary and anticipatory of which the last two are found to be 
relevant to nursing because they particularly relate to adults whereas primary 
socialisation occurs during childhood. Secondary socialisation, which 
operates throughout a person's life and forms a large and important part of 
what is learnt (Musgrave 1983) whilst being socialised, can therefore occur 
and be applied to nurse education. Anticipatory socialisation is the means by 
which individuals can be prepared for change and involves efficient learning 
of behaviour that would be later expected of them.
From the dipiomates’ and lecturers' perspectives of the P2K course, the 
findings suggest that secondary socialisation was determined by the nature of 
the newly reformed educational programme for nurses which was important to 
internalise in order to fulfil the P2K course philosophy. Such a socialisation 
process was primarily influenced by the norms and values which were 
essentially dictated by the P2K curriculum and the code of professional 
conduct. This is particularly evidenced by the way in which both the nurses 
and their lecturers perceived the nature of nursing and the personal and 
professional development of nurses as an on-going process of learning which 
is clearly in keeping with the P2K course philosophy.
However, an understanding of the process of anticipatory socialisation is also
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useful and important because in this study it involved the way in which the 
nurses were prepared for the realities of nursing practice. Evidence of 
anticipatory socialisation can be found in the teaching and learning strategies 
which were used in the education of the diplomates. Although the nurses 
maintained that learning to nurse takes place in both the classroom and 
clinical settings, it is evident from the findings of this study that their 
conception of nursing practice was largely influenced by the expectations of a 
professional standard emanating from the classroom. The lecturers 
demonstrated this in their account of the framework used in the teaching of 
nursing profession and practice as a means of preparing the nurses in their 
nursing role. Consequently when these nurses were exposed to clinical 
practice they experienced a conflict of values acquired in college and those 
expected of them in clinical settings. Hence, they had difficulty in functioning 
within the norms of clinical practice because it was apparent that their 
ideology of nursing was incongruous with that of the traditional nurses who 
were from a different educational background.
The discussion above indicates that an understanding of this process of 
anticipatory socialisation is crucial in the education of nurses because it has 
important implications for the nurse's adaptation to clinical practice and for 
changes within clinical settings. Such a process is clearly relevant and 
applicable to the learning of a nurse's role. Thus, it would seem that carefully 
planned, realistic preparation of students or qualified nurses for clinical 
practice could help them cope with any emerging conflicts so as to make a 
positive adaptation into their future positions. However, Bradby (1990) 
argued that whatever anticipations are made, all aspects of the role cannot be 
entirely revealed until the person actually becomes part of the organization 
and Louis (1980) warned that there will always be surprises to negotiate.
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8.3 The diplomates' professional learning experience during registered 
practice
Significant issues within the context of the P2K diplomates' professional 
learning experience during the two years of registered practice were identified 
and considered important in order to understand the nurses continued 
professional learning. The following discussion therefore addresses the 
other three objectives of the study:
:=> an examination of the perception and commitment of the diplomates to 
CPL
=> the exploration of the nature of these P2K nurses' professional learning 
during the first two years of registered practice 
:=> the identification of the way in which they plan and organise their 
professional learning.
8.3.1 The diplomates' entry to the world of nursing
It was evident that the diplomates experienced difficulties in their socialization 
into nursing. The passage through the ‘nursing rites’ was problematic, 
largely due to a lack of understanding of the P2K philosophy among the 
traditional nurses. Consequently there was a discrepancy in the perception 
of nursing between the two types of nurses which was reflected in the 
incompatibility and incongruity of role expectations. A conflict of values 
between the initial education of nurses and the world of work was very much 
present. This reflects Kramer's (1974) research findings of nurses' ‘reality 
shock’ which brought into focus the discrepancy when students first 
experienced the realities of registered practice. Findings from other studies 
which addressed the socialization process in nursing also showed a degree of 
incongruence between the nurses’ role concept and the role reality (for 
example, Wilson and Startup 1991, Bradby 1990, Horsburgh 1989). Such 
findings can also be found among other healthcare professionals. For
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instance, Rugg’s (1996) study showed that there was a mismatch between 
the occupational therapists’ expectations and their experience of practice 
once they qualified.
On the other hand, there is evidence that the P2K course had prepared these 
dipiomates to be responsible for their professional learning and their 
commitment to it was clearly indicated. This emerged from the way in which 
the course had influenced their views' of the dynamic nature of nursing, 
discussed earlier in this chapter (Section 8.2.1), which had resulted in a self­
expectation of on-going learning during their nursing career. They also 
demonstrated the transfer of self-directed learning from the classroom to their 
clinical practice. Jarvis (1987) confirmed that developing self-directed 
learners fosters learning throughout their professional career. This would, 
therefore, suggest self-directed learning had empowered these nurses to take 
control in their own professional learning.
8.3.2 Methods of professional learning
Four significant methods of professional learning emerged from recurrent 
themes during the dipiomates' first two years of registered practice:
0 learning through nursing practice
0 self-directed learning
0 learning through mentorship/preceptorship
0 peer group learning
8.3.2.1 Learning through nursing practice
The dipiomates had identified a process of reflection on their nursing practice 
which suggests a generation of knowledge from practice and not only the 
application of theory to practice. This supports Schon’s (1983) research on 
learning in the workplace, the reflective practitioner.
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Tongue’s (1997) study of the nature of nursing practice and its relationship to 
theory is relevant here when she concluded that practice is essentially 
inarticulable and that it can only be learned through participation, whereas 
theory relates to practice in a variety of ways. Although James and Clarke 
(1994) argued that the assessing and measuring reflection is problematic, the 
diplomates' accounts clearly showed that reflection on practice took place.
This reflective learning process led to an increased self-awareness of the 
diplomates’ role expectations and demands at various stages of their two 
years of registered practice and changes in their conception of professional 
learning took place accordingly. Hence, they continuously reviewed their 
nursing practice and clarified its meaning. This process is in keeping with 
Boyd and Fales’ (1983) description of reflective learning which suggests a 
change in conceptual perspective as a result of thinking about and exploring 
an issue of concern. Within this context, reflective learning enabled these 
diplomates to respond to the challenge of their practice and was a means of 
continued professional learning. However, the diplomates’ conception of 
reflective nursing practice caused some conflict with traditional nurses on the 
wards especially when they began to take charge of the wards and a group of 
patients, and started to question their practice and that of others. Gerrish
(1992) argues that when distrust and lack of understanding remain between 
these two groups of nurses it will continue to have a negative effect on the 
process of learning.
Nonetheless, the diplomates also clearly demonstrated that in order to 
progress in practice it was crucial to monitor clinical performance so as to 
plan meaningful and relevant learning. Limited feedback, guidance, 
encouragement and clinical support was evident from the findings. This 
might be partly due to the conflict of interests on the wards which was as a 
result of the disparity of outlook on nursing care approach between the P2K 
nurses and traditional nurses. The traditional nurses retained the same
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perception of nursing acquired from their own training. Similarly, Macleod 
Clark et al’s (1997) findings from their study of the impact of P2K on 
perceptions of the nature and discipline of nursing also showed that 
diplomates do differ from the traditional nurses as far as nursing care is 
concerned. They also found that diplomates perceived themselves as 
professional practitioners with theoretical knowledge, holistic in their nursing 
approach and prepared to be life-long learners.
Consequently, the self-initiated monitoring which was present was largely 
based on personal judgement of clinical performance and instincts. Benner 
(1984) recognised intuitive knowledge within the context of the notion of 
intuition which she viewed as a feature of professional expertise. She, 
therefore, identified expert nurses as strongly intuitive. However, critiques of 
Benner’s work (such as English 1993, and Cash 1995) on expertise in clinical 
practice have questioned the role of the concept of intuition in nursing. They 
argued that aspects of expertise are defined but not clearly within the role of 
intuition as a function of the expert nurse. Thus, the relationship between 
intuition and expertise does not clarify whether only the expert thinks in an 
intuitive manner. Cash (1995) insisted that what has been described is a 
feature of all learning and that Benner (1984) only differentiated the 
experienced and inexperienced nurse and English (1993) concluded that 
there is a need for some objective measurement of what constitutes 
expertise.
This self-initiated monitoring was achieved by learning from the outcomes of 
the diplomates’ past experiences and clinical supervision for the mental 
health nurses who at the time of the study could not be viewed as experts. 
Although some of them had had their Individual Personal Reviews (IPRs), 
they felt that these were not skill specific. They were therefore in need of 
regular, individualistic and specific skill-based feedback. This supports 
Jowett et al's (1994) findings which call for a rigorous scrutiny of diplomates'
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individual learning need s .
8.3.2.2 Self-directed learning
The philosophy underpinning the P2K course has required a significant shift 
in the teaching and learning approach used in nurse education. This shift 
resulted in more emphasis being placed upon self-directed learning as a 
means of acquiring knowledge and skills.
Lathlean et al (1986) argued that the beneficial changes in pre-registration 
learning should enhance the efficiency of post-registration education. One of 
the pre-registration curricular changes related to this research was the 
introduction and development of learning skills such as self-directed learning 
which aim to foster continued professional learning among P2K nurses 
(Course document 1990, 1:11). However, this major feature of the P2K 
course which was introduced to ensure nurses' personal commitment to 
continued learning does not seem to have been recognised by the traditional 
nurses. Thus, from the traditional nurses’ perspectives, this situation reflects 
the structural-functional view (Parsons 1951, Merton 1968) of role 
socialization which emphasises the socialization of professional ‘trainees’ and 
consists of nurses adopting and internalizing the role expectations which 
already exist in the system. Consequently, this raises important issues within 
the realm of contemporary nursing education and nursing practice which 
focus on an adult-centred learning approach.
Additionally, in his discussion on ‘lifelong learning and nursing’, Jarvis (1987) 
argued that, during the initial professional preparation, students should be 
developed into self-directed learners rather than teacher-directed which would 
foster learning throughout their professional lifespan, and therefore equip 
them better for their career. Hence, it was not surprising that these nurses' 
decisions about their professional learning were mainly self-initiated including 
attendance at mandatory courses and study days.
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This approach to learning which to these diplomates meant “going and finding 
out for oneself also proved to be beneficial in their registered practice for a 
number of reasons. Apart from the limited feedback and clinical support, as 
discussed in the previous section (Section 8.3.2.1), the diplomates also found 
that there was frequently a lack of time to ask other nurses on the wards and 
they often had to check information for themselves due to previous conflicting 
messages from traditional nurses. They also felt that their self-motivation to 
be inquisitive and questioning of their own practice and their wish to delve 
deeper into what they had been told or taught by others influenced a self- 
directed approach to their learning. This therefore suggests that the 
diplomates felt responsible for the quality and quantity of their professional 
learning which Morton-Cooper and Palmer (1993:8) described as “freedom to 
leam with responsibility”.
8.3.2.3 Learning through mentorship/preceptorship system
The findings revealed that learning on the wards depended on the availability 
of an appropriate staff nurse to act as a temporary preceptor at a given time, 
staffing levels at any given time and the preceptors' attitudes towards them. 
This last factor referred to whether the preceptors were interested and willing 
to teach and understand P2K nurses' learning needs. However, the UKCC's
(1993) guidelines for the preparation of preceptors specifies a preparation for 
the role. It requires that the preceptor has sufficient knowledge of the nurse's 
programme leading to registration so as to identify their learning needs and to 
assist the newly qualified nurse to integrate into their new practice setting.
Bain’s (1996) review of the literature on preceptorship revealed that there is a 
lack of definitional clarity. She also found that many of the empirical studies 
failed to identify strategies for successful implementation of preceptor 
programmes. Macleod Clark et al’s (1997) study also identified poor 
implementation of preceptorship for newly qualified P2K nurses which could
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be due to the lack of staff preparation for the supervision role as is evident in 
this study. Kramer (1993) suggested a preceptorship policy with structured 
guidelines for the roles and responsibilities of the preceptor and the newly 
qualified nurse.
There was also evidence of a laissez faire attitude of mentors/preceptors 
among some of the traditional nurses. This was described by the diplomates 
as 'getting on with it’ which they accepted as part of the nursing culture. 
This is an area of concern for professional learning. Darling (1985:43) 
referred to such mentors as “dumpers” who, she found from her interviews 
with nurses, “throw people into a new role or situation and let them flounder, 
either to sink or swim”. She, therefore, warned nurses that such behaviour, 
whether purposeful or unintentional, could cause “a transition trauma that 
leaves lasting scars on the junior person”.
After about the first six months of registered practice, some of the diplomates 
were mentoring student nurses and six months later involvement with 
preceptorship began. The diplomates maintained that their involvement with 
student nurses and newly qualified nurses kept them abreast with their 
professional learning. They also seemed more organised than their 
traditionally trained nursing colleagues because they had the opportunity to 
attend relevant courses and work through learning packages relating to 
mentorship and preceptorship.
8.3.2.4 Peer group learning
Despite an improved relationship with the traditional nurses during the second 
year of registered practice, minimal clinical support was still evident on the 
wards. This could be due to the self-directed approach to learning of the 
participants and the traditional nurses failing to recognise the diplomates' 
needs for further learning which continued to be evident eighteen months
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after they had been qualified. There was evidence of continued peer support 
network outside work with nurses from the same cohort throughout the study. 
The dipiomates maintained this link because they found that such peer 
support helped them to learn from each other and motivated them to learn 
further.
The process of learning here occurs by exploring issues of concern 
experienced on the wards. This supports Boyd and Fales’ (1983) working 
definition of reflective learning which they suggest involves a cognitive review 
of a lived experience. Additionally, this process takes the dipiomates’ notion 
of learning through nursing practice, as discussed in section 8.3.2.1, further. 
It shows that they also continuously reviewed their experiences of nursing 
practice outside clinical settings, clearly another means of continued 
professional learning. It can thus be argued that for the dipiomates’, peer 
group learning also involved an element of reflective learning outside the 
workplace.
8.3.3 Factors influencing professional learning
The factors which were considered to have influenced the dipiomates' 
professional learning were classified into three types: personal, organisational 
and professional. These factors emerged at varying times in the dipiomates' 
registered practice.
Personal factors: These were initially derived from these nurses'
perceptions of professional development which remained consistent in all the 
findings. They viewed it as a dynamic process through which there is a need 
and a professional requirement of every nurse to be responsible to learn 
continuously and maintain their skills and knowledge, updated at various 
stages and at different levels of their career. Thus, their notion of 
professional development clearly demonstrates a personal commitment and
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accountability to the profession which is reflected in their accounts of the 
factors influencing their professional learning. However, these personal 
factors consisted of the ones which had influenced them as individuals:
* the recognition of skills deficit;
* personal achievement;
* career progression due to lack of challenge in the job, having reached 
“saturation point” when little learning was taking place;
* their academic status which provided further formal learning opportunities 
and
* self-directed learning.
Organisational factors: As the diplomates became more settled into their
role as staff nurses they identified other factors which were more linked to the 
demands of the organisation for whom they were working. These factors 
were both positive and negative inciuding:
♦  meeting the needs of the NHS Trusts, their employers;
♦  attitudes of the traditional nurses which determine access to courses and 
learning opportunities, for instance, the ward manager who has control 
over course attendance, getting time off work to participate in learning 
activities and senior nurses failing to recognise the needs of more junior 
nurses’ further learning;
♦  availability of learning opportunities to practice on the wards such as taking 
charge of the ward and attending self-identified relevant courses;
♦  nursing grade because some skills had to be learnt at a certain grade e.g 
venous puncture
♦  the nature of their working environment, whether there were on-going 
changes of procedures, techniques as well as the types of patients being 
cared for, such as acute, continuing care or those requiring specialist care.
Professional factors: Finally, on a professional level the factors
influencing professional learning were based on the nurses' sense of on-going
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commitment to, responsibility and accountability for patient care. These 
include:
-» maintaining safe practice for the benefit of the patients and enhancement 
of the nursing profession;
->• challenging rituals and routines which were found to cause a hindrance to 
professional learning;
periodical and mandatory updating for the provision of improved nursing 
care.
All these factors reflect what is expected of the registered nurse as stated in 
their code of professional conduct (UKCC 1992). They also clearly 
demonstrate that the diplomates’ socialization into the professional role was 
facilitated or hindered by the extent of congruity between the role 
expectations and demands of their ‘agents’ of socialization (Lum 1988) who, 
in this case, were the managers, professional body (UKCC) and the 
diplomates themselves.
8.3.4 The development of the diplomates' staff nurse role
An examination of the diplomates' post-registration socialisation is useful here 
in order to illuminate the findings of their learning experience within the 
context of their staff nurse role. In her insightful exploration into the concept 
of role, Clifford (1996) found that it lacks clarity due to the various 
interpretations of its meaning by different authors. She, nevertheless, 
recognised that ‘role’ continues to be used within a general description of a 
defined position and that it can be expressed with other components. It is 
within this context that the role of the staff nurse is being discussed here and 
includes occupational role, nursing role, role acquisition and role conflict to 
discuss the diplomates' experiences of registered practice as staff nurses.
In the language of the sociologists, roles are behavioural expectations within 
a defined situation. Tuckett (1977:190) maintained that “a role has duties, or
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at least expectations of carrying out particular tasks and activities, attached to 
it” which implies certain prescribed actions. It has, thus, common features of 
certain individuals' tasks and activities. The findings in this study showed 
that there was a lack of consensus within the confines of the dipiomates' 
expectations of their roles during registered practice. This appeared to be 
due to their different sets of values about the nature of nursing which did not 
fall within the norms of the nursing culture at their place of work. Other 
studies in nursing have also identified this lack of a unified professional role 
model (Gott 1982, Melia 1987, Wilson and Startup 1991). Since socialisation 
involves the learning of a culture these nurses, therefore, experienced role 
conflicts and their process of socialisation became problematic.
Further complications arose for these nurses because the process of learning 
is embodied in the concept of socialisation and the evidence from this study 
showed that these dipiomates found it difficult to learn aspects of their role 
from nurses who they felt did not share a similar nursing ideology. During the 
nurses' registered practice their main agents of socialisation were clearly the 
traditional nurses with whom they worked on the wards. Consequently they 
experienced a lack of occupational role identity especially within the initial 
months of registered practice. Bradby (1990) maintained that unless a 
person develops a firm identity, that person is likely to be very vulnerable 
when undergoing a major transition such as the status passage from student 
to staff nurse.
Graham (1996) argued that clarifying the nurse's role is dependent upon the 
value one holds of nursing and that it is the values and beliefs of practice 
which help to define the nurses' role. Hence it would appear that the 
dipiomates studied defined their role as more dynamic and influenced by their 
progressive approach to nursing care which they had internalised from the 
P2K course. They were thus seeking to create their own nursing roles rather 
than the ones being prescribed for them. This process clearly reflects
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Mead’s (1934) symbolic interactionist interpretation of roles and role 
behaviour. In this study, the diplomates’ were involved in the discovery and 
interpretation of the meaning of the expectations and constant modification of 
their roles according to changes that took place. The process evoked a 
number of uncomfortable feelings especially when they were striving to resist 
the inevitable pressures of occupational socialisation and at the same time 
seeking recognition and acceptance from the more senior colleagues.
Examination of the concept of socialization within role theory helped to clarify 
some pertinent issues about the complexity of these diplomates1 role 
acquisition and the role conflict experienced as a result of undergoing the 
P2K course. The socialisation of the nurses also suggests the impact which 
the P2K course had had on them. Thus the P2K course had affected the 
development of professional learning of the diplomates’ who were being 
socialized in a different way from their traditionally trained nursing colleagues.
8.3.5 The development of professional learning through the realities of 
learning to nurse
The transitory stages within the socialisation process which were identified by 
the lecturers and implicit in the diplomates' findings had a bearing upon the 
development of professional learning from the point of commencing the P2K 
course. An exploration of the developmental transition phases, which took 
place in the diplomates' status passage from students to the two years of 
registered practice, provided an insight into their impact on professional 
learning. Thus, Nicholson's (1990) transition cycle is used here as a 
framework to demonstrate the extent to which the diplomates' professional 
learning had developed during the study. This model was considered 
particularly relevant because it is a systematic general framework which 
allows for a full range of different experiences which are met in transition to 
be interpolated and interpreted. The model also allows for the unpredictable 
cyclical nature of experiences during transitions which are evident in this 
study. 330
Nicholson's cycle moves from the preparation phase to the encounter, to 
adjustment and then to stabilization, on the basis that going through these 
phases enables moving forward to a new transition. These four stages are 
interdependent; what happens at one stage influences the next stage. Thus 
each experience of transitions in some way affects future experiences of 
transitions. Table 8.1 (p.332) summarises the way in which the diplomates1 
professional learning development can be conceptualised by applying 
Nicholson’s theory of transition.
Three transition cycles could be identified in this study:
a. the pre-registration learning;
b. the first year of professional learning and
c. the second year of professional learning
An interpretation of this study’s transitional cycles are illustrated in Figure 8.1 
(p.308) and it highlights the onset of the different factors which were reported 
to have occurred in the transition process of the diplomates’ professional 
learning. A dominant and recurrent theme observed from the transition 
cycles is the affective component of professional learning. This includes 
feelings of uncertainty and unrest at the end of the first year and the 
beginning of the second year of registered practice.
8.3.5.1 Affective aspects of professional learning
In their classification of educational goals, Krathwohl et al (1964) 
distinguished the affective domain of learning which deals with the feelings, 
emotions, attitudes and values of the learner whilst the cognitive domain as 
the skills of recall and analysis. The affective aspect of professional learning 
in the curriculum seemed to have been neglected to some extent by the 
planners of this P2K course, especially given the newness of the course at 
the time.
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An increase in the diplomates' confidence was particularly evident during the 
second year of their registered practice when the dichotomy between the P2K 
nurses and traditional nurses was less obvious. The diplomates felt more 
able to make valuable clinical contribution as well as feeling that their clinical 
expertise w as on a par with traditional nurses of similar grades. This 
therefore indicated that they had established their occupational role identity 
and were working in partnership with the other nurses on the wards.
An increase of confidence was also due to advanced skills and added 
knowledge in aspects of nursing gained during the two years of nursing 
practice. They had all attended clinically-based courses and study days 
although a lack of learning opportunities was reported. Consequently, the 
diplomates’ security and adjustment in their staff nurses' role contributed to 
their increased capability to act as mentors to student nurses and preceptors 
to newly qualified nurses. This progress is congruent with the empirical work 
of Benner (1984) and Dreyfus and Dreyfus' (1986) theory of skill acquisition 
which focus on the development of professional expertise in clinical practice.
Another area of significance was the dilemma expressed by those in the 
sam e nursing grade at the end of the first year. Those diplomates felt 
uncertain about their future and described their feelings of being at a “cross­
road” whilst those who had secured a higher grade were more confident and 
positive about their future plans. Although a similar period of unrest w as also 
detected in som e of the participants at the beginning of the second year of 
registered practice, this was more to do with what w as described as “reaching 
saturation point” with regard to their learning on the wards where they were 
working. This situation was due to the monotony of the job not only from 
those nurses who were at a “cross-road” six months previously. 
Nonetheless, both affective aspects clearly had implications in their continued 
professional learning.
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8.3 .6  D ip lo m a te s ’ p r o c e s s  o f  p r o fe s s io n a l  le a rn in g  d e v e lo p m e n t
The process of professional learning can be seen  to have gone through eight
clearly identified stages. Table 8.2 overleaf is a linear diagram which
illustrates the flow from one stage to another.
1. Upon entry as professional practitioners, the learning process started 
with self-directed, spontaneous and cyclical identification of learning 
needs to address skills deficits and to cope with staff nurse role 
expectations. Involvement in the preceptorship system also 
commenced at this stage.
2. Consolidation of basic nursing skills was followed by the need to justify 
their staff nurse role and proof of safe practice in preparation to take 
charge of a group of patients and the ward. This was a time when
a broad and general stance in “learning everything” was considered 
important in order to undertake their staff nurse role with emphasis on 
safe practice.
3. When the responsibility of being in charge of a group of patients 
began, there w as an expressed need for management skills to be 
acquired.
4. The responsibility of taking charge of the whole ward soon followed. 
Reflection on practice was considered to be paramount for the 
development of non-ritualistic nursing care and professional 
development. A progression towards the need for more technical, 
specialist skills which w as classified as learning skills at a higher level 
w as also identified.
5. At the end of the first year, an “at a cross-road”, situation was 
identified whereby a reconsideration of career paths took place.
A need for career progression became of concern. Seeking for a 
higher nursing grade was evident here.
6 . At the beginning of year two, the development of ‘reaching saturation 
point’ occurred which led to the reconsideration of professional
T ab le  8.2 : STA G E S OF P2K  DIPLOM ATES’ PR O FESSIO N A L LEARNING
‘Inaugural’ Professional Learning
Indiscriminate Learning 
I
Role-directed Learning
4
Change of Learning Emphasis
4,
At a ‘Cross Road’ Learning 
(End of Year One)
‘Saturation point’ Learning
Discriminate Learning
I
Continued Professional Learning 
(End of Year Two)
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le a r n in g  r e la t e d  t o  s p e c ia l it y  a n d  n u r s in g  e n v ir o n m e n t .
7 .  A t  t h is  s t a g e ,  le a r n in g  b e c a m e  m o r e  s p e c i f ic  a n d  f o c u s e d  o n  a s p e c t s  
o f  t h e  jo b .  C o n f i d e n c e  in  m e n t o r in g  s t u d e n t  n u r s e s  a n d  
p r e c e p t o r in g  n e w ly  q u a lif ie d  n u r s e s  w a s  a p p a r e n t  a t  t h is  s t a g e .
8 . A t  t h e  e n d  o f  t h e  s e c o n d  y e a r  o f  r e g is t e r e d  p r a c t ic e ,  t h e  la s t  s t a g e  o f  
t h e  p r o c e s s  in v o lv e d  a  n e e d  to  c o n t in u e  to  le a r n  a n d  u p d a t e  to  
p r o g r e s s  f u r t h e r  a n d  m e e t  t h e  e m p lo y e r s '  n e e d s  d e s p it e  f e e lin g  t h a t  
t h e  le v e l  o f  e x p e r t is e  h a d  b e e n  a c h ie v e d  a t  t h e  e n d  o f  t h e  s e c o n d  
s e c o n d  y e a r  o f  r e g is t e r e d  p r a c t ic e .
T h i s  d e v e lo p m e n t a l  p r o c e s s  c le a r ly  d e m o n s t r a t e s  t h e  m a n n e r  in  w h ic h  t h e  
d ip lo m a t e s  a t t e m p t e d  t o  m a k e  s e n s e  o f  w h a t  t h e y  w e r e  le a r n in g  a n d  t h e  
n a t u r e  o f  t h e ir  p r o f e s s io n a l  le a r n in g  d u r in g  t h e  f irs t  tw o  y e a r s  o f  r e g is t e r e d  
p r a c t ic e .  T h e  t r a n s f e r r in g  o f p r e v io u s ly  a c q u ir e d  e d u c a t io n a l  k n o w le d g e  to  
p r a c t ic a l  s k i l ls  w a s  d o n e  b y  a n  o n -g o in g  c r it ic a l  r e f le c t io n  o n  t h e ir  p r a c t ic e  
w h ic h  t h e y  c o n s i d e r e d  c r u c ia l  d u r in g  c o n t in u e d  p r o f e s s io n a l  le a r n in g . T h i s  
p r o -a c t iv e  a p p r o a c h  to  le a r n in g  e c h o e s  M e z ir o w 's  ( 1 9 9 0 )  b e l ie f  t h a t  to  m a k e  
s e n s e  o f  a n  e x p e r i e n c e  is  to  in te r p r e t  it a n d  w h e n  t h is  in te r p r e ta t io n  g u id e s  
d e c i s io n  m a k in g  o r  a n  a c t io n  t h e n  m a k in g  s e n s e  b e c o m e s  le a r n in g . T h u s ,  
r e f le c t in g  o n  t h e ir  p r a c t ic e  e n a b le d  t h e  n u r s e s  to  c o r r e c t  a n y  d is t o r t io n s  o r  
e r r o r s  w h ic h  t h e y  m ig h t  h a v e  e n c o u n t e r e d  d u r in g  t h e ir  p r o f e s s io n a l  le a r n in g  
e x p e r i e n c e s .  A c c o r d in g ly ,  t h e y  u s e d  r e f le c t io n  o n  p r a c t ic e  to  m o n ito r  
p e r f o r m a n c e  a n d  to  le a r n  fro m  p a s t  e x p e r i e n c e s  in t h e  d e liv e r y  o f  in fo r m e d  
p a t ie n t  c a r e .  T h i s  m o d e l o f  le a r n in g  c le a r ly  d o e s  n o t  r e f le c t  a n  
a p p r e n t ic e s h ip  m o d e l  o f  le a r n in g  to  m a in t a in  t h e  s t a t u s  q u o  a s  e a r l ie r  s t u d ie s  
o f  n e w ly  q u a lif ie d  n u r s e s  h a d  in d ic a t e d  ( K r a m e r  1 9 7 4 ,  a n d  H o r s b u r g h  1 9 8 9 ) ,  
b u t  is  in  k e e p in g  w ith  t h e  f in d in g s  o f  o t h e r  s t u d i e s  o f  P 2 K  d ip lo m a t e s  s u c h  a s  
M a c le o d  C l a r k  e t  a l  ( 1 9 9 7 ) .
F u r t h e r m o r e , t h e  id e n t if ie d  p r o c e s s  o f  p r o f e s s io n a l  le a r n in g  r e v e a l s  t h a t  t h e s e  
d ip lo m a t e s  c le a r ly  in it ia t e d , p la n n e d  a n d  o r g a n is e d  t h e ir  o w n  p r o f e s s io n a l  
le a r n in g  in  o r d e r  to  e n h a n c e  th e ir  n u r s in g  c o m p e t e n c i e s  o f  k n o w le d g e , s k il ls
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a n d  a t t it u d e s  r e g a r d le s s  w h e t h e r  it w a s  fro m  o n e  n u r s in g  g r a d e  to  a n o t h e r  
a n d  o n e  s p e c i a l it y  to  a n o t h e r  o r  in  t h e  s a m e  g r a d e  a n d  s p e c ia l it y .  B r a d b y 's  
( 1 9 9 0 )  s t u d y  o f  t h e  ‘r it u a lis e d  s t a t u s  p a s s a g e  in to  n u r s in g ’ a p p e a r s  to  b e  o f  
s o m e  r e le v a n c e  h e r e .  It s h o w e d  t h a t  s t u d e n t  n u r s e s  in t h e  m a in  h a d  to  
c h a r t  t h e ir  o w n  s t a t u s  p a s s a g e .  A lt h o u g h  h e r  f in d in g s  w e r e  r e la t e d  to  t h e  
p r o v is io n  o f  p a t ie n t  c a r e  in  t h o s e  a r e a s  w h ic h  t e n d e d  to a r o u s e  a m b iv a le n t  
f e e l in g s ,  s h e  im p lie d  t h a t  s o m e  s t a f f  d id  n o t  s e e m  t o  k n o w  h o w  to  c o p e  w ith  
c e r t a in  s i t u a t io n s  a n d  t h a t  it m ig h t  b e  p a r t ly  d u e  to  a  la c k  o f  a v a i la b le  s t a f f  to  
p r o v id e  d ir e c t  g u id a n c e  in  a  b u s y  w a r d . T h i s  s it u a t io n  s u g g e s t s  t h a t  
o r g a n is a t io n a l  r e q u ir e m e n t s  t a k e  p r e c e d e n c e  w h e n  t h e r e  is  a  c o n f lic t  
b e t w e e n  t h e  n e e d s  o f  t h e  o r g a n iz a t io n  a n d  t h e  n u r s e 's  p r o f e s s io n a l  
d e v e lo p m e n t  n e e d s ,  a s  W a k e f ie ld  e t  a l  ( 1 9 8 8 )  f o u n d  in t h e ir  s t u d y  o f  w o r k  
o u t c o m e s  in  n u r s in g .  H o w e v e r ,  B r a d b y 's  ( 1 9 9 0 )  f in d in g s  c le a r ly  h ig h lig h t e d  a  
la c k  o f  p r e p a r a t io n  to  m a n a g e  o r  c o p e  w ith  c e r t a in  s it u a t io n s  a n d  t h e  l a c k  o f  
s u p p o r t  f r o m  q u a lif ie d  n u r s e s ,  a s  e v id e n t  in  t h is  s t u d y .  A  l a c k  o f  a  w a r m  a n d  
s u p p o r t iv e  w o r k in g  e n v ir o n m e n t  h a d  a ls o  b e e n  f o u n d  in  p r e v io u s  s t u d i e s  d u e  
to  t h e  n e g a t i v e  a t t it u d e s  o f  c l in ic a l  s t a f f  ( W e s t  a n d  R u s h t o n  1 9 8 8 ) .
8 . 4  C o n c l u s i o n
T h i s  c h a p t e r  o ffe r e d  a  d is c u s s i o n  o f  t h e  d a t a  b a s e d  o n  th e  k e y  f in d in g s  o f  t h e  
s t u d y ,  p r im a r i ly  in t e r m s  o f  w h a t  t h e  d ip lo m a t e s  t h e m s e lv e s  c o n s i d e r e d  
s ig n if ic a n t  d u r in g  t h e ir  f irs t  tw o  y e a r s  o f  p o s t -r e g is t e r e d  p r o f e s s io n a l  le a r n in g  
e x p e r i e n c e s .  T h e  d if f e r e n t  p e r s p e c t iv e s  o f  t h e s e  f in d in g s  w e r e  a d d r e s s e d  
w ith o u t  lo s in g  s ig h t  o f  t h e  c o n t e x t  w ith in  w h ic h  t h e  r e s e a r c h  t o o k  p la c e .  T h e  
l in k  b e t w e e n  p r e -r e g is t r a t io n  e d u c a t io n  a n d  p o s t -r e g is t r a t io n  p r o f e s s io n a l  
le a r n in g  o f  n u r s e s  w a s  a ls o  e s t a b l is h e d .  T h i s  c o n f ir m e d  t h e  r e le v a n c e  a n d  
s i g n if ic a n c e  o f  t h e  d ip lo m a t e s '  P 2 K  c o u r s e  e x p e r ie n c e  in  t h e ir  c o n t in u e d  
p r o f e s s io n a l  le a r n in g  d u r in g  r e g is t e r e d  p r a c t ic e .
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CHAPTER NINE: CONCLUSIONS AND IMPLICATIONS
9 . 1  I n t r o d u c t i o n
T h e  p r e v io u s  c h a p t e r s  p r o v id e d  t h e  d e s c r ip t io n ,  e x p la n a t io n  a n d  ju s t if ic a t io n  
o f  t h e  p r o g r e s s iv e  s t a g e s  o f  t h e  r e s e a r c h  p r o c e s s  s o  a s  to  e n a b l e  a n  ‘a u d it  
t r a il ’ o f  t h e  r e s e a r c h  to  m e e t  t h e  c r ite r ia  o f  re p o rt in g  a  n a t u r a lis t ic  in q u ir y . T h i s  
c h a p t e r ,  t h e r e f o r e , c o n c l u d e s  t h e  t h e s is  b y  b r in g in g  t o g e t h e r  t h e  v a r i o u s  
p e r s p e c t iv e s  of, a n d  in s ig h t s  g a in e d  f r o m , t h e  s t u d y  w h ic h  a im e d  to  
u n d e r s t a n d  t h e  c o n t in u e d  p r o f e s s io n a l  le a r n in g  o f  a  g r o u p  o f  P r o je c t  2 0 0 0  
d ip io m a t e s .  It p r o v id e s  a  s u m m a r y  o f  t h e  s ig n if ic a n t  f in d in g s  r e la t e d  to  t h e  
d ip io m a t e s ’ e x p e r ie n c e  o f  p r o f e s s io n a l  le a r n in g  in  t e r m s  o f  f iv e  k e y  i s s u e s :  
E f f e c t s  o f  t h e  P 2 K  c o u r s e  o n  t h e  d ip io m a t e s ’ p r o f e s s io n a l  le a r n in g  
M e t h o d s  o f  p r o f e s s io n a l  le a r n in g  
- »  F a c t o r s  in f lu e n c in g  p r o f e s s io n a l  le a r n in g  d u r in g  r e g is t e r e d  p r a c t ic e  
D ip io m a t e s ’ p r o f e s s io n a l  le a r n in g  d e v e lo p m e n t  
- >  P l a n s  f o r  fu tu r e  p r o f e s s io n a l  le a r n in g .
It a ls o  r e v ie w s  t h e  f in d in g s  in  t h e  lig h t o f  k e y  t h e o r e t ic a l  id e a s  a n d  
p r o p o s it io n s  th a t  e m e r g e d  fr o m  t h e  s t u d y  in  r e la t io n  to  its  a im  a n d  t h e  f iv e  
o b je c t iv e s .
In  a d d it io n  t h is  f in a l c h a p t e r  p r e s e n t s  t h e  im p lic a t io n s  o f  t h e  s t u d y  f o r  n u r s e  
e d u c a t i o n ,  s o m e  r e c o m m e n d a t io n s  a r e  m a d e  a n d  p o t e n t ia l a r e a s  f o r  fu r t h e r  
r e s e a r c h  a r e  h ig h lig h t e d . A  r e f le c t io n  o n  t h e  r e s e a r c h  is  o ff e r e d  in t h e  la s t  
s e c t io n .  A  p e r s o n a l  a p p r o a c h  is  u s e d  a n d  w a s  c o n s id e r e d  a p p r o p r ia t e  to  h e lp  
id e n t if y  a r e a s  fo r  f u t u r e  d e v e lo p m e n t .  T h e  f in a l p a r a g r a p h  a d d r e s s e s  t h e  
e x t e n t  to  w h ic h  t h e  r e s e a r c h  q u e s t io n s  h a v e  b e e n  a n s w e r e d .
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P2K DIPLOMATES’ EXPERIENCE OF PROFESSIONAL LEARNING
9 . 2  E f f e c t s  o f  t h e  P 2 K  c o u r s e  o n  t h e  d ip l o m a t e s *  p r o f e s s i o n a l  l e a r n i n g
T h e  in c e p t io n  a n d  d e v e lo p m e n t  o f  p r o f e s s io n a l  le a r n in g , w ith in  t h e  c o n t e x t  o f  
p r o f e s s io n a l  d e v e lo p m e n t  o f  t h e s e  P 2 K  d ip lo m a t e s ,  c o m m e n c e d  u p o n  e n tr y  
to  t h e  c o u r s e .  H e n c e ,  t h e  p r e -r e g is t r a t io n  le a r n in g  o n  t h e  P 2 K  c o u r s e  
e q u ip p e d  t h e  n u r s e s  s t u d ie d  w ith  a  f u n d a m e n t a l  f r a m e w o r k  f o r  t h e ir  
p r o f e s s io n a l  le a r n in g  o n c e  t h e y  w e r e  q u a l if ie d .
T h e  d ip lo m a t e s '  d e fin it io n  o f  p r o f e s s io n a l  le a r n in g  w h ic h  d e r iv e d  f r o m  t h e ir  
e x p e r i e n c e s  o f  P 2 K  c o u r s e  r e m a in e d  c o n s i s t e n t  t h r o u g h o u t  t h e ir  p o s t ­
q u a lif ic a t io n  e x p e r ie n c e s .  T h e ir  d e f in it io n , w h ic h  s u p p o r t s  t h a t  o f  t h e ir  
le c t u r e r s ,  s u g g e s t s  th a t  p r o f e s s io n a l  le a r n in g  is  a  d y n a m ic  le a r n in g  c y c le  
w h ic h  e v o l v e s  t h r o u g h  a  c r it ic a l r e f le c t iv e  p r o c e s s  o f  n u r s in g  k n o w le d g e ,  s k i l ls  
a n d  a t t it u d e s  to  im p r o v e  t h e  c o m p e t e n c e  o f  a  r e g is t e r e d  n u r s e ,  a n d  it d o e s  
n o t  n e c e s s a r i l y  in v o lv e  g a in in g  a n  a c a d e m i c  q u a l if ic a t io n .  T h u s ,  t h is  
d e f in it io n  c le a r ly  s u g g e s t s  s o m e  o f  t h e  id e a ls  o f  p r o f e s s io n a l is m  b y  v ir t u e  o f  
its  q u e s t  f o r  o n -g o in g  le a r n in g  a n d  u p d a t in g .  It c o u ld  a l s o  b e  c o n c lu d e d  h e r e  
t h a t  t h e  f in d in g s  f r o m  th e  d ip lo m a t e s  a n d  le c t u r e r s ',  a lo n g  w ith  t h o s e  f r o m  t h e  
c o u r s e  d o c u m e n t s ,  c le a r ly  h ig h lig h t  a  p h ilo s o p h y  o f  c o n t in u in g  le a r n in g  w h ic h  
is  e m b e d d e d  in  t h e  a im s  o f  t h e  P 2 K  c o u r s e .
9 . 2 . 1  C o n flic t betw een  P 2 K  an d  the  tra d itio n a l n o tio n  o f  p ro fe s s io n a l 
le a rn in g  in  nurs ing
T h e  c o n f lic t  f o u n d  b e t w e e n  t h e  tw o  le a r n in g  s e t t in g s  w a s  d e r iv e d  fro m  t h e  
d ip lo m a t e s '  p r e -c o n c e iv e d  p e r c e p t io n  o f  n u r s in g .  S o m e  o f  t h e m  h a d  r e p o r t e d  
a n d  o t h e r s  im p lie d  t h a t  t h e y  d id  n o t  e x p e c t  t h e  n u r s in g  c o u r s e  to  b e  s o  
a c a d e m i c a l l y  o r ie n t a t e d  a n d  th a t  t h e y  c o u ld  n o t  in it ia lly  s e e  t h e  r e le v a n c e  o f  
t h e o r e t ic a l  k n o w le d g e  to  t h e  p r a c t ic e  o f  n u r s in g  w h ic h  to  t h e m  w a s  e s s e n t ia l ly  
t h e  t r a d it io n a l  p r a c t ic a l  n a t u r e  o f  n u r s in g .
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T h e s e  d ip lo m a t e s '  a c a d e m i c  s t a t u s  w h ic h  w a s  p r o m o t e d  in  t h e  c la s s r o o m  
s e e m e d  to  ‘a l ie n a t e ’ in  c l in ic a l  s e t t in g s ,  b e c a u s e  t h e  d ip lo m a t e d  w e r e  m o r e  
t h e o r e t ic a l ly  o r ie n t a t e d  b u t  p o s s e s s e d  l e s s  n u r s in g  s k i l l s  t h a n  t h e  t r a d it io n a l  
n u r s e s .  H o w e v e r ,  t h e y  v a lu e d  t h e ir  a c a d e m i c  s t a t u s  a  g r e a t  d e a l  a n d  t h e y  
l in k e d  it w ith  t h e ir  p o t e n t ia l f o r  f u r t h e r  le a r n in g  a n d  c o n t in u e d  p r o f e s s io n a l  
le a r n in g  b e c a u s e  o f  t h e  a v a i la b il i t y  o f m o r e  a c a d e m i c  o p p o r t u n it ie s  w h ic h  
w o u ld  b e  m o r e  r e a d ily  o p e n e d  to  t h e m  t h a n  t h e  t r a d it io n a l  n u r s e s .  A  g r e a t  
d e a l  o f  e m p h a s i s  w a s  p la c e d  h e r e  o n  t h e  p r o g r e s s io n  fro m  a  d ip lo m a  to  a  
u n iv e r s it y  d e g r e e .
N o n e t h e le s s ,  t h e  t r a d it io n a l n u r s e s  h a d  o p p o r t u n it y  to  p r o g r e s s  to  a  d e g r e e  
le v e l  t h r o u g h  t h e  h ig h e r  a w a r d s  b u t , a t t h e  t im e  o f  t h e  s t u d y ,  t h o s e  n u r s e s  
s e e m e d  to  h a v e  little  in s ig h t  in to  t h e ir  a c a d e m i c  p o t e n t ia l.  It s e e m s  t h a t  s u c h  
c o n f lic t s  b e t w e e n  P 2 K  a n d  t r a d it io n a l  n u r s e s ’ n o t io n  o f  p r o f e s s io n a l  le a r n in g  
c o u ld  b e  a d d r e s s e d  b y  m a k in g  a ll  n u r s e s  a w a r e  o f  a c a d e m i c  o p p o r t u n it ie s .  It 
is  o b v io u s  t h a t  t h e s e  tw o  g r o u p s  o f  n u r s e s  c o m p le m e n t  e a c h  o t h e r  in  t e r m s  o f  
s k ill  a n d  t h e o r e t ic a l  o r ie n t a t io n s .  H o w e v e r ,  t h e  s o u r c e  o f  c o n f lic t s  s e e m  to  b e  
f r o m  t h e  n u r s e s  d iff e r e n t  n u r s in g  e d u c a t io n  b a c k g r o u n d .  F o r  in s t a n c e ,  t h e y  
f o llo w e d  a  c u r r ic u lu m  w ith  a  d if f e r e n t  f o c u s ,  t h e  c o n t e x t  o f  le a r n in g  w a s  
m o v e d  fro m  a n  N H S  S c h o o l  o f  N u r s in g  to a  H ig h e r  E d u c a t io n  in s t it u t io n  a n d  a  
c h a n g e  in  h e a lt h c a r e  d e m a n d s  a n d  a p p r o a c h e s  to  n u r s in g  c a r e .  In  v ie w  o f  
t h is  c h a n g e  o f  e m p h a s is ,  it w o u ld  h a v e  b e e n  u n r e a l is t ic  to  e x p e c t  s im ila r  
o u t c o m e s  a n d  t y p e s  o f  n u r s e s .  In  a  w a y , o n e  c o u ld  a r g u e  t h a t  c o n f lic t  w a s  
b o u n d  to  o c c u r  a s  s e e n  a m o n g  g r a d u a t e  n u r s e s ,  a lt h o u g h  s u c h  n u r s e s  h a v e  
n o t b e e n  s o  in t e n s iv e ly  s t u d ie d  a s  P 2 K  n u r s e s .
9 . 2 . 2  E xten t o f  preparation fo r  p ro fess io n a l learning
T h e  d ip lo m a t e s '  la c k  o f  s k i l ls  w a s  c le a r ly  e v id e n t  e s p e c i a l l y  in  t h e  f irs t  p a r t  o f  
t h e  f in d in g s .  T h i s  w a s  p e r p e t u a t e d  b y  t h e  a l ie n a t io n  o f  t h e  t r a d it io n a l  n u r s e s  
w h ic h  h a d  c a u s e d  t h e s e  n u r s e s  a  lot o f  a n g e r  in  t h e  e a r ly  m o n t h s  o f  
r e g is t e r e d  p r a c t ic e .  T h e  im p lic a t io n  w a s  t h a t  in  t h is  r e s p e c t  t h e  P 2 K  c o u r s e
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h a d  f a ile d  t h e m .  S u b s e q u e n t l y ,  b o th  s k i l ls  d e f ic it s  a n d  a l ie n a t io n  s u b s i d e d  
a n d  t h e  d ic h o t o m y  b e t w e e n  t h e  P 2 K  n u r s e s  a n d  t r a d it io n a l n u r s e s  g r a d u a lly  
d is a p p e a r e d .  T h i s  s e e m e d  to  h a v e  o c c u r r e d  t o w a r d s  t h e  e n d  o f  th e  f ir s t  y e a r  
w h e n  t h e y  h a d  h a d  a  c h a n c e  to  d e m o n s t r a t e  t h e ir  c a p a b il i t y  to  le a r n  w h a t  w a s  
e x p e c t e d  o f  t h e m  in  o r d e r  to  f u n c t io n  a t  t h e  r e q u ir e d  le v e l.
It w a s  e v i d e n t  t h a t  t h e s e  d ip io m a t e s  m a in t a in e d  t h e ir  p e r c e p t io n  o f  
p r o f e s s io n a l  le a r n in g  a s  a n  o n -g o in g  p r o c e s s .  T h e y  d e m o n s t r a t e d  t h is  w h e n  
t h e y  d i s c u s s e d  t h e  e x t e n t  to  w h ic h  t h e  c o u r s e  h a d  p r e p a r e d  t h e m  fo r  
p r o f e s s io n a l  le a r n in g .  T h e y  a ls o  m e n t io n e d  a s p e c t s  o f  t h e ir  a p p r o a c h  to  
n u r s in g  c a r e  w ith in  w h ic h  t h e y  fe lt p r o f e s s io n a l  le a r n in g  t a k e s  p la c e  in c lu d in g  
b e in g  r e s p o n s ib l e  a n d  a c c o u n t a b l e  f o r  p a t ie n t  c a r e ,  c o n t in u o u s ly  q u e s t io n in g ,  
r e f le c t in g  o n  a n d  e v a lu a t in g  th e ir  p r a c t ic e  a s  w e ll a s  in it ia t in g  t h e ir  o w n  
le a r n in g . A lt h o u g h  t h e  P 2 K  c o u r s e  s e e m e d  to  h a v e  in it ia lly  f a ile d  t h e m  in  
t e r m s  o f  t h e ir  s k i l l s  d e f ic it , t h e y  h a d  b e n e f it e d  fro m  t h e  P 2 K  c o u r s e ’s  
a p p r o a c h  t o  le a r n in g .  T h i s  c le a r ly  im p lie d  a  c o m m it m e n t  w h ic h  is  r e f le c te d  in  
t h e  n u r s e s ’ p e r c e p t io n  o f  C P L
9 . 3  M e t h o d s  o f  p r o f e s s i o n a l  l e a r n i n g
T h e  m e t h o d s  o f  p r o f e s s io n a l  le a r n in g  t h a t  t h e  d ip io m a t e s  h a d  e x p e r ie n c e d  
d u r in g  t h e  s t u d y  r e v e a le d  a  v a r ie t y  o f  le a r n in g  s t r a t e g ie s  w h ic h  il lu s t r a t e  a  
c o n t in u e d  c o m m it m e n t  to  a n d  r e s p o n s ib i l it y  fo r  t h e ir  o w n  le a r n in g  a s  
a d v o c a t e d  b y  t h e  P 2 K  c u r r ic u lu m . T h e s e  w e r e  p r im a r ily  lin k e d  t o  t h e ir  
id e n t if ic a t io n  o f  le a r n in g  n e e d s  w h ic h  t h e  n u r s e s  id e n t if ie d  in d e p e n d e n t ly  
e s p e c i a l l y  d u r in g  t h e  e a r ly  m o n t h s  o f  r e g is t e r e d  p r a c t ic e .  T h e y  c o n s id e r e d  
t h is  a c t iv it y  to  b e  o n -g o in g  a n d  o f  c r u c ia l  im p o r t a n c e  in  t h e  p la n n in g  o f  
p r o f e s s io n a l  le a r n in g .  T h i s  w a s  d e m o n s t r a t e d  b y  t h e  w a y  t h e y  t h e m s e lv e s  
s p o n t a n e o u s l y  id e n t if ie d  t h e ir  le a r n in g  n e e d s  d u r in g  t h e  c o u r s e  o f  t h e ir  w o rk .  
It w a s  a ls o  e v i d e n t  t h a t  t h e  n u r s e s  c a r e f u l ly  p la n n e d  a n d  c h o s e  w h a t  a n d  h o w  
to  le a r n .
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9.3.1 Id e n tif ic a tio n  o f  le a r n in g  n e e d s
D u r in g  th e  in it ia l  p o s t -q u a lif ic a t io n  p r a c t ic e ,  o c c u p a t io n a l  r o le  id e n t it y  w a s  a  
m a in  c o n c e r n  in  t h e  le a r n in g  o f  t h e  s t a f f  n u r s e  ro le . L e a r n in g  n e e d s ,  
t h e r e f o r e ,  w e r e  b a s e d  o n  c l in ic a l  s k i l ls  t h e y  fe lt  t h e y  la c k e d  a s  s t a f f  n u r s e s .  
T h e y  t h e r e f o r e  d e v e lo p e d  t h o s e  s k i l ls  w h ic h  t h e y  id e n t if ie d  a s  t h e  m o s t  
im p o r t a n t  a s p e c t s  o f  n u r s in g .  T h e s e  in c lu d e d  c o m m u n ic a t in g  w ith  o t h e r  
m e m b e r s  o f  t h e  h e a lt h c a r e  t e a m s ,  m a n a g e m e n t  a n d  s a f e  n u r s in g  p r a c t ic e .  
It w a s  e v id e n t  a t  t h a t  t im e  t h a t  t h e  d ip lo m a t e s ’ b e lie f  in t h e ir  s k i l ls  d e f ic it  
in f lu e n c e d  t h e ir  s e l f -c o n c e p t  w h ic h  h a d  r e s u lt e d  in a  s e lf -f u lf i ll in g  p r o p h e c y .  
A t  t h a t  t im e  t h e  d ip lo m a t e s ’ b e l ie f  in  t h e ir  s k il ls  d e f ic it  in f lu e n c e d  t h e ir  s e l f -  
c o n c e p t  a n d  t h e y  fe lt  t h a t  t h is  w a s  d u e  to  h a v in g  b e e n  t h e  f irs t  c o h o r t  o f  P 2 K  
n u r s e s .  O n c e  t h e y  h a d  s e t t le d  in to  t h e ir  s t a f f  n u r s e  ro le  t h e ir  n e e d s  b e c a m e  
m o r e  s p e c i a l is t  o r ie n t a t e d  a t  h ig h e r  a n d  d e e p e r  le v e l a c c o r d in g  to  t h e ir  
r e s p o n s ib i l it ie s  a n d  t h e  d e m a n d s  o f  t h e ir  n u r s in g  g r a d e s  a n d  s p e c ia l it y .  
T h u s ,  it a p p e a r s  t h a t  id e n t if ic a t io n  o f  le a r n in g  n e e d s  w e r e  p r o g r e s s i v e  a n d  
f o llo w e d  a  l in e a r  p r o c e s s  fro m  t h e  g e n e r a l  to  t h e  s p e c if ic  d u r in g  t h e  tw o  y e a r s  
o f  r e g is t e r e d  p r a c t ic e .
9 .3 .2  L earn in g  through n u rs in g  p rac tice
L e a r n in g  t h r o u g h  p r a c t ic e  c o n s i s t e d  o f  r e f le c t in g  o n  p r a c t ic e  a n d  m o n it o r in g  o f  
p e r f o r m a n c e .  B e s i d e s  t h e  le a r n in g  o f  s k i l ls  o n  t h e  w a r d s  t h e r e  w a s  e v i d e n c e  
t h a t  t h e  d ip lo m a t e s  b e l ie v e d  t h a t  p r o f e s s io n a l  le a r n in g  t a k e s  p l a c e  t h r o u g h  
o n -g o in g  r e f le c t io n  o n  p r a c t ic e .  T h i s  w a s  q u ite  a  d if f e r e n t  p r o c e s s  f ro m  
g a in in g  k n o w le d g e  t h r o u g h  t e x t b o o k s .  T h e s e  n u r s e s  f o u n d  t h a t  c r it ic a l  
r e f le c t io n  o n  p r a c t ic e  h e lp e d  t h e m  to  c la r if y  t h e  m e a n in g  o f  t h e ir  n u r s in g  
p r a c t ic e .  T h u s  r e f le c t in g  o n  p e r f o r m a n c e  f a c il it a t e d  a n d  m o t iv a t e d  t h e  
f u r t h e r in g  o f p r o f e s s io n a l  le a r n in g .
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9.3.3 L e a r n in g  th ro u g h  m e n to r s h ip /p r e c e p to r s h ip  s y s t e m
W h e n  t h o s e  d ip io m a t e s  b e c a m e  in v o lv e d  t h e m s e l v e s  in  m e n t o r in g  s t u d e n t  
n u r s e s  a n d  p r e c e p t o r in g  n e w ly  q u a l if ie d  n u r s e s ,  t h e y  le a r n t  f r o m  t h is  p r o c e s s .  
A t  t h a t  t im e  t h e  p r e c e p t o r s h ip  s y s t e m  h a d  n o t  b e e n  f u lly  e s t a b l is h e d  a n d  t h is  
r e s u lt e d  in  a  l a c k  o f g u id e l in e s  a n d  m in im a l  s u p p o r t  f ro m  a  n a m e d  p r e c e p t o r .  
T h u s  le a r n in g  w ith in  t h is  s y s t e m  w a s  o n  a n  a d  h o c  b a s i s  w ith  m in im a l  
s t r u c t u r e  a n d  a t  t h e  n u r s e s  r e q u e s t .  T h i s  s it u a t io n  d id  n o t, h o w e v e r ,  la s t  lo n g  
b e c a u s e  t h e  p r e c e p t o r s h ip  s y s t e m  c o in c id e d  w ith  t h e  e m e r g e n c e  o f  t h e  f irs t  
P 2 K  s t a f f  n u r s e s  a n d  it s e e m e d  t h a t  b o th  n e w ly  q u a lif ie d  n u r s e s  a n d  
p r e c e p t o r s  le a r n t  th e  s y s t e m  a t  t h e  s a m e  t im e .
9 .3 .4  P e e r s u p p o rt
T h e  d ip io m a t e s ’ c le a r ly  d is t in g u is h e d  p e e r  s u p p o r t  f r o m  P 2 K  c o l l e a g u e s  a n d  
th a t  o f  o t h e r  n u r s e s  o n  t h e  w a r d s .  P e e r  s u p p o r t  a s  a  r e g is t e r e d  n u r s e  w a s  
f o u n d  to  b e  s i m i l a r  to t h e  k in d  o f  e x p e r i e n c e  o n  t h e  c o u r s e .  T h i s  s u p p o r t  
n e tw o r k  w a s  c o n s id e r e d  n e c e s s a r y  a n d  p r o d u c t iv e .  T h e  d ip io m a t e s  f o u n d  
t h a t  b y  m e e t in g  w ith t h e ir  p e e r s  fr o m  c o lle g e  w a s  a  u s e f u l  w a y  o f  le a r n in g .  
T h e r e  w a s  t h u s  e v i d e n c e  o f  c o n t in u e d  p e e r  s u p p o r t  n e tw o r k  o u t s id e  w o rk  w ith  
n u r s e s  f ro m  t h e  s a m e  c o h o r t  t h r o u g h o u t  t h e  s t u d y .  T h e  d ip io m a t e s ’ 
m a in t a in e d  t h is  lin k  b e c a u s e  t h e y  f o u n d  t h a t  s u c h  p e e r  s u p p o r t  h e lp e d  t h e m  
to  le a r n  fr o m  e a c h  o th e r  a n d  m o t iv a t e d  t h e m  to  le a r n  f u r th e r .
R e la t i o n s h ip s  w ith  o t h e r  n u r s e s  o n  t h e  w a r d s  a p p e a r e d  s o m e w h a t  t e n s e  
e s p e c i a l l y  in  t h e  in itial m o n t h s  o f  r e g is t e r e d  p r a c t ic e  a n d  d e p e n d e d  o n  c e r t a in  
id e n t if ie d  a t t r ib u t e s , s u c h  a s  b e in g  ‘y o u n g ,  f le x ib le  a n d  n o t  lo n g  q u a l if ie d ’. 
T h e  im p o r t a n c e  o f  c l in ic a l  a n d  p e e r  s u p p o r t  e m e r g e d  f r o m  d ip io m a t e s ’ o w n  
e x p e r i e n c e s  o f  p r e c e p t o r s h ip , a s  n e w ly  q u a lif ie d  s t a f f  n u r s e s  w h ic h  t h e y  
v ie w e d  a s  p r o f e s s io n a l  le a r n in g  d u r in g  t h e ir  in it ia l s t a g e  o f  p r a c t ic e .  W h i ls t  
c l in ic a l  a n d  p e e r  s u p p o r t  fro m  o t h e r  n u r s e s  o n  t h e  w a r d s  w a s  v ie w e d  a s  a
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m e t h o d  o f  p r o f e s s io n a l  le a r n in g , it w a s  d iff ic u lt  to  a c h ie v e  d u e  to  t h e  c o n f lic t  
o f  in t e r e s t s  f o u n d  in c l in ic a l  a r e a s  b e t w e e n  t h e  d ip lo m a t e s  a n d  t r a d it io n a l  
n u r s e s .
D e s p it e  a n  im p r o v e d  r e la t io n s h ip  w ith  t h e  t r a d it io n a l n u r s e s  d u r in g  t h e  s e c o n d  
y e a r  o f  r e g is t e r e d  p r a c t ic e , m in im a l c l in ic a l  s u p p o r t  w a s  still e v id e n t  o n  t h e  
w a r d s .  T h i s  w a s  la r g e ly  d u e  to  t h e  t r a d it io n a l n u r s e s  f a il in g  to  r e c o g n i s e  t h e  
d ip lo m a t e s '  n e e d s  fo r f u r th e r  le a r n in g  w h ic h  c o n t in u e d  to  b e  e v id e n t  e ig h t e e n  
m o n t h s  a f t e r  t h e y  h a d  b e e n  q u a lif ie d . A l s o  t h e  le a r n in g  s t r a t e g ie s  u s e d  in  
t h e  c l a s s r o o m  c le a r ly  d e m o n s t r a t e  t h a t  t h e  c o u r s e  h a d  f o s t e r e d  a  s e lf ­
d ir e c t e d  a p p r o a c h  to  le a r n in g  a n d  h a d  g iv e n  t h e s e  n u r s e s  t h e  o p p o r t u n it y  to  
b e c o m e  m o r e  e f f e c t iv e  in  m a n a g in g  t h e ir  o w n  le a r n in g .
9 .3 .5  P a rtic ip a tio n  in learn in g  ac tiv ities
T h e s e  d ip l o m a t e s  b e lie v e d  a n d  d e m o n s t r a t e d  t h a t  p a r t ic ip a t io n  in  v a r i o u s  
le a r n in g  a c t iv i t ie s  w a s  f u n d a m e n t a l  to  p r o f e s s io n a l  le a r n in g  a n d  u p d a t in g  o f  
s k i l l s  a n d  k n o w le d g e .  It w a s  e v id e n t  t h a t  t h e ir  le a r n in g  o f  s k il ls  w a s  o n -g o in g  
a n d  m o s t ly  t o o k  p l a c e  o n  t h e  w a r d s  d u r in g  t h e ir  in v o lv e m e n t  w ith  p a t ie n t s ,  b y  
t e a c h i n g  o t h e r s  a n d  s h a r in g  c l in ic a l  in fo r m a tio n  a n d  b y  r e a d in g  a n d  
d i s c u s s i n g  r e le v a n t  n u r s in g  lite r a tu r e  w ith  o t h e r s .  T h e y  a ls o  a t t e n d e d  w o r k  
r e la t e d  s t u d y  d a y s ,  c o n f e r e n c e s  a n d  w o r k s h o p s .  A  lo t o f  t h e s e  m e t h o d s  
r e f le c t e d  t h e  o n e s  in w h ic h  t h e s e  n u r s e s  h a d  p a r t ic ip a t e d  d u r in g  t h e  P 2 K  
c o u r s e .  H o w e v e r ,  t h e s e  m e t h o d s  c o n s t it u t e d  t h e  t y p e s  o f  le a r n in g  s t r a t e g ie s  
w h ic h  w e r e  r e f e r r e d  to a s  ‘le a r n in g  a s  y o u  g o  a lo n g ’ w h ils t  t h e  a c a d e m i c  
le a r n in g  s t r a t e g i e s  in v o lv e d  a t t e n d in g  s h o r t  o r  lo n g , c l in ic a l ly  r e la t e d  c o u r s e s  
w h e r e  k n o w le d g e  a n d /o r  s k il ls  c a n  b e  le a r n t . T h u s  fo r  t h e s e  n u r s e s ,  
r e f le c t in g  o n  t h e ir  n u r s in g  p r a c t ic e  a ls o  le d  t h e m  to  id e n tify , p la n  a n d  
p a r t ic ip a t e  in  b o t h  a c a d e m ic  a n d  n o n - a c a d e m i c  le a r n in g  a c t iv it ie s  t h r o u g h o u t  
t h e  tw o  y e a r s  o f  s t u d y  in  k e e p in g  w ith  t h e ir  o w n  n o tio n  o f  p r o f e s s io n a l  
le a r n in g .
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9.4 F a c to rs  influencing  p ro fess io n a l learn ing  d u ring  re g is te re d  p rac tice
9.4.1 A d ju s tm e n t to s ta ff  n u rse  ro le
T h i s  s t u d y  p o r t r a y s  t h e  e x p e r i e n c e s  o f  a  g r o u p  o f  d ip lo m a t e s '  p r o f e s s io n a l  
le a r n in g  w h ic h  t o o k  p l a c e  t h r o u g h  t h e  c o n f r o n t a t io n  o f  a  n u m b e r  o f  c o n f lic t s  
d u r in g  t h e ir  r e g is t e r e d  p r a c t ic e .  T h e s e  c o n f lic t s  e x p e r i e n c e d  b y  t h e  
d ip lo m a t e s  w e r e  f o u n d  w ith in  a  s e r i e s  o f  a d ju s t m e n t  p h a s e s ,  s o m e  o f  w h ic h  
w e r e  n o t  a n t ic ip a t e d  a n d  o c c u r r e d  d u r in g  b o th  t h e  p r e -  a n d  p o s t -r e g is t r a t io n  
p r a c t ic e .  A  c e r t a in  a m o u n t  o f  c o n f lic t  w a s  to  b e  e x p e c t e d  s i n c e  t h e  
d ip lo m a t e s  h a d  u n d e r t a k e n  a  n e w  r e f o r m e d  n u r s e  e d u c a t io n  w h ic h  h a d  a  
d iff e r e n t  p h ilo s o p h y  fro m  t h a t  o f  t h e  t r a d it io n a l  t r a in in g . H o w e v e r ,  t h e  f in d in g s  
s u g g e s t  t h a t  c o n f lic t  f r o m  v a r i o u s  s o u r c e s  h a d  a n  e f f e c t  o n  t h e  n u r s e s '  
le a r n in g  a t  v a r io u s  p o in t s  o f  t r a n s it io n s  f ro m  t h e  t im e  o f  e n t r y  to  n u r s in g .
T h u s  t h e  P 2 K  d ip lo m a t e s  s t u d ie d  h a d  to  ju s t if y  t h e ir  s t a f f  n u r s e  r o le  id e n t ity  
w h ic h  h a d  d e v e lo p e d  in to  t h a t  o f  k n o w le d g e a b le ,  a u t o n o m o u s  a n d  c r e d ib le  
p r a c t it io n e r s . T h i s  h a d  r e s u lt e d  in  in c o n g r u it y  b e t w e e n  t h e  d ip lo m a t e s '  
p e r c e p t io n s  a n d  e x p e c t a t io n s  o f  p r o f e s s io n a l  le a r n in g  a n d  t h a t  o f  t h e  
t r a d it io n a l n u r s e s .
A  la c k  o f  r o le  d e f in it io n  a n d  e x p e c t a t io n s  e m e r g e d  fr o m  t h e  r o le  c o n f lic t  a n d  
h a d  im p lic a t io n s  in t h e  p r o f e s s io n a l  le a r n in g  o f  t h e s e  d ip lo m a t e s  in  t e r m s  o f  
d e t e r m in in g  p r io r it ie s  o f  e d u c a t io n a l  n e e d s  a n d  t h o s e  a s p e c t s  o f  t h e  ro ie  
w h ic h  r e q u ir e d  fu r t h e r  k n o w le d g e  a n d  a p p r o p r ia t e  s k i l l s  a n d  a t t it u d e s .  
C o n s e q u e n t ly ,  t h e r e  w e r e  t e n s io n s  b e t w e e n  t h e  n e w  s t a f f  n u r s e  r o le  a n d  t h e  
c o m p e t e n c e s  w h ic h  t h e s e  n e w  a s p ir in g  p r o f e s s io n a l  d ip lo m a t e s  w e r e  
s t r e s s in g ,  a g a in s t  t h e  ‘c a r in g ’ a n d  o fte n  r it u a lis t ic  s k i l ls  o f  t h o s e  t r a d it io n a lly  
t r a in e d  n u r s e s .  It s e e m s  t h a t  b o th  P 2 K  a n d  t r a d it io n a l  n u r s e s  n e e d  to  
r e c o g n is e  t h a t  t h e  p r o c e s s  o f  a d ju s t m e n t  to  t h e  s t a f f  n u r s e  ro le  is  o n e  o f  t h e
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in f lu e n c in g  f a c t o r s  w h ic h  h a s  im p lic a t io n s  in  t h e  p r o f e s s io n a l  le a r n in g  o f  n e w ly  
q u a lif ie d  n u r s e s .  T h i s  a s p e c t  o f  p r o f e s s io n a l  le a r n in g  c o u ld  b e  in c lu d e d  in  
t h e  p r e c e p t o r s h ip  a n d  s t a f f  d e v e lo p m e n t  p r o g r a m m e  f o r  n u r s e s .
H o w e v e r ,  t h e  l a c k  o f  c o n g r u e n c e  e m a n a t in g  f r o m  t h e  p r e v io u s  le a r n in g  
e x p e r i e n c e s  o n  t h e  P 2 K  c o u r s e  w h ic h  t h e s e  n u r s e s  b r o u g h t  to  t h e ir  
p r o f e s s io n a l  le a r n in g  s it u a t io n  in c l in ic a l  p r a c t ic e  d id  n o t  a lw a y s  le a d  to  
c o n f lic t . T h e r e  w a s  e v i d e n c e  o f  n e w  t h in k in g  w h ic h  o c c u r r e d  a c c o r d in g ly  a n d  
s t im u la t e d  t h e  d e v e lo p m e n t  o f  t h e  d ip io m a t e s '  r o le s  w ith in  t h e  P 2 K  
p h ilo s o p h y . O u t  o f  t h e s e  c o n f lic t s ,  s t r a t e g ie s  f o r  c o p in g  w ith  th e  n e w  s t a f f  
n u r s e  r o le  e m e r g e d  w h ic h  a llo w e d  t h e  r o le  to  c h a n g e  a n d  b e c o m e  a c c e p t a b le  
to  o t h e r s .  In  f a c t ,  in lig h t o f  t h e  i n c r e a s e d  k n o w le d g e  w h ic h  t h e s e  n u r s e s  
b r o u g h t  to  n u r s in g  p r a c t ic e ,  t h e  n u r s in g  r o le  o n  t h e  w a r d s  h a d  a lr e a d y  b e g u n  
to  c h a n g e .  N u r s e s  w e r e  b e c o m in g  m o r e  e n g a g e d  in  t h e ir  p r o f e s s io n a l  
le a r n in g  a n d  b e g a n  to  a c k n o w le d g e  t h e  im p o r t a n c e  o f  c o n t in u in g  p r o f e s s io n a l  
e d u c a t io n .  T h e y  w e r e  a t t e n d in g  k n o w le d g e  b a s e d  c o u r s e s  in  re la t io n  to  t h e ir  
a lr e a d y  a c q u ir e d  s k il ls ,  fo r in s t a n c e  d ip lo m a  a n d  d e g r e e  c o u r s e s .  T h e y  a ls o  
s e e m e d  to  d e m o n s t r a t e  a  b e t t e r  u n d e r s t a n d in g  o f  t h e  P 2 K  p h ilo s o p h y , w e r e  
b e c o m in g  m o r e  q u e s t io n in g  a n d  w e r e  a s k in g  f o r  h e lp  f r o m  t h e  P 2 K  n u r s e s ,  
r e c o g n is in g  a n d  v a lu in g  t h e  d ip io m a t e s ’ k n o w le d g e .
9 .4 .2  A ffe c tiv e  asp ects  o f  lea rn in g
It is  e v id e n t  in  t h is  s t u d y  t h a t  n o  o p p o r t u n it ie s  w e r e  g iv e n  to  e x p lo r e  a n d  
d i s c u s s  t h e  d ip io m a t e s '  c o n f lic t in g  v a l u e s  a n d  p r o b le m s  o f  a d ju s t m e n t s ,  
e s p e c i a l l y  d u r in g  t h e  in it ia l m o n t h s  o f  r e g is t e r e d  p r a c t ic e .  T h e  r e a s o n  f o r  t h is  
c o u ld  b e  t h a t  t h e  a f f e c t iv e  a s p e c t  o f  le a r n in g  w a s  n o t  r e c o g n is e d  d u r in g  t h e  
t r a n s it o r y  p h a s e s  o f  t h e  s t a f f  n u r s e  r o le  w h ic h  t h e  d ip io m a t e s  e x p e r ie n c e d .  
H e n c e ,  in  t h e  p la n n in g  o f  f u t u r e  c o u r s e s  c o n s id e r a t io n  s h o u ld  b e  g iv e n  to  t h is  
e s s e n t ia l  a s p e c t  o f  le a r n in g  w h ic h  c le a r ly  h a s  im p l ic a t io n s  fo r c u r r ic u lu m  
d e v e lo p m e n t  a t  b o th  p r e -  a n d  p o s t -r e g is t r a t io n  le v e l.
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S t r u c t u r e d  s u p p o r t  s y s t e m s ,  s u c h  a s  t h e  p r o m o t io n  o f  p e e r  s u p p o r t  n e tw o r k  
s i m ila r  to  t h e  o n e  in it ia te d  b y  t h e  d ip lo m a t e s  in  t h is  s t u d y ,  c o u ld  h e lp  t h e  
s t u d e n t ,  t h e  n e w ly  q u a lif ie d  a s  w e ll a s  t h e  q u a lif ie d  a n d  e x p e r ie n c e d  n u r s e  to  
c o p e  a n d  m a n a g e  c h a n g e  in  o r d e r  to  ‘s u r v iv e 1 t h e  o n -g o in g  c h a l le n g in g  
t r a n s it io n s  t h a t  lie  a h e a d  o f  t h e m . T h e  d e p lo y m e n t  o f  a  m o r e  s y s t e m a t ic  
a p p r o a c h ,  e s s e n t ia l ly  in  p r a c t ic e  s e t t in g s ,  to  a s s i s t  a n d  to  a d d r e s s  p r o b le m s  
o f  a d ju s t m e n t  f r o m  t h e  p o in t  o f  e n t r y  a n d  t h r o u g h o u t  t h e  n u r s e s 1 c a r e e r  is  
t h e r e f o r e  r e c o m m e n d e d  a n d  is  c o n s i d e r e d  c r u c ia l  w h e n  a d d r e s s in g  t h e  
a f f e c t iv e  a s p e c t  o f  le a r n in g  in  t h e  c u r r ic u lu m . T h u s ,  in  o r d e r  to  d e t e r m in e  
s u c c e s s f u l  p r o f e s s io n a l  le a r n in g  b o t h  t h e  p o s it iv e  a n d  n e g a t iv e  in f lu e n c e s ,  
in c lu d in g  t h e  e m o t io n a l  r e s p o n s e s  t h a t  c a n  a f f e c t  n u r s e s '  r e a d in e s s  a n d  
w il l in g n e s s  to  le a r n ,  n e e d  to  b e  t a k e n  in to  c o n s id e r a t io n  t h r o u g h o u t  t h e  
e d u c a t io n  o f  n u r s e s .
A d d it io n a l ly ,  o n  t h e  b a s i s  o f  f in d in g s  o n  t h e  a f f e c t iv e  a s p e c t s  o f  p r o f e s s io n a l  
le a r n in g  it c a n  b e  a r g u e d  t h a t  s u p p o r t  n e t w o r k s  a r e  r e q u ir e d  a n d  a r e  r e la t e d  
to  t h e  in d iv id u a l  n u r s e ’s  p r o f e s s io n a l  le a r n in g  n e e d s  a n d  d e v e lo p m e n t  fo r  
s p e c i f ic  t r a n s it io n s  w h ic h  o c c u r  in  v a r i o u s  p r o f e s s io n a l  c i r c u m s t a n c e s .  A s  t h e  
f in d in g s  o f  t h is  s t u d y  in d ic a t e d ,  a  p e e r  s u p p o r t  g r o u p  h a s  t h e  b e n e f it  o f  
a llo w in g  t h e  n u r s e  to  le a r n  a n d  r e f le c t  o n  t h e ir  p r a c t ic e  a n d  m o n it o r  t h e ir  
c l in ic a l  p r o g r e s s  w ith in  t h e  s a f e t y  o f  t h e ir  o w n  c o l le a g u e s .  T h i s  p r o c e s s  h a s  
a l s o  b e e n  r e f e r r e d  to  a s  p e e r  e v a lu a t io n ,  p e e r  a u d it  a n d  p e e r  r e v ie w  ( B u r n a r d  
1 9 8 8 ,  K e n w o r t h y  a n d  N ic k lin  1 9 8 9 ) .  T h u s ,  in  t h is  s t u d y  t h e  d ip lo m a t e s  u s e d  
t h e ir  p e e r  s u p p o r t  g r o u p s  to  a d d r e s s  t h e  c o g n it iv e  a s  w e ll a s  t h e  a f f e c t iv e  
a s p e c t s  o f  t h e ir  le a r n in g  a n d  t h e s e  c le a r ly  e m p o w e r e d  t h e m  to  r e s o lv e  t h e ir  
c o n f lic t  o f  v a l u e s  a n d  m a k e  a  p o s it iv e  a d a p t a t io n  to  t h e ir  s t a f f  n u r s e s '  ro le .
9 .4 .3  P recep to rsh ip  s y s tem
R e s p o n s ib i l i t i e s  f o r  m e n t o r in g /p r e c e p t o r in g  w e r e  n o t c le a r  e s p e c i a l l y  d u r in g  
t h e  in it ia l s t a g e  n o r  d id  t h e  p r e c e p t o r s  h a v e  t h e  a tt it u d e  a n d /o r  t h e  s k i l ls  to  
c a r r y  t h e m  o u t. T h e r e  w a s  a ls o  a  f a ilu r e  to  in fo rm  p o t e n t ia l
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m e n t o r s / p r e c e p t o r s  o f  t h e  c o u r s e  t e a c h in g / le a r n in g  s t r a t e g ie s  a n d  a  la c k  o f  
c l in ic a l  s t a f f s  fu ll in v o lv e m e n t  in  c u r r ic u lu m  p la n n in g  w h ic h  h a d  a n  e f fe c t  o n  
t h e  p r o f e s s io n a l  le a r n in g  o f  t h e s e  n u r s e s .  T h i s  o m is s io n  r e s u lt e d  in  t h e  
m e n t o r s /p r e c e p t o r s '  in a b ilit y  to  f u lly  m e e t  t h e  le a r n e r s '  n e e d s  in  c l in ic a l  
p r a c t ic e ,  h e n c e  a  la c k  o f  c o n t in u it y  w ith  c la s s r o o m  t e a c h in g / le a r n in g  
a p p r o a c h .  H o w e v e r ,  if t h e  a im  o f  P 2 K  w a s  to  in f lu e n c e  f u t u r e  le a r n in g  in  
p r a c t ic e ,  t h is  g a p  b e t w e e n  c la s s r o o m  a n d  c l in ic a l  t e a c h in g / le a r n in g ,  w h ic h  is  
c o m m o n ly  d e s c r ib e d  in t h e  lite r a tu r e  a s  ‘t h e o r y -p r a c t ic e  g a p ’ ( A le x a n d e r  
1 9 8 4 ,  M e lia  1 9 8 7 ) ,  a s  w e ll a s  t h e  la c k  o f  m e n t o r s  a n d  s t a f f  a w a r e n e s s ,  d o e s  
h a v e  im p l ic a t io n s  f o r  t h e  p r o f e s s io n a l  d e v e lo p m e n t  o f  q u a lif ie d  n u r s e s  in  t h e  
f u t u r e .
T h u s ,  it is  c r u c ia l  t h a t  a ll  c l in ic a l  n u r s e s  in v o lv e d  in t h e  e d u c a t io n  o f  n u r s e s  
s h o u ld  b e  f u lly  in f o r m e d  o f  a n d  u n d e r s t a n d  c h a n g e s  in  a ll a s p e c t s  o f  t h e  
n u r s in g  c u r r ic u lu m  in c lu d in g  t e a c h in g / le a r n in g  s t r a t e g ie s  a s  w e ll a s  t h e  c o u r s e  
c o n t e n t . S y s t e m a t i c  m e n t o r in g  o f  s t u d e n t  n u r s e s  a n d  p r e c e p t o r in g  o f  n e w ly  
q u a lif ie d  n u r s e s  w h ic h  h a v e  o b v io u s  im p lic a t io n s  fo r  p r o f e s s io n a l  le a r n in g  
s h o u ld  a i s o  b e  p r o v id e d  w ith  c l e a r  g u id e l in e s  a n d  r o le  d e f in it io n s .
A  c o lla b o r a t iv e  a p p r o a c h  b e t w e e n  e d u c a t io n a l  a n d  c l in ic a l  s t a f f  c o u ld  h e lp  to  
e n h a n c e  t h e  t r a n s it io n  f ro m  s t u d e n t  to  s t a f f  n u r s e  a n d  t h e  p r o f e s s io n a l  
s o c ia l iz a t io n  p r o c e s s  e s p e c i a l l y  d u r in g  t h e  in it ia l m o n t h s  o f  r e g is t e r e d  
p r a c t ic e ,  t h u s  d e c r e a s in g  t h e  ro le  c o n f lic t  e v id e n t  in t h is  s t u d y . T h i s  a p p r o a c h  
w o u ld  a l s o  h e lp  to  a d d r e s s  t h e  e m o t io n a l r e a c t io n s  o f  s t a f f  in  a n  a tt e m p t  to  
c o n q u e r  t h e  r e s is t a n c e  to  c h a n g e  fro m  a  p r o f e s s io n  w h ic h  is  s e e n  a s  
t r a d it io n a l in  its  o u t lo o k . F r o m  h is  e x a m in a t io n  o f  p u b lis h e d  w o r k  o v e r  a  
t w e n t y  y e a r  p e r io d ,  O r r  ( 1 9 9 0 )  f o u n d  t h a t  t h e  n u r s in g  p r o f e s s io n  is  ju s t  a s  
t r a d it io n a l t o -d a y  a s  it w a s  in t h e  1 9 6 0 s  a n d  h e  c o n c lu d e d  t h a t  p e r h a p s  t h e  
t r a d it io n a lis m  o f  n u r s in g  is  r e s is t a n t  to  a ll m a jo r  c h a n g e s .  S u c h  f in d in g s  
o b v io u s ly  h a v e  h a d  c a u s e  f o r  c o n c e r n  in  t h e  d e v e lo p m e n t  o f  n u r s in g .  
H o w e v e r ,  P 2 K  e d u c a t io n a l  p r o g r a m m e s  s e e m  to  a d d r e s s  t h is  b y  p r o d u c in g
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p o t e n t ia l a g e n t s  o f  c h a n g e  w ith t h e  n e c e s s a r y  s k i l ls  to  c h a l le n g e  t r a d it io n a l  
e x p e c t a t io n s  o f  n e w ly  q u a lif ie d  n u r s e s ,  w h ic h  s u p p o r t s  M a b e n  a n d  M a c le o d  
C l a r k ’s  ( 1 9 9 7 )  s t u d y .
9 . 5  T h e  d i p i o m a t e s '  p r o f e s s i o n a l  l e a r n i n g  d e v e l o p m e n t
S p e c i f i c  e x p e r i e n c e s  o f  c h a n g e  a n d  t r a n s it io n s  w h ic h  t o o k  p l a c e  in  t h e  r e a l  
w o rld  o f  n u r s in g  w e r e  c le a r ly  id e n t if ie d  b y  t h e s e  P 2 K  d ip io m a t e s  d u r in g  t h e ir  
r e g is t e r e d  p r a c t ic e .  V a r i o u s  f o r m s  o f  t r a n s it io n  a r e  e v id e n t  in  t h is  s t u d y 's  
t h r e e  m a in  t r a n s it io n  c y c l e s  a s  illu s t r a t e d  in  F ig u r e  8 . 1 .  It is ,  h o w e v e r ,  
a p p a r e n t  t h a t  t h e  e x t e r n a l  f o r c e s  a n d  e v e n t s  w h ic h  h a d  b e e n  c o n s i d e r e d  in  
t h e  m o d e l  a r e  v a r i o u s  b u t  th e y  c le a r ly  im p in g e  o n  t h e  d ip io m a t e s '  p r o f e s s io n a l  
le a r n in g  p r o c e s s .  T h e s e  c y c le s ,  t h e r e f o r e , h ig h lig h t  t h e  e x t e n t  a n d  n a t u r e  o f  
t h e  n u r s e s '  v u ln e r a b il it y  a n d  r e s i l ie n c e  a n d  t h e  m a n n e r  in  w h ic h  t h e  
d ip io m a t e s  c o p e d  w ith  t h e ir  p r o f e s s io n a l  le a r n in g  d e v e lo p m e n t  d u r in g  t h e ir  
first  tw o  y e a r s  o f  r e g is t e r e d  p r a c t ic e .
A lt h o u g h  N ic h o ls o n 's  tr a n s it io n  c y c le  is  a  p r o c e s s  m o d e l d e s i g n e d  p r im a r ily  
fo r m a n a g e m e n t  p r a c t ic e ,  t a k in g  s u c h  a  t r a n s it io n s '  p e r s p e c t iv e  h a s  
d e m o n s t r a t e d  t h a t  it c a n  r e s t r u c tu r e  t h e  t h in k in g  o n  t h e  p r a c t ic e  o f  n u r s e  
e d u c a t io n  a n d  p r o f e s s io n a l  d e v e lo p m e n t .  T h i s  s t u d y  f o c u s e d  o n  t h e  
s ig n if ic a n t  f o r m s  o f  t r a n s it io n s  w ith in  s p e c if ic  e v e n t s  w h ic h  o c c u r r e d  f o r  t h e  
d ip io m a t e s  s t u d ie d .  V ie w in g  t h e  t r a n s it io n s  a s  t h e s e  d ip io m a t e s  h a d  
e x p e r ie n c e d  t h e m  t h r o u g h  tim e  s h o w e d  t h e  m a n n e r  b y  w h ic h  t h e  n a t u r e  o f  
t h e ir  e x p e r i e n c e s  h a d  a lt e r e d  a s  t h e y  m o v e d  f r o m  t h e  in it ia l p o in t  o f  im p a c t  
in to  m o r e  s t r a t e g ic  a n d  f o c u s e d  a d ju s t m e n t s .
T h e  id e n t if ie d  p r o c e s s  o f  p r o f e s s io n a l  le a r n in g  id e n t if ie d  in  t h is  s t u d y  c a n n o t  
a u t o m a t ic a l ly  b e  g e n e r a l is e d  m o r e  w id e ly .  In d iv id u a l  le a r n in g  c h a r a c t e r is t ic s  
s u c h  a s  t h e  s p e e d  o f  d e v e lo p m e n t ,  s e lf -m o t iv a t io n ,  in d iv id u a l  le a r n in g  c h o i c e  
a n d  o t h e r  e x t e r n a l  in f lu e n c in g  f a c t o r s  s h o u ld  a ls o  b e  t a k e n  in to  c o n s id e r a t io n  
w h e n  in te r p r e t in g  a n d  e v a lu a t in g  t h e  c o n c l u s io n s  o f  t h e s e  f in d in g s .
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H o w e v e r ,  t h is  s e q u e n c e  o f  p r o f e s s io n a l  le a r n in g  d e v e lo p m e n t  in  r e g is t e r e d  
p r a c t ic e  c le a r ly  i l lu s t r a t e s  a  d e v e lo p m e n t a l  p r o c e s s  o f  le a r n in g  ( T a b l e  4 . 1 1  in  
C h a p t e r  4 )  w h ic h  w a s  d e v e lo p e d  t h r o u g h o u t  t h e  c o u r s e  o f  t h e  d ip lo m a t e s '  
e x p e r i e n c e s  o f  n u r s in g  p r a c t ic e  a n d  t h e  m a n n e r  in  w h ic h  t h e ir  c o n c e p t io n s  o f  
p r o f e s s io n a l  le a r n in g  h a d  g r a d u a lly  e v o lv e d  d u r in g  t h e  tw o y e a r s  o f  t h e  s t u d y .  
T h e y  c o n t in u o u s ly  g a in e d  p r a c t ic a l  e x p e r ie n c e  w h ic h  r e f le c t s  t h e ir  n o t io n  o f  
t h e  p r o f e s s io n a l  le a r n in g  p r o c e s s  f o r  n u r s e s ,  e s p e c i a l l y  t h e  t y p e  o f  p r a c t ic a l  
le a r n in g  w h ic h  t h e y  c o n s id e r e d  c o u ld  n o t  b e  ‘g a in e d  fro m  t e x t b o o k s '.
9 .6  P l a n s  f o r  f u t u r e  p r o f e s s i o n a l  l e a r n i n g
D u r in g  t h is  s t u d y  t h e  d ip lo m a t e s  c o n s is t e n t ly  p r o v id e d  s p e c i f ic ,  o n -g o in g  
p r o f e s s io n a l  d e v e lo p m e n t  p la n s  w h ic h  in c lu d e d  a t t e n d in g  f o r m a l  a c a d e m i c  
a n d  c l in ic a l ly  r e le v a n t  c o u r s e s  a n d /o r  s t u d y  d a y s  a s  w e ll a s  in f o r m a l le a r n in g  
a c t iv it ie s .  A d d it io n a l ly ,  t h e y  e x p e c t e d  to  c o n t in u e  w ith  t h e  le a r n in g  o f  m o r e  
a d v a n c e d  a n d  s p e c i a l is t  n u r s in g  s k i l ls  a s  r e q u ir e d  b y  th e ir  n u r s in g  p o s t . T h i s  
w a s  m e n t io n e d  b y  a ll o f  t h e m  r e g a r d le s s  o f  t h e ir  n u r s in g  g r a d e s  a n d  w h e t h e r  
t h e y  w e r e  e m p lo y e d  fu ll o r  p a r t -t im e . H e n c e  t h e r e  is  c le a r  e v i d e n c e  t h a t  t h e  
d ip lo m a t e s  s t u d ie d  w e r e  c o m m it te d  to  c o n t in u e d  p r o f e s s io n a l  le a r n in g .  
H o w e v e r ,  s u c h  c o m m it m e n t  n e e d s  to  b e  f o s t e r e d  b y  p la n n e r s  a n d  m a n a g e r s  
o f  c o n t in u in g  p r o f e s s io n a l  e d u c a t io n  p r o g r a m m e s ,  s i n c e  t h e s e  n u r s e s  w o u ld  
r e q u ir e  t h e  n e c e s s a r y  s u p p o r t  a n d  f a c il it ie s  to  m a in t a in  t h e ir  n o t io n  o f  
c o n t in u in g  p r o f e s s io n a l  le a r n in g  w h ic h  t h e y  c o n s i d e r e d  a n  im p o r t a n t  p a rt  o f  
n u r s in g  p r a c t ic e .
B y  t h e  e n d  o f  t h e  s e c o n d  y e a r  o f  r e g is t e r e d  p r a c t ic e ,  n in e  o u t  o f  t h e  t w e lv e  
d ip lo m a t e s  w h o  w e r e  still in v o lv e d  in t h e  s t u d y  h a d  s e c u r e d  a n  ‘E '  g r a d e  p o s t .  
O f  t h e  t h r e e  ‘D 1 g r a d e  n u r s e s ,  o n ly  o n e  o f  t h e m  w a s  w o r k in g  p a r t -t im e  
b e c a u s e  h e  w a s  o n  a  f u ll-t im e  d e g r e e  c o u r s e .  T h e  d ip lo m a t e s '  m o b ilit y  a n d  
t h e ir  in t e n t io n s  f o r  t h e ir  f u tu r e  p r o f e s s io n a l  d e v e lo p m e n t  a r e  s u m m a r is e d  in  
A p p e n d ix  F .
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9.7 F u rth e r s tu d ie s
T h e  tw o  m a in  t h e m e s  w h ic h  e m e r g e d  f r o m  t h e  f in d in g s  o f  t h is  s t u d y  a n d  
s e e m e d  to  d o m in a t e  t h e  r e s e a r c h  w e r e  t h e  im p a c t  o f  ro le  t r a n s it io n  o n  th e  
P 2 K  d ip lo m a t e s '  p r o f e s s io n a l  le a r n in g  a n d  t h e ir  d e v e lo p m e n t a l  p r o c e s s  of 
p r o f e s s io n a l  le a r n in g .  B o t h  o f  t h e s e  t h e m e s  h a v e  a n  im p a c t  o n  n u r s e s '  
c o n t in u e d  p r o f e s s io n a l  le a r n in g  w h ic h  in  tu r n  h a s  im p lic a t io n s  f o r  c u r r ic u lu m  
d e v e lo p m e n t .  A s  n o  p r e v io u s  U K  lit e r a t u r e  s e e m e d  to  h a v e  a d d r e s s e d  t h e s e  
a r e a s  s p e c if ic a l ly ,  it is  a p p r o p r ia t e  to  p r o p o s e  t h a t  f u r th e r  s t u d i e s  s h o u ld  b e  
u n d e r t a k e n  to  i l lu m in a t e  t h e s e  e x p e r i e n c e s  o f  t r a n s it io n , e s p e c i a l l y  d u r in g  
s u c h  a  c u m u la t iv e  p r o f e s s io n a l  le a r n in g  p r o c e s s ,  a n d  t h e ir  e f f e c t s  o n  n u r s e s .  
T h e  s ig n if ic a n t  e f f e c t s  w h ic h  s h o u ld  b e  c o n s i d e r e d  h e r e  a r e  t h o s e  l in k e d  w ith  
t h e  a f f e c t iv e  a s p e c t s  e m e r g in g  f r o m  p r o f e s s io n a l  le a r n in g .
S im ila r ly ,  O r r  ( 1 9 9 0 )  im p lie d  s u c h  a  n e e d  a n d  c a l le d  fo r  t h e  in c o r p o r a t io n  of  
c o m p r e h e n s iv e  s t r e s s  m a n a g e m e n t  p r o g r a m m e s  in to  t h e  n u r s in g  c u r r ic u la  
a n d  t h e  f a c il it a t io n  o f  in t e r p e r s o n a l  s k i l ls  a m o n g  n u r s e s  s o  t h a t  t h e y  f e e !  
c o n f id e n t  a b o u t  t h e ir  p r o f e s s io n a l  r o le . F u r t h e r m o r e , G r e g o r y  ( 1 9 9 4 )  
s u g g e s t e d  t h a t  n u r s e s  s h o u ld  le a r n  to  c o p e  w ith  t h e ir  o w n  v u ln e r a b il it y  a n d  
p s y c h o s o c ia l  n e e d s  s o  a s  to  b e  a b le  to  m a n a g e  t h o s e  o f  o t h e r s  a n d  b e  
c o m p e t e n t  r o le  m o d e ls  f o r  t h e ir  ju n io r  n u r s e s  e n te r in g  t h e  p r o f e s s io n  a s  w e ll 
a s  t h e ir  p a t ie n t s .
A  s t u d y  o f  t r a n s it io n s  w h ic h  P 2 K  n u r s e s  e x p e r ie n c e  d u r in g  t h e ir  p r e -  
r e g is t r a t io n  c o u r s e  w o u ld  a ls o  b e  v a l u a b l e  a n d  r e le v a n t  to  p r o f e s s io n a l  
le a r n in g  s i n c e  it is  e v id e n t  t h a t  p r o f e s s io n a l  le a r n in g  c o m m e n c e s  u p o n  e n tr y  
to  t h e  n u r s in g  c o u r s e .  P r e v i o u s  s t u d i e s  h a v e  a ls o  s u p p o r t e d  t h is  c la im ,  
n o t a b ly  t h e  s t u d y  c a r r ie d  o u t, o v e r  a  d e c a d e  a g o ,  b y  A l e x a n d e r  ( 1 9 8 4 )  w h o  
a s s e r t e d  t h a t  t h e  b e g in n in g  o f  le a r n in g  to  n u r s e  h a s  im p l ic a t io n s  fo r  
c o n t in u in g  to  le a r n  to  n u r s e .  F u r t h e r m o r e ,  t h e  P 2 K  c o u r s e  p h ilo s o p h y  c le a r ly  
a d v o c a t e s  a  c o m m it m e n t  to  p r o f e s s io n a l  le a r n in g  fro m  t h e  o u t s e t  o f  th e  
n u r s e 's  t e a c h in g  a n d  le a r n in g  e x p e r i e n c e .
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W it h  r e g a r d  t o  t h e  d e v e lo p m e n t a l  p r o c e s s  o f  p r o f e s s io n a l  le a r n in g , it w o u ld  
b e  h e lp f u l t o  e x p lo r e  a n d  a s c e r t a in  w h e t h e r  a n y  p a rt  o f  t h e  p r o c e s s  b e c o m e s  
c y c l i c a l  a ft e r  t h e  tw o  y e a r s  o f  r e g is t e r e d  p r a c t ic e ,  fo r  in s t a n c e  s t a g e s  f iv e  to  
e ig h t  ( s e e  T a b l e  4 . 1 1 ,  C h a p t e r  4 ) .  If n u r s in g  e d u c a t io n  is  c o n s id e r e d  a s  a n  
in s t r u m e n t  o f  c h a n g e  in  n u r s in g  p r a c t ic e ,  t h e  in s ig h t s  g a in e d  f r o m  s u c h  a  
d e v e lo p m e n t a l  p r o f e s s io n a l  le a r n in g  p r o c e s s  w o u ld  b e  p a r t ic u la r ly  u s e f u l  fo r  
p o s t -r e g is t r a t io n  c u r r ic u lu m  d e v e lo p m e n t .
T h u s  f u r t h e r  s t u d i e s  in  b o th  t h e  d e v e lo p m e n t a l  t r a n s it io n  p h a s e s  a n d  t h e  
p r o c e s s  of p r o f e s s io n a l  le a r n in g  w o u ld  b e n e f it  n o t o n ly  c u r r ic u lu m  d e v e lo p e r s  
b u t  a ls o  c l in ic a l  s t a f f  e s p e c i a l l y  t h o s e  in v o lv e d  in  m e n t o r s h ip  a n d  
p r e c e p t o r s h ip  s y s t e m s .  F i n d in g s  f ro m  s u c h  s t u d ie s  c o u ld  a ls o  a s s i s t  s e r v ic e  
m a n a g e r s  w h o s e  a w a r e n e s s  a n d  e v i d e n c e - b a s e  u n d e r s t a n d in g  o f  t h e ir  s t a f f s  
p r o f e s s io n a l  le a r n in g  n e e d s  a r e  c r u c ia l  in t h e  p r o f e s s io n ’s  p u r s u it  o f  
m a in t a in in g  e f f ic ie n t  a n d  e f f e c t iv e  q u a lit y  n u r s in g  c a r e  d e liv e r y .  T h e r e  is  n o  
d o u b t  th a t c l in ic a l  s t a f f  a r e  b e c o m in g  in c r e a s in g ly  in v o lv e d  a n d  e q u a l ly  
r e s p o n s ib le  in  t h e  e d u c a t io n  o f  n u r s e s  to  f a c e  t h e  re a lity  o f  n u r s in g .
9 .8  R e f l e c t i o n s  o n  t h e  r e s e a r c h
T h i s  s e c t io n  o f  t h e  c o n c lu d in g  c h a p t e r  a d o p t s  a  r e f le x iv e  s t a n c e  o n  t h e  
r e s e a r c h  p r o c e s s .  T h e  d i s c u s s i o n  d e m o n s t r a t e s  h o w  t h is  r e s e a r c h  c o u ld  b e  
im p r o v e d , e x t e n d e d  o r  i l lu m in a t e d  fro m  a n o t h e r  a n g le .  It a ls o  d e s c r i b e s  t h e  
s t u d y 's  l im it a t io n s  a n d  s o m e  o f  t h e  p r o b le m s  I e n c o u n t e r e d  in  c o n d u c t in g  t h is  
q u a lit a t iv e , lo n g it u d in a l  s t u d y .  In  a d d it io n , t h e  p r o f e s s io n a l  a n d  p e r s o n a l  
d e v e lo p m e n t  w h ic h  o c c u r r e d  w h ils t  u n d e r t a k in g  t h is  r e s e a r c h  is  d i s c u s s e d .  
T h i s  r e f le c t iv e  p r o c e s s  r a is e d  m y  a w a r e n e s s  a b o u t  t h e  e x t e n t  o f  m y  o w n  
p r o f e s s io n a l  le a r n in g  w h ic h  t o o k  p l a c e  d u r in g  t h e  c o u r s e  o f  t h e  s t u d y .
R e i n h a r z  ( 1 9 7 9 : 2 4 )  a r g u e d  t h a t  “s i n c e  k n o w le d g e  is  s it u a t e d  in  p a r t ic u la r  
c o n t e x t s ,  r e s e a r c h e r s  m u s t  d is c o v e r  t h e ir  o w n  ro le  i m b e d d e d n e s s ”. T h e  
o p e n  re p o r t in g  o f  t h e  r e s e a r c h  p r o c e s s  fro m  w h ic h  k n o w le d g e  c o u ld  b e
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p r o d u c e d  o n  t h r e e  le v e ls :
* t h e  r e s e a r c h e r  a s  a  p e r s o n ;
* t h e  p r o b le m  s t u d ie d
* t h e  m e t h o d  u s e d  in  t h e  r e s e a r c h  p r o c e s s .
T h u s ,  t h is  s e c t io n  e x p o s e s  m y  r e s e a r c h  e x p e r ie n c e  a n d  r e f le c t s  o n  t h e  a c t u a l
d y n a m i c s  o f  t h e  r e s e a r c h  p r o c e s s .  D e n z in  ( 1 9 7 0 : 7 )  m a in t a in e d  t h a t  ‘a n  
in v e s t ig a t io n  s e ld o m  r u n s  to  e n t ir e ly  s u c c e s s f u l  c o m p le t io n ’ a n d  t h is  s t u d y  is  
n o  e x c e p t io n .
9 .8 .1  R e search  design  an d  ap proach
R e f le c t io n  t o o k  p la c e  a t  v a r io u s  s t a g e s  d u r in g  t h e  p r o c e s s  o f  t h is  r e s e a r c h  
a n d  I a d d r e s s e d  t h e  i s s u e s  a c c o r d in g ly .  T h u s ,  t h e  i s s u e s  r a is e d  h e r e  a r e  
p r im a r ily  d e r iv e d  fro m  m y  in itia l d e c i s io n s  a b o u t  t h e  r e s e a r c h  a p p r o a c h  a n d  
t h o s e  w h ic h  e m e r g e d  f ro m  t h e  la t e r  s t a g e  o f  t h e  s t u d y , f r o m  t h e  d i s c u s s i o n  o f  
t h e  f in d in g s  o n w a r d s .  H o w e v e r , a  r e v ie w  o f  th e  r e s e a r c h  a p p r o a c h  t h a t  I 
u s e d  s u g g e s t s  t h a t  a d o p t in g  a  n a t u r a lis t ic  d e s ig n  d o e s  fit in  w ith  t h e  n a t u r e  o f  
m y  s t u d y  w h ic h  w a s  to  e s t a b l is h  a n  u n d e r s t a n d in g  o f  c o n t in u e d  p r o f e s s io n a l  
le a r n in g  o f  a  g r o u p  o f  P 2 K  d ip io m a t e s .  I f e e l  th a t  t h e  p r o p o s e d  a im  a n d  its  
o b je c t iv e s ,  a s  s t a t e d  in  C h a p t e r  o n e , h a v e  b e e n  a c h ie v e d  a n d  t h e  r e s e a r c h  
q u e s t i o n s  a d d r e s s e d  a c c o r d in g ly ,  d u r in g  t h e  d e v e lo p m e n t  o f  t h e  r e s e a r c h .
D u r in g  t h e  p la n n in g  s t a g e ,  m y  d e c i s io n  a b o u t  th e  tw o  y e a r  d u r a t io n  o f  d a t a  
c o lle c t io n  f o r  t h e  s t u d y  w a s  s o m e w h a t  a r b it r a r y  a n d  o n  r e f le c t io n  t h is  s e e m e d  
to  h a v e  b e e n  la r g e ly  b a s e d  o n , a n d  in f lu e n c e d  b y , t h e  t im e  c o n s t r a in t .  
H o w e v e r ,  a s  t h e  s t u d y  p r o g r e s s e d  I b e c a m e  a w a r e  t h a t  a  m a x im u m  o f  tw o  
p o s t -q u a lif ic a t io n  y e a r s  a s  a  c u tt in g  o ff  p o in t  f o r  d a t a  c o lle c t io n  is  in  k e e p in g  
w ith  B e n n e r 's  ( 1 9 8 4 )  d e f in it io n  o f  a  c o m p e t e n t  n u r s e .  A c c o r d in g  to  B e n n e r ,  
c o m p e t e n t  n u r s e s  a r e  t h o s e  w ith  tw o  y e a r s  e x p e r i e n c e  in  r e g is t e r e d  p r a c t ic e .  
S h e  m a in t a in e d  t h a t  it is  a  t im e  w h e n  t h o s e  n u r s e s  a r e  a b le  to  t a k e  m o r e  
r e s p o n s ib i l it y ,  a r e  m o r e  lik e ly  to  r e c o g n is e  c h a n g in g  s it u a t io n s  a n d  h a v e  m o r e
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c o n f id e n c e  in  t h e ir  d e c i s io n s  w h ic h  in  e s s e n c e  i s  r e f le c te d  in  t h e  la s t  s t a g e  o f  
t h e  d ip lo m a t e s '  p r o f e s s io n a l  le a r n in g  a s  d i s c u s s e d  in C h a p t e r  e ig h t  ( S e c t io n  
8 . 3 . 4 . 1 ) .  I t h e r e f o r e  f e e l  t h a t  t h e  d u r a t io n  o f  d a t a  c o lle c t io n  w a s  a d e q u a t e  to  
a s c e r t a in  t h e s e  d ip lo m a t e s '  c o n t in u e d  p r o f e s s io n a l  le a r n in g .
9 .8 .2  Sources  a n d  na tu re  o f  the  data
A t  t h e  in c e p t io n  o f  t h e  s t u d y  l w a s  t e m p t e d  to  c o m p a r e  t h e  d ip lo m a t e s '  p o s t ­
q u a lif ic a t io n  p r o f e s s io n a l  le a r n in g  w ith  t h a t  o f  t r a d it io n a l n u r s e s .  I t h e n  
d e c i d e d  t h a t  it w o u ld  b e  m o r e  b e n e f ic ia l  a n d  il lu m in a t in g  to  c o n c e n t r a t e  o n  
g a in in g  a n  u n d e r s t a n d in g  o f  t h e s e  P 2 K  d ip lo m a t e s  w h o s e  le a r n in g  o f  n u r s in g  
w a s  w ith in  a  c o m p le t e ly  d iff e r e n t  r e fo r m e d  c o u r s e  a n d  c u r r ic u lu m  p h ilo s o p h y .  
F u r t h e r m o r e ,  n o  s im ila r  l ite r a tu r e  s e e m e d  to  e x is t  a b o u t  t h e  t o p ic  o f  t h is  
r e s e a r c h .  A f t e r  t h e  s t u d y  h a d  b e g u n  w h e n  I f o u n d  s o m e  t h e o r e t ic a l  id e a s  
f ro m  o t h e r  s t u d i e s  o n  t h e  P 2 K  c o u r s e  a n d  v i e w s  o f  P 2 K - e d u c a t e d  n u r s e s  w h o  
h a d  q u a lif ie d , f o r  in s t a n c e ,  J o w e t t  e t  a l ( 1 9 9 4 ) ,  M a b e n  a n d  M a c le o d  C la r k  
( 1 9 9 7 ) .
H o w e v e r ,  t h e r e  is  e v i d e n c e  w h ic h  s u g g e s t s  t h a t  s o m e  o f  t h e s e  p r o f e s s io n a l  
le a r n in g  e x p e r i e n c e s  w e r e  n o t  e x c lu s i v e  to  P 2 K  n u r s e s .  F o r  in s t a n c e  
L a t h le a n  ( 1 9 8 7 )  f o u n d  t h a t  n e w ly  q u a lif ie d  n u r s e s  fro m  t h e  t r a d it io n a l  c o u r s e s  
a ls o  e x p e r ie n c e d  la c k  o f  m a n a g e m e n t  s k i l ls  a n d  th e r e  a r e  a ls o  o t h e r  s t u d ie s  
o f  n o n - P 2 K  n u r s e s  s u c h  a s  W a k e f ie ld  e t  a i ( 1 9 8 8 )  a n d  B r a d b y  ( 1 9 9 0 )  w h ic h  
a d d r e s s e d  t h e  p r o b le m s  o f  t h e  t r a n s it io n  f ro m  s t u d e n t  to  s t a f f  n u r s e .
A t  t h e  p la n n in g  s t a g e  o f  t h e  s t u d y ,  I t h o u g h t  t h a t  th e  t h r e e  id e n t if ie d  s o u r c e s  
o f d a t a  c o lle c t io n  w e r e  a d e q u a t e  to  a n s w e r  t h e  r e s e a r c h  q u e s t io n .  T o w a r d s  
t h e  e n d  o f  d a t a  c o lle c t io n  a n d  in c r e a s in g ly  d u r in g  th e  a n a l y s i s  o f  t h e  d a t a  a n d  
t h e  d is c u s s i o n  o f  t h e  f in d in g s ,  I r e a l is e d  t h a t  it m ig h t  h a v e  b e e n  h e lp f u l  if t h e  
in t e r v ie w s  h a d  b e e n  e x t e n d e d  to  a  s m a l l  n u m b e r  o f t h e  m e n t o r s /p r e c e p t o r s  
w h o  w e r e  c lo s e ly  r e la t e d  to  t h o s e  d ip lo m a t e s .  T h i s  w o u ld  h a v e  b e e n  u s e f u l  
to f u r t h e r  ju s t if y  t h e  o t h e r  s o u r c e s  o f  m y  d a t a .
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T h i s  s t u d y  g iv e s  a n  a c c o u n t  o f  w h a t  t h e  d ip io m a t e s  s a id  t h e y  d id  a n d  w h a t  
h a p p e n e d  d u r in g  t h e ir  e x p e r ie n c e  o f  P 2 K  a n d  t h e  tw o  y e a r s  o f  p r o f e s s io n a l  
le a r n in g ,  b u t  t h is  m a y  n o t  n e c e s s a r i l y  r e f le c t  a ll t h a t  t h e y  a c t u a l ly  d id  a n d  
e v e r y t h in g  t h a t  o c c u r r e d  a t  t h e  t im e . T h u s ,  t h e  a d d e d  d a t a  c o u ld  h a v e  
p r o v id e d  a n o t h e r  d im e n s io n  to  t h e  r e s e a r c h  a n d  h e lp e d  m e  to  c h e c k  f u r t h e r  
t h e  e x t e n t  o f  t h e  ‘a u t h e n t ic it y ’ o f  t h e  d ip io m a t e s ’ a s  w e ll a s  t h e  le c t u r e r s '  d a t a .  
H o w e v e r ,  t h e  t im e  c o n s t r a in t  d id  n o t  a llo w  n e g o t ia t in g  a n d  g a in in g  a c c e s s  to  
c l in ic a l  s t a f f  f o r  s u c h  a u t h e n t ic a t io n  to  t a k e  p la c e .
M o r e o v e r , g iv e n  t h e  e v i d e n c e  in  t h is  s t u d y  o f  t h e  p o w e r fu l in f lu e n c e  t h a t  t h e  
w a r d  m a n a g e r s  e x e r t  o v e r  t h e ir  e n v ir o n m e n t  in  t e r m s  o f  c o n tr o l o v e r  c o u r s e  
a t t e n d a n c e ,  t o g e t h e r  w ith  t h e  e m e r g in g  c o n f lic t s  a n d  t h e  s e e m in g ly  
a p p r e n t ic e s h ip  m o d e l  t h a t  e x is t e d  o n  t h e  w a r d s ,  m e n t o r s /p r e c e p t o r s '  d a t a  
c o u ld  h a v e  b e e n  g a in e d  to  a s s e s s  a n d  c o n f ir m  t h e s e  s it u a t io n s .
I a ls o  f e e l  t h a t  it w o u ld  h a v e  b e e n  u s e f u l  to  h a v e  a s k e d  t h e s e  d ip io m a t e s  
a b o u t  t h e ir  p e r c e p t io n  o f  n u r s in g  p r io r  to  e n t r y  to  t h e  P 2 K  c o u r s e  a n d  a t  t h e  
t im e  o f  q u a l if ic a t io n .  T h is  w o u ld  h a v e  h e lp e d  to  a s c e r t a i n  w h e t h e r  a  c h a n g e  
o f  p e r c e p t io n  h a d  a n  e f fe c t  o n  t h e  d ip io m a t e s '  t r a n s it io n s  fro m  la y  p e r s o n  to  
p r o f e s s io n a l  n u r s e .  I c o u ld  h a v e ,  t h e r e f o r e ,  e x p lo r e d  t h e  d ip io m a t e s '  p r e -  
P 2 K  c o u r s e  p e r c e p t io n  o f  n u r s in g  a n d  t h e ir  r a t io n a le  f o r  u n d e r t a k in g  a  n u r s in g  
c o u r s e  in  m o r e  d e p th  a n d  c o m p a r e d  b e t w e e n  a  la y  p e r s o n 's  a n d  a  
p r o f e s s io n a l 's  p e r c e p t io n  f o llo w in g  t h e  n u r s e s '  e x p e r ie n c e  o f  t h e  c o u r s e  a n d  
p r o f e s s io n a l  le a r n in g  in n u r s in g .  A lt h o u g h  I r e c o g n i s e  t h a t  t h e s e  n u r s e s '  
p e r c e p t io n  o f  n u r s in g  w e r e  e x p r e s s e d  to  s o m e  e x t e n t  a n d  m a d e  e x p lic it  
d u r in g  t h e  in it ia l in t e r v ie w s  a b o u t  t h e ir  e x p e r ie n c e  o f  t h e  c o u r s e ,  s u c h  d a t a  
c o u ld  h a v e  a d d e d  m o r e  s t r e n g t h  to  m y  a r g u m e n t s  in r e s p e c t  o f  t h e  
in t e r p r e t a t io n s  o f  f in d in g s  a b o u t  t h e  P 2 K  c o u r s e  in f lu e n c e  o n  t h e  n u r s e s '  
n o t io n  o f  t h e  n a t u r e  o f  n u r s in g  a n d  p r o f e s s io n a l  le a r n in g  o n c e  q u a l if ie d .
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9.8.3 M e th o d s  o f  d a ta  c o l le c t io n
T h e  d a t a  I c o lle c t e d  f o r  t h e  s t u d y  r e lie d  p r im a r ily  o n  in -d e p t h  in t e r v ie w s  s i n c e
t h e  a im  o f  t h e  r e s e a r c h  w a s  to  u n d e r s t a n d  t h e  d ip lo m a t e s '  o w n  p e r s p e c t iv e s
t h r o u g h  t h e ir  p e r c e p t io n s  a n d  o w n  v ie w s  a b o u t  t h e ir  e x p e r ie n c e  o f  t h e  c o u r s e
a n d  p r o f e s s io n a l  le a r n in g .  T h u s  t h e  k n o w le d g e  w h ic h  e m e r g e d  fro m  t h is
r e s e a r c h  is  g a in e d  f r o m  t h e  e x p e r i e n c e s ,  t h e  a c t iv e  e n g a g e m e n t  a n d
in v o lv e m e n t  o f  b o t h  m y s e lf  a n d  t h e  p a r t ic ip a n t s  r a t h e r  t h a n  fro m
d e c o n t e x t u a l iz e d  v e r b a l  b e h a v io u r s  o r  o b s e r v e d  a c t iv it ie s  w h ic h  a r e
m e a s u r e d  a n d  c o u n t e d .  M y  in t e r p r e t a t io n s  o f  t h e  f in d in g s  w h ic h  in c lu d e d  t h e
a f f e c t iv e  a s p e c t s  o f  p r o f e s s io n a l  le a r n in g  c o n v e y s  im m e r s io n  in  a  c o n t e x t -
s p e c i f ic  s t u d y  w ith o u t  a n y  m a n ip u la t io n  o f  t h e  e n v ir o n m e n t .  It c a n  t h u s  b e
a r g u e d  t h a t  p e r s o n a l  e x p e r i e n c e s  c a n  b e  a u t h e n t ic  a n d  r e p l ic a b le  w h e n  t h e s e
a r e  d e s c r ib e d  in s u f f ic ie n t  d e t a il  a n d  ju s t if ie d  in  a  m a n n e r  w h ic h  is  r e la t e d  to
w h a t  c o u ld  h a v e  b e e n  o b s e r v e d .  In  h is  w r it in g s  R e i n h a r z  ( 1 9 7 9 : 2 5 9 )  c it e s
M a o  T s e - t u n g ' s  ( 1 9 5 4 : 2 8 2 )  s t a t e m e n t  w h e n  h e  a s s e r t e d  th a t :
“w h o e v e r  w a n t s  to  k n o w  a  t h in g  h a s  n o  w a y  o f  d o in g  s o  e x c e p t  b y  
c o m in g  in to  c o n t a c t  w ith  it. A ll  g e n u in e  k n o w le d g e  o r ig in a t e s  in  
d ir e c t  e x p e r i e n c e ”.
H o w e v e r ,  d e s p it e  t h e  q u a l it a t iv e  n a t u r e  o f  t h e  in q u ir y  it w a s  n o t p r a c t ic a l  to  
o b s e r v e  t h e  n u r s e s  s o  a s  to  c h e c k  o n  w h a t  t h e y  re p o r te d  in  t h e  in te r v ie w s  
a b o u t  t h e ir  p r o f e s s io n a l  le a r n in g .  T h e  a u t h e n t ic it y  o f  t h e  r e s p o n s e s  w e r e ,  
n e v e r t h e le s s ,  ju s t if ie d  a n d  c o n f ir m e d  b y  t h e  e x a m p le s  g iv e n . T h i s  a r e a  o f  
c o n c e r n  w a s  id e n t if ie d  d u r in g  t h e  in it ia l p la n n in g  s t a g e  o f  t h e  r e s e a r c h  
p r o c e s s  a n d  I a t t e m p t e d  to  a d d r e s s  t h is  b y  a s k in g  t h e  p a r t ic ip a n t s  to  k e e p  a n  
a c c o u n t  o f  t h e ir  p r o f e s s io n a l  le a r n in g .  I h a d  to  a b a n d o n  t h is  r e q u e s t  a t  t h e  
a n a l y s i s  s t a g e  b e c a u s e ,  d e s p it e  f r e q u e n t  r e m in d e r s  t h r o u g h o u t  d a t a  
c o lle c t io n ,  o n ly  tw o p a r t ic ip a n t s  h a d  a c t u a l ly  k e p t  t h e ir  d ia r ie s .  I t h e r e f o r e  fe lt  
t h a t  it w o u ld  b e  u n e t h ic a l  to  c o e r c e  t h e  o t h e r  p a r t ic ip a n t s  to  p r o d u c e  t h e s e  
d ia r ie s  w h ic h  s o m e  d id  n o t  f e e l  w e r e  im p o r ta n t .
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W it h  r e g a r d  to  d o c u m e n t s  a s  s o u r c e s  o f  d a t a  c o lle c t io n , I a m  a w a r e  t h a t  
s o m e t i m e s  t h e s e  c o u ld  b e  in c o m p le t e  a n d  in a c c u r a t e .  In  t h is  s t u d y ,  t h e r e  
w a s  e v i d e n c e  t h a t  t h e  c u r r ic u lu m  h a d  to  b e  r e v ie w e d  a n d  a d a p t e d  f r o m  its  
o r ig in a l  v e r s io n  a c c o r d in g  to  t h e  o n -g o in g  f e e d b a c k  fro m  t h e  n u r s e s  a b o u t  
t h e ir  le a r n in g  n e e d s  a n d  th e ir  e v a lu a t io n  a t  v a r io u s  s t a g e s  o f  t h e  c o u r s e .  
T h e r e  w e r e  a ls o  i n c id e n c e s  w h e r e b y  t h e  o r ig in a l t im e -t a b le s  d id  n o t  a lw a y s  
r e f le c t  w h a t  w a s  a c t u a l ly  t a u g h t  in  t h e  c la s s r o o m .
9 . 8 . 4  External in fluencing factors
R e f le c t io n  o n  t h is  s t u d y  a ls o  le d  m e  to  q u e s t io n  w h e t h e r  t h e r e  w e r e  p o s s ib l e  
e x t e r n a l  f a c t o r s  w h ic h  c o u ld  h a v e  in f lu e n c e d  t h e  f in d in g s  o f  t h is  r e s e a r c h .  
T h e  P 2 K  c o u r s e  h a d  c a u s e d  m u c h  c o n t r o v e r s y  fro m  its  c o n c e p t io n  in  1 9 8 6 .  
T h i s  w a s  a p p a r e n t  in s o m e  o f  t h e  n e g a t iv e  v ie w s  w h ic h  w e r e  e x p r e s s e d  a t  t h e  
t im e  in t h e  n u r s in g  m e d ia .  T h e r e  is  s u b s t a n t ia l  e v i d e n c e  to  s u p p o r t  t h is  c la im  
( s e e  f o r  e x a m p le  C r a b b e  1 9 8 9 ,  N u r s in g  T i m e s  1 9 9 0 ,  O r r  1 9 9 0 ,  R o g e r s  1 9 9 1 ,  
G ilb e r t  1 9 9 3 ,  H a y w a r d  1 9 9 4 ,  P a y n e  1 9 9 4 ) .  T h u s  e v i d e n c e  o f  a l ie n a t io n  a n d  
la b e llin g  a s  f o u n d  in t h is  s t u d y  m ig h t  h a v e  b e e n  p a r t ly  in s t ig a t e d  b y  t h e s e  
n e g a t iv e  m e s s a g e s .  S u c h  n e g a t iv e  v ie w s  c a n  still b e  f o u n d  in m o r e  r e c e n t  
a r t ic le s  o n  n u r s in g .  F o r  in s t a n c e ,  M u n r o  ( 1 9 9 9 )  w h o  d i s c u s s e s  a  D o H  
f u n d e d  s t u d y  r e p o r t  w h ic h  q u e s t io n s  n e w ly  q u a lif ie d  n u r s e s ’ b a s i c  e d u c a t io n  
in  r e la t io n  to  t h e ir  le v e l o f  p r a c t ic a l  s k il ls .
I a ls o  a d d r e s s e d  t h e  e f f e c t  o f  t h e  d ip lo m a t e s '  p a r t ic ip a t io n  in  t h e  s t u d y  a n d  
P R E P  o n  t h e ir  p r o f e s s io n a l  le a r n in g . A t  t h e  e n d  o f  t h e  la s t  s e t  o f  in t e r v ie w s  I 
a s k e d  t h e  d ip lo m a t e s  f o r  th e ir  v ie w s  a b o u t  p a r t ic ip a t in g  in  t h e  r e s e a r c h  in  
o r d e r  to  e s t a b l is h  w h e t h e r  t h e y  fe lt  t h is  h a d  in f lu e n c e d  t h e ir  c o n t in u e d  
p r o f e s s io n a l  le a r n in g  in  a n y  w a y . T h e s e  n u r s e s  c la im e d  t h a t  t h e y  w o u ld  
h a v e  a c h ie v e d  a n d  f o llo w e d  a  s im ila r  p r o f e s s io n a l  d e v e lo p m e n t  p a t h  
r e g a r d l e s s  o f  w h e t h e r  t h e y  p a r t ic ip a t e d  o r  n o t. T h e r e  w a s  a  c o n s e n s u s  o f  
o p in io n  t h a t  p a r t ic ip a t io n  in  t h e  s t u d y  h e lp e d  a n d  g a v e  t h e m  t h e  o p p o r t u n it y  to  
r e f le c t  o n  t h e ir  p r o f e s s io n a l  d e v e lo p m e n t  b u t  d id  n o t n e c e s s a r i l y  in f lu e n c e  it.
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T h e y  s a w  it a s  p e r s o n a l  a n d  p r o f e s s io n a l  g ro w th  t h r o u g h  p a r t ic ip a t io n  r a t h e r  
t h a n  b e in g  d ic t a t e d  b y  t h e  d e m a n d s  o f  t h e  s t u d y .  J o e ,  L i z  a n d  A n n e ' s  
r e s p o n s e s  ty p if y  t h e  p a r t ic ip a n t s '  v ie w s  a b o u t  t h e  e f f e c t  o f  t h e ir  p a r t ic ip a t io n  
in  m y  r e s e a r c h :
“It w a s  g o o d  b e c a u s e  n o  o n e  c o m e s  to  s e e  y o u  a n d  a s k  y o u  h o w  
y o u 'r e  g e tt in g  o n  p r o f e s s io n a l ly ”.
“I w o u ld n 't  s a y  t h a t  ( p a r t ic ip a t io n  in t h e  s t u d y )  h a s  m a d e  m e  d o  m o r e .
1 s u p p o s e  b y  r e f le c t in g  w ith  y o u  m a d e  m e  r e a l is e  t h a t  I h a v e  a c t u a l ly  
p r o g r e s s e d ”.
“I e n jo y e d  s o m e b o d y  a s k in g  m e  q u e s t io n s  a b o u t  m e  f o r  a  c h a n g e ;  
a s k in g  m e  h o w  I'm  g e tt in g  o n  a n d  w h a t  I'v e  le a r n t  a n d  a b o u t  m y  
p r o f e s s io n a l  d e v e lo p m e n t ”.
T h e s e  r e s p o n s e s  t h e r e f o r e  in d ic a t e  t h a t  t h e  w a y  in w h ic h  t h e  d ip io m a t e s '  
d e v e lo p e d  p r o f e s s io n a l ly  s e e m e d  to  h a v e  b e e n  a s  a  r e s u lt  o f  t h e ir  s t r o n g ly  
h e ld  b e l ie f s  a n d  n o t io n s  o f  p r o f e s s io n a l  le a r n in g  in  n u r s in g .  H o w e v e r ,  t h e y  
a ll f e lt  q u it e  o p t im is t ic  a b o u t  a  p r o g r e s s iv e  n u r s in g  s y s t e m  w ith in  a  r e f o r m e d  
e d u c a t i o n a l  p r o g r a m m e  s u c h  a s  t h e ir s .  F r o m  t h e ir  in v o lv e m e n t  in r e g is t e r e d  
p r a c t ic e ,  t h e s e  d ip io m a t e s  h a d  o b s e r v e d  t h a t  t h e  a d v e n t  o f  P r o je c t  2 0 0 0  a n d  
t h e  U K C C  m a n d a t o r y  P o s t  R e g is t r a t io n  E d u c a t io n  a n d  P r a c t ic e  w e r e  
b e g in n in g  to  in f lu e n c e  t h e  tr a d it io n a l n u r s e s  w h o  w e r e  a d d r e s s in g  t h e ir  o w n  
c o n t in u in g  p r o f e s s io n a l  e d u c a t io n  b y  u p d a t in g  t h e ir  n u r s in g  c o m p e t e n c i e s  a n d  
k e e p in g  a b r e a s t  o f  d e v e lo p m e n t s  in  n u r s in g .
9 .9  C o n c l u s i o n
T o  c o n c lu d e  t h is  q u a lit a t iv e  s t u d y ,  w h ic h  a im e d  to  a d d r e s s  t h e  c o n t in u e d  
p r o f e s s io n a l  le a r n in g  o f  a  s m a l l  g r o u p  o f  P 2 K  d ip io m a t e s  d u r in g  t h e ir  f irs t  tw o  
y e a r s  o f  r e g is t e r e d  p r a c t ic e ,  p r o v id e d  a n  in s ig h t  in  t h e  n a t u r e  o f  P 2 K  n u r s e s ’ 
p r o f e s s io n a l  le a r n in g  a s  t h e y  e x p e r ie n c e d  it. It w a s  e v id e n t  t h a t  t h e  P 2 K  
n u r s e s ’ id e o lo g y  o f  n u r s in g  w a s  in c o n g r u o u s  w ith  t h a t  o f  t r a d it io n a l n u r s e s  
w h o  w e r e  fro m  a  d iff e r e n t  e d u c a t io n a l  b a c k g r o u n d .  T h e  d ip io m a t e s ’ v a l u e s  
a n d  b e l ie f s  a b o u t  t h e  n a t u r e  o f  n u r s in g  d id  n o t  m a t c h  t h o s e  o f  t h e
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o r g a n is a t io n a l  c u lt u r e  o f  n u r s in g  fr o m  t h e  t im e  t h e y  w e r e  e x p o s e d  to  n u r s in g  
p r a c t ic e .  T h u s ,  t h e  p r im a r y  g o a l  o f  t h e  s t u d y  w a s  to  il lu m in a t e  t h e  m e a n in g  
a n d  p r o c e s s  o f  p o s t -r e g is t r a t io n  p r o f e s s io n a l  le a r n in g  t o  b e  in  a  p o s it io n  to  
t h e o r e t ic a lly ,  r a t h e r  t h a n  s t a t is t ic a lly ,  g e n e r a l is e .
T h e  r e le v a n c e  a n d  s ig n if ic a n c e  o f  t h e  d ip l o m a t e s ’ e x p e r i e n c e  o f  t h e  P 2 K  
c o u r s e  a n d  t h e ir  r e g is t e r e d  p r a c t ic e  r e f le c t e d  t h e  lin k  b e t w e e n  t h e ir  p r e -  a n d  
p o s t -r e g is t r a t io n  p r o f e s s io n a l  le a r n in g . T h i s  w a s  d e m o n s t r a t e d  b y  t h e  e x t e n t  
to  w h ic h  t h e  P 2 K  c o u r s e  e q u ip p e d  t h e  n u r s e s  fo r  C P L  a n d  t h e  n u r s e  
e d u c a t o r s ’ p e r s p e c t iv e s  in  t h e ir  c o n t r ib u t io n  to  t h e  p o s t -r e g is t r a t io n  le a r n in g  o f  
P 2 K  n u r s e s .
A d d it io n a lly ,  t h e  d ip lo m a t e s ’ p e r c e p t io n  a n d  c o m m it m e n t  to  C P L  c o u ld  b e  
f o u n d  in t h e  m a n n e r  in w h ic h  t h e y  c h o s e ,  p la n n e d ,  o r g a n is e d  a n d  p a r t ic ip a t e d  
in  t h e ir  p r o f e s s io n a l  le a r n in g  d u r in g  t h e ir  r e g is t e r e d  p r a c t ic e .  T h e s e  n u r s e s  
c le a r ly  t o o k  c o n t r o l o f  t h e ir  o w n  C P L  m a in ly  t h r o u g h  s k il ls  d e v e lo p m e n t .  
H e n c e ,  t h e ir  o n -g o in g  c o n c e p t u a l is a t io n  o f  p r o f e s s io n a l  le a r n in g  c a n  b e  
id e n t if ie d  in  t h e  d e v e lo p m e n t a l  p r o c e s s  o f  t h e ir  C P L  d u r in g  t h e  tw o  y e a r s  o f  
t h e  s t u d y .
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APPENDIX A
DETAILS OF PARTICIPANTS’ W ORKPLACE
‘Adam ’ Mixed medical ward
‘Angie’ Female medical ward
‘Anne’ Male surgical ward
‘C la ire ’ Acute admission was for adults w ith Mental Health
problems
‘D avid ’ Psychiatric Day Hospital
‘Donna’ Acute admission was for adults w ith Mental Health
problems
‘Jeanne’ Pre-discharge mixed medical unit
‘Joe’ Mixed surgical ward
‘John’ Coronary care unit
‘June’ Acute male medical ward
‘L iz ’ Acute male medical ward
‘M aureen’ Mixed surgical ward
‘Sarah’ Acute male medical ward
‘Sinead’ Female medical ward
‘Teresa’ Child and adolescent psychiatric unit
‘Tom m y’ Male medical ward
385
A P P E N D I X  B  
A T T R I T I O N  H I S T O R Y
In t h is  s t u d y ,  a ft e r  t h e  in it ia l in d iv id u a l  in te r v ie w s  tw o  o f  t h e  s ix t e e n  
p a r t ic ip a n t s ,  G r a c e  a n d  J a s o n ,  f a ile d  to  r e s p o n d  to  a t t e m p t s  w h ic h  w e r e  b e in g  
m a d e  to  a r r a n g e  f o r  t h e  s e c o n d  in te rv ie w . A n o t h e r  tw o  o f  t h e  r e m a in in g  
f o u r t e e n , J im m y  a n d  L o r r a in e ,  d id  n o t  h a v e  a  th ird  a n d  f o u r t h  in te r v ie w  
r e s p e c t iv e ly .  T h e  a c t io n s  t a k e n  o n  e a c h  o c c a s i o n  a n d  t h e  o u t c o m e s  w e r e  a s  
f o llo w s :
G r a c e :  T h r e e  m e s s a g e s  w e r e  le ft o n  h e r  a n s w e r  m a c h in e  a t  a  w e e k ly  in te r v a l  
a n d  a  C h r is t m a s  c a r d  w a s  s e n t  a t  h e r  h o m e  a d d r e s s .  O u t c o m e :  A  m e s s a g e  
o f a c k n o w le d g e m e n t  w a s  r e c e iv e d  t h r o u g h  a n o t h e r  p a r t ic ip a n t  w ith  a  p r o m is e  
o f m a k in g  t im e  fo r  t h e  p e n d in g  in te r v ie w . G r a c e  c la im e d  to  b e  s t ill in t e r e s t e d  
in p a r t ic ip a t in g  b u t  s h e  w a s  e x t r e m e ly  b u s y  w ith  h e r  w o r k  a n d  f a m ily  life . N o  
f u r th e r  c o n t a c t  w a s  m a d e .
J a s o n :  P e r s o n a l  t e le p h o n e  c o n v e r s a t io n s  t o o k  p la c e  o n  tw o  o c c a s i o n s .  B o th  
r e q u e s t e d  a  d e la y  in t h e  in te r v ie w  b e c a u s e  o f  p r o b le m s  a t  w o r k  a n d  w ith in  t h e  
f a m ily  r e s p e c t iv e ly .  H o w e v e r , it w a s  m u t u a lly  a g r e e d  t h a t  h e  w a s  to  m a k e  
c o n t a c t  w h e n  h e  fe lt  r e a d y  to  b e  in te r v ie w e d . O u t c o m e :  A  m o n t h  la t e r  h e  
c a m e  to  s e e  t h e  r e s e a r c h e r  a n d  a n  in te r v ie w in g  a p p o in t m e n t  w a s  d u ly  
a r r a n g e d  b u t  t h is  w a s  c a n c e l le d  o n  t h e  m o r n in g  o f  t h e  in te r v ie w . A  f u r t h e r  
a tt e m p t  to  a r r a n g e  a n o t h e r  in te r v ie w  p r o v e d  u n s u c e s s f u l .
J i m m y :  W h e n  t h e  th ird  in te r v ie w  w a s  d u e ,  a  t e le p h o n e  c o n t a c t  r e v e a le d  a  
s u d d e n  m o v e  o u t  o f  t h e  a r e a  w ith  n o  f o r w a r d in g  a d d r e s s  o r  t e le p h o n e  
n u m b e r .  A  le tte r  w h ic h  w a s  s e n t  to  t h e  n e x t  o f  k in 's  a d d r e s s  w a s  f o r w a r d e d  
to  t h e  n e w  a d d r e s s .  A  m e s s a g e  t h r o u g h  a n o t h e r  p a r t ic ip a n t  w a s  r e c e iv e d  to  
a c k n o w le d g e  r e c e ip t  o f  t h e  le tte r  a n d  a  t e le p h o n e  c o n t a c t  n u m b e r  w a s  g iv e n .  
T h is  w a s  fo llo w e d  b y  a  p e r s o n a l  t e le p h o n e  c o n v e r s a t io n .  J im m y  w a s  w illin g  
to  a r r a n g e  fo r  a n  in te r v ie w  a p p o in t m e n t  w h e n  h e  h a d  p la n n e d  to  v is it  h is  n e x t
3 8 6
o f  k in  t h e  f o llo w in g  m o n t h . O u t c o m e :  A  m e s s a g e  w a s  r e c e iv e d  s o m e  s ix  
w e e k s  la t e r  t h r o u g h  a n o t h e r  p a r t ic ip a n t  w h o  in d ic a t e d  t h a t  t h e  v is it  d id  n o t  
t a k e  p l a c e  a n d  t h a t  h e  w a s  in t h e  p r o c e s s  o f  c h a n g in g  h is  jo b  o n c e  a g a in .  N o  
f u r t h e r  c o n t a c t  t o o k  p la c e .
L o r r a i n e :  D u r in g  th e  th ir d  in te r v ie w  t h e  d a t a  c o lle c t e d  r e v e a le d  p l a n s  to  m o v e  
a b r o a d  in  t h e  n e a r  f u t u r e  b u t  it w a s  n o t l ik e ly  to  t a k e  p l a c e  b e f o r e  t h e  la s t  
in te r v ie w . L o r r a in e  w a s  r e m in d e d  o f  t h e  c h a n g e  o f  a d d r e s s  c a r d  in t h e  e v e n t  
o f  a  m o v e .  A n  in  b e t w e e n  in te r v ie w  t e le p h o n e  c o n t a c t  r e v e a le d  a  v a c a t io n  
a b r o a d .  W h e n  t h e  fo u r th  in te r v ie w  w a s  d u e  it w a s  n o t p o s s ib l e  to  c o n t a c t  h e r  
s i n c e  s h e  r e s ig n e d  o n  h e r  re tu rn  f r o m  h e r  h o l id a y  w ith o u t  n o t if ic a t io n  o f  a  
f o r w a r d in g  a d d r e s s .  A  le tte r  a n d  a  C h r i s t m a s  c a r d  w e r e  a d d r e s s e d  to  t h e  n e x t  
o f  k in  w h o  a c k n o w le d g e d  f o r w a r d in g  t h e m  to  t h e  n e w  a d d r e s s .  O u t c o m e :  N o  
r e s p o n s e  r e c e iv e d  a n d  n o  a tt e m p t  o f  f u r t h e r  c o n t a c t  w a s  m a d e .
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SUM M AR Y O F P2K D IP LO M A TES S T A TU S  A N D  P R O FESS IO N A L 
M O B ILITY  A T  T H E  END O F TW O  Y E A R S  OF R E G IS TE R E D  P R A C TIC E
By the end of their second year of registered practice the eleven dipiomates, 
who were still involved in the study, except three, had secured a 'E' grade.
Out of these three 'D' grade nurses, only one of them was working part-time 
because he w as on a full-time degree course. The dipiomates' mobility and 
their intentions for their future professional development are summarized 
here:
’Adam ’ was working in the same hospital and he was going to apply for an 'E' grade on 
completion of his degree.
'Liz* remained on the sam e ward and she was consolidating her mangem ent skills 
further.
'Sarah’ 'was concentrating on technical, specialist nursing skills on the same ward.
'Anne' had recently moved to a different speciality and she was going through settling in 
period and learning new skills.
'David' moved to a community setting six months previously and he planned to do 
work-related degree shortly.
'Donna' moved to a highly specialised setting a year previously and she was in the 
process of applying for an 'F' grade there.
‘Jo e ’ was working on the same ward and he had applied for an 'E' grade and a 
health-related degree course
'Sinead* was concentrating on specialist skills with an opportunity to apply for an ’E' 
grade shortly on the same ward.
'Teresa' was working in the same specialist unit and she was doing a degree following 
completion of a current diploma in health studies course.
APPENDIX F
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'Claire' was applying for an T 1 grade on the same ward and she was on her first year of 
a part-time degree in health studies.
'Maureen' was working on the same ward and she was seeking a further nursing 
qualification in another speciality
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